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 s usual the Editorial 

Team of The Teacher 

has been trying its best to come 

up with materials that could 

fairly quench the academic and 

edutainmental thirst of its 

esteemed readers. To this end, we 

have tried to cover as many areas 

as possible so that all our readers 

could enjoy reading one or the 

other of their choices presented in 

this batch of Vol.3 No.6 edition.   

 To begin with, we all can 

witness the fact that our country 

has been exerting much effort on 

the expansion of education at 

every level and in every direction 

out of and within the capital. 

Needless to mention the ever 

mushrooming kindergartens and 

elementary schools everywhere in 

the country, especially the last 10 

years have shown a tremendous 

move in the expanding of both the 

government and private higher 

education institutions. Besides 

the major objective of all these 

institutions, which is educating 

the young to actively involve in 

the development of their country, 

the role of these institutions in 

creating job opportunities to 

many citizens is also of 

paramount importance.  

 That said, we shall take 

this opportunity to  remind all 

stakeholders in the  education 

arena of the necessity of one 

major component without which 

none of our efforts to expand 

education institutions  will be 

fruitful; that is quality. 

Whatever number of 

universities or colleges or 

schools or kindergartens we may 

have, now or in the future, 

unless we tend to be puffy only 

by its statistical value, we will 

never have any benefit out of 

institutions that are deprived of 

the intrinsic quality expected of 

them. To this end, we would like 

to share the responsibility of our 

citizenship to convey the 

message that every one of us, 

irrespective of any division 

based on proprietorship, have to 

do our level best to maintain 

quality of education according to 

the standards and criteria set by 

the Ministry of Education. We 

believe that the MoE has also an 

institutional duty to check the 

proper implementation of its 

policies and directives in all the 

education institutions it 

oversees. In connection to this 

national issue, it is our 

conviction that the Ministry, 

keeping in mind the disastrous 

consequence of poor quality of 

education, exercises its mandate 

on equal footing without any 

discriminatory inclination 

towards this or that institution 

whatsoever.   

 The question of quality is 

basically the fundamental 

question of any sector. Be it 

engaged in production or service 

rendering, any organization 

needs to be qualitatively the 

first choice of its clients and/or 

customers. If an organization 

fails to meet at least the 

minimum requirements 

expected of it, it’s quite natural 

that it will be obligated to 

withdraw from the sector not 

only by the law enforcement but 

also by the rule of the game of 

the market itself;  nobody is 

willing to buy the undeserving.    

 In light of this, when we 

come to education, we feel that 

we still have to go ahead more 

distance before we see quality 

in its real sense. To this effect, 

to say just few reminders, our 

scholars need to think of 

quality when they are engaged 

in research works; they need to 

have a professional etiquette 

when preparing their materials, 

for example. They need to be 

more of pragmatic and their 

works should be tuned in line 

with problem solving, instead of 

producing an amalgam of 

theories and hypotheses which 

may not help alleviate the 

chronic problems of the society 

at large.  Students of any level 

as well need to be genuine and 

free of any form of dishonesty, 

such as cheating in or out of 

classes when they are given 

tests or exams or assignments, 

plagiarizing others’ works 

without giving due recognition, 

and more worse, copying 

someone else’s work direct from 

the internet and present it as of 

theirs which is an absolute 

theft and makes them liable for 

legal prosecutions.  

 The issues partly 

mentioned here above and more 

others are treated by various 

contributors to this issue of 

The Teacher bulletin. We 

would once more like to 

cordially invite you to read.◙ 

“The lessons of historical “The lessons of historical “The lessons of historical “The lessons of historical 

experience, as of personal experience, as of personal experience, as of personal experience, as of personal 

experience, are contingent. experience, are contingent. experience, are contingent. experience, are contingent. 

They teach the conse-They teach the conse-They teach the conse-They teach the conse-

quences of certain actions, quences of certain actions, quences of certain actions, quences of certain actions, 

but they cannot force a but they cannot force a but they cannot force a but they cannot force a 

recognition of comparable recognition of comparable recognition of comparable recognition of comparable 

situations.”situations.”situations.”situations.”    

 Henry Kissinger (1923- ) 
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he quality 

of a 

university is 

unavoidably 

connected 

with the 

quality of its staff. That is why 

this component is regarded as 

one of the key factors in the 

provision of quality higher 

education. 

 

The need for qualified staff that 

can serve the higher education 

sector in developing countries is 

very crucial. In many 

institutions the lack of such 

staff has been identified as the 

major contributor to poor 

quality. The situation has been 

exacerbated over the last few 

decades due to the massification 

of higher education which has 

become one of the most defining 

features of the sector at the 

dawn of the 21st century.  

As noted by the World Bank 

(2002:18),  the share of 

professors with doctoral degrees 

teaching in public universities 

of Latin America is less than six 

percent. In the Philippines, the 

figure for PhD holders is seven 

percent; and those with master’s 

degrees comprise 26 percent of  

instructors. In 2004, 74% of 

academic staff in the for-profit 

higher education sector of Brazil 

had bachelor’s degree. In the 

Mexican non-elite private 

institutions, 66%  of the faculty 

s e r v e   o n l y  w i t h  a n 

undergraduate degree; about 

18.5 percent have a master’s 

degree; and less than one  

percent have a doctorate 

(Altbach and Peterson 2007). 

 

In recognition of the importance 

of faculty profile, the Higher 

Education Relevance & Quality 

Agency (HERQA) has made it 

mandatory that the staff-mix of 

Ethiopian universities providing 

under-graduate programs should 

be 30% PhD or equivalent; 50% 

MA/MSc or equivalent; and 20% 

BA/BSc. 

In light of this requirement, a 

small research was conducted to 

investigate the existing faculty 

profile in the undergraduate 

programs of Ethiopian public 

universities. 

Objectives of the Study 

The objectives of this small 

research were to: 

(a) examine how Ethiopian public 

universities fare in terms of 

the staff-mix requirements of 

HERQA; 

(b) compare the staff profile 

across the various universities 

and identify their possible areas 

of deficiency and/or strength; 

(C) outline possible areas of 

concern (if any) and the 

possible manners in which 

these   could be addressed. 

Methodology   

The samples for this study were 

nine public universities: AAU, 

Haromaya, Hawassa, Jimma, 

Bahir Dar, Adama, Arba Minch, 

Gondar, and Mekele. The 

r e c e nt ly  e s t ab l i s h e d  12 

universities were not included for 

lack of detailed data. 

The instructors in Ethiopian 

public universities are primarily of 

two types: Ethiopian and 

expatriate  staff.     The analysis of  

Faculty Profile in the Undergraduate Faculty Profile in the Undergraduate Faculty Profile in the Undergraduate Faculty Profile in the Undergraduate Programs of Ethiopian Programs of Ethiopian Programs of Ethiopian Programs of Ethiopian     

                                Public UniversitiesPublic UniversitiesPublic UniversitiesPublic Universities    
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I. Introduction 
 

     

n planning a research 

project involving human subjects, 

it is important to consider the 

ethical guidelines designed to 

protect one’s subjects. In 

p a r t i c u l a r ,  m e d i c a l  a n d 

psychological experimentation 

using human subjects involves 

some element of risk, however 

minor, and raises questions about 

the ethics of the process. Any set 

of rules or guidelines that 

attempts to define ethical limits 

for human experimentation raises 

controversy among members of 

the scientific community and 

other segments of society (Best & 

Kahn, 2003). These scholars 

hinted that too rigid controls may 

limit the effectiveness of research, 

possibly denying society the 

answers to many important 

questions. On the other hand, 

wi thout  some restra in ts , 

experimental practices could 

cause serious injury and infringe 

upon human rights. Most 

standard textbooks on ethics in 

social research would, in this 

case, advise researchers to 

proceed ethically  without 

threatening the validity of the 

research endeavor  in so for as it 

is possible to do so (Cohen, 

Manion & Morrison, 2005). 

According to them, conventional 

wisdom of this kind is admirable 

in its way, but the problems for 

researchers  can  mult ip ly 

surprisingly when the principle 

comes to be applied: when they 

move from the general to the 

particular, from the abstract to 

the concrete. Each research 

undertaking is different and 

investigators may find that on 

one occasion their work proceeds 

smoothly without the hydra-

headed creature of ethical concern 

breaking surface. At another 

time, they may come to realize 

that, suddenly and without prior 

indication, they are in the middle 

of an ethical minefield, and that 

the residual problems of a 

technical and administrative 

nature that one expects as a 

matter of course when pursuing 

educat iona l  research  are 

compounded by unforeseen moral 

questions. 

 Cohen and his friends also 

indicated that ethical issues may 

stem from the kinds of problems 

investigated by researchers and 

the methods they use to obtain 

valid and reliable data. In theory 

at least, this means that each 

stage in the research sequence 

may be a potential source of 

ethical problems. Thus, they may 

arise from the nature of the 

research project itself (ethnic 

differences in intelligence, for 

example); the context for the 

research (a remand home); the 

procedures to be adopted 

(producing high levels of 

anxiety); methods of data 

collection (covert observation); 

the nature of the participants 

(emotionally disturbed 

adolescents); the type of data 

collected (highly personal 

information of a sensitive kind); 

and what is to be done with data 

(publishing in a manner that 

causes the  participants 

embarrassment). 

Ethical issues go beyond courtesy 

or etiquette and concern the 

appropriate treatment of persons 

in a free society. Some of these 

questions have been dealt by 

scientists and philosophers, by 

enactments of legislative bodies, 

by codes of ethics of professional 

organizations, or by guidelines 

established by educational 

institutions. 

                    Ethics in ResearchEthics in ResearchEthics in ResearchEthics in Research    
By: Melaku Girma, Dean, Faculty of Teacher  

Education, SMUC. 

 Continued on page  7 
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n this brief 

article, an interesting 

method of solving open 

statements involving inequalities [<, >, <=, 

>=] is presented. Early in the high school 

Algebra course, students apply the case and 

the sign chart methods to get solutions of 

inequalities relating polynomial expressions 

or rational expressions. Today, I will try to 

show a very simple technique called 

D’Wave Method© to search for solutions of 

such inequalities. The technique is 

particularly useful since it deals with the 

finding of a solution for inequalities, 

specifically, those involving rational 

expressions of the type  

  
 etc. 

Before directly moving to the strategies of 

applying the method that I named it earlier 

[D’Wave Method©] first let me remind you 

the basic rules one has to follow when 

working with inequalities. 

Rules for Inequalities 

1. If a < b, then a + c < b + c. 

2. If a < b and c < d, then a + c < b + d.   

3. If a < b and c > 0, then a . c < b. c.   

4. If a < b and c < 0, then a . c > b. c.  

5. If 0 < a < b and c < 0, then 1/a > 1/b. 

 

Rule 1 states that we can add any number 

to both sides of an inequality without 

affecting its magnitude, and Rule 2 states 

that two inequalities can be added. 

However, we have to be careful with 

multiplication. Rule 3 reveals that we can 

multiply both sides of the inequality by a 

positive number again without affecting its 

magnitude, but Rule 4 reveals that if we 

multiply both sides of an inequality by a 

negative number, then we have to reverse 

the direction of the inequality. For 

example, if we take the inequality 3 < 5 and 

multiply both sides of the inequality by 2, 

we get 6 < 10, but if we multiply both sides 

of the inequality by –2, we get –6 > –10. 

Finally, Rule 5 makes clear that if we take 

the reciprocals, we reverse the direction of 

an inequality provided the numbers are 

positive. 

 

Now let’s come back to the procedures 

considered under the Wave Method© to get 

solutions for inequalities. Note that, 

solutions of an inequality means values of a 

variable involved in the inequality that can 

satisfy [make true] the given inequality. A 

set that contains those values is called the 

solution set of the inequality. 

 

Strategy under D’Wave Method of solving 

inequalities 

1. Take all nonzero terms to one side     

[left or right hand side] of the     

inequality sign and simplify the 

resulting expression; 

2. Identify the roots [zeros] of all the        

simplified expressions  involved in the 

given inequality; 

3. Organize the identified roots along a 

horizontal straight line without 

affecting their order of arrangement. 

Note that, the upper half plane region 

from the line will be considered as a 

positive region while the lower half  

plane region from the line will be 

considered as a negative region. 

4. Use a test value anywhere along the 

horizontal straight line, which is 

different from those organized across 

the line, to check the resulting sign of 

the entire simplified expression in the 

inequality. If the sign of the entire 

simplified expression for the selected 

test value becomes positive, then part 

the wave bounded between any two 

successive roots if the test point is 

taken between any two successive 

roots; or part of the wave bounded 

from the right by the minimum root if 

the test value is taken on the left hand 

side of the minimum root; or part of 

the wave bounded from the left by the 

maximum root if the test value is taken 

on the right hand side of the 

maximum root lies in the positive 

region. If the sign of the entire 

simplified expression for the selected 

test value becomes negative, then part 

the wave bounded between any two 

successive roots if the test point is 

taken between any two successive 

roots; or part of the wave bounded 

from the right by the minimum root if 

the test value is taken on the left hand 

side of the minimum root; or part of 

the wave bounded from the left by the 

maximum root if the test value is taken 

on the right hand side of the 

maximum root lies in the negative 

region. 
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IntroductionIntroductionIntroductionIntroduction    

he development of communi-

cation technologies is the shift of 

educational philosophy from 

teacher centered to student –

centered.  Education has added 

importance to what are now differ-

ently called as audiovisual aids, 

educational media, educational 

technology, educational resources, 

educational mass media, instruc-

tional materials, etc.  These mate-

rials are used both as tools for 

teaching and avenues for learning 

(Osuala, 1994;337-353); as cited by 

Amare (1996).  They include the 

things, which are manipulated, 

seen, heard, read and talked 

about, plus the instruments which 

facilitate such activities ( Ibid ). 

 

Students’ exposure to different 

media is believed to broaden their 

experiences and improve their 

creativity (Dale; 1969).  Joseph 

(1973:21) stressed that the evolu-

tion of the “Instructional Material 

Center” is the result of the effort 

made by traditional libraries in 

adding such materials as record 

players, film strips, viewers and 

other materials to their books 

stacks, periodicals, etc. 

Quoting UNESCO sources, 

Amare mentions the “National 

Education Technology Center” 

was established in 1975 by MoE 

which is now called the EMMA as 

representing a center of Educa-

tional Technology. 

 

Tsega (1983), Belayeneh (1991) 

and Fantu (1992) as cited by 

Amare and Tasew(1996); have 

tried to draw parallels  between 

educational technology centers 

and resource centers observed in 

other countries and pedagogical 

centers in Ethiopia.  In fact Tsega 

(1983:20) believes the seed of 

pedagogical centers in Ethiopia is 

the British “Teachers’ Center”. 

 

Non- specialist educationalists 

generally consider educational 

technology as the use of micro 

computers and audiovisual equip-

ment in particular; Rheaume 

(1993) observes that to certain 

teachers, the term “Educational 

Technology” refers to materials or 

equipment.  Some of them define 

the field in terms of audiovisual 

products and the media.  Others 

lay emphasis on programmable 

learning and observable behavior. 

Stolovitch and Larocque (1988) 

observed that non educationalists 

manifest an almost complete ig-

norance about technology issues. 

Specialists consider educational 

technology as an intellectual 

process and practice that ad-

dresses the needs of learners and 

those of teachers to enable them 

to determine precisely the objec-

tive of learning as well as the 

means of achieving them. To 

make the term educational tech-

nology more clear, it is essential 

to recognize the types of instruc-

tional media;  

Instructional media can be seen as:- 

1. Visual media: i.e., projected and 

Non-projected visuals. 

2. Audio Media; i.e., phonograph 

(record player), the open-roll 

tape recorder, the   cassette  

tapes recorder, the micro-

cassette tape recorder and the 

audio card reader.  

3. Audiovisual Media; i.e., Films, 

printed materials with re-

corded sound, sound film 

strips, television, videotapes, 

VCD, DVD, computer, etc. and 

4. Language  

It is agreed that instructional mate-

rials provid the learner with a wide  

    

            A Survey Study on the Application of Instructional MediaA Survey Study on the Application of Instructional Media::  

                                TThe Case of Kotebe College of Teacher Education he Case of Kotebe College of Teacher Education   

By:  Getachew Lemma,   Lecturer,   KCTEBy:  Getachew Lemma,   Lecturer,   KCTE  

 Continued on page   38 
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hen carrying out any re-

search, it is quite custom-

ary that researchers go 

through certain steps which 

mainly include problem identifica-

tion, hypothesis formulation, and, 

information/data collection, analy-

sis, and interpretation. This due 

process of reviewing related litera-

ture plays a significant role in pro-

viding information concerning the 

issue under discussion and guiding 

the researcher in the appropriate 

direction as to how they go about 

the research. Moreover, it provides 

researchers with very clear view of 

the problem that they are dealing 

with in addition to its benefit in 

selecting the appropriate method 

that researchers should employ in 

carrying out their work. 

What is Literature Re-

view ?   

Review of related literature is a 

section in a study where research-

ers discuss ideas obtained from 

various sources in relation to their 

research topic. According to Taylor 

a literature review is an account of 

what has been published on a topic 

by accredited scholars and re-

searchers. Similarly Creswell says 

the following:  

Researchers use the scholarly lit-

erature in a study to present re-

sults of similar studies, to relate 

the present study to the on going 

dialogue in the literature, and to 

provide a frame work for compar-

ing results of a study with other 

studies. (1994: 37) 

This section is the place where the 

researcher provides the reader 

with an explanation of the theo-

retical rationale of the problem 

being studied. 

According to the information ob-

tained from the website <http://

www.squidoo.com/ writealiteratur-

ereview>, a literature review is a 

body of text that aims to review 

the critical points of current 

knowledge and/or methodological 

approaches on a particular topic. 

A good literature review does not 

just describe previous research; it 

should be analytical and evalua-

tive because it is not needed just 

for the sake of reporting what 

other researchers have found out 

or said before.  

The Purpose of Literature 

Review  

Reviewing related literature in a 

research plays a significant role in 

providing researchers with an ex-

tended knowledge about the issue 

at hand and in assisting them to 

tackle the problem. Moreover, this 

is the place where the appropriate 

method is specified. Hitchcock and 

Hughes (1995) say that a litera-

ture search will help to focus re-

search more directly and sharpen 

and refine the research question. 

“It makes explicit the impact of 

theory in every stage of the study, 

from formulation of initial problem 

and selection of the population 

through data collection and analy-

sis to interpretation” (Lecompte 

and Preissle 1993:151).  

When  we look into the significance 

of reviewing relevant literatures in 

any research endeavor, it goes with-

out saying that the role it plays is 
highly indispensable. Leedy as men-

tioned by Wondwossen (1999: 177) 

listed the following major purposes 

of the review of related literature. 

1. It can reveal investigations ger-

mane to your own, and it can show 

you how the collateral researcher 

handled these situations. 

2. It can suggest a method or a tech-

nique of dealing with a problem-

atic situation which may also sug-

gest avenues of approach to the 

solution of similar difficulties you 

may be facing. 

3. It can reveal to you sources of data 

which you may not have known 

existed. 

4. It can introduce you to significant 

research personalities of whose 

research efforts and collateral 

writings you may have had no 

knowledge. 

5. It can help you to see your own 

study in historical and associa-

tional perspectives and in relation 

to earlier and more primitive at-

tacks on the same problem. 

6. It can provide you with new ideas 

and approaches which may not 

have occurred to you. 

7. It can assist you in evaluating 

your own research efforts by com-

paring them with related efforts 

done by others. (1980: 64-65) 

A well-written review of related 

literature serves the above-

mentioned purposes. To write a 

good review, a researcher has to 

follow certain conventional proce-

dures. 

How to Write a Good Lit-

erature Review  

Every researcher wants their work 

to be well organized and impres-

sive. To write analytical, critical 

and persuasive review, the re-

searcher has to make the neces-

sary effort to follow theappropriate 

steps from the searching of materi-

als to organizing and writing of 

the final output. According to the 

i n f o r m a t i o n  o n  < h t t p : / /

w ww . f i u . ed u / ~ o twe b / t h e s i s /

litrev.htm> the following three 

points that might help researchers 

write their reviews of related lit-

    
LITERATURE REVIEWLITERATURE REVIEWLITERATURE REVIEWLITERATURE REVIEW     

 Continued on page   40 
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Basic Ethical Guidelines  

As clearly stipulated in Best 

(1982), Best & Kahn (2003), 

A m e r i c a n  P s y c h o l o g i c a l 

Association  (1982) & Cohen, 

Manion & Morrison (2005) the 

following are some ethical issues 

to be considered in the process of 

research project. 

I n f o r m e d  C o n s e n t . 

Recruitment of volunteers for an 

experiment should always involve 

t h e  s u b j e c t ’ s  c o m p l e t e 

understanding of the procedures 

employed, the risk involved, and 

the demands that maybe made 

upon participants. Whenever 

possible, subjects should also be 

informed of the purpose of the 

research. When subjects are not 

competent to give informed 

consent due to age, illness, or 

disability, the informed consent 

of parents, guardians, or 

responsible agents must be 

secured. This freedom, to 

participate or to decline,  is basic, 

and it includes the freedom to 

withdraw from an experiment at 

anytime without penalty . 

Coercion to participate or to 

remain as a participant must not 

be applied and any exploitation of 

participants is an unethical 

practice. 

Invasion of Privacy. Ordinarily 

it is justifiable to observe and 

record behavior that is 

essentially public behavior that 

others normally would be in a 

position to observe. It is an 

invasion of privacy to observe and 

record intimate behavior that the 

subject has a reason to believe is 

private. Concealed observers, 

cameras, microphone, or the use 

of private correspondence without 

the subject’s knowledge and 

permission are invasions of 

privacy. If these practices are to 

be employed, the participant’s 

understanding of the reasons 

should be explained and 

permission secured. 

Confidentiality. The ethical 

researcher holds all information 

that he or she may gather about 

the subject in strict confidence, 

disguising the participant’s 

identity in all records and 

reports. No one should be in a 

position to threaten the subject’s 

anonymity nor should any 

information be released without 

his or her permission. 

Protection from Physical and 

Mental Stress, Harm or 

Danger.  

In using treatments that may 

have a temporary or permanent 

effect on the subjects, the 

researcher must take all 

precautions to protect their well-

b e i n g .  T r e a t m e n t s  a r e 

administered under the direction 

of  competent professional 

practitioners in clinical or 

research facilities where effective 

and thorough precautions and 

safeguards may be assured. 

Where some risk is unavoidable, 

the potential benefits may be 

sufficient to justify the research. 

A balance needs to be achieved, 

with benefit outweighing risk, in 

such a case. 

Knowledge of Outcome. The 

participant has a right to receive 

an explanation for the reasons for 

the experimental procedures and 

the results of the investigation. 

The researcher may explain the 

results and their significance 

orally, in writing, or by informing 

participants of the issue of the 

journal in which the report is 

published. 

As Best (1982) noted ethical 

researchers not only observe these 

ethical guidelines but take complete 

responsibility for the actions of 

their co experimenters, colleagues, 

assistants, technical personnel, 

secretaries and clerks involved in 

the project, constantly monitoring 

their research activities. 

Researchers have obligations to 

their subjects, their professional 

colleagues, and the public. They do 

not discard unfavorable data that  

would modify the interpretation of 

their investigation. They make their 

data available to their professional  

 continued on page  34 
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he practice of begging 

has started since time 

immemorial. No one can exactly 

tell when the practice began. 

However, one can make an 

intellectual guess that begging 

could have come to an effect with 

the accumulation of wealth and 

the classification of social strata. 

Those with power and more access 

to the blessing of the earth went 

on hoarding their abundance at 

the expense of the social group at 

the lower stratum. The accrual of 

wealth enabled the rich to go from 

strength to strength. On the 

contrary, the concentration of 

affluence at the hands of the few 

made the poor weaker to the 

extent that they were obliged to 

beg to eke out a living. The 

objective of this piece is not to give 

a historical or a social analysis of 

begging. Rather, it is aimed at 

bringing in to forth how the 

practice of begging is being abused 

by some shameless citizens, who 

aspire to become rich overnight.  

These days, begging in the city 

buses has become rampant. The 

beggars in city buses devise and 

employ various techniques to 

garner coins from the passengers. 

Some claim to be suffering from 

diseases. Others allege that they 

used to be high-ranking military 

officers of the defunct ‘Derg’ army. 

And yet, others act like a rich 

farmer, who came to town to sell 

their grain but were forced to beg 

because they had been robbed of 

some thousand Birr (Ethiopian 

currency), which they secured from 

the sale of the grain. 

The other day I was traveling on 

No. 3 bus. I caught the bus at a 

locality called Lideta. It was 

heading towards Piazza, the 

center of the city and was 

crammed with people from various 

walks of life. Some of the 

passengers were starting to sweat, 

as the suffocation inside the bus 

was rising. In front of me there 

was a group of youngsters 

comprising of both sexes. They 

were chatting and laughing above 

the roof. Right next to me there 

was a chubby and fat woman 

clinging herself to one of the bus’ 

iron mast.  

 The bus pulled over for a while at 

one of the stations. More 

passengers  got  on .  More 

suffocation and more noise. All of 

a sudden, a coarse and powerful 

voice was heard from the rear gate 

of the bus. All that ear deafening 

noise died down at once. “Ladies 

and gentlemen, we are three. Two 

of my buddies are at the front of 

the bus…” I was gripped by a 

chilling fear as the thought of 

being hijacked by some terrorists 

ripped through my flesh. 

The voice continued. “We were 

members of the ex-army. I was 

Lieutenant. My friends who’re with 

me here now were sergeants under 

my direct echelon.” This time 

around, I became sure that a 

certain group of desperate ex-army 

m e m b e r s  w e r e  g o i n g  t o 

commandeer the bus raising some 

sort of political demand.  
 

I peered towards the direction from 

where the voice was coming. I saw a 

tall man with a face exhibiting the 

effect of a hangover. Dressed in a 

tattered military uniform of the ex-

army, he stood firm holding the 

mast on one hand and a club on the 

other.   

“We fought for our country like a 

lion. We were feared and respected 

by people. We were comrades with  

happy marriages in a warm home 

like you have now.” This time, the 

“Lieutenant” seemed to have a 

lump in his throat. That voice 

which was echoing an aura of self-

confidence suddenly faded away. 

He, the “Lieutenant”, picked out a 

piece of rug from his chest-pocket 

and wiped his eyes that were 

beginning to shed some drops of 

tears. He gave a brief analysis of 

his heroic deeds at the battle field. 

“… but…” he continued,”… our 

bad fate made us  stand before 

your burning face and beg for 

coins.” 

This time my respiratory organs 

resumed to function properly. 

Realizing that the people on board 

were simply poor beggars not 

    

                                              

By: Mulualem Denbegna,  

Ethiopian Press Agency   
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‘terrorists’, my fear of being 

‘kidnapped’ disappeared into the 

thin air. 

Some innocent elderly people were 

touched by the speech of the 

“Lieutenant”. They began to fish 

their handkerchiefs and pockets 

for some coins. The youngsters in 

front of me increased their 

laughter. They seemed to get 

another source of fun. The 

“Lieutenant” was still talking. 

“Dear fellowmen, don’t hesitate to 

contribute what you have. We 

receive any contribution starting 

from five cents. Those of you at the 

front can give your contribution to 

my friends there.” I admired the 

“ L i e u t e n a n t ’ s ”  d i c t i o n  o f  

“contribution” instead of  “alms”. 

“Lieutenant, how many people did 

you kill at the battlefield?” asked 

one of the youngsters mockingly. 

Suddenly, the “Lieutenant” lost his 

temper and began to display his 

real self. “Shut up! you son of a 

bitch… when I was in the army I 

used to order soldiers of your like 

to do ten push ups in a minute for 

misbehaving. But, today I became 

a mocking toy to you. What a 

m i s e r a b l e  c h a n c e ! . ”  T h e 

youngsters roared with laughter. 

The “Lieutenant” continued the 

talking and collecting a good 

amount of alms from his 

sympathizers. I got off the bus 

irritated by the begging techniques 

employed by the self-claimed ex-

army officers. 

Let me add one more incident. This 

time, I was on No. 6 city bus, which 

shuttles between a place commonly 

called “Semen Mazaegaja” and 

“Kera”. As usual, the bus was full 

beyond its capacity. At the middle 

gate of the bus, a self-ascertained 

“vocalist” was singing. He was 

holding a fake microphone on one 

hand and snapping his fingers of 

the other hand.  

To be frank, the guy had a sweet 

voice. He was mimicking the songs of 

renowned vocalists. At the end of 

every music, he reminds the 

passengers that the show was not for 

free. Some out of joy and others out of 

sympathy poured lots of coins into the 

pocket of the “musician.” But, what 

was saddening was the “musician’s” 

naked rudeness to throw some 

disgusting words against those 

passengers who got of the bus without 

slipping coins into his pockets. 

 

he past 

three 

decades 

have seen 

a remark-

able 

change in the language and real-

ity of group relations around the 

world. Identifying people by race 

and social class has become less 

meaningful than viewing them in 

terms of ethnic allegiance. In 

this pretty little article, I will try 

to examine the emergence of a 

new world wide trend of social 

conflict based on ethnicity. 

Admittedly, there are problems 

involved in the determination of 

whether there is an increase in 

ethnic conflicts. Thus, we have 

the persisting conflict, for in-

stance, between the French and 

English speaking peoples in 

Canada. Is that an ethnic con-

flict or a language conflict, or the 

struggle of a suppressed nation 

for independence? 

There is a rift between native In-

dians and Spanish elements in a 

number of Latin American coun-

tries. Are those ethnic conflicts? 

There had been a tragic conflict 

between Protestants and Catho-

lics in Northern Ireland. But is 

not that an essentially ‘religious’ 

conflict? 

There was a movement for Scot-

tish and Welsh autonomy in 

Britain, the difference between 

Northern and Southern Italy, 

some observers (Barry, 1986:41) 

would define these as ‘regional’ 

rather than ‘ethnic’ movements. 

It seems that in each case, the 

peripheral section of the country 

has not shared the prosperity of 

the center and this seems to 
have awakened some marginal-

ized ethnic consciousness. 

There has been a conflict between 

the Kurds and the Arabs in Iraq. 

Currently the Kurds are pressing 

for stronger autonomy within the 

new federal Iraq. After the US-led 

invasion of Iraq this conflict has 

assumed quite different dimen-

sions and it has begun creating a 

wedge between marginalized 

Sunni and Shia Arabs who consti-

tute a majority in the government. 

In both cases an international 

element enters into the conflict, 

because, there are Kurds in Tur-

key and Iran while both the Sunni 

and Shia Arabs live outside Iraq.  

to  be continued  on  page 41 

to  be continued  on  page 42 

Ethnicity: A world phenomenon 

   

By Abas Ahemed, Lecturer ,SMUC    
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history of education indicates that it 

is “developed from the human 

struggle for survival and 

enlightenment.” Before what is 

known as ‘modern education’ 

appeared in this world, 

understandably, it was churches and 

temples of other religious 

institutions that were responsible 

for the educational activities of 

societies. 

 The same is true in our 

country, Ethiopia. Before the reign 

of Emperor Menelik II, the country 

didn’t have any sort of modern 

education other than the religious 

mode of teaching, which mostly 

focused on religious rituals in the 

case of both the Christian and 

Islamic doctrines.  According to the 

archive of our modern history, it was 

only since the first decade of the 20th 

century that our nation increased 

the number of countries which had 

modern education system by one. 

 However, to the dismay of 

many of us, whenever and wherever 

it might have begun in the chronicle 

of history, modern education seems 

to have been facing a  great 

challenge in regard to meeting its 

humanistic ideals such as improving 

people’s lives and ensuring the well 

being of the society at large by using 

“their reason, and their powers of 

critical thinking.” Generally 

speaking, we can witness that, 

especially as of the second quarter of 

the 20th century (please remember 

Hiroshima and Nagasaki), our 

planet hasn’t been receiving what it 

deserves from within or without. 

Though education has eased man’s 

life on Earth to an unimaginable 

extent compared to the time of our 

ancestors, who couldn’t have even 

any chance of seeing flying kites in 

the sky other than birds, it is quite 

reasonable to remind everyone that 

we don’t have to forget the 

disastrous sides of education which 

have been playing a catastrophic 

role up until this very moment. 

Apart from the known natural 

calamities that happen willy-nilly 

wherever they want (seismic, 

tectonic, or otherwise - please forget 

not HAITI!); the bombs, shells, 

missiles, mortars, etc. that rock us 

earthlings on daily basis are the 

products of our own brain in the 

name of “EDUCATION”.  

(Remember why and to whom Alfred 

Noble willed his fortune!) 

 The other major point which 

is directly connected with education 

and has an adverse effect on the fate 

of human life on earth is global 

warming. Currently, many 

scientists and scholars of various 

disciplines are warning us that the 

man-made clock of our planet is 

ticking faster than ever and unless 

we are conscious of that catastrophic 

fate before time runs out, the 

Pandora’s Box will be opening. No 

matter when and by whom, if the 

eleventh hour remains unused, it is 

quite sure that all of us will 

eventually be victims. We all have to 

realize that nobody is going to be 

immune from what we fear of the 

danger in the future. Whatever 

amount of money and/or whatever 

astonishing knowledge and 

intelligence one may have, in the 

time of the severe quarrel between 

‘the Sky and the Earth’, call it 

Armageddon or Doomsday, they all 

are vulnerable. In such kind of 

perilous situation that reminds one 

of Sodom and Gomorrah, no nation 

or country can be sure of its 

invulnerability. 

 Of course, we hear that 

leaders of the world gather here and 

there and time and again for the 

purpose of negotiating on some 

global issues, like the one mentioned 

here above. Nevertheless, may be 

due to selfish motives and a little bit 

of ignorance accrued, many of the 

conferences, including the Earth 

Summit held in Rio de Janeiro in 

1992 and that of the Copenhagen, 

held in 2009, which was expected 

with much hopes, are simply 

becoming a display of banal rhetoric, 

for example. Many national and 

international meetings are carried 

out and treaties thereof are reached 

upon. But, as to the common 

knowledge of the public, almost none 

of them are seemingly fruitful to 

date. In connection to the failure of 

these attempts, we can enumerate 

some attributes, some of which may 

be selfishness, political and 

economic interest of especially the so 

called “developed” nations, myopic 

attitude towards the future 

generation, carelessness about the 

depletion of natural resources, the 

pollution of the ecosystem, and the 

aftermath thereafter, most of all 

lack of wisdom. I say the so called 

“developed” nations purposely 

because my intuition tells me that 

development cannot be measured by 

sheer technological and material 

advancement. Any development 

devoid of human element in its 

strictest sense cannot be 

development to my understanding. 

There must be some additional 

coefficients that should be included 

in the equation of categorizing 

nations into groups of any sort. For 

example, I don’t suppose a country is 

civilized or developed if it does base 

its superiority upon the perdition of 

another nation. We have a saying in 

Amharic, which literally goes like 

this: “After all, my husband is better 

than yours; therefore, let me take and 

serve my husband what you have 

prepared for him.” As to my 

understanding, our education 

system worldwide must have been a 

bit astray, to use a modest 

expression, for the benefit of the few 

and as a result  of that we the 

majority of the people on this planet 

haven’t been enjoying the fruits of it. 

Lamenting!  

 Therefore, to bring back 

education to the right track and 

thereby make use of its intrinsic 

advantages, we all have to play a 

positive role. The young should be 

taught the core values of humanity at 

schools. Let them be educated how 

they peacefully and harmoniously can 

live without inventing and innovating 

to  be continued  on  page 60 

The Leeside of Education 
By Fanta Ayalew, Licturer, SMUC 
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The author of this novel is a well-

known Egyptian writer, feminist 

and politician. She was first 

trained as a medical doctor and 

psychiatrist before she took 

writing as a career. As a medical 

practitioner, she had the 

opportunity to closely observe the 

various problems Egyptian 

women faced. In her novels, she 

raised recurrent themes revealing 

the miserable life of Arab women 

and criticized the underpinning 

social and political forces that 

contributed to that effect.  

Memoirs of a Woman Doctor 

(1958), Woman at Point Zero 

(1973), God Dies by the Nile 

(1976), are a few cases in point.  

According to the information on 

her website, she suffered 

imprisonment, intimidation and 

later on she was exiled as a 

consequence of her writings and 

political participations.  

This is probably a true depiction 

of male-domination, she was 

writing about.  

Woman at Point Zero, the 

particular focus of this review, is 

based on a true story of a woman 

named Firdaus. It is the last 

confession of a woman, who, 

through out her life, suffered the 

injustice and oppression of a 

system until the point at which 

she couldn’t put up with it any 

longer. It is the story of a woman 

who learnt lessons after lessons 

about life in the most shocking 

way. It is the story of a woman’s 

yearning and striving for the 

freedom of her body and mind; of 

reaping the fruits of her labor and 

keeping her dignity; of leading a 

decent and   ‘respectable’ life and 

languishing in destitution. 
 

Narrative Technique and Style   

The language of her narration is 

simple, clear and precise. Any 

reader with an intermediate level 

of the English language can read 

and comprehend it. Besides, the 

story is narrated in the first 

person point of view, a technique 

which draws readers very close to 

the narrator. The pain Firdaus 

feels, the knowledge she draws 

from her experiences, the hopes 

and fears that linger in her mind 

all become ours as the story 

progresses from page to page. And 

before knowing it all too well, 

readers find themselves as her 

supporters, even to the extent of 

being happy when she draws fame 

and money out of prostitution and 

when she violently attacks the 

pimp that tries to keep her his 

slave. 

 Awakening to the Stark 

Realities of Life  

The first Awakening 

Sadawi’s deep understanding of 

child psychology becomes apparent 

when she eloquently explains the 

thoughts, hopes, fears and 

frustrations of the little Firdaus. 

From the day she knew herself, 

Firdaus contemplates over 

innocent but mind boggling 

questions. She asks herself 

whether the kind and caring 

mother she had known of as a 

little girl is the one she has now; 

she questions herself whether she 

was born of a mother  and a father 

whom she knows  well . She muses 

as to who she is and for how long 

she is going to suffer. Such 

innocent questions show the deep 

confusion the little girl is in. She 

neither solves the riddle nor finds 

a better way out of the misery. But 

she is aware of the harsh 

treatment she is receiving at her 

tender age from the closest people 

to her.  Only her uncle and her 

memory of the love and attention 

she received as a baby are her 

units of decency.  

The Second Awakening 

Probably the main focus of the 

novel is to show how male-

dominated this world is and how 

women suffer directly or indirectly 

from the social and political 

systems built over the years.  

At school, Firdaus learns that the 

most avaricious, lustful and cruel 

leaders in the world are all male. 

She takes for granted and 

believes that these male leaders 

create wars and cause atrocities 

just to satisfy their unquenchable 

appetite for fame, power and 

money. 

And out of school, Firdaus learns, 

even the closest male can marry off 

his little niece to a niggardly, sick, 

old man just for a few hundred 

piastre of dowry however clever and 

successful she might be in her 

education. He can even decide that 

she cannot learn with men at the 

university although she excels 

many of them. And there is nobody 

else in the world that stands in her 

defense. 

The Third Awakening 

It is through the realization of the 

real value of money that Firdaus 

transforms into a quite different 

girl. All along her life she tries to 

do the most precarious jobs 

imaginable that could earn her a 

lot of money. But it is either her 

father, Bayoumi (her ‘rescuer’), or 

Shariffa (her ‘trusted’ friend) who 

enjoy the fruits of her labor. She 

finally finds herself a different 

woman when she receives a ten 

pound note from a man she sleeps 

with on her own accord. She 

realizes that she can do whatever  
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she likes with the money without 

being watched or controlled by any 

one else. She comes to realize that 

one can earn the tacit respect 

obtainable from paying for their 

own expenses. From then on, she 

begins looking people straight in 

the eye. She can sleep or eat or 

walk as she wishes. In short, she 

becomes her own master. This 

freedom, however, is short-lived 

for she happens to understand 

that there are ‘respectable’ and 

‘disrespectable’ ways of earning a 

living. One day, Firdaus hears a 

disturbing remark from one of her  

clients-that her job is not 

‘respectable’. This remark sparks a 

profound poser in her mind that 

she starts to contemplate it for a 

long time. She finally awakens to 

the idea that whatever money and 

freedom one can obtain through 

some means, the society may 

reject. And an ‘honorable’ person 

should look for a ‘respectable’ 

means of earning a living so that 

the society can look up to these 

fellows with reverence. So she goes 

on looking for such a chance. 

The Fourth Awakening 

What Firdaus learns about 

‘respectable’ ways of living is 

paradoxical. A woman earns the 

least from the jobs that are said to 

be respectable, and yet she is 

looked down on, for she must 

travel in a crowded bus, live in a 

small room and use public 

toilets .That is all a ‘respectable’ 

job can give a girl having only a 

secondary school certificate. In 

return for her sacrifices, she is 

paid for with more contempt and 

disrespect from men.  

Much worse, she realizes, some 

women go out with their 

supervisors for better reports and 

promotion. They end up doing 

what they are trying to avoid in 

the first place. The author says it 

is men who put women under such 

precarious conditions and despise 

them for being what they want 

them to be. 

In due course of time, Firdaus 

recognizes that an out-right 

prostitute is better because she 

has better freedom of choice and 

the power to decide her ‘real 

worth’ in the time of negotiating. 

She can defend herself with her 

money because she can hire better 

lawyers and buy connections and 

even a little media publicity .If she 

can play the right buttons, she can 

become ‘respectable’. But the 

absurdity with all this is that a 

woman has to sell her ‘honor’ to 

become ‘honorable‘. 

The Final Awakening 

The final lesson Firdaus learns is 

that there are always unbeatable 

oppressors who have more money 

and better connections. Truth 

doesn’t really matter whether it is 

on the side of the oppressor or the 

oppressed. What really matters is 

the fact that these people have the 

power to undermine all norms any 

given society puts in place to 

protect the weak. 

Firdaus finally falls prey to one of 

such men. All her attempts to 

have justice fail  and she finally 

becomes  to apprehend that extra-

ordinary problems need extra-

ordinary solutions.  

She then realizes that the cause of 

her misery can indeed be 

frightened just like an ordinary 

human being. The only way she 

can regain her mind, body and 

complete freedom is, she thinks, 

by destroying the cause of her 

plight and getting rid of all her 

fears and hopes. And that is what 

she does. She then refuses the 

advice she is given to appeal to the 

court trying her case, for it means 

reliving the old fears, hopes and 

desires. She already reaches a 

point of no return.  

 The Atmosphere of the Story  

The story is mostly a very sad one 

from the start until the end. Right 

from childhood, we follow the main 

character experiencing her misery 

and suffering. We feel her pain, 

get angry at all the people who 

enslave her at one time or another 

and learn the bitter lessons with 

her. And we can’t help but wish 

her a success by all means 

respectable’ or otherwise. When 

her short-lived successes become 

finally over, we find ourselves 

panicking with her. In this way 

the writer takes us from sorrow to 

success and then to deep sorrow.  

The mood we readers develop in 

the course of our reading this book 

is one that forces us to be full of  

regrets in favor of Firdaus and an 

aversion to the system which does 

very little to the weak. 

Conclusion 

Woman at Point Zero has gained 

world wide recognition. It is one of 

the most successful books that 

depicts the plight of women and 

the systems that contribute to this 

effect. It won’t be an exaggeration 

to say that the book has the power 

to create awareness about the 

predicaments of women even more 

so than organizations working in 

the area. Owing to its educative 

content and literary value, college 

and university students can gain a 

lot if teachers or instructors make 

it one of the required readings.  

 � � � 

 

“Prostitution is a blight on the human race...for if you men did not impose chastity on women as a neces-

sary virtue while refusing to practice it yourselves, they would not be rejected by society for yielding to the 

sentiments of their hearts, nor would seduced, deceived, and abandoned girls be forced into prostitution.” 

 Flora Tristan (1803 - 1844) 

 French feminist writer and revolutionary Socialist. 
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days we 

talk a lot 

a b o u t 

object ives , 

s u b j e c t s , 

timetables, 

syllabuses, 

benchmarks and technologies. 

These are all important issues and 

what we can see and hear and talk 

about the "overt" part of a 

curriculum. But what we do not 

see is just as important, and 

perhaps more: it is the hidden or 

"covert" curriculum, and this is 

made up of what people - teachers, 

students, parents, administrators - 

bring to it, in terms of their 

beliefs, attitudes, expectations and 

motivations. It seems to me that 

this "submerged" curriculum is 

largely unknown, rarely spoken 

a b o u t ,  a n d  v e r y  o f t e n 

underestimated.  

The beliefs, attitudes and 

expectations of teachers are one 

aspect of this hidden curriculum 

which can also be taken as 

classroom politics. Classroom 

politics is a very difficult and 

controversial topic not often 

discussed, but felt by every 

student and teacher as well at one 

time or another.   

I believe that teaching provides 

teachers and students the 

opportunity to gather in a sacred 

place—the classroom—in the 

quest to become, in every sense of 

the word, better people. In this 

setting, students and teachers 

carry out social performances 

other than the demands of the 

formal curriculum. These 

activities define the sociology of 

classroom. “Hidden” underneath 

the academic performance, the 

power relationship between the 

teacher and students define the 

classroom politics. In this article 

the following are few things to 

think about in the areas of 

teachers’ values and rules to 

follow for a better classroom 

dynamics.    

 

Studying hard isn't always enough 

to get the grades students think 

they deserve. In some classes, the 

grades of students may not solely 

be based on how they do on their 

tests or exams, rather, they  have 

to perform in class to impress the 

teacher. One of the issues of 

classroom politics is then to get 

noticed by the teacher. It takes a 

little extra work to get noticed in 

class. In large classrooms, it can 

be a challenge for the teacher to 

remember students’ name and 

face, but there are many ways, 

good or bad, to have a notice of a 

student in class. But we have to 

make sure that the notice we take 

should come through the right way 

and it must not be a false 

impression on both the teacher 

and the students side. 

All those students who stand at 

the desk talking to the teacher 

while you are busy making your 

way after class are the ones 

getting the chance of being  

noticed. Some of them might not 

have much to say, and the teacher 

knows what they need and who 

they are. If you are a student, 

however, don’t be the one that 

always has to talk to the teacher 

after class. Don't stay if you do you 

have something interesting to say, 

ask or add to the conversation  

Show your care about the class 

even if you don’t. Sit near the 

front, avoid distracting 

classmates, sit up straight, and 

make eye contact.  Listen for 

verbal clues, and watch for non-

verbal clues.  For those less 

engaging classes, make sure you 

get enough sleep; nodding off is a 

big no-no. 

Ask questions and contribute to the 

discussion. These show your teacher 

that you are grappling to have 

knowledge of a particular subject 

and are synthesizing new 

information.  Make sure you are 

paying attention to what is being 

said by classmates so that you don’t 

need any further repetition.  

Reference their contributions in 

your own words when appropriate.  

However, don’t talk just for the 

sake of hearing your own echo. 

On the hand, teachers, (any person, 

for that matter) have also an ego 

and they like to be listened to. 

Audience reaction is a way they 

gauge the quality of their 

presentation. Think about it on a 

personal level. If someone begins to 

talk while you are talking, then you 

get the impression they do not care 

or what you are saying is not 

important. Another aspect is that 

talking in the audience is 

distracting to those around!  

Actually, it may be a boring lecture, 

but do not openly let on. It is always 

better to be polite.  

Another situation wherein 

classroom politics operates is while 

students ask questions. Always 

raise your hand before speaking. 

Don't hesitate to ask questions if 

COMMENTARYCOMMENTARYCOMMENTARYCOMMENTARY  
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you don't understand something. 

Your teacher will be more than 

happy to help you. This implies that 

you want to learn and that you 

strive to do well in school. Just make 

sure you don't ask questions 

boringly too often. It is good to ask 

questions, but sometimes you should 

use textbooks or other references to 

help you. You could always ask 

another student, although it isn't 

encouraged as much. Ask the ones 

that are meaningful but not 

frivolous. 

Bear in mind that everybody likes to 

feel wanted (not in the criminal 

sense). You can be  sure that you are 

making the teacher feel important. 

This will make the class go easier 

and be more interesting. Ask 

questions that maneuver around 

positive attitudes. For example, do 

not just pop up with a negative 

remarks - it makes people defensive. 

Start questions out this way, 

"Teacher, could you help me out. I 

am not clear on....."  Or, "That is 

interesting, but I am not sure of the 

idea that..."  Most teachers are fond 

of helping their students - that is 

their business and is directly related 

to their daily bread as well as their 

professional responsibility. Please do 

not say, "I do not agree with any of 

this nonsense ness  because I 

believe..." 

Students should remember to keep a 

positive attitude. That means no 

complaining, whining, or frowning. 

Teachers (as well as others) find it 

easier to get along with a positive 

person. Negativity spreads, as 

positive does. 

Teachers are annoyed by the 

students that make the exception 

the rule. There are always 

exceptions to the rule and studying 

infinite personal experiences tends 

to prove nothing. Students should 

avoid going into long explanation 

neither to approve nor disprove, for 

example, how the teacher's last 

fifteen minutes of lecture did not 

apply to their experience.  Lectures 

are generic and the student 

(teachers, too) who use the 

classroom as a therapeutic forum 

are heading for trouble. Classrooms 

are not clinics. 

The classroom politics doesn’t 

suggest a student can not disagree 

with a professor or have interesting 

experiences to share. In fact, 

disagreement and discussion is the 

foundation of knowledge, but there 

is a way to do it that benefits 

everyone. Never argue a point made 

by your teacher unless you have 

done something thorough research 

on the subject. Although arguing a 

point, if done right, can win you 

points, nothing will make a worse 

impression than being shot down in 

class. Do however ask questions if 

you feel like a subject isn’t made 

clear. There is nothing wrong with 

getting along with someone you 

disagree with. It is the basis of 

friendship on every level in every 

form of relationship. The classroom 

is one among social relationships.  

The values teachers attach to 

students’ performance vary and in 

some cases it is subjective. But there 

is always a common boundary all 

would share.  Most teachers like a 

student with a lot of confidence.  

Therefore, you have to show that 

you have confidence and don’t have 

the difficulty to socialize.  Teachers 

love happy students. It is important 

to look like your enjoying yourself 

(even if you're not!) and keep a 

positive attitude as well.  

Punctuality, the seemingly forgotten 

art of arriving on time is a very 

important trait for classroom 

politics. When it comes to school, 

punctuality also shows that you are 

serious about your education. And, 

believe it or not, teachers say that 

being on time for school is an 

important part of making a good 

impression.  

Never call the teacher by his or her 

first name. The most respectable 

way to address a teacher is to call 

him/her, sir/miss or Mr/Mrs/Ms or 

teacher or Gashe or memher. Never 

address your teacher with slang, 

such as aleka, getaw, and friend. 

This shows cheekiness.  

All teachers are different and class 

manners for sure vary from classroom 

to classroom. Most teachers will let 

you know the ground rules at the 

beginning of any semester, and you 

are expected to abide by those rules. 

If any confusion occurs over the 

semester, don’t hesitate to meet with 

your teacher to discuss the problem 

before it escalates. 

Make sure everything you submit is 

in perfect condition.  Proofread your 

work and be certain that it makes 

sense.  You should minimize any sort 

of errors and/or mistakes such 

spelling, mechanics, or grammar. 

Moreover, avoid any form of cheating 

in class or out of class when you do 

class works, tests, and project 

assignments. In order not to create a 

gap between you and your teacher, 

you have to obey all pertinent 

educational laws under the sun. 

 

��� 
 

 

“I have learned since to be a bet-

ter student, and to be ready to 

say to my fellow students 'I do 

not know.'” 

William Osler (1849 - 1919) 
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he 

inven-

tion of 

the Inter-

net has 

marked a 

mile stone in the technological ad-

vancement of our planet. The 

smooth transition of knowledge 

across the globe has ushered in a 

new era of wisdom and informa-

tion exchange. The blessing, how-

ever, brought nuisance all along 

its way. Among these, the threat it 

posed with regard to quality of 

education is the focus of this piece.  

Internet has really been contribut-

ing its own significant share in 

toppling the stamina of our schol-

ars to read, and their vigor to go 

through all those bustles and hus-

tles so as to generate an original 

academic output. 
 

The major threat connected with 

the web that is reflected among 

the generation we have appear to 

be unfaithfulness in regard to do-

ing assignments, projects, senior 

papers and the like. In some in-

stances, students don’t even seem 

to care about the contents they 

download from the web. They sim-

ply enter the title onto the URL 

and press the ‘go’ button. The rest 

is to sit back and relax for a while 

until ‘relevant’ articles get incu-

bated. There at times appear to be 

a tacit agreement among some stu-

dents with regard to the “high” 

value vested on decorating the 

blue print somehow their own 

way. That has to be considered as 

courteously on their part; a step 

ahead of their friends, for in-

stance, the way they see it. The 

bottom line is the core objective of 

their assignments and projects is 

not met as they are not the au-

thors of the downloaded items. 

You know what, this is a mere pla-

giarism or academic theft if you 

like. 
 

Scientific Investigations 

Around the Threats Posed by 

the Internet in the Academia 

Plagiarizing from the internet has 

not been an academic threat has 

confined itself into a specific geo-

graphical location. For instance, 

the National Center for Policy 

Analysis in the USA found out 

that among sample colleges across 

the country, 54% of students ad-

mitted to plagiarizing from the 

internet; 74% of students admitted 

that at least they have plagiarized 

once during the past school year 

and they had engaged in "serious" 

cheating; and 47% of students be-

lieve their teachers sometimes 

choose to ignore students who are 

cheating. 

In a related survey by Numan 

(2002), among 698 undergraduates 

85.9% are between the ages of 17 

and 23;  among them 87.5% are in 

the first through fourth year stu-

dents from nine colleges and uni-

versities that have participated in 

his research. A substantial num-

ber of these students ‘confessed’ 

that they use the Internet to copy 

and paste texts into their papers 

without citation.  

The above findings mean a lot. 

However, students’ exaggerated 

tendency to abuse this devise and 

the instructors’ indifference to 

work against this academic threat 

appear to be the major pillars on 

which these findings rest. 

Causes of Internet Plagiarism 

and Possible Solutions 

A thorough investigation has not 

been made by the writer of this 

piece; nevertheless, some effort 

has been exerted to examine cer-

tain causes of Internet plagiarism 

from various perspectives. For in-

stance, a text on The National 

Center for Policy Analysis, http://

www.plagiarism.org/plag_html 

states that only few universities 

are willing to back up their profes-

sors when they catch students 

cheating. It adds, much of the 

schools and colleges are rather 

reluctant in expending the effort 

required “to get to the bottom of 

cheating cases". In relation to this, 

Numan (2002) advises university 

administrators as well as faculties 

and staff to be sensitive about 

their students’ awareness regard-

ing the do’s and don’ts of the Inter-

net use in the academic circle. 

Every concerned body   should, of 

course, become conscious of ‘fair’ 

use of the countless texts which 

are readily available at the speed 

of a click of a mouse. 

Cardoso (2004) suggests strong 

ethical code among universities and 

colleges to be an important tool to 

protect plagiarism. He further 

states that setting ethical issues on 

the agenda in a consistent manner 

among university students and in-

structors could raise the awareness 

of academicians regarding the 

threats and may improve the pros-

pects of the issue at hand. Accord-

ing to Kock and Davison (2003), stu-

dents’ knowledge about how to bor-

row ideas and present them with 

the proper attribution in a publica-

tion can be the first step worth tak-

ing before imposing penalty on the 

wrongful acts of plagiarists. Cer-

tainly, teaching should come first 

and talking about penalty could fol-

low once students have very good 

information as to how they can 

make use of the ocean of wisdom 

they can access on the internet.  

If there exists a common under-

standing among the academic com-

munity of a college as to what pla-

giarizing from the web means, we 

are setting a very important 

agenda. It is true that students will 

also learn from each other regard-

ing the various approaches they can 

employ to use the internet as a 

blessing rather than a curse in em-

powering the originality of their 

thoughts and acts. Through this 

forum, they can invite scholars; pro-

to  be continued  on  page  37  
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Faculty Profile .  .  .  
 

the faculty profile in this paper included permanent 

staff from both groups by considering their academic 

rank and qualification (in that order). Although 

public universities use a significant number of part-

time faculty, the latter have not been added due to 

lack of the required information. The analysis of data 

mainly involved frequency tables, bar graphs, line 

graphs and computation of percentages. 

 

Findings 

Staff Profile in Public Universities  

The aggregate number of academic staff for 

Ethiopian public universities in 2007/08 was 5804. 

This comprised 5250 Ethiopian and 654 expatriate 

staff. Their distribution by  academic rank is shown 

in the following graph. 

             

 
 

 

The information in the above graph is indicative of a 

variety of patterns. If we consider full- time Ethiopian 

staff only, the percentage of professors is highly 

limited. The expatriate staff has assisted in beefing up  

 

this number. Currently, out of the 114 professors in 

the nine public universities, 83 (i.e. 90%) are 

expatriates. Out of 239 Associate Professors 63 (i.e. 

26%); and out of 742 Assistant Professors 213 (i.e. 

29%) are expatriates.  

However, even with their inclusion, the share in the 

category of Assistant Professor and above does not 

exceed 19 percent at a national level. This is far below 

HERQA’s requirement of 30%-an indication that the 

staff profile has got a long way to go before it even 

meets the national minimum requirement. 

Although the overall figures examined are indicative of 

a significant shortfall, it should be obvious that the 

status varies among universities. 

 

Academic Rank of Staff in Each of the Public 

Universities  

The graph below presents a spate of data specific to the 

academic rank of staff in each of the nine    universities 

examined. 

 

   With the exception of Addis Ababa University, 

none of the eight universities meet the 

requirements set by HERQA. Comparing 90% of 

 Diagram 1: Ethiopian and Expatriate Staff in the Nine Public 

Universities- by academic rank 
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Diagram 2: Academic Rank of Staff in Public Universites
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 “Who can find a 

virtuous wife? For her worth is 

far above rubies. The heart of 

her husband safely trusts her; 

so he will have no lack pf gain. 

She does him good and not evil 

all the days of her life.” 

Proverb 31:10-12 
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Marriage is socially recognized 

and approved union between 

individuals, who commit to one 

another with the expectation of a 

stable and lasting intimate 

relationship. It begins with a 

ceremony known as a wedding, 

which formally unites the 

marriage partners. A marital 

relationship usually involves some  

 

ÇcdÇcdÇcdÇcd     
  

 

Ÿታምራት  ኃይሌ  

¨Å Ñî 43  µbM    

  

�� ��� ... 



  

     25 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

ከ ገፅ 20 የቀጠለ 

 

±	²³S3	 6�� ...±	²³S3	 6�� ...±	²³S3	 6�� ...±	²³S3	 6�� ... 
 
 
,��d�0 /�h Jl�j /�¦� � 

kd$  �� }	 /¶"82	  “	!� 

	��!�' ��%� S(R	” /0� 

��4	 /�Ñ¶!¶!2	 �«�j d2'� 

,=S( ��	 ›”É ��!�a; 

,�� d+�	 55 ,��d�Q QSU 

�*�8J55 ,!Ò wQ �%E /��a 

��Q 6'J55 ,8Rbj ���� �¢	 

�	��@� d  /8 ��	 �«� 

�S*J /�%nÓ� ��Á� 

�RJ55,d2'� /�%nÓ� ��Á� 

T×ƒ �2 
�F�ª“ ¾T>Á¨<nƒ 

/��!< G<K< F( �! d+
 V�Q� 

��� �Z'55 �\B `F d,f µ^� 

�� /�h �FA· \2	 �#G( ��� 

��}"y�55 �«�j d2'� ,��'B 

SRJ(� /�%� �"�� ,�h A,� 

��Á� *���	 }�+( �'z55  

/�«�j d2'� /��b'	 d>�/�«�j d2'� /��b'	 d>�/�«�j d2'� /��b'	 d>�/�«�j d2'� /��b'	 d>� 

�«�j d2'� &2� �\B `F d,f 

µ^ �  / � h  C \�  � V *( 

,���� '	  ,0S d * �K ,	 

,�¦�� ¶#� �d" ���	 %��  

_�$ &"w (�A ,0d-( ¬2l 

��7�� !�� (�A /u!� 

d,��  �¨9w� ��+� I�"J55 

!"# ,!"#� ���V� Tµ���
 

w3	�
 (w� ��S�� 
 �w� 

��S��
 �K%  µ^� �w�� 

�	�¹�SG(
 �h�� �'�d\¨ 

��"J55 ,Z�7 /',"( \�23  

Á%�n�3 /	���	 ���	 

/0+%:(� /��ZQ ��8�	 

,��� �4	 �~�� ��":J¿ 

*�h ����'	 �� �6¼� 

���V. �"ad+2	55  

�23 �¦²� �*� (�23 �¦²� �*� (�23 �¦²� �*� (�23 �¦²� �*� (Personal ideol-

ogy) ) ) ) �  �SSÑ �8A. �  �SSÑ �8A. �  �SSÑ �8A. �  �SSÑ �8A.     

,�\�G(  ,�lJ ���.mG( 

/¦(:	  /�h  A,� ��Á� 

�/��<
 /�h� A,�  ��Ô� 

�/�"�< S!C	 ��6% d2'� 

�	 �� ,�I	 �&�  ,�%�'	 

�*� �(R �!¹ ��\� 

�*�67� � d� I�<55 “���� 

6' ����� ���	� ��U ��� 

�%�*�	�¿ ����J� V��c� 

�cJ  !:�Ek�¥�  ‹ÃL  

	�XÖÉ� �d<› �ØGj�¿ �T'	 

/*�” %K ��!',� ,��� 

/0S(�G( /���G( �� �Ð� 

�^� ��V�'�G(� ��!Fy :N� 

� @ S * (  � � Ù  “ � c J 

,±	²³S ”  ( 1 9 7 8 )  ,0*( 

�>µ�G( (�A d�¤(��55  

��6% ,��� \d�	 /¦(:	 

���  ,��8� ¬ �G( ,��df 

�	 �� ��I	  �¹w ��w	&R 

kÃÊ /SE	� /¬��	 ���w 
 

/Z��� �A�  /¶U ��� Ú2 

� � : �A "¨ <  RK 5 5  , = �� 

,Z� G( �',<	 �cJ */	 S* 

�23 �¦²� �*� ��w2G( 

���W�<55 �cJ �&�pJ �o� 

�F�8(  

����G( /n" ��U ���w 'd� 

�*�J7� ,��!,�G( �ÑKê w‰ 

dÃJ”   42G(� ,��\� ›¨<K¨< 

u›ÅvvÃ ›eSWŸ\55  

%� �('� ��6% d2'�� 

�1900M� �I�bS I�. �*�cJ 

¦o�'	 /� +� ��¾G(� 

�F�	 /I�< /*(A �  &9 

H\K ��!0JK C�� �$S 

'(55   

,�2 ,o� *��� ½j� /,4J( 

d2'� ,&� �¢��*J¿ &�w 

*�$�� ,��*J55 ,=�� /	w� 

�%&	�  /� 	'	 �8A.�3 

©a  ,"�	� ��w� 6 *J55  

,��$$% ��o ��6% 

,�8A.�G( /¤l	 	a	 

/0�%\G( ��8$3 � 	 ',<55 

,�*�3( �%&�G( /����� 

@�� S2G( /u�G( ©w� 

,¦(:	  ,!�� 8Vc /0�% 

��!',< ,��� /0S(�G( 

%�1��K55 ,R� ��Ô� ¯jq 


 ���
 ¢V. �$�	 
 ��l 

�Å'@ /0&L ��8	� ,R� 

/0+K ��!',< %'d�2Gj�55  

,=� �'D'	� ��6% 

��% �MJ �o� �/8�K
 ,��� 

,:*�	 SÑ@y kw²J�  �W, 

&�}J� �/W< *d,S S:�¨ 

��!',�  ,�� A"�G( 

,0Sd�	 d] �\2G( /±�n0 

Ad|'	 '¾ �6� ��!mK ,f�f� 

�+�Û�55 “�� �	 ��(�
 

,&�� S��” /0*(� *Z� 	 

�� F�p /}/ �d�Q �Ã� 

��1"¥ �'�'� /mK  ,¬ 	  

,A"	 �&�� ±�n0 Ad|'	 

kK ,kK '¾ �(R	 ¾T>‰M 

SJ’<” ,��\� S��1�< *¬ 	 

��'	  G(55   

/��6% d2'� /�h ����'	 /��6% d2'� /�h ����'	 /��6% d2'� /�h ����'	 /��6% d2'� /�h ����'	 

�bV  d�� �bV  d�� �bV  d�� �bV  d��     

��6% *,��� ���	 �K%  

µ^�� \���� ,���¶�  
ወደ Ñê 58 ዞሯል  



  

     26 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

“�=� �] /0ÅA ¦�I� �*” /0� 
¬g@ ��� �] ,� 2% �¬§ \2% 
n. %��� ¬g@ *�¾@ ��'$$� 
',�55 ���&qS(� ���
 ���� 
/6' 'd� ��!¶!*( �F�c| !�� 
���j�o	55 ���A '( ¦�I� 
/0*( 4� (�A S*J( ““““¦” *4K 
���0 	VV*Qj 6� ��',"J�55 
*4K �2 	�C� \	F+(� �K 
�h� *�! d� SV� �� ,��*J55 
 

���Q ��� /“�¦f” u!2	� 
�+:k S¶ ©8( ©a *�S�w�L 
��¬ ��� 6� ��:�y �m 
�%!*�55 ��w�� ���J ��^S(� 
	�@ 6�S	 �KjG(55 �'=� 
6�S	 ���� �E	 �42¥ a� 
%jÁL �  ,���.�J� %���K55 
�2% ��!d*¬o	¿ � �\	 
��	SG( ��Vc\G( S',� G( 
�P �V /42¥ 	�C� /�*&+ 
S�� �� %* �55 %� �� Ev
 Ev 
,�� &RcJ 2% /0��j� 'd� 
�%!*�55 �V�S¥ !�¢ &Rc� 
,���Q �¾¾@ V�l�G( �*,©*C 
�%!*�55 ��M� ����� *6�S	 
��8	 H�'� %��  �"@� 
'd.�� *E \2G( ��d� dRA�( 
*�¾@� �/�Gd< %dQK55 *��? 
 

��w*��!� gn �2% 2'$g	 
AS` 8R� �2� /0F+| /���� 
¬g@ �+d
 �2d-g�55 %g� ��U 
�h ,AS`( 2% /��� �!_ 
�2�	 ��:�) ��:"�55 
�'=�� (�A5- 

• *���Q 	���	 /�F+( 

    	o"	 � $'	
 

• /�¦f 6�S	 ��E	 �  

• /u!lJ ���¢�  /���¢� 
�%w �R	� ��!�]% �V�ScJ 
&�#Gj*g55 

���Q *�h?���Q *�h?���Q *�h?���Q *�h?    

,�d�J� ���Q ��� /����	 
��bS 
cJ /�� ��� ��!6' 

,�j� ]:�A� ,�@4v ���HZQ 
	(�� �| �E	 �� �(!�� 
*�"w	 �� �F� �S�8���55 

 ,C��%� �0!¶�( ���� 
����!,2*:( /� � ��	 
&��¢mJ� /���Q ¬g@ j] 
�A:� ��J2*�55 	���	 
cJ 
]S�� “,���HZQ �'ad<” �*	 
Nm� “,���Q �	'ad<” �*( 
/�]SG( ���&qS 1�wMJ 2% 
����*+@ !�Fj�
 ���HZQ 
� abMJ ��!gK� m% �/�}+< 
'(
 ,A�K 	(�L *���Q 
/0F+( ja &�Ý� �É �� *g55 
 

*=� ��!j'Q ����'	 /���'( 
*���Q ��� 
	���	 

/�F+(� 
� $ 	o"	 

'(55 ��� ���� ���Q 
/��MmJ� �@ �@m ��� ]6�� 
,���� (,	���	) �m /0��jK 
/�z /67 ��a	 �  �2\(S� 
SK	 �67 �/�&: /����	� 
6' /�� 	���	 
cJ &RcJ 
����( a� ,@�� ��^&�� 
	o"	 FA�( �*����G(
 
��bMJ� ,��� �+4:�G( �  
,u!� �RR2G( X� S* ���S/	 
�*��+�G( ���Q *�h 	(�� 
HS8� ,�B�55  
 

��� gK kK '( �0*( ¸�²	 
,�¾�b ���Q ��� /��*¬ ��� 
��!0SA"( /0���< FMJ� 
�/�,��¥  G(55 *=� ��!�V�S	 
/0+�z	 ,�@�Q @A'	 �/,*©dJ 
S*J( �*�J� ,/9P( �w^� 
�VnlU �8�� ��cJ� 
���j(: *J55 *'=� 8+�MJ 
��S� ���c �F��G(� *��*¬ 
/0S�J� ��d	 �� ,���( 2% 
�*���jK� '(55 ���(� �Þ2 
:�'	 a� �R�} /:" ���d( 
��^S�¨	� /0S!�aG( %ß( 
'(55 ,=� "d� /0�*��( ��� 
/0�% �� /0F� /	�C� ��� 

Hn"( %d\�55 

���� �(!� \��� �l� �d�� 
�(!� '(55  
 

�Z�n /�S�� /6�S	 d,��Z�n /�S�� /6�S	 d,��Z�n /�S�� /6�S	 d,��Z�n /�S�� /6�S	 d,�    

,���Q ��� SK	 /6�S	 �E	 
�+SSq �%!*� - ��  G(55 
����Q %�� *�¦f  	�bQ /,*+ 
/0Sd*�K	�� �}+�� /u!� 
d,�( �280 /0,�y 6�S	� 
%à�55 *=�� %��2� �‘�’ ��� ‘á’ 
SK	� ,�!� ���� ���(W 
�A�	 *��MmJ� 8�  
/06���55 %g� ��U �g�� 
,/��( �/���jK SK	 ��w.cJ 
u!2¥� /��+� �%!*�55 /���(� 
6�S	 /����	 �  /�$$	 
8� MJ  G(55 �gK� �$�b 
/06'( !�¢ ��8c� �/�T SK	 
&RcJ� ,0:�â /�	�	 ��MJ 
�  0^SMJ 2% $%:� �67 '(55 
 

‘ã’� ,‘�’ �:S/� /�*�! ��67 
/�'$ ,�*ST aPÂJ  ��äÑ�� 
;�� “���	” ��l H¾@ 
/0d\( “�ã�	” �/�\* N¾@ 
,�!aa0 �f, �55 %� ���^� 
/���( 6�S	 ,�$G( /8+<	 
��w.	 '(55 �'=� u!2	 ,��� 
,�*:� ¬g@ (�A ,:2K /0*T 
]67� ,�� ¬�8	 2% "q� /�¦� 
Jl� ��^n"� ��dw� �%'	 '(55 
��!�('¥ �6' ,�*% ,'=� g*	 u!2	 
(‘ã’ �  ‘�’) �  �Fl� (‘¤’ �  ‘!’) 
���� S*(� �T'	 �F( F( ,0*S% 
/�� ¬g@ (�A ,��\¨ ��^�% �+,� 
/j�'	 '(55 ���Ev� ]6� u!2c�� 
/��"wG( ,�d\\G( '(55 %� �� 
,�	�	 ��MJ 2% /0+,� �%6�� - 
,�'¬g@ ��MJ 2% N�F	 !�¢ �$�b 
%6 �55 
 

��w�� 9P �� /�%��¥	� 
/����	 �\P� /0!adk\G( 
�aR0MJ �K55 ��w�pJ ,D �  
Ð
 ,\ �  �
 ,� �  � �  
,�lJ� ���� S*(� �T'	 
�"w	 /��� �V wd	 
%6�\Gj�55 /�'=�� u!2	 ��¬ 
*�*/	 ��� A,� �S�8�d(�55 
�F"	 /0A� /�����.	 ���� 
,�j¦* �¾ 	 !"# ��:�A ,q 
%��*Q�55  

 

���Q
 å��Q
 ¯��Q &%� ���Q? ���Q
 å��Q
 ¯��Q &%� ���Q? ���Q
 å��Q
 ¯��Q &%� ���Q? ���Q
 å��Q
 ¯��Q &%� ���Q?     
,@4L r%K /�h���	  ±�§���� N���� \*kS 

 ���	 ��S� T�Ç��� ��� 

  � 

 



  

     27 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

��®J
 u!2G(  ���¢���®J
 u!2G(  ���¢���®J
 u!2G(  ���¢���®J
 u!2G(  ���¢�    

/���Q /u!� 6�S	 ���¢� 
/��*�¥ Cw²J� $'$ ��w�� 
/���HZQ � abMJ /� \] u!2	 
�2�\� ��E	� ,�4&� 
/0S!�C	� ����4� 
���($*g55 �'=� FMJ �2�\� 
/�!':< � \]MJ ��829 �%!K� 
9P� %8#K �*=� �&�!( 42¥ 
'¾ �(R	 �*\G( \%  G(55 
*����4�SG(� ��! �b 4� 
/0+:k,	 “Enough is enuf!” 
/0� �8V� '( - J�<� 
�'�@	�( ,�;< /0S$% 
�8V�55 

 

/���Q ��� ¬g@ ��� ���� 
�� \]MJ �*Ru'	 /�2:: 
]6�� /�z /67 �V�cJ 
��"(	 %n�K55 ��� %&*w�
 
S�a�
 %¢��� ��\* 6�S¥� 
/���( ��2	 ��!�6 G( ��"( 
�&*�
 �!�  �¢	 %d\Gj�55 
%� �� ,���QJ� �%��j��55 
*=� ��!�$� /�!"C A cJ� 
\2d2�A� ��� a� �+S/� 
S��j�o	� /���Q u!� d,� 
��� J�� �A:�55 ��!� (:( 
6�S¥ ,��> 2% (��¦f ��� $�¦ 
\K ��®J) �����( '( 
/�!"!<	¿ %g� ��U ��w�� 
�8�aÏJ� %d�,��55 �'=� 
�8�a; 6�S	 /‘�’ �  ‘�’ 

�F�J  G(55 ,‘�’ �  ‘Á’ &%� 
,‘�’ �  ‘å’ ���� S*(� /��> 
�T'	 � d� /0J� ��� /*�55 
�V�S¥� g*¥� /��¦ ��> 
�2G(55 �^S /'=� ��®J 
�F� 
/67	 /�¦f ��®J /	 d¨? 

��z :2� '(55 %��� V@�	 
*�R@ N\� �m /�8+< ,0��K 
�lJ /��> 
�F�J (�A 
�F�"( � dQGj*�55 �'=� �	�J 
‘ß’ �  ‘æ’  G(55 �\cmJ� /u!2¥ 
��E	  2G(� ��.jG( 
$S��(K S*çG( ��8cJ /67 
��!6� �Q ‹,4�!› ��w��  
��w ��G( /0S�d�!� ���� 
'(55 ��� �=� ,�J ‘�’� ‘æ’ �*� 
*��,� ��^�G� ��J 
� �:�+(  /��> C��R¥ 
��_	 ��!0+� � ��(�55  

 -  �  é  Q  ê  |  � 

æ  ë  ±  å  �  �  � 

�  o  �  �  Ú  V   � 

ß  g  Ã  Á  �  �  6 

�\\� ,‘�’ �� ‘æ’ &%� ,‘�’ �� 
‘ß’ %:�A $%6� ‘�’ �  ‘�’ 
,	VV*Q( /�¦f ��«G( ��! ‘ß’ 
�  ‘æ’ '( �',� S*\G( '(55 

 

�2( Cw% ��� ���� /���Q 
6�S	 /¥�� S�� /,� ]6�� 
�K u!� S��8+"2G( ��®J 
,��� �6 G( �k� '(55 �=� 
$�+�F( �*@ /��8�d( 'd� 
�� 2��(  +�:( N',¨ /�*S/ 
	�C� /0Fy 42	� '(55 

1/u!� d,�J� �� ��®J� 
/�!adk 6�S	 \*
	 
���¹Gj�55 �'=�� (�A 
‹�
µ
¸›
 ‹1
F›
 ‹�
¯› �  ‹¤
©› 
$%+:z �%�*È�55 %g� ��U 
�'=� ��$$% ��> /0Fy 
6�S	 ���� ��wG(� +�:(  
2��( N',¨ /�*ST 	�C� 
/0Fy 42	 �¾@ /0m�,	 g � 
��
 H�R�| ��m*�55 &%� 
�:S%"� ��+:�\G( /�*ST 
	�C� /0Fy,	� �aR0 ��a¥ 
/8+<�� ��l ���F�|�55 
*�$� “�$$	” /0*( 4� 
N+��  N22 g*	 	�C� 
%FR�55 'd� �� %��7 4� 
“�ÀÀ	” �É �¬8( �g*	 ��L� 
	�C� �%f�|�55 %� ��6' 
���¢DG( ,��� (�RJ� 
���k ���J /¶2 	�C� 
/2G(�55 ��^S �6' !�¢ 
/�!ad�G( �%w� *����� 
/0S,4 �%!*�55 (����Q %�� 
,�¦f ��� (�A ��� ��>� 
/0&VK 6�S	 ���¢� %,�A 
	�C� ��w2G( H4(�¥ �,V"( 
% d�K55) 
 

,��$$% �¦� ,�@�Q gh� 
/0�F�BG( 42	 ,�A,�  
,�22	 g*	 	�C� /0Fy\G( 
‘*’ �  ‘'’� /�$FK	 /��> 

�F�J �� ���; ���S 
/2G(�55 ��!�$� ‹�*› �  ‹j › 
/0K	 42	 ���� ��&�� 
,42¥ (�A ‘*’ �  ‘ ’ �m 6� 
]n�G( n. � �\	 /��ì� 
�A,� &%� �22	 
� �2V	\G( ',�55 �*6'� 
/���Q /6� d,� ,�z /���(� 
��(  ,�%¶w ��o ]6�� 
�'} '( �*	 %m2� - 
�!d�G( �%w /�*( ��®J 
,�*S/ ���J �!a��j�¿ 
]!adk ��^� � !��\G( ',� 
/��2G( !�¢ �m /2G(�55 
��!h
 ��!h �\cmJ� /�í��� 

/u!� d,� ����F( �¬¦n( 
����� �"� ��!6' �+%� 
�@"	 �%��*|�55 %��� �� �� 
CwT 	(�� /�F�+� S�� �\� 
��!6' ��c| �%!*�55 

 

��!�+4*S��!�+4*S��!�+4*S��!�+4*S    
%��� ¬g@ /¾@o	 ,A 	 2% 
����î
 �"# �d2�ï ��w*�67 
���cJ Hd�,	 %J2�55 ��!���Q 
��� �@4b'� �� *���Q 
�+4:�  ¦�d	 %,#� S��G(� 
gK �+}� \*¢SMJ� *A 	 
S'$$ %6 � �É d�î '(55 ��� 
,¬gÍ 2% ���S/	 ��+	 
/08�� F( ,���� /�!d8� 6' 
/�� ��ST� �!\\% ]S&R( 
*���A ,R� �¹¹*g55 

���Q ���J� '(55 �GQ( /�z 
u!� S*( /�@b� ���� '(55 �Q 
���+:��,	
 �2ÄA�,	 ����� 
�*SJ� H6� :� ,:� ��}��� 
�67 �%:v '(55 ���Q� ,&C 
���
 ,���Q �:-	 %*���55 
���!   
 

 

Ÿ›²ÒÌŸ›²ÒÌŸ›²ÒÌŸ›²ÒÌ& 

ÃI” eK ���Q ���Q ���Q ���Q s�s  ¾T>“Ñ`    

TKòÁ êOõ ëNò¨< ŸLŸM” ¨<Ü 

U”U ¯Ã’ƒ ›`ƒ±ƒ ›LÅ[Ó”U:: 

U¡”Á~U ¾ëNò¨< ¾›ééõ LIÃ 

 ”ÇK  ”Ç=¨× ðKÓ”:: ÃG<”“ u›”É 

’Øw LÃ  ”Ç=I TKƒ ¨ÅÉ”& 1.W[k

(¨×)/2.c[k(S’}ð) 1.SN[(Ãp` 

›K)/2.SG[(›e}T[) - u²=I SM¡ 

¾Ó°³’< V¡g@ JH@Áƒ c= ¿ u}KÃ 

u›vƒ Ó°´ ²S” ¾›ÖnkU M¿’ƒ 

 ”Å’u^†¨<“ ›G<”U p]~ uMÏ 

���Q ���Q ���Q ���Q ²S”  ”ÇMÖó kÇT>¨<” °

¨<kƒ ÁM²’Ñ< ›v„‹ Ã“Ñ^K<:: Ó°´ 

kSe Ç^ ÁL†¨< ›”Ç”É c−‹U u}

SddÃ òÅKA‹ ›ÖnkU LÃ c=Ö’kl 

Ãe}ªLK< - ›G<”U:: KUdK?& SW[ƒ

-S”ÓYƒ- êOõ-®`w-ëKAƒ-ìNÃ- 

Y^ Y`- Y^-  weƒ-°”l××�-
Zeƒ- ›Y`-¯KU-°Kƒ-°´- ”Ñ<Y-

UY¡`-¾UY^‹- UY^p- ”®<e-°

`Ñƒ-¤<’ƒ-  w[}cw- wN?`-GÑ`-

SY]Á u?ƒ ...  ¾}vK<  ”ÅT>éñ 

QÒ© dÃJ” MTÇ© ÃƒuHL‹” 

Á³M:: 

������������    

    



  

     28 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

Edutainment Edutainment Edutainment Edutainment     

 

LOVING THOUGHTS  
 

�  I love you not because of who you are, but be-
cause of who I am when I am with you. 

� Just because someone doesn't love you the way 
you want them to, doesn't mean they don't love 
you with all they have.  

� A true friend is someone who reaches for your 
hand and touches your heart.  

� The worst way to miss someone is to be sitting 
right beside them knowing you can't have them.  

� Never frown, even when you are sad, because 
you never know who is falling in love with your 
smile.  

� To the world you may be one person, but to one To the world you may be one person, but to one To the world you may be one person, but to one To the world you may be one person, but to one 

person you may be the worldperson you may be the worldperson you may be the worldperson you may be the world. ( stress added) 

� Don't waste your time on a man/woman, who 
isn't willing to waste their time on you. Maybe 
God wants us to meet a few wrong people be-
fore meeting the right one, so that when we fi-
nally meet the person, we will know how to be 
grateful.  

� Don't cry because it is over, smile because it Don't cry because it is over, smile because it Don't cry because it is over, smile because it Don't cry because it is over, smile because it 
happenedhappenedhappenedhappened. ( stress added) 

� Here's always going to be people who hurt you, 
so what you need to do is keep on trusting and 
just be more careful about who you trust next 
time around.  

� Make yourself a better person and know who 
you are before you try and know someone else 
and expect them to know you.   

� Don't try so hard, the best things come when you 
least expect them to.  

Source: Internet 

Contributed by:  Samson Tilahun, SMUC. 

T h e  C o c k t a i l       o f       
S u p e r l a t i v e s   

� The greatest Joy, Giving 

� The greatest loss, Loss of Self-respect 

� Our greatest natural resource, Our youth 

� The greatest problem to overcome, Fear 

� The greatest asset, Faith 

� The ugliest personality trait, Selfishness 

� The worst thing to be without, Hope 

� The deadliest weapon, The tongue 

� The most destructive habit, Worry 

� The most satisfying work, Helping others 

� The most endangered species, Dedicated leaders 

� The most effective sleeping pill, Peace of mind 

� The most crippling failure disease, Excuses 

� The most dangerous pariah, A gossiper 

� The world’s most incredible computer, The brain 

� The most worthless emotion, Self-pity 

� The most prized possession, Integrity 

� The most powerful channel of communication, Prayer 

� The most beautiful attire, a Smile  

� The most powerful force in life, Love! 
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“Those who would give up essential lib-

erty to purchase a little temporary 

safety deserve neither liberty nor 

safety.” 

 Benjamin Franklin 
 

“The more you know, the more there is 

to learn.”    

  T.L.B  
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The Secret of Healthy Life in 2010. The Secret of Healthy Life in 2010. The Secret of Healthy Life in 2010. The Secret of Healthy Life in 2010.     

1. Drink plenty of water.  

2. Eat breakfast like a King, lunch like a Prince and 

dinner like a  Beggar.  

3. Eat more foods that grow on tress and plants. 

4. Live with the 3 E’s -- Energy, Enthusiasm and 

Empathy  

5. Have time to pray.  

6. Play more games. 

7. Read more books than you did in 2009.  

8. Sit in silence for at least 10 minutes each day.  

9. Sleep for 7 hours.  

10. Take a 10 - 30 minutes walk daily. And while you 

walk, smile.  

11. Don’t compare your life to others. You have no idea 

what their journey is all about.  

12.  Don’t have negative thoughts or things you cannot 

control. Instead invest your energy in the positive 

present moment.  

13. Don’t over do. Keep your limits.  

14. Don’t take yourself so seriously. No one else does.  

15. Don’t waste your precious energy on gossip.  

16. Dream more while you are awake  

17. Envy is a waste of time. You already have all you 

need…  

18. Forget issues of the past. Don’t remind your 

partner with his/her mistakes of the past. That 

will ruin your present happiness. 

19. Life is too short to waste time hating anyone. Don’t 

hate others.  

20. Make peace with your past so it won’t spoil the 

present.  

21. No one is in charge of your happiness except you.  

22. Realize that life is a school and you are here to learn. 

Problems are simply part of the curriculum that 

appear and fade away like algebra class but the 

lessons you learn will last a lifetime.  

23. Smile and laugh more.  

24. You don’t have to win every argument. Agree to 

disagree.  
 

Society:  

25. Call your family often.  

26. Each day give something good to others.  

27. Forgive everyone for everything. 

28. Spend time with people over the age of 70 & under 

the age of 6.  

29. Try to make at least three people smile each day. 

30. What other people think of you is none of your 

business. 

31. Your job won’t take care of you when you are sick. 

Your friends will. Stay in touch.    

Life:  

32. Do the right thing!  

33. Get rid of anything that isn’t useful, beautiful or 

joyful. 

34. GOD heals every thing.  

35. However good or bad a situation is, it will change.  

36. No matter how you feel, get up, dress up and show 

up. 

37. The best is yet to come,  

38. When you awake alive in the morning, thank GOD 

for it.  

39. Your inner most is always happy. So, be happy.  

 

ENOUGH TO MAKE A CANNIBAL GO VEGAN 

A cannibal was walking through the jungle and 

came upon a restaurant operated by a fellow 

cannibal. Feeling somewhat hungry, he sat 

down and looked over the menu.... 

• Tourist:                          $5.00 

• Broiled  Missionary:     $10.00 

• Fried  Explorer:            $15.00 

• Baked  Democrat or Grilled Republican:  $ 100.00 

 

The cannibal called the waiter over and asked, “Why 

such a price difference for the Politicians?” 

The cook replied, "Have you ever tried to clean one? 

They're so full of craps, it takes all morning." 

  Source : Internet  



  

     32 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

���� 

Faculty Profile .  .  .  
 

 all Ethiopian full professors, 33.5% of AAU’s staff 

is in the category of Assistant Professor and above. 

Lecturers constitute 36% of the staff while those 

below this level are 24.2% - a little bit exceeding 

the 20% demarcation set by HERQA. 

If we look at the  other universities, Adama has 

3.6% of its staff in the Assistant Professor and above 

category. For Arba Minch the figure is 2.75%; for 

Bahir Dar 4.75%; for Gondar 25.5%; for Haromaya 

11.6%; for Hawassa 11.6%; for  Jimma 8.0%; and for 

Mekelle 0.06%. 

The inclusion of expatriate staff  has specially 

enabled Gondar University to nearly meet HERQA’s 

standard with 29.3% of its staff in the category of 

assistant professor or  above. The rest are still below 

the required standard with Hawassa assuming the 

next highest (i.e. 17.4) and Adama assuming the 

least percentage (i.e. 7.6) 

Looking at the ‘lecturer’ category, Hawassa, Adama, 

and Bahir Dar have a large number of lecturers as 

compared to others.  However, they still fail in 

meeting the national standards set  by HERQA. 

Most of the universities appear to be in an alarming 

situation considering the huge size of their staff 

being graduate assistants. Arba Minch has 61% of 

its staff with bachelor’s and diploma qualifications 

(as represented by the categories of assistant 

lecturer and below). The figure for Adama and 

Bahir Dar is 53-54 percent. Mekele and Jimma also 

have 58.5 and 56.3 percent of their staff in the same 

category, respectively. Gonder University, which is 

better than the restin the Assistant Professor and 

abovecategory , has 38% of its staff in the bachelor’s 

and below category. This is way below national 

requirements. If HERQA’s requirements were to 

apply, as is the case with private institutions, none 

of  them, with the exception of Addis Ababa 

University, would be able  to secure accreditation 

permits that would allow them to run most of their 

programs. 

The foregoing brief observations at university level 

may not necessarily tell us what exists at faculty or  

department level. It is thus imperative that we look at  

instructors’ profile in each school of the public 

universities studied. 

Staff Profile in the Schools of Public 

Universities  

The staff profile in each school of the studied 

universities was further investigated in terms of the 

academic level of instructors by combining both 

Ethiopian and expatriate staff. The results are offered 

below. 

Addis Ababa University 

Excluding the University Library, and the Ethiopian 

Languages Research Center which do not offer 

training as such, there are 21 faculties, schools and 

institutes under the umbrella of the AAU. 

 

Among the 21 schools/colleges/faculties of AAU, five  do 

not meet HERQA’s requirement related to the PhD 

Diagram3: Academic Qualification of the AAU Staff
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category. These faculties and schools are:  Faculty of 

Applied Health Sciences, Faculty of Informatics, 

Institute of Gender Studies, School of Fine Arts and 

Design, Yared School of Music, and College of 

Commerce. Among these again the staff with bachelor’s 

and below in the Faculty of Applied Health Sciences 

and Faculty of Informatics is 65.8% and 34.1% 

respectively–far below the requirements set by HERQA. 

These should be areas of concern for  AAU which needs 

to find ways of redressing the seemingly serious 

imbalance. 

 

The staff profile of the other universities does not look 

as good as that of AAU. The following graph captures 

the situation in the remaining eight universities. 

 

Adama University  

Adama University has a total of 341 staff who are 

distributed across the five faculties of Technical Teacher 

Education; Computer and IT Education; Mathematics 

and Applied Science; Social Science and Language 

Education; and Business Education. 

 

Adama has only 3% of its staff in the doctorate category, 

the bulk (i.e.55%) being at the level of bachelor’s and 

below. None of the staff in the faculties of Computer and 

IT Education, and Mathematics and Applied Science 

have doctorate degrees. The Faculty of Technical Teacher 

Education, for which Adama is nationally recognized, has 

82% of its staff in the bachelor’s and below category. 

Similarly, the Faculty of Business and Education has 

75% of its staff in the same category. The Social Science 

and Language Education Faculty, which fares much 

better than the other faculties, has only 17% of its staff 

in this category with the majority being in the master’s 

(77%) and doctorate category (6%).   

 

Arbaminch University 

Arbaminch has a total of 782 academic staff in its five 

faculties: Water Technology, Engineering, Business and 

Economics, Applied Science, and Education. All of these 

faculties do not meet the national requirements in  

terms of staff qualification. Overall, there are 8.7% 

doctorate; 30% master’s; 49% bachelor; and 12% 

diploma holders. The fact that 61% of the university 

staff is in the category of bachelor’s and below shows 

that there is yet much to be desired. 

The faculties of Business & Economics, and Applied 

Science which fare better have 26 and 21 percentage of 

their staff in the PhD category, respectively. The 

doctorate percentage for the rest of the faculties is 11% 

or below. The Faculty of Education has no PhD staff at 

all. The overall pattern is far below the requirements of 

HERQA, and should be a serious source of concern 

especially in the faculties of Engineering, and Water 

Technology which have 59% and 55% of their staff at 

the level of bachelor’s and below, respectively. Water 

Technology, which has always been an identifying mark 

of Arbaminch University, is one of the faculties afflicted 

with a huge shortage of qualified faculty. 

Bahir Dar University 

Bahir Dar has a total of 856 academic staff. Sixty four 

percent of them have diploma and bachelor’s; 31% have 

masters and only five percent have doctorate degrees.  

All  the  five faculties do not meet the requirements of 

HERQA. The only department which appears to be 

better is the Faculty of Agricultural and Environmental 

Sciences with 19% of its faculty having doctorate 

degree. The worst are the Faculties 

Diagram 4: Academic Qualification of Staff in Public Universities
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Ethics in ...Ethics in ...Ethics in ...Ethics in ... 

peers so that they may verify the 

accuracy of the results. They honor 

promises made to subjects as a 

consideration for their participation 

in a study. They give appropriate 

credit to those who have aided them 

in their investigations, participated 

in the data analysis, or contributed 

to the preparation of the research 

report. They place scientific 

objectivity above personal 

advantage and recognize their 

obligation to society for the 

advancement of knowledge. 

Some researchers have been known 

to justify deception, coercion, 

invasion of privacy, breach of 

confidentiality, or risks to subjects 

in the name of science, but one 

might suspect that the prestige, 

ambition, or ego of the 

experimenter was the primary 

motivation.  

Conclusion  

This small paper has attempted to  

acquaint readers with some of the 

ethical concerns that are likely to 

appear in the conduct of research. 

To this end,  attention has been 

given to certain guidelines, not 

e t h i c a l  a b s o l u t e s ,  t h a t 

characterize writing in the field of 

e thics  and  a  number  of 

professional codes that have been 

stated in different books. 

As Cohen, Manion & Morrison 

(2005) pinpointed, although no 

code of practice can anticipate or 

resolve all problems, there is a six

-fold advantage in fashioning a 

personal code of ethical practice. 

First, such a code establishes one 

as a member of the wider 

scientific community having a 

shared interest in its values and 

concerns. Second, a code of ethical 

practice makes researchers aware 

of their obligations to their 

subjects and also to those 

problem areas where there is a 

general consensus about what is 

acceptable and what is not. In 

this sense, it has a clarifying 

value. Third, when one’s 

professional behavior is guided by 

a principled code of ethics, then it 

is possible to consider that there 

may be alternative ways of doing 

the same thing, ways that are 

more ethical or less unethical 

should one be confronted by a 

moral challenge. Fourth, a 

balanced code can be important 

organizing factor in researchers’ 

perceptions of the research 

situation, and as such may assist 

them in their need to anticipate 

and prepare. Fifth, a code of 

practice validated by their own 

sense of rightness will help 

researchers to develop an 

intuitive sensitivity that will be 

particularly helpful to them in 

dealing with the unknown and 

the unexpected, especially where 

the more fluidic methods such as 

ethnography and participant 

observation are concerned. And 

sixth, a code of practice will bring 

discipl ine  to  researchers ’ 

awareness. Indeed, it should be 

their aim to strike a balance 

b e t w e e n  d i s c i p l i n e  a n d 

awareness. Discipline without 

awareness may result in largely 

mechanical behavior; whereas 

awareness without discipline can 

produce inappropriate responses. 
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 continued  from  page  7 

Plagiarism has many advantages 

over the labor of creation. It is much 

easier to carry out and less hard 

work. You can finish twenty works of 

plagiarism in the time it takes to pro-

duce one creative work.” 

Bernardo AtxagaBernardo AtxagaBernardo AtxagaBernardo Atxaga (1951 - ) 
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D’Wave Method© of ... 

For example, consider the roots of all the      

simplified expression of the given inequality                           

to be a, b, c, and d where a < b < c < d , and 

take a test value, say t, between b and c. If 

this test value made the sign of the entire 

simplified expression positive, then the 

movement of the wave can easily be sketched 

as follows: 

                               + Region 

 

                                – Region 

Figure 1: Sketched wave of an inequality 

Finally, determine the solution of the 

inequality based on the sign observed in 

the final simplified inequality.  

For instance, in the case considered above 

one can possibly generate either one of the 

following solutions or solution set.  

i. If the final simplified inequality involves    

the sign >, the solution will be read from    

the sketched wave [Figure 1] as: 

x < a, b < x < c, or x > d. 

Consequently, the solution set will be:  

ii. If the final simplified inequality involves 

the sign <, the solution will be read from 

the sketched wave [Figure 1] as: 

a < x < b or c < x < d. 

Consequently, the solution set will be:

 

iii.  If the final simplified inequality involves 

the sign >=, the solution will be read 

from the sketched wave [Figure 1] as: 

 x < a, b < x < c, or x > d. 

x <= a, b <= x <= c, or x >= d provided  

that all the roots makes the original 

inequality defined, and consequently, 

the solution set will be 

 
 

iv. if the final simplified inequality 

involves the sign <=, the solution will 

be read from the sketched wave 

[Figure 1] as a <= x <= b or  c <= x <= d 

provided that all the roots makes the 

original inequality defined. 

     Consequently, the solution set 

     will be 

 

N.B. if there is a root that makes the original 

inequality undefined, one has to remember 

to take out that root from the solution space 

of the inequality.  

Example 1: 

Solve the inequality 

 

Solution:  

First we take all none zero terms to one side 

of the inequality sign and factor the 

resulting expression. 

 

or 

 

Now, it is possible to identify the roots 

[zeros] of all the simplified expressions 

involved in the given inequality and use the 

roots x = —4, x = 0, and x = 1 to divide the 

real line into four intervals (—∞, —4), (—4, 0), 

(0, 1), and (1, ∞).  

 

Then, organize the identified roots along a 

horizontal straight line without affecting 

their order of arrangement.      

                           + Region 

 

                            – Region 

Figure 2:  Arranged roots of the expressions     

x, (x — 1), and (x + 4) 

Use a test value anywhere along the 

horizontal straight line, which is different 

from those organized across the line, to 

check the resulting sign of the entire 

simplified expression in the inequality. Let 

that test value be any number found on the 

left hand side of the smallest root – 4, say –

5. Then, the resulting sign of the entire 

simplified expression in the inequality is 

obtained as follows: 

—5 * (—5 –1) * (—5 + 4) = —30 

This proves that the sign of the entire 

simplified expression in the inequality 

becomes negative for the randomly selected 

test value found on the left hand side of the 

smallest root – 4. Thus, part of the wave 

bounded from the right by the minimum 

root, – 4, lies in the negative region, and the 

wave will be sketched as shown below: 

                             + Region 

 

                           – Region 

Figure 3:   

Sketched wave of   
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� continued  from  page  4 
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Hence, since the final simplified 

inequality involves the sign >, the solution 

will be read from the sketched wave 

[Figure 3] as –4 < x < 0, or x > 1, and 

consequently, the solution set will be 

.   

Example 2: Solve  

.  

 

Solution: 

Take all none zero terms to one side of the 

inequality sign and simplify the resulting 

expression. 

 

or 

  

Now, it is possible to identify the roots 

[zeros] of all the simplified expressions 

involved in the given inequality and use the 

roots x = 0 and x = 1 to divide the real line 

into three intervals (—∞, 0), (0, 1), and         

(1, ∞). 

Then, organize the identified roots along a 

horizontal straight line without affecting 

their order of arrangement. 

                        + Region 

 

                        – Region 

Figure 4:  

Arranged roots of the expressions 2x & 1 — x        

use a test value anywhere along the 

horizontal straight line, which is different  

 

from those organized across the line, to 

check the resulting sign of the entire 

simplified expression in the inequality. Let 

that test value be any number found 

between the two successive roots, 0 and 1, 

say  

.  

Then, the resulting sign of the entire 

simplified expression in the inequality is 

obtained as follows: 

.  

This proves that the sign of the entire 

simplified expression in the inequality 

becomes positive for the randomly selected 

test value found between the two successive 

roots, 0 and 1. Thus, part of the wave 

bounded between the two successive roots, 0 

and 1, lies in the positive region, and the 

wave will be sketched as shown below: 

                   + Region 

 

                   – Region 

Figure 5:  Sketched wave of 

                 

Hence, since the final simplified inequality 

involves the sign <, the solution will be read 

from the sketched wave [Figure 5] as  

x < 0, or x > 1, and consequently, the 

solution set will be 
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“The things of this world 
cannot be made known 
without knowledge of 
mathematics.” 

Roger Bacon (1220 - 1292) 

“Equations are more im-

portant to me, because 

politics is for the pre-

sent, but an equation is 

something for eternity.” 

��� 

"A human being is a part of 

a whole, a part limited in 

time and space. He experi-

ences himself, his thoughts 

and feelings as something 

separated from the rest... a 

kind of optical delusion of 

his consciousness. This de-

lusion is a kind of prison for 

us, restricting us to our per-

sonal desires and to affec-

tion for a few persons near-

est to us. Our task must be 

to free ourselves from this 

prison by widening our cir-

cle of compassion to em-

brace all living creatures 

and the whole of nature in 

its beauty."  

Albert Einstein (1879 - 1955) 
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Internet  …. 

Students can also be able to check 

their status with the existing codes 

of conducts their colleges have with 

regard to Internet plagiarism or any 

other plagiarism for that matter.  

Once this culture is put in place, 

every college community could at   

least be aware of the hazards of 

stealing academic outputs to 

whomever they belong. It is after 

these types of forums and discus-

sions, which could also be backed 

with sound reflections and re-

searches that everyone’s aware-

ness towards the threat could 

raise to a reasonably convening 

height. After these, using the web 

as a means outsourcing educa-

tional information illegally could 

at least not remain something 

trendy or customary.   

 Who Should Be Accountable for 

the Expansion of Internet Pla-

giarism? 

Students at every level will have 

their own contribution in expand-

ing the norm of Internet plagia-

rism. If students’ knowledge re-

garding the need for citing others’ 

work is limited, they might not 

need to be blamed as such upon 

being found plagiarizing from the 

web or what so ever. On the other 

hand, if they deliberately engage 

themselves in plagiarism and 

their instructors do not respond 

to their misbehavior duly, their 

instructors’ role in this regard 

could be considered more menac-

ing next to than that of their own. 

Likewise, if universities and col-

leges do not have any standard 

code of ethics which is enforced 

strictly across their education 

system with the intention of pro-

tecting plagiarism, their part 

would also have an impact like 

the ones mentioned here above.  

Although various bodies have 

their own share in exacerbating 

the theft of academic resources 

from the web as has been indi-

cated above, let’s single out the 

role played by lenient teachers in 

a modest reflection. If an instruc-

tor gives assignment and remains 

laissez-faire in regard to investi-

gating the source of his students’ 

assignment, at least two stiff 

blows are punched on the acade-

mia. For one thing, students who 

are interested in working out  by 

themselves will be extremely dis-

couraged. This in  turn leads 

them to make  automatic switch 

to the unjust path, plagiarism, 

owing to the double standard na-

ture of their instructor.  

 Equally important is the problem 

these “liberal” teachers/instructors 

create by encouraging students 

whose plagiarism is taken for 

granted. It would be quite natural 

for these students to keep on doing 

things the easy and wrong way in-

stead of the sweating for healthy 

success,  contrary to what the real 

working environment that awaits 

their skills expects them to be. It 

wouldn’t also be that much difficult 

to project the destiny of students 

with such an attitude and practice. 

A generation not willing or incapa-

ble of sorting out problems and de-

vising genuine solutions will shoot 

out and  dominate the life lines if 

schools and colleges should keep on 

generating such an output  ; what a 

disaster!  
 [ 

 

References 

Cardoso  J.(2004). Journal of Business 

          Ethics, Vol. 49, No. 1 (Jan.,  

  2004) 

Beyond "Gotcha!": Situating Plagiarism 

         in Policy and Pedagogy  

          Author(s): Margaret Price   C o l  
    lege Composition and  

            Communication, Vol. 54, No. 1 

            (Sep., 2002), pp. 88-115  Pub -
lished by: National Council of 
Teachers of English. 

Kock ,N and Davison, R. Dealing with 
Plagiarism in the Information 
Systems:   Research  Com-
munity: A Look at Factors That 
Drive Plagiarism and Ways to 
Address Them  Author(s):: 
MIS Quarterly, Vol. 27, No. 4 
(Dec., 2003), pp. 511-532 Pub-
lished by:  Management 
Information Systems Research 
Center, University of Minnesota. 

Numan. 2002. (?) 

http://www.plagiarism.org/plag_html 

    

    

������������ 

 

Continued from page 15 

“Imitation is not inspiration, and inspiration only can give birth to a work of art. The least of man's 

original emanation is better than the best of a borrowed thought.” 

Albert Pinkham Ryder (1847 - 1917) 

 

 

“It requires a very unusual mind to undertake the analysis of the obvious.” 

A. N. Whitehead (1861 - 1947) 
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 continued  from  page 5 
A Survey Study on ... A Survey Study on ...   

 

variety of experiences such as:- 

doing, drawing, reading, reporting, 

researching, listening, observing, 

role playing, experimenting, 

speaking, discussing, computing, 

thinking, problem solving, etc. 

 

Thus, this paper tries to investi-

gate to what extent instructional-

materials have been emphasized, 

known, made use of, and prepared 

by instructors in teacher education 

colleges in general and Kotebe Col-

lege of teacher education in par-

ticular. 

 

The paper tries to answer five re-

search questions through the fol-

lowing research strategies: 

• The main data sources were 

trainees, instructors and docu-

ments. 

• Data gathering instruments 

were observation and inter-

view.  

• With regard to the procedures 

and data analysis; some ran-

domly selected departments of 

ten instructors and 65 trainees 

were interviewed. Three con-

secutive observations were 

held in three randomly se-

lected departments: i.e. Social 

Science, Language and Educa-

tion. 

The data collected were organized 

and analyzed using qualitative 

method of data analysis. 

The major findings and concluding 

remarks had been discussed in 

detail. 
 

Some of the major findings are : 

• The objectives of the college’s 

skill development and pedagogi-

cal resource center were par-

tially achieved. 

• Most of the instructors were not 

devoted to prepare and use 

teaching aids in the classroom. 

• Most of the trainees were not 

aware of using the appropriate 

instructional materials/teaching 

aids in their practicum courses. 

• Instructors do not motivate 

trainees to prepare, select and 

use teaching aids during the 

teaching practice. 

• Most of the instructors know 

that instructional media plays a 

great role to increase the reten-

tion power of the learners and to 

relate the theoretical part of the 

lesson to the environment. 
  

 Research Questions & Strate-

gies 

1. Are the objectives of the college 

skill development and pedagogi-

cal resource center achieved? 

2. Do instructors really apply 

instructional materials/

Teaching aids in the class-

room? 

3. Are the trainees aware of using 

the appropriate instructional 

materials/Teaching aids for 

their practicum courses? 

4. Do instructors initiate trainees 

to prepare, select and apply 

teaching aids? 

5. Are instructors aware of the 

significance of instructional me-

dia? 

In order to answer the above men-

tioned research questions, the fol-

lowing strategies were designed: 

Data Sources:-  trainees, instruc-

tors & some documents. 

Data gathering instruments:  Ob-

servation and interview 

Procedures & data analysis:- some 

randomly selected departments of 

ten instructors and 65 trainees 

were interviewed.  Observation was 

held in three randomly selected de-

partments i.e. Social Science; Lan-

guage & Education and three con-

secutive observations were held in 

each department. 
 

Data obtained through interview 

and observation were organized and 

analyzed. Mainly qualitative 

method of data analysis was used. 
   

Discussion and results 

* Regarding to the 1st research 

question “Are the objectives of the 

college skill development and peda-

gogical research center achieved? 

1 To answer this question, inter-

view sessions for trainees & in-

structors were held in addition to 

the observation carried out  in a 

bid to meet  the following pur-

poses: 

1. The pedagogical resource center 

should play as an integral part 

in course offering, and should be 

seen by all stakeholders as an 

important input to the courses 

and not just as an accessory.  

2. It should display a certain range 

of possible teaching aids as in-

spiration. 

3. It should be a place for making 

���� 
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teaching aids, using locally 

available resources not as an 

exhibition, a library or a mu-

seum. 

4. Students should be able to 

make use of and keep in touch 

with teaching aids ds during their 

practicum and teaching prac-

tice. 

5. It must serve as a model as to 

what should ideally be happen-

ing in schools. 

6.Training courses on teaching 

methodology should be part of 

its function. 

7.Training courses on construc-

tion of teaching aids and techni-

cal   skills should be part  of its 

function.  

8. It should be open to all; in-

structors, trainees and clus-

ter school teachers. 

9. It should be used by instruc-

tors with their students as 

part of teaching and learning. 

10. It should be available for stu-

dents out of lecture time to 

come and go freely, to pre-

pare or make use of re-

sources. 

11. It should be well signposted, 

attractively handled, both in-

side and outside, and have a 

clear and tidy layout. 

12. It should consist of three ar-

eas or rooms, a reception and 

display area, a construction/

manufacturing room and a 

training room. 

13. The model classroom should 

be seen as part of the peda-

gogical resources center and 

shall be used as the training 

room. 

The data collected through obser-

vation and interview indicates 

that among the above mentioned 

purposes of the center 1,2,3,4,10 

and 11 are practically imple-

mented; whereas 5,6,7,8,9 and 10 

are partially implemented; how-

ever, 12 & 13 are not observed 

practically. 
 

* Concerning research question 

No.2  

   “Do instructors really apply in-

structional materials/Teaching 

aids in the classroom”. 

Some departments (Education and 

Language) are using teaching aids 

to some extent; whereas pre-school 

instructors apply instructional 

materials/teaching aids most of 

the time. 

* Regarding research question No.3  

 “Are the trainees aware of using 

the appropriate instructional 

materials/teaching aids for their 

practicum courses”. 

To some extent some trainees  

prepare & use teaching aids 

when they go for practice to dif-

ferent schools. 

* The data collected to answer 

question no.4 will be as follows:-  

  “Do instructors initiate the train-

ees to prepare, select and apply 

teaching aids!”  
 

The answer given by respondents 

was some instructors do & most 

of the instructors do not initiate 

the trainees to prepare, select 

and apply teaching aids. 

* The data collected to answer 

question no. 5 is as follows:- 

   “Are the instructors aware of the 

significance of instructional me-

dia”? 

All respondents said yes, the in-

structors are aware of the signifi-

cance of instructional media; how-

ever, they are not devoted to pre-

pare and apply teaching aids prac-

tically in the classroom.  

Concluding Remarks 

Finally, it is very important to take 

note of the following points in order 

to have a better use of the Instruc-

tional Media among instructors and 

trainees.  

− Initiate instructors of each de-

partment to produce & use at 

least two teaching aids appropri-

ate to the content in each course 

delivery. 

− Encourage the trainees to prop-

erly utilize the teaching aids pre-

pared and available in the center 

for the practicum courses. 

− Encourage  instructors to use the 

already prepared teaching aids 

during instruction  

− Train student- teachers to pro-

duce and utilize teaching aids 

− Inform cluster schools to share 

experiences in producing and 

utilizing teaching aids.  

− Create opportunities for cluster 
schools to use teaching aids 
available in the college and re-
turn them if and when neces-
sary. 

− Make the center productive and 
busier. 

− Make the resource center a 
model for other schools and col-
leges. 

− Allocate sufficient budget to the 
center to buy raw materials 
which will be used to produce 
additional teaching aids. 

− Assign a full time technical 
staffer who can help and guide 
those who are producing teach-
ing aids. 

− Try to produce non-projected 
visuals from locally available raw 
materials. 

− Try to obtain project visuals 
(over head, slide, film strip, etc)
and audio media (television, com-
puter, etc.) through various ways 
possible. 

− Create mechanisms of follow up 
and monitoring. 

continued  no page  41 
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erature well are discussed. 

L ITERATURE  …  

 

The first is remembering the pur-

pose. This helps the researcher not 

to forget their purpose of writing 

the review since the review is 

there not just to tell the reader 

what other researchers have done. 

It should be remembered that it is 

there to explain the research from 
various perspectives. The aim 

should be to show why the particu-

lar research needs to be carried out, 

how the methodologies or theories 

are to be opted to work with and 

how the specific work adds to the 

already done studies. 

The second is reading with purpose. 

This helps researchers identify and 

decide on ideas and information that 

are important to be included in the 

work. It should also be noted that 

while reading, the researcher must 

be trying to define the problem to be 

dealt with in their study. In defining 

the problem; finding gaps, posing 

inquisitive questions, adding new 

findings to the previous researches 

(i.e. maintaining the continuum) are 

given special consideration. Looking 

at those points helps to see similari-

ties and differences among the 

works formerly done and expected to 

be done now.  

The third is writing with purpose. 

Writing the review should not be 

the mere repetition of what others 

have already been saying. The aim 

of writing in a research should be 

to evaluate and show relationship 

(s) between the previous and pre-

sent works. However, this does not 

mean that the work should be a 

rehash of what has already been 

said.  

Taking these points into considera-

tion as guidelines, we can write a 

good review of related literature.  

Locating Resources for the Lit-

erature Review  

So as not to wander here and 

there, the researcher should ask 

questions that limit them. Taylor 

(2001) says that questions like, 

‘What type of literature review am 

I conducting? Am I looking at is-

sues of theory? Or issues of meth-

odology? Or issues of policy? Etc.’ 

should be asked.  

After having answered such basic 

questions, the researcher can go 

searching for materials relevant to 

the problem. When searching 

sources, a researcher, for example 

one who’s doing in language area, 

should not confine themselves only 

to the language area because as 

Seliger and Shohamy (1995) advo-

cate, in some cases it is a must to 

look for information in adjacent ar-

eas such as linguistics, education, 

psychology, sociology, or any other 

discipline considered relevant to the 

specific research topic. Seliger and 

Shohamy (1995:69) further say: “In 

describing the sources there is a 

need to differentiate between 

sources used for reference such as 

indices, computer searches, bibliog-

raphy lists, and so on, and the ac-

tual and specific material, such as 

journal articles, reviews, etc”. 

On the same line of discussion, 

Hitchcock and Hughes (1995) sug-

gest library searches, bibliogra-

phies, abstracts, theses, computer-

ized literature search including 

CD-ROMS and databases as 

source materials. This indicates 

that the researcher should not 

only stick to limited sources but 

has to be vigilant enough to find-

ing materials that supplement 

their work from other resources so 

that they can have the desired 

valuable  outcome in the research. 

Koul (1984) says that identifica-

tion of materials begins with the 

checking of the availability of pri-

mary and/or secondary sources in 

the library. Koul (1984:85) further 

says, “In the primary sources of 

information the author reports his 

own work directly in the form of 

the research articles, books, mono-

graphs, dissertations or theses.” In 

secondary resources, he further 

states that the author usually at-

tempts to cover all of the impor-

tant studies in an area in the form 

of encyclopedia of education, edu-

cation indexes, abstracts, bibliog-

raphies, bibliographical references 

and quotation sources. 

Basically, the nature of the re-

search to be carried out deter-

mines the use of either primary or 

secondary source of information. 

Libraries as Sources of Materi-

als 

Among the vitally important re-

sources that flash first in the mind 

of  a researcher are libraries. The 

researcher, however, should have 

the knowledge of how to search 

materials in the library. Some li-

braries use card catalog system 

and others use computer database 

for searching the entire materials 

in the library. In libraries, the re-

searcher can also have an access to 

different kinds of Encyclopedias, 

Year Books, Almanacs, etc. Peri-

odicals are also other sources of 

information found in a separate 

section in the library or totally 

separated from the library. Koul 

(1984) states that periodicals con-

tain information about new ideas 

and developments long before it 

appears in books. Periodicals in-

clude journals, forums, magazines 

and other publications. 

Theses and dissertations are also 

the very sources that should be 

visited by researchers. A re-

searcher can get these sources in 

Universities’ and Colleges’ library 

documentation. Therefore, the re-

searcher should try their best to 

explore every corner of the library 

to get adequate information. 

Computerized Literature 

Search  

These days, computers are making 

life simpler. With very limited in-

� continued  from  page 6 

Continued on page  47 
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 continued  from  page 39 

The Ugly Face ...The Ugly Face ...The Ugly Face ...The Ugly Face ... 

The ugly face of begging is visible 

not only in city buses but also 

along the streets and various 

corners of Addis Ababa. A sizable 

number of people from the rural 

parts of the country flock to the 

metropolis every day hearing the 

myth that puts Addis Ababa as a 

gold mining field. 

It goes without saying that 

begging has a myriad of adverse 

social effects. Primarily, it 

promotes dependency syndrome 

and drags the national efforts 

geared towards extricating the 

country from the abyss of poverty. 

It saps out the moral and 

motivation of able citizens with 

sound health not to engage in 

productive activities.  

Secondly, as most beggars naively 

believe that foreign tourists come 

with bags full of dollars, they 

mercilessly pester the travel 

makers for money to the point that 

the latter may lose the appetite of 

coming back again to Ethiopia. 

Moreover, they may disseminate 

this negative side of our nation to 

others in their country. This has a 

huge repercussion on the  

nation’s tourism industry at large.  

Further, the widespread begging 

spree affects the endeavors to 

create a green and clean Addis 

Ababa. This becomes evident when 

one observes plastic sheeting and 

makeshift houses right at the 

centre of the metropolis and 

adjacent to the headquarters of 

international organizations. 

Last but not least, begging 

contributes to the ever-rising 

population increase as most 

beggars give little or no attention 

to family planning and 

contraceptives. In addition, some 

desperate beggars may resort to 

theft and robbery when the 

begging business fails to fetch the 

desired amount of income.  

Currently, the Ethiopian 

government is taking several 

practical measures to rehabilitate 

beggars in Addis Ababa in a 

sustainable manner. It is 

mobilizing thousands of such 

people to their respective places of 

abode to help them become self-

sufficient by engaging in income-

generating schemes such as 

agriculture.  

In fact, though begging is an 

absolutely deplorable act, 

nevertheless,  citizens who fail to 

make their living by working due to 

various disabilities may ask for alms 

to support themselves. What is 

inappropriate and disgusting is the 

way some beggars employ to get 

coins from people. It is really 

annoying. 

Sometimes, it becomes very difficult 

to make a distinction between 

begging and nagging. People engaged 

in this non-taxable “industry” should 

change their attitude and must be  

determined to be self-reliant instead 

of facing the burning face of alms-

givers. At the same time people who 

are fond of giving alms should bear in 

mind that they have to scrutinize to 

whom they must extend their helping 

hands. They have to realize that not 

all those begging people do deserve 

alms. Understandably, we all should 

agree that begging must be the last 

resort to those extremely needy 

citizens who don’t have any option of 

survival due to mental and/or 

physical disability.   

                    � � � 

 

 

 

 

 

 

 

 

 

  

A Survey Study on ... A Survey Study on ...   

 

− Prepare guide lines and 
regulations, and 

− Conduct workshops and 
training for the concerned staff 
members are the main points 
to be focused on to achieve the 
purposes of the resource center. 
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 “In the north,  

Beggars use dull, fixed stares  

To freeze you with their eyes,  

To see whatever you  

are eating,  

Or the way you pick your 

teeth with your fingernails.” 

Ai Qing (1910 - 1996) 
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Ethnicity: … 

I will not continue this tour 

around the world any more  in-

stead, I shall rather try to define 

these multiple bases of group 

divisions which seem so diverse 

to justify a usage in which I label 

them all ‘ethnic’. The term ethnic 

refers (Jonathan, 1995: p124) to 

asocial groups which share some 

aspect of common culture like 

language, religion, values. The 

same author contends that if 

ethnicity is considered synony-

mous with how people are iden-

tified both by themselves and 

others, language serves as its 

primary marker, particularly in 

the context of Africa. Language 

links people to a specific place of 

origin which in turn signals a 

shared cultural history. (Basil, 

1995 219) reinforces the same 

notion and writes, “People iden-

tify themselves or have been 

identified by others as members 

of certain ethnic groups. While 

this identification can be based 

on a number of different criteria, 

a person’s mother tongue is of-

ten the most common determi-

nant [factor].” 

Religion is another important 

base of human organization. In 

common understanding, reli-

gious loyalty of an individual is 

based on conversion and adop-

tion from parents. The great re-

ligions of the world, namely, 

Christianity, Islam, Judaism, 

Buddhism and Hinduism in-

clude individuals of every race 

and ethnic group. Early studies 

reviewed by Brown (1994:89) 

support the view that in the spe-

cific realities of social inter-

course, however, religious 

groups very often act and feel as 

ethnic groups. It should be re-

called that the overwhelming 

majority of people are born into 

a particular religion rather than 

adapt it, just as they are born 

into an ethnic group. 

According to Microsoft Encarta 

Interactive World Atlas, religions 

are specifically associated with a 

defined ethnic group. Thus, in 

the Sudan and Chad Arabic 

speaking groups in the north 

(which are Muslims) contrast 

with social groups in the south 

(which are pagans or Chris-

tians). In Nigeria the northern 

linguistic group of Hausa is 

Muslim while the Ibo and 

Yoruba of the south are Chris-

tian. Aside from the close con-

nection between religion and 

ethnic group, religion in itself is 

a culture forming and thus fash-

ioning ethnic groups. 

Historically, most of the new 

states that were formed out of 

the colonial empires were not 

nation-states (i.e. states repre-

senting a single ethnicity). These 

new states according to Basil 

(1995:111) accepted the old arbi-

trarily demarcated colonial 

boundaries and faced a new 

problem of becoming ‘nations’ by 

molding people to different eth-

nic groups into ‘Nigerians’, 

‘Kenyans’, etc. 

The same author continues ar-

guing that, nation building in 

the African context included the 

creation of superficial national 

paraphernalia such as flags; an-

thems, national days; national 

language and natural myths. 

Nation building by one nation 

may destroy others.    

In building the US nation and 

others, aboriginal nationals were 

erased or marginalized. Many 

new states are plagued by 

‘tribalism’, rivalry between eth-

nic groups within the nations. 

The same thing resulted in their 

near disintegration. The case in 

point is the attempt by Biafra to 

secede from Nigeria in the 1970. 

The Rwandan genocide as well 

as the current problems in the 

Sudan, the disintegration of In-

dia into Pakistan and Bangla-

desh could be related to a lack of 

ethnic, religious or racial cohe-

sion within the nations.  

The problems of the newly inde-

pendent states of Asia in the post 

WWII were somewhat different. 

According to B. Sugata (1998:82) 

in Pakistan, India, Indonesia and 

the Philippines, the problem of 

creating a single nation became 

very difficult varying in intensity 

from country to country. It seems 

that the problem in each case 

was; would other identifiers- relig-

ion, linguistic, racial, and caste 

evolve themselves into new na-

tional identifiers with some possi-

ble claim to their own kind of 

state? Would they soon be de-

manding political recognition for 

their secession, with perhaps an 

ultimate claim to the right of in-

dependence?  

In the European context with the 
exception of some eastern Euro-
pean states the ideal form of the 
states is one in which there is a 
state for each ethnic group and 
one ethnic group for each state. 
According to Basil (1995: 220) in 
the African context this is almost 
impossible. The struggle which 
aims at creating such an ideal 
nation state is unbearable. 

Many multi-ethnic states have 
tried to argue that their ethnic 
conflicts should be left to them-
selves and that the outside world 
shouldn’t interfere. But, the real-
ity is that no ethnic issue can re-
main simply an intra-state issue. 

Lawrence (1988) enumerates a 

number of factors which are lead-

ing to the internationalization of 

ethnic conflicts. There is first the 

increasing difficulty of making 

ethnicity and state concede. Sec-

ondly, there is a rapid growth of 

international information and 

communication technology which 

has led towards ethnic conscious-

ness every where. The third factor 

leading to the internationalization 

of ethnic conflicts is the increas-

ing refusal of the international 

community to oppose the  

 

� continued  from  page 9 
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�� ��� ... 

kind of contract, either written or 

specified by tradition, which 

defines the partners’ rights and 

obligations to each other, to any 

children they may have, and to 

the i r  r e l a t ive s .  I n  mo st 

contemporary industrialized 

societies, marriage is certified by 

the government.  

 In addition to being a 

personal relationship between two 

people, marriage is one of society’s 

most important and basic 

institutions. Marriage and family 

serve as tools for ensuring social 

reproduction. Social reproduction 

includes providing food, clothing, 

and shelter for family members; 

raising and socializing children; 

and caring for the sick and elderly.  
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¨Ç=Á¬’< ›Ñv KG<::$ ’u` ÁK<ƒ:: 
ÃI”” kMÉ ›²M  ]¡  “”}U 
 ¨<l L‹G<&  ’@U ux ¨<  
eK’u`Ÿ< cUŠªKG<- uÐa¾ 
u Uu<\:(m m m) lU ’Ñ\ Ó” 
›”É c¨< ^c<  ”Ÿ<ª” Ö<ªƒ“ 
Ÿc¯ƒ'ÖØ„“ dÃÖ×... ¾}KÁÂ“ 
 `e u`e ¾T>L}U vQ`Ã vKu?ƒ 
 ¾J’ uw³ƒ uT>e}ªMuƒ u³_¨< 
²S’ ”Èƒ ¨weßƒ K?L” c¨< 
 ”Å— ÃG<” wKA  eƒ”óc<” dÃk` 
KSq×Ö` SVŸ` V˜’ƒ w‰ 
dÃJ” °wÅƒU ßU` ’¨<:: eK²=I 
G<K~ }Òu=−‹ ŸeT@ƒ ›UvLÃ ð
[e ¨`Å¨< ¾M¿’„‹ S•`”U 
›U’¨< ScK‰†ƒ” K=ÁeŸƒK< 
¾T>‹K< ÁKSÅTSØ ¨<Ö?ƒ ¾J’< 
›KSÓvv„‹”dÃÑ`\ 
 ”ßß’ †¨< Sp[õ 
Ã•`v†ªM55 ŸG<K<U uLÃ #Ÿ›õ 
Ÿ¨× ›óõ ’¨<$  ”ÅT>vK¨< Sp’> 
É[e c`ea ¾T>Ñv“ eT@ƒ” 
 eŸ¨Ç=Á—¨< ¾T>ÁÔi SØö  
eÉw ¨Ã ²Kó  ŸS“Ñ` 
SqÖw }Ñu= ’¨< 55 c=×K< S [p 
 ”ÇK ' c=ók\U S×Lƒ  ”ÇK 
›KS²”Òƒ wMI’ƒ ’¨<55 w²< 
ŸS“Ñ` ÃMp w²< TÇSØ” 
SMSÉ Ÿc¨< Ò`  ”ÅT>Á•` 
SÑ”²w ÅÓV Ÿõ}— ØpU 
›K¨<55  

uvMª VÑÅ—’ƒ du=Á K25 
¯S ƒ ƒÇ`ª c=uÖuØ qÃ„ 
uSÚ[h Ó” ëKAƒª”  Ó²=œwN?` 
cU„ ƒÇ\” ŸSu}”  ”ÇÇ’Lƒ 
#The Power of a Praying Wife$ 

uT>K¨< SêNõª MUÆª” 
¾U "õK” ¨Ã²a *T`g>Á” ¾}
vK‹ c?ƒ  ”Ç=I ƒLK‹&#You can 

submit to God in prayer whatever 

controls. your husband– 

alcoholism, workaholism, laziness, 

depression, abusiveness, anxiety, 

fear, or failure- and pray for him 

to be released from it. … $  
‘¾¨<ß ›MÒ ¾u?ƒ kÒ’ ¾’u[¨< 
vM }ëê„ }SMfœM:: #It has been 

25 wonderful years for me and 25 

miserable years for her. $ ›K- 
ŸSMe uG<ªL:: ”ÓÓ\”  ¨Å g` 
 ”Ç“µ`uƒ ›Å^- KTKƒ ¾ðKÑ¨< 
#  ’@  ”ÅMu?  e²M vKu?}@” ÔÉ‰
 KG<$ ’¨<:: Ÿ²=I Ãc¨<`:: 

K?L¨<“ ƒMl ¾ƒÇ` Ö”p 
p“ƒ ’¨<55 p“ƒ ¾›”É c¨< 
cw¯©“ ÓL© ’é’ƒ  eŸU” É[e 
 ”ÅJ’  ”Ÿ<ª” SK¾ƒ ¾TÁe‹M 
õèU ¾K¾Kƒ ÅUv^  ”ÅJ’ Ÿw²<
−‹ }V¡a S[Çƒ Ã‰LM55 
up“ƒ w²< ƒÇ` ð`fœM&w²< 
QÃ¨ƒU Öõ„œM:: ¾p“ƒ” ›v²? 
uT>SKŸƒ ›”É ¾p`w Ñ>²? UdK? 
MeØ&H>M}” J}@M ¨<eØ 
’¨<&K›”É ¾+y= „¡ j¨< ´ÓÏƒ 
k[é Ÿ ÅU” c−‹ S"ŸM ›”Æ“ 
ŸG<’@ ¨< u×U Gw U ¾T>SeM 
¨ð^U c¨<Â ›ÖÑu? }kUÙœM::  

 ’@ Úª  eKU¨É u²<]
Á¾ "K<ƒ c−‹ Ò` T¨<""ƒ 
ÃºÁKG<:: c¨<Â¨<” dÖ?’¨< }
Ú”sM&}Öu<ªM:: uk´n³¨< 
¾TKÇ ¨pƒ Ó”v\ LÃ  ‹õ 
¾T>K¨<” Lw ›Y_ uSH[u< 
ÃÖ`ÒM:: x U KSk¾` 
ðMÕM&Úª ¨<“ ÃK<˜ ¨< Ãµƒ 
 ”Í=:: Ÿ²=Á uKJde U” 
 ”ÅÑÖS¨< Ö¾pG<ƒ- SMc< Ó” 
›eÅ’ÑÖ˜::  “”}U Å”ÓÖ<-# 
T>e}@ u×U k“}— “ƒ& ÃI 
ýaÓ^U u+y= c=}LKõ ›ÖÑu? ¾}
kSÖ‹¨<” c?ƒ w Ã ƒÑÉK—
K‹:: u+y=U ÃG<” uö„ vÒ×T> 
u"T@^ ¨<eØ Ñw  ›ÖÑu? c?ƒ 
Ÿ ¾‹  u?ƒ SÓu=Á ¾K˜U::  

‘pUØI “ƒ; ¾¨KÅ‹MI “ƒ;’ 
 ÁK‹ lU epK?” ’¨< ¾U d¾˜...$ 
›K“ ¾²=Á” G<K< en¿” S”e¯@ ’Ñ
[˜& Ÿ²=Á” °Kƒ uòƒ KT”U ›´
–@ vL¨pG<uƒ G<’@  ›²”Ÿ<Kƒ& 
ŸlU  Y`  ”Ç=¨×U }S–
@G<Kƒ::  ”Å²=I ¯Ã’ƒ ¾p“ƒ 
M¡õ„‹ uc?ƒU u¨”ÉU ›K<:: 
›”Ç”Æ T>e}@”/vK?” ›¿w˜ wKA/L 
u<^ Ÿ[¿ ¾T>M/¾UƒM ›K/‹:: 
¾p“ƒ ¯Ã’~“ S²²< w²< ’¨<:: 
p“ƒ Áð[c¨<” u?ƒ qØa S´Kp 
›Ã‰MU:: ›”Ç”È  ”Ç=Á¨<U 
U”U vM}ðÖ[uƒ G<’@  c=k“ # 
Ÿ TG< ›Ãk` Á”ˆ/Á”} SvK?...$ 

uT>M ›LeðLÑ>  MI }’de}¨< 
ƒÇ`” TS’nk` ብ‰ dÃJ” Ÿ}Ö
[Ö\uƒ c¨< Ò` ›”fL ¾T>Òðñ 
›Mö }`öU ›Ç=e ÔÐ ¾T>kMc< 
¾p“ƒ S²´ cKv−‹ ›K<:: eK²=I 
Ÿ²=I VÑÅ— T u^© ’k`dU 
Ö”kp TK~ Ÿw²< ¨<× ¨<[É 
ÁÉ“M::  

#u? †¨<” Ÿõ}¨< c¨< K?v 
ÃLK<$ ÃLM ²S’— ›^Ç:: ÃI” 
Áe ¨eŸ<uƒ U¡”Áƒ ŸM¡ vKð 
¾^e S}TS” # ’@  ”Ç=I ÁK 
’Ñ` c=ÁMõU ›Ã’"˜& Ÿ^c? 
T>eƒ/vM K?L u=ÖueU ›Ãg}
˜U&¾’@ vM/T>eƒ  ”Ç=I ÁK ’Ñ` 
›Ã’""¨<U/ƒU ...$ uT>M Ÿ”~ }
SéÉq Ÿ}n^’> ï  Ò` ›d‰ x  
SÑ“–ƒ ¨ÃU Kð}“ uT>Òw´ 
SŠƒ ¨<cØ SÑ–ƒ ›ÅÑ—“ 
›LeðLÑ> SJ’<” S[Çƒ ŸWÃ×“© 
¾eT@ƒ ð[e iUØ ÓMu=Á uG<ªL 
ŸT>S× lßƒ“ ëëƒ Ã ÅÒM:: 
 “ƒÂ c=Öue ¾TÃgƒ ’Ñ` ¾KU“ 
Ö”kp TKƒ ’¨< ÅÑ<:: u›”É 
¾eT@ƒ Ö<²ƒ ¨<eØ J’” 
¾U“Å`Ñ¨< ’Ñ` Ÿ²=Á eT@ƒ e”¨× 
¾QÃ¨ƒ UIª^‹”” ¨ÇM}Öuk 
›p×Ý  eŸSk¾` ¾T>ÁÅ`e 
›eÅ”Òß ¡e}ƒ K=ðØ`w” 
eKT>‹M T”—¨<”U  ”penc?
Á‹”” u”nƒ“ u›e}¨<KAƒ 
M“^UÉ ÃÑv“M:: of‡ # 
¾U”L‹G<” ðêS<  ”Í= 
¾U“Å`Ñ¨<” ›ƒŸ}K<$ ¾T>K<ƒ” 
 ²=I LÃ ve ¨<e p` ¾T>c˜w˜ 
›”vu=  ”ÅTÃ•` }eó 
›Å`ÒKG<:: K’Ñ\ U”ƒe ÁKuƒ 
U” ›Ã‹MU  ”ÇÃJ”w˜  ”Í= 
¾T>êõ G<K< ¾T>êð¨<” J• SÑ–
ƒ ›Kuƒ ¾T>M ¾Ë’@z eUU’ƒU 
J’ TÓ“ "` © QÑ Å”w eKK?K   
U” ›eÚ’k˜; KT”—¨<U †` 
Ác”w}”- ’Ñ`” vß` "MsÛƒ 
›”Æ ›”Æ”  Â¨KÅ ¨<K” 
TÅ^‹” ’¨<:: eK²=I Ÿ›”É É[-
Ñê vÑ–G<ªƒ ’Ñ[-Òw‰ 
w”c’vuƒe; 

Marriage - Today is a real “hit and 

miss” affair. People marry for all the 

wrong reasons and once married; they 

quickly realize, it’s not what they thought 

it would be. Marriage should be 

considered nothing but a “long term” 

adventure; all about learning to “give 

and take”, learning how to 

“compromise” along the way.  

Sadly; couples are often too quick to 

divorce which makes them frustrated, bitter 

and sometimes twisted. If children are 

involved in a divorce, parents forget the 

devastating affects that can have on young 

minds trying to grow up and understand 

the complexities of life. Many children then 

just grow up emulating  
&! d> 57 ዞሯል 
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put, one can get a lot from them. 

Using computers in search of ma-

terials for literature includes ac-

cessing databases, CD-ROMs and 

online search.  

A researcher can look for informa-

tion in the databases of libraries if  

L ITERATURE  …  

the libraries are computerized ac-

cording to the state-of-the-art. One 

can even find the full contents of a 

certain encyclopedia on a single CD-

ROM and this makes the search 

simpler and faster. This computer-

ized search also includes the search 

on online databases like ERIC 

(Educational Resources Information 

Center), JSTOR, search engineers 

like Google, Yahoo search and oth-

ers. 

According to the information from 

<http://www.eric.ed.gov/> the sig-

nificance of internet literary ser-

vices such as ERIC is described 

as follows. 

ERIC - the Education Resources 

Information Center - is an online 

digital library of education re-

search and information. ERIC is 

sponsored by the Institute of Edu-

cation Sciences (IES) of the U.S. 

Department of Education. ERIC 

provides ready access to education 

literature to support the use of 

educational research and informa-

tion to improve practice in learn-

ing, teaching, educational decision

-making, and research. 

ERIC provides unlimited access to 

more than 1.3 million biblio-

graphic records of journal articles  

and other education-related mate-

rials, with hundreds of new re-

cords added multiple times per 

week. If available, links to full text 

are included. Within the ERIC 

Collection, you will find records 

for: journal articles, books, re-

search syntheses, conference pa-

pers, technical reports, policy pa-

pers and other education-related 

materials. 

It is therefore highly advisable 

to make use of such resources 

which are available free of 

charge any time. 

The other online database that 

serves similar purpose is JSTOR. 

According to the information from 

<http://www.jstor.org/> JSTOR is 

a not–for–profit service that helps 

scholars, researchers, and stu-

dents to discover, use, and build 

up their research based upon a 

wide range of contents in a 

trusted digital archive of over one 

thousand academic journals and 

other scholarly contributions.  

Though computerized search is 

advantageous to save time, the 

researcher may sometimes be 

forced to look for information that 

cannot be found by using comput-

erized search in libraries depend-

ing on the subject they are treat-

ing. 

Determining Relevance of Materi-

als 

When the researcher locates infor-

mation from different sources, 

they should worry very much 

about the relevance of the material 

to be taken from that particular 

source.  

The researcher should ask ques-

tions about the information like, 

does this information have any 

relation to my study? If so, how? 

Directly or by implication? In what 

ways does this book or article con-

tribute to my understanding of the 

problem under study? Before in-

cluding any information, the re-

searcher should answer such ques-

tions. To answer such questions, 

the very thing the researcher 

should do is to define the scope of 

the review of related literature 

that can be done by preparing a 

tentative outline. If the researcher 

is not able to set boundaries, they 

will face problems of being dis-

couraged and overlook of informa-

tion. Seliger and Shohamy 

(1995:78) say: “If the scope of the 

reading is too broad, the research-

ers may be discouraged and may 

lose the right perspective on the 

research; if it is too narrow, on the 

other hand, they may overlook 

studies which contain important 

and relevant information.” 

Having known the scope, the re-

searcher then can gather informa-

tion which they think are relevant 

to the study. To determine 

whether a certain material is rele-

vant or not, the researcher can 

check through these ways: The 

first is reading abstracts of theses 

and/or dissertations wherein the 

researcher can find useful infor-

mation on various aspects of the 

material. The second thing to look 

at is the source of the material 

whether it is primary or secon-

dary. Primary sources are highly 

valued than secondary sources 

which are less reliable and should 

only be used to obtain access to 

primary sources. Thirdly, the re-

searcher should look at the date of 

publication of the material be-

cause recent resources are consid-

ered more important, Seliger and 

Shohamy (1995). 

Organizing and Writing up the 

Review of Related Literature 

The way how a researcher chooses 

to organize the materials needs 

care. The researcher should (try to) 

present theories and facts logically 

and in a coherent manner in order 

to catch the readers’ attention and 

convince them about the issue 

raised.   

Lecomte and Preissle (1993) con-

sider the review as an argument 

between the investigator and the 

audience and suggest that it should 

be constructed in a tight manner. 

They further say that constructing 

the review tightly helps in that it 

can: 

1. convince the reader of the rele-

vance and interest of the ques-

tions and adequacy and appro-

priateness of the choice of the 

population and research de-

sign.  

2. anticipate and justify the re-

sults, and  

To be Continued on page  54 

continued from page  40 
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of  Business and Economics, 

Engineering, and Law which have 

0.2, 3.7, and none of their staff in 

this category, respectively. The fact 

that the Engineering Faculty is still 

short of the required staff despite its 

long existence is indicative of the 

huge challenges our universities 

have in terms of faculty 

requirements. 

 

Gondar University 

The total number of staff at 

Gondar University is 187 

distributed across four major 

faculties: Medicine and Health; 

Business and Economics; Social 

Sciences; and Applied Science.  

Though Gondar has a significant 

percentage of its staff in the PhD 

category (i.e.15%), 43 percent are 

still bachelor’s and below; and the 

remaining 41.5 percent have 

master’s degree. 

 

The highest number of PhD 

holders at Gondar University 

(i.e.23%) is found at the Faculty of 

Business and Economics. This is a 

rarity considering the fact that in 

the rest of the Universities this 

school is identified to be having 

the least number of qualified staff. 

The rest of the schools have 12.5-

14% of their staff in the PhD 

category. 

As compared to the other 

universities, Gondar holds the 

biggest number of PhD’s (or 

equivalent) next to AAU. The 

peculiar thing about this 

University is that though its 

doctorate staff comprises 15% of 

all its faculty, in terms of 

academic rank, 29.3% of the 

University staff is in the category 

of Assistant Professor and above. 

This depicts that more than 14% 

of the staff within the category 

may have been accounted for 

through academic promotion-

indicating the possibility of 

improving the staff profile 

through this means. 

Haromaya University  

Haromaya accommodates 577 staff 

in its seven faculties. Overall, 53% 

of the staff has bachelor’s degree 

and below; 26.7% master’s; 7.3% 

MD/DV; and 12.3% doctorate. 

 

When we look at the staff profile in 

the faculties of Health, Technology, 

and Education, we don’t find any 

PhD’s. The highest number of PhD 

holders (i.e. 28%) is in the Faculty 

of Agriculture . Next to this is the 

Faculty of Veterinary Medicine with 

only 18% PhD holders. 

 

The highest number of bachelor’s 

and below is found in the Faculty 

of Engineering which has 95 

percent of its staff in this 

category. The Faculty of Law has 

85%;  the Faculty of Business and 

Economics has 74.5%; and the 

Health Faculty has 63% of their 

staff in the same category. This is 

an indication that despite its 

being the oldest university, (next 

to AAU), Haromaya still has a 

long way to go before it meets the 

national requirement for staff 

profile in these critical areas of 

studies. 

Hawassa University  

Hawassa University has 677 staff 

in its ten faculties.  Overall, 47% 

of the staff has bachelor’s and 

below; 35% have master’s; 45% 

MD/DV; and 10.5% doctorate. 

Three of the ten faculties are 

significantly deficient in terms of 

qualified staff. These are the 

faculties of Law, Technology, and 

Health Science with 61%, 64%, 

and 73% of their staff having 

bachelor’s and below, 

respectively. Veterinary is the 

only faculty with the highest 

number of its staff (i.e.67%) in 

the PhD category. Next is the 

College of Agriculture with 21% 

of the staff in the PhD 

category. The future plan of the 

government to train more 

students in the sciences would 

put Hawassa in precarious 

position  as the least number of 

PhD holders are now available  

in the faculties of Technology 

� continued  from  page 33 
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(1%), Health Science (3%), and 

Natural Science (7.5%). 

Jimma  

Jimma has 976 staff serving in its 

10 faculties and colleges. Among 

these, only 2% have doctorate 

degrees; 23% master’s; 12% MD/

DV; and 56% bachelor’s and below. 

In having more than half of its 

staff in the latter category, Jimma 

is one of the universities afflicted 

by a shortage of qualified staff. 

The faculties of Public Health, 

Human and Social Science, 

Technology, Natural Science and 

IT, Medical Sciences, and Law 

appear to be highly deficient in 

terms of the required qualification 

having no staff at the level of PhD. 

Faculties with the biggest 

percentage of people having the 

bachelor’s and below category  are  

also Natural Science and IT (94%), 

Business and Economics (78%), 

Law (76%), Human and Social 

Science (73%), Technology (70%), 

and Ambo College (63%). Jimma 

will have serious problems, as is 

the case with Hawassa, in meeting 

government’s future plan of 

training more students in the field 

of sciences. 

Mekele 

Mekele University has a total of 

424 staff in its seven faculties. 

Overall, 60% of the staff are in the 

category of bachelor’s and below; 

28% with Master’s and 12.3% with 

PhD. 

In terms of fulfilling national 

requirements, the Faculty of 

Veterinary Science is the best with 

31% of its staff in the doctorate 

category. Next is the Faculty of 

Dry Land Agriculture with 24% of 

its staff in the same category.  

However, the situation in most of 

the faculties is not encouraging. 

Five out of the seven faculties at 

Mekele University have more than 

60% of their staff in the category 

of bachelor’s and below. These are 

the College of Health Science 

(90.5%); the Faculties of Dry Land 

Agriculture (68%); Veterinary 

Science (62%); Law (61%); and 

Education (60%). 

General Trends and Immediate 

Needs 

This small research was conducted 

to answer the following questions:  

1. Do public universities in general 

meet HERQA’s requirement with 

regard to staff profile?  

2. How do each of the public 

universities and their individual 

schools fare in terms of the 

same criteria? How do they 

compare with each other? 

 

The results indicate, with few 

exceptions, that the trend is quite 

alarming and requires serious 

redress. The facts are too obvious to 

ignore.  

In most cases the universities do 

not meet the staff profile 

requirements at a national level, 

save the AAU. Across the 

universities the  schools/colleges 

that meet the requirements are also 

limited. 

Over all, the lack of PhD holders in 

the Universities, with the exeption 

of AAU, is a serious problem. Seven 

of the universities,  except Gondar 

University, have faculties/colleges 

where there is no PhD staff at all. 

Out of the total 74 schools/faculties 

available in the 9 universities, 19

(26%) are currently run without a 

single  PhD holder. 

continued  from  page  33 

Most of the universities appear to be in an alarming 

situation considering the huge size of their staff being 

graduate assistants.  
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 S.N  University  Faculties without PhD Staff Total No of 

Faculty 

Faculties with 

no PhD staff 

 % 

1 AAU School of Arts & Design; Yared School of Music 21 2 19 

2 Adama Computer/IT Education; Maths & App. Science 5 2 40 

3 Arbaminch Education 5 1 20 

4 Bahir Dar Law 5 1 20 

5 Haromaya Health; Technology; Education; Law 7 4 57 

6 Hawassa Agriculture; Law 10 2 20 

7 Jimma Public Health; Human & Soc Sc; Technology; Natural 

Science & IT; Medical Sciences; Law; 

10 6 60 

8 Gondar - 4 - - 

9 Mekelle Law 7 1 14 

Total 74 19 26 

Ran

k 

or-

der 

Name of Uni-

versity 

Total # 

staff 

% staff with 

bachelor or 

below 

  

  

  

  

  

  

  

  

  

1 Bahir Dar 856 64 

2 Mekele 424 60 

3 Jimma 976 56 

4 Adama 341 55 

5 Haromaya 577 54 

6 Arbaminch 782 50 

7 Hawassa 677 47 

8 Gondar 187 43 

9 AAU 1321 20 

   Total Average 50 

Rank 

order 

Faculty % of 

staff 

University 

1 Natural Science and IT 94 Jimma 

2 Health Science 90 Mekelle 

3 Law 85 Haromaya 

4 Business & Economics 78 Jimma 

5 Law 76 Jimma 

6 Law 75 BahirDar 

6 Business Education 75 Adama 

7 Business & economics 74.5 Haromaya 

8 Business & Economics 74 BahirDar 

9 Health Science 73 Hawassa 

9 Human & Soc. Science 73 Jimma 

9 Health Science 73 Hawassa 

                                Source: MoE (2008) 

The problem is more compounded due to the fact 

that the number of staff with bachelor’s and 

below in almost all universities, with the 

exception of AAU, is very astounding. Table two 

is a summary of the state of affairs in all the 

universities.  

Table 2: Rank order of Universities with  

      Highest Percentage of Staff at 

Bachelor’s 

       or below level  

 

 

 

 

 

 

 

 

 

 

 

 

Source: MoE (2008) 

If we wish to include specific schools in our analysis, 

the situation gets much worse. There are schools in 

some universities where more than 90% of instructors   

hold bachelor’s degree and below. 

Table 3: Rank Order of Faculties with Highest 

              Percentage of Staff at the Level of  

              Bachelor’s or below  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: MoE (2008) 

 

As is plain from the above, the situation is specially 

serious in faculties such as Natural Science, Health 

Science, Law and Business and Economics. 

Considering the fact that science is yet to be 

increasingly assuming dominance over other areas 

(with a 70/30 distribution), a lot needs to be done to 

ameliorate these conditions before further attempts 

are made to expand programs in this area.  

Table1: Faculties run with out PhD staff at Ethiopian Public Universities 

� 
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Similarly, the condition with Law and Business facul-

ties needs a serious examination. The problem with 

these faculties may be ascribed to the practice of public 

universities that keep on replicating all programs given 

elsewhere without making the necessary preparations. 

The logic of such a practice should indeed be ques-

tioned. The only two universities which appear to be 

well prepared to provide training in Business and Eco-

nomics are AAU and Gondar University.  ↓ 

Out of the 1832 staff, 971 (53%) need to be trained in 

PhD; 832 (45%) in Masters; and 39 (2%) in bachelor’s. 

With the growing number of students the universities 

are going to admit in the coming years, there will be 

more staff that will join the institutions afresh with a 

corresponding need for upgrading. This will surely ag-

gravate the problem by augmenting the challenges 

ahead. That is why the demand for qualified staff (new 

 

 Required and Existing Staff  Current Gaps   

  BA MA Doctorate   
  
No 

  
Universities 

  
Total 

  
Require-

ments 

  
Existing 

  
Require-

ments 

  
Existing 

  
Requirements 

  
Existing 

BA MA PhD Total No 

of Staff  

to be 

trained       
1. Adama 341 68.2 39 171 144 102 11 29 27 91 147 

2. Arbaminch 303 60.6 104 152 118 91 34 0 34 57 91 

3. Bahir-dar 856 171.2 455 428 264 257 46 0 164 211 375 

4. Gondar 188 37.6 63 94 78 56 29 0 16 27 43 

5. Haromaya 577 115.4 267 289 154 173 71 0 135 102 237 

6. Hawassa 677 135.4 303 339 239 203 71 0 100 132 232 

7. Jimma 976 195.2 571 488 227 293 17 0 261 276 537 

8. Mekelle 424 84.8 192 212 117 127 52 0 95 75 170 

  Total 4342 868.4 1994 2173 1341 1302 331 29 832 971 1832 

Table 4: Staff Training Needs in Eight Public Universities 

Owing to the existing deficiency in the various categories 

of qualification, there’s already an enormous need of 

upgrading staff profile in the universities. Assuming that 

AAU will continue to meet national requirements, from 

the figure shown in this study only, there is currently an 

existing need to upgrade 1832 of staff if we need to meet 

the national requirement of 30% PhD; 50% Master’s; and 

20% Bachelor’s is to be met. 

and old) as computed by the Ministry of 

Education (MoE :2008) is much higher than 

shown above. In fact the Ministry intends to 

train 2,000 PhDs and 10,000 masters in the 

academic years of 2001-2005 E.C. (2008/09-

2012/13) in a bid to meet the needs of old and 

new universities. 

Diagram 4: MOE Computed Demand for Qualified Staff (2008/09-

2012/13)
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Such  demand is indicative of the 

fact that in the context of the 

aggressive higher education 

expansion Ethiopia is pursuing, 

faculty profile will be the most 

critical challenge that the higher 

education sector will continue to 

face. As noted by the World Bank, 

“perhaps the most daunting 

challenge to the implementation 

of Ethiopia’s higher education 

reform is the sheer physical 

numbers of academic staff that 

will need to be recruited and 

trained over the coming 

years” (2003:57). For some years 

to come, the issue will also 

continue to be an ideal target of 

criticism and cynicism.  

 

Supply –Side Strategies 

There have been a variety of 

strategies used by the 

government and institutions to 

meet the increasing demand for 

qualified staff at Ethiopian 

universities. The traditional route 

followed has been to send 

instructors to study abroad for 

higher degrees. This has not 

brought the needed result due 

to the small number of such 

staff, and the poor return rate of 

people sent abroad. A study 

conducted by Sethi (2000), as 

cited in Damtew (2003), has 

shown that out of 22,700 

Ethiopians who left for studies 

abroad between 1980 and 1991, 

only 39 percent returned. 

The second mechanism that has 

been harnessed is  the expansion 

of post-graduate studies at local 

level. This holds a better potential 

for ameliorating the existing 

problems. However, both the 

admission and graduation rates at 

this level have so far been too 

limited to produce the required 

number of people with higher 

degrees that may help the nation 

cope with the fast growing student 

population at tertiary level.  

The post-graduate level currently 

enrolls only 2.8% or less of the 

total higher education population 

in Ethiopia. The government now 

seems so riveted and focused on 

improving this. As of last year, 

there has been an observable 

expansion in this area to speed up 

the pace and meet the demands of 

old and newly established public 

universities for more staff with 

higher degrres. In order to ensure 

the success of this plan, the MoE 

has gone to the extent of 

controlling the admission of post

-graduate students with top 

priority given to its own needs of 

training faculty that would teach 

at public universities. The 

recruitment has been partly 

facilitated due to the growing 

availability of thousands of 

graduates who could pursue their 

post-graduate studies. Where the 

lack of recruits has been felt, civil 

servants with a prescribed level of 

academic achievement in their 

undergraduate studies were called 

to join the recruitment process 

from all over the country. 

 

The third option available has 

been to employ expatriates and 

the diaspora. Though surrounded 

with a lot of grumblings and 

controversies attached to their 

salary and competence, 

expatriates have been a useful 

source of bridging the gap of 

qualified professionals in the 

sector. Currently there are more 

than 600 expatriates working in 

Ethiopian universities. Overall, 

expatriates cover 10 percent of 

the Ethiopian higher education 

faculty with a significant 

percentage in the academic ranks 

of assistant professor and above. 

This is, however, a costly exercise 

(and a temporary one for that 

matter) since institutions need to 

be self-reliant at the end of the 

day.  

Although there are a significant 

number of Ethiopians living 

outside their country who could 

be available for improving the 

lack of trained personnel, this 

potential has not been 

meaningfully tapped. 
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This is partly due to the lack of a 

nation-wide system to harness the 

resource, and the limited effort on 

the part of individual institutions 

to do the same. Albeit not non-

existent, the number of diaspora 

serving in Ethiopian universities 

is still very rare. As is the case 

with the expansion of post-

graduate studies, there needs to be 

a well-organized plan  both at 

national and institutional   level to 

make meaningful use of this 

resource. Such mechanisms as 

networks, joint research, visiting 

arrangements and many other 

models could be considered (cf. 

Damtew 2003). A useful starting 

point may be strengthening the 

offices responsible for the diaspora 

within the Ministries of Capacity 

Building and Foreign Affairs to 

make them more pro-active, well-

staffed and able to coordinate their 

efforts in a more effective and 

transparent manner (Teshome 

2007 : 142). The need for having a 

similar set up at our individual 

institutions is also long overdue. 

 

The other available means to 

augmenting the staff profile in 

Ethiopian universities is through a 

robust research and publication 

system that should create the 

basis for academic promotion. This 

route has not been properly 

exploited again due to such 

weaknesses as the lack of research 

culture, poor funding and 

unavailability of publications in 

Ethiopian HEIs. The ‘publish or 

perish’ drive that defines the 

culture of Western Universities is 

not adhered to in our context. If 

the government could focus on this 

route as it does on expanding post-

graduate programs, it would serve 

some purpose in filling the 

deficiency of qualified personnel 

and in equally developing the 

research productivity of our staff.  

 

On top of the above, there are 

additional ways of recruiting 

highly qualified faculty on part-

time basis from such sources as 

n o n - g o v e r n m e n t a l  a n d 

international organizations. As the 

seat of regional  and international 

organizations, Ethiopia holds a big 

potential in this regard. To 

everyone’s dismay, much has not 

been done in this area. 

 

The ambitious goals the 

government has put forward; the 

pressures coming from the 

unabated expansion (with 10 

more universities yet to come); the 

possibilities of endangering the 

quality of education until our 

universities reach an acceptable 

standard; and all other related 

factors make the challenge of 

meeting the staff qualification 

requirement a complex and 

daunting  task in Ethiopia. All the 

same, it is a challenge we cannot 

afford to turn a blind eye to.  

It seems redundant to point out 

that an improvement on this front 

is critical to the education of the 

future generation. This is not, 

however, a challenge the Ministry 

would be able to meet single-

handedly. Neither can it be done 

through expanding only graduate 

programs only. 

Thus, there needs to be a 

national framework where all 

stakeholders are drawn to 

contribute to solving existing 

problems using all available 

means. As aptly argued by 

Damtew (2005:13), raising and 

maintaining quality does not only 

require investing a large amount 

of resources; but it also demands 

a host of other resources-close 

and distant, virtual and real, 

national and international. Joint 

deliberations and organized 

monitoring need to be done at 

every level to gauge our 

achievements and failures and to 

make adjustments as needed. 

The latter should include pruning 

unrealistic plans and ambitions 

as these could easily weaken our 

morale and lose our momentum. 

Even when we feel that we have 

met our targets, the challenges 

would continue to test the higher 

continued  on page 58 
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3. where possible, support the 

interpretation of data and con-

clusions reached. 

Leedy (1993) says that when orga-

nizing the review of related litera-

ture points like the following 

should be taken into consideration. 

A review of related literature 

should be:  

L ITERATURE  …  

 

a. worked towards the proper psycho-

logical orientation. I.e. it should be 

like a discussion with a friend and 

very clear in conveying the think-

ing. 

b. organized in a plan. There should 

be an outline prepared starting 

from the broader perspective and 

narrows to the specific problem. 

c. organized in a way that reminds 

the reader constantly how the-

points the researcher is discuss-

ing are related to the problem. 

d. checked that it is not a copy.  The 

researcher should note that more 

important than what the study 

says is what s/he says about the 

study.                   

As mentioned above, the review of 

related literature is preferable if it 

is organized in a way that it can 

reflect key points and concepts 

classified under headings and sub-

headings from broader to specific 

aspect and from most important 

and related detail to less impor-

tant and distantly related detail. 

Hitchcock and Hughes (1995) say 

that the literature review ought to 

present a coherent argument, not 

just a list of facts. Scholars like 

Seliger and Shohamy (1995) and 

Weissberg and Buker (1990), say 

that there are different ways of 

organizing the points in the review 

of related literature. When listing 

them, they say that the review can 

be organized either according to 

the amount of information that it 

bears related to the research prob-

lem, each question or hypothesis, 

or chronologically or historically in 

which the researcher can put the 

least recent literature and then 

move towards the more recent lit-

erature in the field or vice versa. 

Organizing the review according to 

the specific variables of the study 

addressing each variable sepa-

rately is suggested too as a third 

alternative. 

In a more detailed way Rubin, 

Rubin, and Piele (1986) as cited in 

Frey et al (1991: 90-91) recom-

mend patterns for organizing the 

literature review as follows: 

a. Topical order: Organize by main 

topics or issues and emphasize 

the relationship of the issues to 

the main problem. 

b. Chronological order: Organize by 

historical progression in terms of 

time. 

c. Problem-cause-solution order: 

Organize the review so that it 

moves from the problem to the 

solution. 

d. General-to-specific order: Exam-

ine broad-based research first 

and then focus on specific studies 

that relate to the topic. 

e. Known-to-unknown order: Ex-

amine current literature about 

the problem and then identify at 

the end what still is not known. 

f. Comparison-and-contrast order: 

Show how research studies are 

similar to and different from 

each other. 

g. Specific-to-general order: Try to 

make sense out of specific re-

search studies so that conclu-

sions can be drawn.  

However, some of the methods 

suggested are criticized by differ-

ent viewers. Nunan, for example,  

suggests that the review shall be 

organized according to the major 

points related to the problem and 

comments on chronological organi-

zation by saying, “Do not force the 

review [to be organized] into a 

chronological organization, for ex-

ample, which may confuse the 

relevance and continuity among 

the studies reviewed.”(1992: 217)

Whichever way a researcher 

chooses to organize and present 

the review; nevertheless, they 

should take citations  from differ-

ent sources to substantiate their 

research. 

Citation 

The review of related literature in a 

research is the place where many 

other works of different scholars are 

presented in relation to the problem 

under discussion. Hence, it is advis-

able to know how to refer and 

where to lay the focus on. A re-

searcher can make theeeir focus 

either on the information or on the 

author. Weissberg and Buker (1990) 

classified citation focus as Informa-

tion Prominent and Author Promi-

nent.  

Information Prominent Citation 

Weissberg and Buker (1990) say 

that this kind of citation gives pri-

mary importance to the informa-

tion. When referring, the author’s 

name(s) and date of publication 

are attached in parenthesis at the 

end of the sentence as in the ex-

ample below. 

Example: - In most deserts of the 

World, transitions between topog-

raphic elements are abrupt. 

(Smith, 1968) 

Author Prominent Citation 

In this kind of citation, the au-

thor’s name is given more empha-

sis. Weissberg and Buker (1990) 

say that such citation is used to 

refer studies more closely related 

to the one being studied.  

Example: - Leopold (1921) listed 

foods, but gave no quantitative 

data. In referencing in general and 

in the body of the text, Hitchcock 

and Hughes (1995:89) listed the 

following conventions.             

• Refer to the author(s) in the text by 

name and date of publication: ‘Jones 

and Brown (1978) found that …’ or ‘It 

was found (Jones and Brown, 1978) 

that …’ 

• Where there are more than three 

authors, use ‘et al.’: Smith et al. 

(1979) found that…’. 

• Where the author(s) has more 

continued from page  47 
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than one publication in the same 

year, use a, b, c: ‘Smith et al. 

(1979 a) found that …’. 

• Give page numbers in the text 

wherever it seems appropriate: 

‘Jones and Brown (1978, pp 12-

145) found that …’. 

Use of Tense in Reported Find-

ings 

When reporting findings of other 

scholars, the researcher uses 

tenses like the present tense, the 

simple past tense and the present 

perfect tense on the basis of the 

focus. When the focus of the cita-

tion is on the information and/or 

when the information being cited 

is generally accepted as scientific 

fact, Weissberg and Buker (1990) 

report that it should be put in pre-

sent tense. 

A researcher should use the pre-

sent perfect tense when their cita-

tion focus is on the research area 

of several authors what they call 

weak author prominent or when 

mentioning general statements 

that describe the level of research 

activity in the area (Ibid). 

Example: -  

Several researchers have studied … 

Little research has been done … 

 

The physiology of annual plants 

has been studied by several au-

thors … 
 

The simple past tense is used in 

author prominent citations to re-

port the findings of individual 

studies closely related to the prob-

lem under discussion (Ibid). 

Example: - Allington (1983) found/ 

showed/ reported/ noted/ observed 

that … 

As mentioned earlier, the focus 

that the researcher chooses helps 

to choose the tense to be used in 

the text. Weissberg and Buker 

(1990:55) say: “in author promi-

nent citations your attitude to-

wards the findings of the research-

ers also affects the compliment 

verb forms.” 

Weissberg and Buker (1990) say the 

researcher may feel that: 

1. the findings of a particular study 

are generally accepted as fact;  

This time use the present tense in 

the compliment verb (that is, the 

verb is the part of the sentence 

giving the findings) Example: -

Sillen (1) showed that aluminum 

in seawater is regulated by ther-

modynamic balance. 

2. the findings of a particular study 

are limited to that study, but are 

not to be accepted as true in all 

cases. 

 This time use the past tense with 

the compliment verb. 

Example: - Abramson (1974) re-

ported that mobile students had 

lower academic performance. 

3. the authors of the study you are 

citing may themselves feel tentative 

about their findings, or they may 

not  be reporting findings all but 

only suggestions or proposals. 

This time use tentative verbs for the 

verb report, and a modal auxiliary 

with the compliment verb. 

Example: - Van Bennekom (5) pro-

posed/ suggested/ hypothesized that 

aluminum may be common in dia-

tom residues.  

Quoting 

As has been said earlier, a review of 

related literature is the place where 

different views of researchers are 

related. Hence, it is inevitable to 

take others’ idea or discovery di-

rectly or with some sort of modifica-

tion. To do this, the researcher 

should know how to include materi-

als taken from someone in the work 

in due manner. The researcher 

should also know how to punctuate 

quoted materials and  which style 

to use among the following as indi-

cated on the website <http://

www.differencebetween.net/

language/difference-between-mla-

and-apa/> 

There are distinct styles of writing 

research papers that are followed 

across the world. Most of the research-

ers follow mainly two types of writing 

format, namely MLA (Modern Lan-

guage Association) and APA (American 

Psychological Association). While re-

search papers in the Humanities and 

Liberal Arts adhere to the MLA style, 

the papers in Social Sciences follow the 

APA style of writing. 

When including ideas from previ-

ous works, the researcher may 

paraphrase, may take words or 

phrases directly or may use direct 

sentence or if more than four lines 

as a long quotation. 

Paraphrasing 

Paraphrasing is a way that a re-

searcher puts idea taken from the 

original source using their own 

words. “It keeps the essential 

meaning of the original work but 

the information is given to us in 

the adapters’ own words, some-

times with the addition of touches 

that help make the point 

clear.” (Wondwossen 1999: 186)   

 When paraphrasing, the re-

searcher should mention name(s) 

of the author(s) and date of publi-

cation.  

Some researchers take someone 

else’s words or idea and put it 

without acknowledging illegiti-

mately. Wondwossen (1999) says 

that this is considered as plagia-

rized version and cannot be re-

garded as the work of the new re-

searcher. Plagiarism is an aca-

demic offense for which there are 

serious consequences. 

Half Paraphrase and Half  Di-

rect Quotation 

This style employs both para-

phrasing and direct quoting of 

ideas from sources. Wondwossen 

(1999: 186) says: “This adapter 

explains the main points but as 

the same time keeps some of the 

flavor of the original. In this style 

direct quotation may be limited 

characteristic phrases and key 

points.” This time the researcher 

should use quotation marks for 

points that are taken directly.  

A researcher can also use sentence

(s) as direct quotations. This time 

the researcher uses quotation 

marks preceded by comma or colon 

(Ibid). 
� 
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Block Quotation 

This is a kind of long quotation 

taken from sources. Wondwossen 

(1999) says when implementing 

long quotation, the introductory 

sentence should give credit to the 

original author and sums up the 

points of the quotation so that the 

reader will be encouraged to read 

through. He further says that 

when a researcher wants to in-

clude long quotation in their text 

they should check whether it is 

more than four lines when it is 

written in the body. If so, it should 

be written without quotation 

marks indented in both sides with 

narrower spacing and different 

font (optional) from the body. 

Second Hand Reference 

Sometimes a researcher finds a 

material worth including in the 

work and may not find the original 

author. This time the researcher 

can take the material they want 

mentioning the original and the 

second source using the phrases 

‘cited in’ or ‘quoted in’, etc (Ibid). 

Omission and Addition 

In the review of the related litera-

ture as mentioned earlier, the re-

searcher relates different studies, 

scholarly works, etc that have rele-

vance to the problem under discus-

sion. The material to be quoted 

may not be as the researcher ex-

actly needs and they may want to 

omit part of it or add something to 

it so as to ‘adjust the quotation 

grammatically or semantically’. To 

indicate omission the researcher 

can use ellipsis (…) /three dots/ 

and addition of phrases or words 

can be indicated by square brack-

ets ([ ]) (Ibid). 

Useful Abbreviations 

In writing a research in general 

and the review of related litera-

ture in particular, the author may 

use abbreviations (most of the 

time in parenthesis). The following 

are some of the common abbrevia-

tions used in a research work as 

Wondwossen (1999) listed: 

• cf (confer)- compare, see 

• ed.; edd. - edition, editions 

• ed.; edds - editor, edited(by), 

                         editors 

• et al. (et alii)- and others 

• Ibid (ibidem)- in the same 

            source 

• loc. cit (loco citato)- in the  

        place cited 

• n. d  - no date 

• n. p          - no place of  

                         publica    tion 

• no. publ. - no publisher 

• Op. cit. (opere citato)- in the 

                    work cited 

• P. ; PP.  - page, pages 

• rev.  - revised 

• v. ; Vv  - verses 

• Vol. ; Vols-volume, volumes 
 

Length of the Literature Review  

The length of the review of the 

related literature varies according 

to the type of the research report 

being prepared. Seliger and Sho-

hamy (1995) state that in an arti-

cle for a professional journal the 

review is often two or three pages. 

In the case of theses and disserta-

tions, an extensive review of many 

more sources under headings and 

sub headings and more detailed 

information about each article 

need to be included (Ibid).  

Problems Related to the Writ-

ing of Literature Review 

In writing the research in general 

and the review of the related lit-

erature in particular, a researcher 

may face different problems. In 

writing the review, the researcher 

may face problems like shortage of 

sufficient materials to be included 

and problem of being disorganized. 

Shortage of Materials 

This problem may sometimes oc-

cur due to an inadequate search by 

the researcher in the area or the 

narrowness of the topic. Seliger 

and Shohamy (1995) have indi-

cated that researchers can 

broaden their perspective by con-

ducting a more thorough and sys-

tematic review of the literature by 

examining and reviewing current 

theories in a number of related 

disciplines. 

Problem of Getting Disorganized 

Being disorganized is the problem 

of especially many an inexperi-

enced  researchers. Researchers 

sometimes think that they can 

easily remember materials that 

they read when they later want to 

use them. However, as the work 

goes on and materials get accumu-

lated from time to time, remem-

bering which to take and which to 

discard becomes a difficult task for 

the researcher unlike what they 

had been thinking of earlier. Hav-

ing good organization in writing of 

the review can be considered as 

one of the qualities of a researcher. 

Hitchcock and Hughes (1995:88) 

say: “An essential aspect of any 

research activity is the systematic 

organization of the information 

and materials which have been 

collected.” To do this, a researcher 

should adopt the suggested ways 

of organizing materials. Scholars 

suggest using Card Index System 

as a solution for not being disor-

ganized. Hitchcock and Hughes 

(1995) say that references and 

notes written down on pieces of 

papers face the risk of getting lost 

or destroyed.  As an alternative to 

Card Index System, using com-

puter database is also suggested 

by Seliger and Shohamy: 

While reading, the researchers will 

summarize and keep records of all 

the above information. They may 

use index cards or store the infor-

mation on the computer database 

and thus compile a bibliography 

list which they are likely to use at 

a later stage for writing the litera-

ture review. (1995:69) 
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Losing Track of Sources 

Researchers sometimes face the 

problem of losing track of quota-

tions, sometimes even important 

quotations that are included or are 

to be included in the review. It is 

important to note that every mate-

rial the researcher uses should be 

cited and/or included in the bibli-

ography. The bibliographic list 

includes works that are quoted, 

paraphrased and indirectly used. 

When consulting sources, so as not 

to be confused where the material 

came from, the researcher has to 

take every information needed 

about the material including page 

number where necessary. This in-

formation helps not only the re-

searcher but also the readers of 

the work to find the original 

source and read for themselves. As 

Gocsik (1997) put, the following 

information should be taken prop-

erly about the material referred. 

• If your source is a book, make 

note of the title, the author, the 

publisher, the date, and the 

city of publication. 

• If your source is an article, 

make note of the title of the arti-

cle, the author, the title, the se-

ries number, the volume num-

ber, and the date of the publica-

tion. 

• If your source is a site on the 

Internet, though sometimes it 

may be difficult, make note of 

the author, the title of the docu-

ment, the title of the complete 

work, the date of publication or 

last revision, the URL (in angle 

brackets), and the date that you 

accessed the site (in parenthe-

ses). (As the Internet is chang-

ing from day to day, you will 

need to check a current style 

manual for the most accurate 

citation methods). 
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“If you must write prose poems  

the words you use should be 

your own  

don't plagiarize or take 'on 

loan'.  

There's always someone, some-

where  

with a big nose who knows.” 

Morriss
ey (1959 - ) 

�� ��� ... 
 

what their parents did with a chain 

of failed marriages. Couples who 

cannot getthe devastating affects 

that can have on young minds 

trying to grow up and understand 

the complexities of life. Many 

children then just grow up 

emulating what their parents did 

with a chain of failed marriages. 

Couples who cannot get on soon 

after getting married are simple 

narrow minded selfish beings and 

deserve all the hardships and stress 

that come from not trying. Nobody 

said life would be easy! Throughout 

history women and men have been 

battling each other without knowing 

why, when they should be focused 

on working together as two halves 

to a whole. 

������������ 

'We stay together, but we 

distrust one another.'  

'Ah, yes...but isn't that a defi-

nition of marriage?' 

Malcolm Bradbury (1932 -

 2000) 
 

‘I came not into this realm as 

merchandise, nor yet to be 

married to any merchant’. 

Catherine of Aragón  

(1485 - 1536) 
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http://www.writing.utoronto.ca/advi
ce/specific-types-of-
writing/literature-review. Health 
Sciences Writing Centre    
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Wondwossen, T. 1999. “Research Meth-

odology for ELT Students”. KCTE: 

Unpublished. 
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Faculty Profile . . .  
    

education sector in different ways. 

The issue of competence, research 

out put, etc are  questions we 

would continue to ask once we feel 

that we have the required level of 

qualification for our staff. Con-

fronting such challenges may be 

what this generation is destined 

for. In view of what we wish to see 

in the future, what choice do we 

have other than gladly accepting 

today’s hurdles? It should not also 

be forgotten that, no matter what 

the challenges are, what distin-

guishes the human race from oth-

ers is how much it can positively 

or adversely  

affect the future of its species. 
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“Partisanship is our great curse. 

We too readily assume that eve-

rything has two sides and that it 

is our duty to be on one or the 

other.” 

James Harvey Robinson  
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Ethnicity: … 

persecution of ethnic minority de-

scribing it as an internal affair. 

According to Christopher (1995), 

another important factor which 

has made ethnic problem so mag-

nificent in so many different coun-

tries is the appeal to ethnic iden-

tity that draws more on such pri-

mal things as one’s language, re-

ligion and early family experi-

ences. 

For all of the reasons I have 

noted, ethnicity seems to have 

become a permanent force in the 

contemporary world and multi-

ethnicity is increasingly common 

in many states. It is urgent, 

therefore, to recognize the need 

in every country for new ap-

proaches to the handling of eth-

nic problems some of which erupt  

into a violent conflict, like, for 

example, what happened in Nige-

ria some time in the near past. 

In the historic past powerful and 

forceful attempts of ‘assimilation’ 

and permanent subordination of 

certain groups were dominant 

approaches. Both approaches 

didn’t work and never survived 

longer in the contemporary 

world. History has taught us that 

each ‘threatened’ nation can 

make its claim to just and equal 

treatment and surely will find 

strong support for its claims. Per-

haps the answer to multi-ethnic 

problems in each country will be 

a situation in which each compo-

nent nation has guaranteed 

rights, shares in the economy, 

politics and all other dimension 

of social life.  

Yet, aside from conflicts within 

nations, ethnicity as a signifi-

cant and potent problem raises 

serious questions related to re-

lations among states. It may 

sow mutual mistrust which 

may serve as a source of poten-

tial breed of squabbles and 

wars among states. In the world 

in which the ‘international com-

munity’ championed by the US 

is waging the so called ‘war on 

terror’, the problem of ethnicity 

as a source of conflict within 

states and among states will 

continue unless the issue re-

ceives sustained and adequate 

attention of the policy makers 

and multi-lateral organizations 

like the UN. 
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The Leeside … 
 

Baseless and greed-motivated wars. 

Let us frankly tell them the fact 

that our way has been destructive 

and they have to learn much from 

us elders for the betterment of their 

future. 

This can be done more in 

the education system of any coun-

try. We can begin teaching our stu-

dents from their lower grades, for 

instance, how the ecosystem is pol-

luted and how we can avoid any 

sort of pollution. Let’s educate them 

how we can preserve nature. Let’s 

tell them honestly how few insatia-

bly selfish and adamantly narrow-

minded citizens of this world are   

poisoning our beautiful habitat. 

Let’s make the generation aware of 

the chronic problems we are in 

through our education system, for 

they are the ones who are going to 

face the dire consequences of global 

warming and/or anything like that 

that have  devastative effects. Let 

them know their responsibility that 

they must fight for a better world 

starting, for example, from planting 

a single seedling around their local-

ity. Let students be informed that 

they can influence their parents if 

they get them partaking in the 

process of aggravating global warm-

ing, such as involving in deforesta-

tion or gas and chemical emissions. 

In this way, if we teach and em-

power the young generation 

through the education system, for 

the sake of their own future, they 

will take care of themselves and the 

danger hovering this time around 

will become on the wane soon.     
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continued  from  page  10 

“I am a Jew to Catholics and a 

Catholic to Jews; an English-

man to the French and a 

Frenchman to the English.” 

James Goldsmith (1933 - 1997) 

(A man with mixed background of 

different race & religion.)  

The way to win an atomic war is 

to make certain it never starts. 

Omar Bradley (1893 - 1981) 

 

In our nuclear age, the lack of 

a sense of history could have 

mortal consequences. 

Hubert H. Humphrey  

(1911 - 1978) 

 

Many people, politicians and the 

public alike, believe that global 

warming is a rock-solid cer-

tainty.  

Lee R. Raymond  



  

     61 
Faculty of Teacher Education, St. Mary’s University College (SMUC)  

                    B i - a n n u a l  B u l l e t i n          F e b r u a r y , 2 0 1 0  tttteachereachereachereacher    
hehehehe    

ከ ገጽ 18 የቀጠለ ��� ��� ...  

����4� *���	 /0��K	� 

'AxJ ���� S�8�a�55  

5.1 ����4�� *�m �*���	    

/��� �4	 ����4� ���	 

S*�� *�m $%6� �¹!Q a� &%� 

,��\] �K /)  ¨�� �\2	 a� 

u=J” ÃS[×M:: 

 

5.2 $���3 /���� -.��� 

�ZaI	  

��Q(� /��� �4	 �$�uMJ 

/$��	 
 /&� 
 /Z�	 &�   

/��	 /6' /���� -.��� 

��!@ �*,	55 %�� ����4� 

*�$�u( ��O /67  	o"	 

�1+	 S*,	 �4	 �%'	 

,��"A ����%'	 S*( 

/���� X (� �@  f� ,��"� 

01� N6� /kS��J °�w� 

��-	  ����  Á$� �+/� 

��829 '(55  

 

5.3 5.3 5.3 5.3 /��� �4	 ����4� �F�/��� �4	 ����4� �F�/��� �4	 ����4� �F�/��� �4	 ����4� �F�ˆ̂̂̂    

�67� �d�Z� �67� �d�Z� �67� �d�Z� �67� �d�Z�     

,/&�¥ /��� �4	 ����4� 

,01�,	 9P �1�O �67� 

�&� ÃÑv�55 �*=� ����4c? 

,��1�,	 9P 2*�F�G	 ��� 

/�*ST ����4�MJ� ,/9P( 

�:S/�  ,��.A,	  W�W�� 

6' K?L U� ��V ,��1�,	 9P 

k=4 &%� v^É �/Fk &%� 

��� ,�f  	 ]1� �F�O'¥� 

�:'� %m2�55  

› c M ‹ ’ ~ ”  � � � � � 

����4�SJ�� �8¤� �*��
 

,!��� �A� ����4� �S�"A� 

/���( �6' �d](� �� 

� � w�1��  �(:�  * ° *¥ 

/�ZaI(� -.��� *�Å8� 

A"	 ��"� �*��55 %� �6' 

()	 ���fd� S�J* �55 

6. /��R+' UÓw  /��� 

����4�    

/0,2  /0+R gK ��� %\2�55  

/F( ��� /�d'\( ����d,( 

��� '(55 r%�
 ����4�
 ° 

�d	 gK /0d-( ����d,( 

��� '(55 ,�+42% �'ad� 

��� *F( �� r%� FÎ
 d�]  

�,�� ��2�% '(55  

, � � �  / 0 d - ( �  r % � 

/���f'( //��*�( ,�l �lb 

'(55  

� 1 ��� ���Á%�v	 4 �l   
�lb  

    %FR�
 

� 1 ��� �� 9 �l �lb  

     %FR�
 

� 1 ��� -.�� 4 �l �lb  

    %FR�
 

� 1 ��� ���� 7 �l �lb  

    %FR�
 

/r%� //�lb/ �+4:� �E	 

/0&F'( \*� /F('	 �f8	  

,��1�( �� �%'	 &%� 

������  ,��n�,	 /�/� ©\% 

'(55 /,2'( ��� &!  %� �:/� 

/0m*( ,���HV SÖ” /v	/ 

'(55 ����4� \!"�� �A� 

/���HV v	 �/��" %�w�55  

/F('�J� V@lJ S���"+ 

����4� %8�aK55 %��� NSy 

��G( %�¹x2�& /��I	 \��% 

%�%\Gj�55 /�����K �� 

/0� &'( ,y�mMJ ����4�  

'(& �(�A ��2J� �� 
 $�\ 

�lJ� %Y�G( /0:S/"( 

,y�mMmJ� /���	 ����4� 

'(55 %�� H6� /0J*( �@�Q 

r%� F; /67	� ���J 

�+“†¨<” Öwk” ���d� '(55   

 

/�%&	 ��\.J� *�� &�
 

*��:$:� 
 *���8� 
 !� 

*�1��	 &Z�… /0+� r%� 

�1"�3 ���HV %\2�55 

7. ��+� ,2% &%� ��+� 
,�J ��d� Cw¥ ���'(? 

,/k7 /���d,( ��� �E	 

/0&F'( ,��1�( /��� 

����4� �+� '(55 *�$� ,:� 10 

�.� /0.A F( /0S�8�d( 

/��� �+� ›’e}—����4� 

�0S!�d( F( /,*+ /��� �+�  

%6 �55 %I /6'( 10 �.� 

/.+( ��  %� �24+* �� 

� 

“The most important thing in the Olympic Games is not winning but taking part....The 

essential thing in life is not conquering but fighting well.” 

Pierre de CoubertinPierre de CoubertinPierre de CoubertinPierre de Coubertin (1863 - 1937) 
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“The principal aim of gymnastics is the education of all youth and not simply the minority of The principal aim of gymnastics is the education of all youth and not simply the minority of The principal aim of gymnastics is the education of all youth and not simply the minority of The principal aim of gymnastics is the education of all youth and not simply the minority of 
people highly favored by Nature.” people highly favored by Nature.” people highly favored by Nature.” people highly favored by Nature.”     

Aristotle   
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B. Hutlovk, Elizabeth (2004). Child Develop-
ment. 11th edition Tata McGraw –Hill, 
PLC.   

___________. (2004) Development Psychology. 
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“But what am I?  
An infant crying in the night:  
An infant crying for the light:  
And with no language but a 

cry.” 

Alfred Tennyson  
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