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Abstract

The importance of using English language as an instructional medium is
unarguable not only because the students need the language for their
overall academic success but also because the students’ success is related
with the demand of the globalized world. The overall purpose of the study
is to examine the extent to which instructors of none English courses at St.
May’s University College make use of the instructional language. It also
focuses on the extent to which students would like to see their instructors
use English language during class time. The study adopted a survey
methodology for data collection using closed ended questionnaires. The
questionnaires were dispatched for 139 students and 32 instructors and
analyzed. The study revealed that both students and instructors believed
that English as a medium of instruction is vital. Students, however,
considered it as a barrier to comprehend their lesson. Thus instructors
usually use L1 although most students are skeptic whether L1 is to facilitate
their understanding. Finally the paper makes some recommendations that

might be useful to the teaching learning process

Introduction
The need to use English in all subjects involving language as an
instructional medium is vital not only because stid need language

competency for their overall academic success, ibug also important
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because the effective use of English language yiggtlermines the student’s
success and future career in a globalized world #so vital to stress that
receiving the English language passively from dmenoel, usually from the
teacher, could result in a major problem, as todéadation from the ultimate
goal of learning and lack of personal concept fdroma

Thus, maintaining the balance between an apprepuse of English
and avoiding unnecessary confusion that could drgsa its massive use,
would be something that needs wisdom and care. &h$1and Science
classes for instance, transferring concepts whrehralated to the subject
matters is the primary concern, not teaching thgligm language. To this
effect, investigating issues such as students’|l@feEnglish language
competence, their attitude towards the extent tiegichers, as well as they,
have, their understanding towards the real impogasf using the English
language as a medium of instruction, would be figant and useful.

Objective of the study

The extent to which instructors of none Englishrees at St. Mary’s
University College make use of English as an itsional language, would
be the major area of concern in this study. Inti@hato this, the extent to
which students would like to see their instructoe English language
during class time would be examined. Instructorgitiale towards the
impacts of using English language as a medium sefruction on their
students’ learning will also be considered. Ingion will also be made
whether English language works as a facilitatob@omes a barrier for the
effective understanding of concepts.

Significance of the Study
Instructors, who teach subjects different than Emglish language
itself, will be using the language as a mere tooltéaching their subjects,

and teaching the English language is not an entsél in that case.
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The way they use the English language in thes@anoses, however could
play either a positive or negative role in the allesicademic success of their
students, that may be achieved either in the ceulssy take or/and in their
English language competence. That is why existse@d nto investigate
whether instructors who use the English languagesisuctional tool make
use of it in a constructive or destructive way. sTkeiudy wish also to give
further insight for researchers who would like tgplere the role of foreign
language in teaching subjects other than the Hntgdisguage. It could also
provoke researchers to investigate and suggesagpeopriate level of the
use of mothetongue and instructional language in a balanced s@ys to

enforce effective learning in subjects differerdrilthe language itself.

Sampling and Data Source

Questionnaires designed for both students anduttsiis were used
as instruments in order to collect data. From thgular program of
departments of SSOM, Law, Accounting and Informaticeechnology 139
students and 32 instructors teaching major courséise departments were
randomly selected. Questionnaires were analyzédjated and interpreted

in terms of percentages.

Literature Review

Why English as a Medium of Instruction?

According to the renowned educational linguist, ISk (1978), the
final decision about whether English has to be uasdan instructional
medium or not is more political rather than pedacmlg This implies that
educators have got quite a little space to effettichange the medium of
the instructional language ‘imposed’ by policy makeyet Spolsky (1978)
hadn’'t ruled out the importance of modifying andtemreting the
characteristics of the language, in such a way thay could meet the
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respective demands of their national curriculumwal as local demands.
The implication here is that there is no a perfeay of using the English
language, fully useful for an entire national ediceal setup.

Nevertheless, one can see multiple reasons whrcke fmations to go
for English as their medium of instruction, desypite fact that it is foreign to
their culture. Jones and Oberst cited in Tamtorale{2010) underscore that
the global nature of the English language has madée medium of
communication in many countries. In turn, this emaged a consistent
reform of the language in order to meet the spedémands of nations. As
it is well known, the need to be proficient in Esfglis not just an option in
the education system of Ethiopia. It is rather dtenaof success or failure
coming on the students’ path. In other words, etioical success is highly
related to the learners’ English language competese far as almost all the

courses are being offered in English.

English Language and Academic Success

According to Teen (2009), there are scholars whwlgpthe opinion
that using English as an instructional medium inontdes where English is
not the first language is significant to make therare competitive in the
actual globalized world. However, others arguet tine use of English
language as an instructional medium in countriegre/lthe language is
foreign foster students’ career failure. And thensider the instructional
process involving the mother tongue of learnersa asvel approach that
could boost success in education process. Fornstavelosquz (2002)
identifies the negative role of English to undemgtaoncepts of other major
courses under the context where students’ firggjuage is not English. He
further stresses that “English as a medium of rutdion poses double
difficulty for the students- that dearning and understanding English and
learning and understanding science and mathematiosepts which are
being taught” (Ibid, 2002).



Although the controversy as to which language,t fos foreign,
should be the major instructional medium in orderbring success in
educational process is still there, scholars likeye (1993) stated that most
third world countries consider English as an acde=sg for scienceand
technology, which calls for policy makers to mayp puority issues useful to
help students in succeed in their education and devetdjral thinking
while using the language.

This controversy is of course a huge issue requinintensive
research that should involve educators, policy msaks well as other stake
holders. Nonetheless, it obviously gives clue régar the magnitude of
concern scholars have about problems associated wge of English
language as a medium of instruction in the conighdre the native language

of learners is another.

Problems Related to Using English as an Instructicad Medium

The role played by foreign language(constructive destructive)
which is considered as a medium of instruction @& something to be
overlooked as far as maintaining quality educatsoooncerned. There is an
obvious fact which we can easily witness in usimg English language as an
instructional medium in foreign language conteXtdighly determines the
level of achievement a student could have in his#loeication. Tamtam and
et al (2010) citing Schutzenhoter stresses thatesstudents who are not
very good in English will have problems readingok® journals and news
papers helpful to their education, it would be Ivita use the appropriate
methodology of language teaching so as to help tberb their problems
with this regard.

Especially, in a situation where proficiency in Hslg is not an end
by itself, the role played by the English langu&mgethe effectiveness of the
teaching learning process would be such a relev@mstion worth

investigating. That means, while using the Englisinguage as an
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instructional medium for other courses, the isshetiver concepts which are
supposed to be transferred to the learners aretigdly communicated or
not would be a sensible question. It would be ingdrto figure out what
type of role the English language plays in helptydents understand major

courses offered in English.

Why Interaction in English for Non—English Classroons?

The effort on the part of the students to discdebate and present
their work in English will enhance their Englismtpuage competence. That
will not only enhance understanding the subjecttenait also helps them
improve their skill in the very important foreigariguage that is vital to their
overall all academic and social success. Thus, maeh instructors allow
discussion in English, which is a foreign languageur case, would be an
important question which requires keen observat@eliger quoted by Pica
(1991:62) found that “learners who initiated arattipated in interactions
that require L2 in and out of the class room madeemapid progress and
fewer L1 transfer errors than learners who inte@dittle”.

Instructors’ use of the English language would béegvital in the
case of the Ethiopian education context. Accordmd@rown (2000), these
types of contexts will highly depend on teacheriput as the opportunity
students get to communicate in English is basidatyted. This actuality
brings the need to communicate in English inside ¢lassroom through
channeling the teacher as a major source of Endgisuage input to a

crucial level.

Students Understanding of the Subject Matter while Using
English as a Medium of Instruction

How far do students understand the important caesitehthe course
instructed in English while the language is foreigralso a wise question

one could raise. Ur (1996:4) raises a very intargsidea in this regard.’
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Learning may take place without conscious teachimg; teaching, as |
understand it, is intended to result in personairimg for students, and is
worthless if it doesn’'t do so. ‘No matter how hard instructor tries to pass
important message in English ,if the English lamguaompetence of his
students is lower than the level of language hes use the class,
understanding of the subject matter for the stuael be difficult. As a

result, we may conclude that this type of teachsnigot effective as learning

and concept formation barely takgace

Data Analysis and Interpretation

In this section, 139 students and 32 instructidrag tire randomly
selected from the various departments of St. Mddyis/ersity College - the
regular division are involved in this study. Stutdrguestionnaires which
mainly are about their responses regarding the afs&nglish for the
effectiveness of their learning in general and d#tat shows their
perspective regarding how much their instructorkenase of the English
language is presented and analyzed.

Instructors’ questionnaires which are mainly desdjto assess their
attitude regarding issues such as the impacts maplaie use of the English
language during the instructional process and thg they evaluate the

English language competence of their studentsaeisgmted and analyzed.



Table 1: Students response regarding the importahteacher’s use of the

English language as instructional medium

S.N

Items

Total
number of

students

Agree

Disagree

Frequency

%

Frequency

%

My learning in English helps n

understand the course | take.

n&39

131

94.3

5.7

I'll understand the content of tl
subject matter well when the teac
completely uses English as

instructional medium

139

ner

46

33

93

67

In the classroom interactions such
asking questions & patrticipation, t
teacher is supposed to accept

idea even if | use Amharic.

139

98

70.5

41

29.5

The student will be able

understand the major substance

@39

the course in condition where the

teacher uses English completely.

104

74.8

35

25.9

It is better if teachers encoura
their students to wuse Engli

completely.

139

124

89.2

15

10.9

The above table has five items which are mainlgnded to gather

information related to student’s agreement or dsagent regarding the

importance of teacher’s use of the English langugmstructional medium.

As can be seen in the table, 139 students fillethemuestionnaire. Among

them, the overwhelming majority, (94.3%) exprestett their learning in

English is helpful to understand the course th&g.tklowever, the majority

respondents, 67 % of them do not agree with the tat a teacher who

makes complete use of the English language thraugtie instructional
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process could help them understand the subjecensthand effectivelyin
other words, these respondents do not consideuatst’s complete use of
the English language as important opportunity daat help them understand
the subject matter more.

Apparently, the majority of the students (70.5%icate that their
teachers should appreciate their enquiries and gpgopriate responses
even if the questions are asked in Amharic Askataf/ can understand the
major substance of the subject matter in a sitnatitbere the teacher uses
the English language only throughout the class tithe majority of the
respondents (74.8%) expressed that it is not b&itbave a teacher of that
sort. In this case, they pointed out, they faigtasp the major substance of
the subject matter. Accordingly, the majority resgents, (89.2%) expressed
their preferences to have instructors who encouthge students to give

responses in Amharic whenever the need arises.



Table 2: Students’ Response regarding the extenthioh they would like

their teachers to make use of the English langaage medium of

instruction (n=139)

S.N

Items

Strongly

agree

Agree

Disagree

Completely

disagree

Freq (%

Freq

%

Freq|%

Freq (%

The teacher is suppose to

English only throughout

instructional phase

the

L&e 115

36

25.9

)61 43.9

26 20.7

The fact that the

medium is in
affect

the

negatively m

understanding of

matter

instructiondll

English doesr

subje

7.9

—

ct

44

31.7

51 36.7

33 24

The teacher’s use of the Amhg

language as an

medium help students understand

the subject matter

instructior

19c

al

6.5

25

18

54 38.4

)

51 32.

If the instructional medium is on|y0

English, students will fail t

understand the subject

well.

malfter

28.8

D

55

39.4

26 18.6

18 13

My teacher gives the due credif

the English language competence

of his students

10 7.2

26

18.7

45 324

58 41.7

Student’s understanding of {3

course at had should not
measure in terms of their Engli

language competence.

16.6
be
sh

15

10.9

35 25.2

66 47.4
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The above table has six questions designed tosassadents’ level
of agreement regarding the extent to which teachave to make use of the
English language as a medium of instruction initis¢éructional process. As
we can see from the table, the majority (64%) & tbspondents do not
agree with the opinion that the teacher has toErsglish throughout the
instructional process. The complete use of the iEimdanguage during the
instructional process according to this findingheg favored by the majority
students. However, it would be important to mentibrihis point that only
the minority respondents ‘completely’ disagree witie idea that their
teacher should be using the English language thiautg class time
considering it as a threat for their better underding of the subject matter
at hand.

The next question is intended to get informationaswning students’
recommendation regarding to what extent their ucstirs should have to
make use of the English language in the instruatipnocess. Regarding the
opinion of students on whether the use of Englistgliage hampers a good
understanding of the subject matter at hand, theraof the respondents
(60.7) said they do not agree; that means theyeagiéh the idea that
complete use of English throughout the instructigrease negatively affects
their understanding of the subject matter beinghéu

Students were also asked whether they agree wathigwpoint that
the reason why their instructor makes use of theh&m language as an
instructional medium is to help them understandsileject matter well. A
response that doesn’t seem to be consistent wetlortles given to the rest of
the questions in the same table comes out. OnkPR24f the respondents
agree with this idea. Although the majority beligva the importance of
teacher’s use of the Amharic language whenevendeel arises, they seem
to be rather skeptic about whether their teacheesuaing the Amharic
language in the instructional process for the psepof facilitating students
understanding of the subject matter. In othverds, they don’t believe that
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teachers use Amharic in class time so as to heip ¢tudents understand the

subject matter more.

Table 3: Students’ Response regarding the frequimayteachers make use

of the English language during the instructionalgasss (n=139)

S.N

Always

Sometimes

Rarely

Never

ltems

Freq|%

Freq

%

Freq|%

Freq|%

The teacher encourages us to
the English language during t

instructional process.

Bse |5.6
he

24

17.3

52 (374

55 139.6

It is difficult to understand whs
actually the teacher is saying wh

he speaks in English.

B8 27.3

22

15.8

60 [43.2

19 |13.7

The expressions and instructiq
the teacher uses during exam

too difficult to be understood.

@8 |(13.0

34

24.5

59 1425

18 (13.0

The teacher encourages us w
presenting activities such
assignments and presentationg

English.

g |9.4

as

4.3

23 |[16.6

97 (69.8

The teacher put my Engli
language competence in
confederation while giving feg

back for written exam.

A3 |16.5

32

23.0

34 |24.5

50 |36.0

The questions in this table are mainly intendedronv information

form students regarding the frequency their teachsake use of English in

various segments of the instructional process.fifseitem in the table asks
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how often the teachers encourage students to wseEfglish language
during the instructional process. Among the 139aeesdents for this
guestion, only 32% respondents indicated that timsitructor usually and
sometimes encourage them to use the English inndteuctional process.
However, the majority of the respondents (37.4%) &§89.6%) of them
labeled that their teachers encourages them tdeogksh rarely and never
respectively.

The second item in the table is targeted to getrmétion regarding
to what extent students understand their teachkenthey make use of the
English language in the course of the instructibine majority responded
‘usually’ and ‘sometimes’;43.2% and 13.7% respayiviail to effectively
understand what the teachers are actually sayingnwihey use English
consistently. A related question has been askeleirthird row of the table.
The response we have in this section seems to fieredit from the
information we get in the second question of th@esaable. The majority,
above 55%, indicated that instructions and expoessiwhich are given
during exam time appear to be too difficult to lmelerstood. At this level, it
would be important to note that only 18% of thepmexlents ‘usually’ find
these instructions to be easy to comprehended.

The fourth question in the box invites studentsréepond to the
guestion related to the frequency their instrucersourage them to use the
English language while doing their assignment @sent infront of their
friends. Only 19% stated that their instructorscemage them in this regard
while the rest rate instructors’ encouragement t® Yery limited.
Nevertheless, the majority, 69.8%, surprisinglydstiat their instructors
never encourage them to use English while they rpaésentations or work
on their assignments.

The response students have to the question how thigér instructors correct

their English while providing feedback clearly colhdates the question on

the 4th row. Still the majority of the respondemsre than 60%, underlined
13



that teacher’'s role in this regard is quite indigant. Among these
respondents, 36% of them say that their teachemr mensider their English

while providing them feedback.

Table 4: Teachers Attitude towards the Use of Bhgin the Classroom

Question
Attitude items % % Total
Using English as a medium of instruction is impotta 87 13 100

My students understand their subject well if theg English| 19.2 81.8| 100
throughout the instructional phase

I mind if students use Amharic during class dismrss 394 60.6| 100

Students should be encouraged to use English itr 00 0 100
classroom interaction

The above table has five questions designed tossdbe teachers
attitude about the importance of using English legges as a medium of
instruction .As the table indicates, the great mjwf the teachers (87%)
believe that using English as a medium of instascts important. But about
the same number of respondents (81.8%) believethleat students do not
understand their subject well if they use Englistotighout the instructional
phase. This shows that teachers are not configenigh about the language
ability of their students.

When we move to the 3rd item in the table, only3® of the teacher
said they do mind if students use Amharic duringssl discussion; that
means the majority of the respondents (60.6%) dommad if the class
interaction is in Amharic. Thus, teachers seenbddflexible about using
English as instructional medium. However, in thet lgdem all teachers
believe that students should be encouraged to ngksk in their classroom

interaction.
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Table 5: Instructors’ response regarding the ingra¢ of teacher’s use of
the English language as instructional medium

Strongly | Disagree | No Agree Strongly
SN Items Disagree Opinion Agree
f % f|% f |% f|% f|%
1 A teacher should use the medium |of
instruction for the subject throughout 152 |6 82 |2 6.1 |16 |486 |4 12.1
the period.
2 My subject is not much influenced hy
the use of English as an instructionsd 242 |14 | 424 |3 9.1 |5 152 |3 9.1
medium.
3 My students will understand the
subject matter better if | use Amhari@ 9.1 |11 | 3336 18.2 | 8 242 |5 15.2
as inst medium discourages my
students.
4 The use of English as an inst.
Medium discourages my students. | 9 27.3 |11 [ 333 |8 24.2 | 4 21 |1 3
5 | don't have to rate my students
achievement based on their English - 8 242 | 6 18.2 110 | 30.3|9 27.3
competence.
6 | give value for the English language
compliance of my students durings 21.2 |10 | 303 |6 18.2 | 8 242 | 2 6.1
evaluation.
7 Good command of  English
contributes a lot to the success of mg 6.1 |3 91 |4 121112 | 36.4 |12 | 36.4
students in the course | teach.
8 My students are encouraged maore
when there is more English thar8 24.2 | 7 21.2 |9 273 | 6 18.2 | 3 9.1
Ambharic in the instructional process

The above table has eight questions that are dmbign gather

information regarding teachers’ level of agreemabbut the usage of

English as a medium of instruction. As can be daehe bale above only
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60% of the respondents are of the opinion that iEingihould be strictly
used as a medium of instruction. However, in th@esaable, 81% of the
teachers believe their students have difficulty arathnding the subject if
English is used strictly as instructional mediaefghis also a disparity of
responses on whether English is used strictly stsuctional media. There is
also a disparity of responses on whether the stsjestructors are teaching
influenced by the use of English or not. On theeothand, teachers
responded positively. In contrast, 24% of the teegldo not believe in the
decisiveness of the English language in teachiam subjects.

About 42% of the teachers disagree that studentieratand the
subjects they are teaching if Amharic is used asedium of instruction.
About the same number of teachers agreed on thethdée using Amharic in
the instructional process helps students understendubject better. 18% of
the teachers were unable to respond either pdsitime negatively. This
shows that teachers are divided on this issue.ni&jerity of the teachers
(57%) believe in not relying on the competence Hdirt students during
evaluation. What is contradictory here is that 7@Pthe teachers agree on
the importance of good command of English to suteeeheir courses they
teach. But the same ability which they deem to rbpartant is not given
value by the majority of teachers.

Teachers (45%) also noted that using English mdtenoduring
instruction, doesn’'t guarantee that students asmwaged. 27% hold the
opposite view. However, 27% of the teachers weteabte to say whether
using English more often encourages or discourapes students. In
General, the data obtained seems to be inconcluSive cannot say whether
using more English in the instruction is encourggor discouraging for

students to use the languages in class.
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Table 6: Instructors’ response regarding the fraqudheir teachers make

use of the English language during the instructipnacess

SN [tems 1 % 2 % % 4 %
1 How often do you encourage your studentlt® |39.4| 17 | 51.5 6.1 1 3.0
interact with you in English durin
instruction?
2 Do you find your students face difficultied 21.2| 22 | 66.7 12.1) - -
understanding what you are saying in Eng
your student
3 Fail to understand directions (instructions) 3 9|2 |66.7 15.2| 3 9.1
4 Students fail to understand important wqg 3 9.1 (23 | 69.7 152 2 6.1
in the course you give during test and exams
5 Do you consider the language of y{2 6.1 |8 24.2 24.2( 15| 455
examines while correcting essay type or other
open ended questions?
6 Do you consider the language of y(14 |[24.4| 10 | 30.3 21.2) 2 6.1

examines while correcting essay type or o

open ended questions?

ther

The above table has six questions that are designedlicate how

often the teachers agree about the usage of Erghglnage as a medium of

instruction. As the table shows the majority cdidieers (90%) encourage

their students to use English although the majarftyhe teachers say their

students fail to understand oral instructions, dio;s and important words

in the course. The majority of the teachers (6H6)yever, responded that

they do no arrange presentation tasks for thedtestis. In contrast, 42% of

the teachers always consider language ability whderecting students’

essays. 30% said they do this sometimes. Howe®és, & the teachers are

against arranging presentation sessions for thettests. We can conclude
17




that teachers feel concerned and try their beshtmurage their students to

use English.

Conclusions

As we can see from the findings in this study, eéhexists a common
understanding among students and instructors tietuse of English in
courses which involve English as a medium of ingtom is vitally
important. However, the majority of the studentsengot a differed outlook
towards the complete use of English language througthe instructional
phase. They consider this approach as somethitigctbates barrier in the
effective understanding of the courses at hande Me&r can deduce that the
reason why the English language competence of ofodte students does
not meet the standard that is expected from tle®ellhas clearly impacted
panic on their part when they come across instractdo continuously and
without interruption use the English language asatructional medium.

It is also discovered that almost equal numbeeathers accept and
refute the idea that students fail to understarel shbject matter well if
Ambharic is involved in the instructional processisIshows that instructors
don’t have consensus regarding the impacts of uingl Amharic side by
side with the major instructional language, Englashd that makes the issue
at hand more open to studies and further inve stigat

The most important information that we can perhafsact from this
study is that although students and teachers hasreergl consensus
regarding the use of the English language for ffexi&ve understanding of
different courses, the degree to which the langsageld be used during the
instructional process varies significantly. Accowgly, the findings reveal
that instructors usually use L1 as an instructiamaldium while teaching
although most students appear to be skeptic abbather their instructors

are really using L1 for the sake of facilitatingdemnstanding.
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Recommendations

Based on the above findings, the researchers make following
recommendations:

» Additional language classes that enhance the Enfglisguage skills
of students should be set.

» Students should be able to discuss with theiruiesbrs regarding the
way they should use the medium of instruction, Bhglin such a
way that it could facilitate their understandingloé subject matter.

 There needs to be a consensus among the studehisistructors
regarding the benefits and disadvantages of usiaddarners’ first
language during the instructional process.

* Instructors should make use of simple English dumstruction and
also should encourage their students to interatt themdespite the
language deficiency students may face while tryidg so.

e Instructors should give due attention to the Emglianguage
improvement of their students by encouraging themresentheir
work in the language and giving sensible and prodedeedback

that focuses on their English language skills.
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