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Abstract

The paper attempts to investigate teacher codecking in content
classes, at St. Mary’s university, faculty of Bassx To be specific, it
focuses on the functions of teacher CS and thes tgeswitching in
Accounting and Marketing classes, and the attitwdestudents and
teachers towards the practice of CS at the unitetsvel. The study uses
gualitative research method to analyze teacher @$tges, through the
classroom recordings, observations and interviewth weachers and
students. According to the analyzed data, the stoolycludes that
teacher CS has various functions; these are Margagimd Disciplining
students, Giving instructions, Creating non-thredtg environment,
Presenting exemplary cases, Motivating students participate,
Introducing and Explaining new concepts. Moreovsth teachers and
students express positive attitude towards thetm@aof CS in content
classes, and intersentential, intrasentential arad) Switching are being
employed by the teachers.

Keywords: Teacher code witching, Attitude, content classasctions.

1. Introduction

The practice of code switching (henceforth CS) besn viewed from
natural and classroom contexts. The paper focusdahe latter one, in
which the functions of teacher CS in content classee investigated.
Research on CS practices in an EFL (henceforthiéingls a Foreign
Language) classroom is a common phenomenon inlmgital contexts
because both the teachers and students have amtwppoto switch

56



languages, mostly in order to communicate effettivend explain
grammar in a classroom situation (Sert, 2005). Nbeéess in content
classes, i.e. non-language classes, the practiCSafeems to have been
neglected, which is why the study has been conducte

2. Objectives of the study

The general objective of the study is to descrie functions of CS in
content classes, specifically in Accounting and kéting classes.

The specific objectives are:

i) to determine the functions of teacher CS in Accmgntand
Marketing classes at St. Mary’s university;

i) to describe the kinds of CS in Accounting and Méarkgclasses at
St. Mary’s university;

iii) to explore the attitude of teachers and studemtaris the practice of
CS at St. Mary’s university

3. Research questions
The paper will attempt to address the followingeeesh questions:

1. What are the functions of CS in Accounting and Mirlg classes at
St. Mary’s university?

2. What are the kinds of CS in Accounting and Markgtitasses at St.
Mary’s university?

3. What is the attitude of teachers and studentseasgue of CS at St.
Mary’s university?

4. Literature Review
4.1. Definitions of Code switching

Since the 1970s, CS has been given due attentioasearchers, though
it has not been exploited as needed, mainly dubddact that students
were not allowed to alternate languages in the 49@Ad 1980s
(Legenhausen, 1991 cited in Zabrodskaja, 2007). i€Sdefined
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differently by different researchers based on thed their studies, even
though at times these definitions overlap (MilroyMusken, 1995).

CS could be defined as “going from one languagthéother in mid-
speech when both speakers know the same two laegué&gook, 2008
P. 174). Also, Gumperz (1982) defines CS as th@position within the
same speech exchange of passages of speech bgldodimo different
grammatical systems or subsystems. Myers- Scottf@88)) illustrates CS
as the alternate use of two languages within theesaonversation.

Grosjean’s (1982) definition of CS is “the altematse of two or more
languages in the same utterance.” Taking cues fhendefinitions, CS in
this study is defined as a means of communicatrategy)y whereby the
bilingual speakers use their linguistic repertorea specific situation in
order to form meaning and understanding of a cersaibject matter.
According to Trudgill (2000), interlocutors switéh impact or define the
situation as they want and to communicate meaning personal
messages. Eldridge (1996) supports the use of GSnagy of explaining
meaning. He goes on to elucidate that “messages reirgorced,
emphasized, or clarified where the message haadgideeen transmitted
in one code, but not understood” (P. 306). Thednottine is that by
saying the utterance again in the students’ falsgiage, L1, the students
have a high probability of understanding the meguoiithe message.

4.2. Kinds of Code switching

The practice of CS has been described using varigpslogical

frameworks. The most common ones are the kindsSfdentified by

Poplack (1980) in her data; these are tag, intetes¢ial and intra-
sentential switching. Tag switching, which is atsdled emblematic or
extra-sentential switching, refers to a tag phrakeh is being inserted
from one language into an utterance from anotheguage. This refers to
the fixed phrases of greeting which are commonkgaded in switches,
and these fixed phrases are restricted by miniyatastic rules. They
appear to be put in a monolingual utterance withbrgaching the
syntactic rules. The inter-sentential switching dsferent from tag

switching in such a manner that the switching,hie tormer, from one
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language to another takes place at a sentencauseclevel. According
to Romaine (1989), the speaker who exercises s#etential switching,
rather than tag switching, is considered to bauarfl speaker of the two
languages, since the utterance should obey thadimntrules of both
languages. The third type of switching is intrateatial switching which
Myers-Scotton (1993) describes as a switchingttiads place within the
clause or sentence level. This sort of switchingegarded as the most
difficult form of switching. Poplack (1980) desceb the people who
exercise this type of switching as the most fluspeakers of both
languages because there is high probability ofaxyitt rule violations in
either language.

Moreover, there are other types of CS given by Gannl§1982); these
are situational and metaphorical switching. Thenfer deals with change
in participants and strategies, whereas the latéas with change in
topic. According to Blom and Gumperz (1972), metaptal and
situational are common terms in the area of CSc¢hvbould also work in
a classroom context. The situational switching setmprove that there
is a strong connection between language and situafihey give an
example to illustrate situational CS, where thexe taachers delivering
lessons in Brokmal but switch to Ranamal when tiegeneed to create
an atmosphere of free and open discussion amongttitents. This
demonstrates how teachers’ switching to anotheguage, based on
participants, contributes to the effectiveness lué teaching-learning
process. In contrast, metaphorical CS takes plait®wt alteration in the
social situation but is related to certain kindgayics. Rather, it makes
possible for the speakers to bring to mind a cemabod or to alter their
relative status with other speakers. In the curseidy, the CS practice in
a classroom situation at the university level il categorized into tag,
inter-sentential and intra-sentential switching.

4.3. Functions of Teacher Code switching

Teachers do not seem to be engaged in the pradtiC& intentionally;
instead they unconsciously find themselves swiggtaodes, which are
discourse-related switching because they have aeauwf pedagogical
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functions, frequently intertwined. Studies such (@sle, 1998; Cook,
2001; Ellis, 1994; Schweers, 1999; Sert, 2005; &kil®97; Widdowson,
2003; Zabrodskaja, 2007) describe the functioneather CS in an EFL
as well as content classes. The functions couldabegorized under two
major headings; Facilitative and Affective functorwhich incorporate
other subordinate functions.

4.3.1. Facilitative functions

Teachers alternate languages in bilingual or nmdjilal contexts to
facilitate the teaching-learning process, and @s&sia communicative
resource to keep the classroom lively, as therédco® communication
gap due to linguistic deficiency of students (Codk)08). The
subordinate functions are translating words of hfilL1, introducing
new and technical concepts, emphasizing the indsgide points,
avoiding misunderstanding, and giving instructions.

4.3.2. Affective functions

These functions are related to alternating a laggu& provide

conducive atmosphere for the learners in a classrsduation. The

subordinate functions are managing classroom asaplining students,
providing affective support, showing solidarity Wween teachers and
students, providing non-threatening learning emwiment, motivating

students to participate actively, showing good aiild support, bridging
the status gap and asymmetrical power relationger Aecording and
transcribing data, these functions will be examiri¢ldey exist in content
classes; they seem to be common in EFL classroasniswas proved by
the studies mentioned above.

4.4. Previous relevant studies on teacher Code swhiting

There are a number of studies that focus on theis6CS. Nevertheless,
research that focuses on CS in classrooms has ewt bxhaustive,
though studies on CS have been conducted sinces 1(®¥értin-Jones,
1995). Doing research on CS in a classroom sitmasadifferent from
studying CS in a natural setting in many ways. Toener study is
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conducted in a school, which is institutional. Imst case, there is a
teacher whose objective is to teach the studemtshanstudents are there
to learn. This seems to show that the teacher thkesesponsibility,
unlike the casual conversation where the inter ttosa are equal
(Lorscher, 1986 cited in Fletyinen, 2004). Moregaacording to Simon
(2001), there appears to be ‘asymmetrical’ relsigm between the
teacher and the students, as the teacher has ketteledge of the
medium of instruction (in our case English langyatpan the students.
This phenomenon is not common in a casual convemsathere the
participants are expected to have equal knowleflfgedanguage in use.
The studies that have been conducted on CS inrotass are presented
below.

Zabrodskaja (2007) conducted research on CS peacéimong Russian-
speaking students studying at a university whetertan is the language
of instruction. The study took place in a bilingudassroom setting,
where the teacher is fluent in Estonian but nottméshe students. The
author states that 35 students were studied andidus studied as a
foreign language at the university. Moreover, lal students had studied
Estonian for about eleven or twelve years at Russiklle schools. Data
were recorded in a classroom and the author cdultly casual speech
behavior of the students. The study found out tliewing functions of
learner CS:

1. Russian-Estonian CS can often be used when th&episareporting
what someone has said.

2. Russian- Estonian CS is also used to highlight oimg

3. The third reason for CS is discussing particulards.

4. Finally, CS is used for emphasizing a particulanaaole

Moreover, the study discusses teacher’s switchongussian and comes
up with the following functions.

* When the concepts are very important.
* When the students are getting distracted. Usinthkleacher tries to
reassure her students
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* When the student should be praised. Use of L1 tdevihe effect
from the teacher's commendation

 When the students should be told off e.g. one ef students is
cheating at the test, willing to stress the disswlass of his action,
the teacher uses L1

» The teacher may switch to Russian when revising difcult
material that has already been given in Estonian.

The present study focuses on functions of CS in Elkssroom at the
university level. On top of that, the paper is mogkated to the current
study because the university context is taken & dtudy of Russian-
Estonian CS, and it was conducted in content ctasse well.
Furthermore, according to the study, both the teaemd her students
used Russian and Estonian not only outside theetsity classroom but
also in lectures. It is concluded that CS is seea dinguistic resource’
to efficient communication at the university.

Soderberg, Arnfast and Jorgensen (2003) did a stdyCS as a

communication, learning, and social negotiatioratstyy in first year

learners of Danish.” Their respondents were Amereechange students
who were studying in a Danish high school and Rdiist year students
learning Danish in Poland. Data were obtained thinothe interview

method and were recorded and transcribed. The olgective of the

study was to detect if learners practiced CS duttiegL 2 learning and if

they used it as a learning technique in learning Tt results show that
CS was used as a learning strategy during L2 legrnrhis study is

related to the current study, as it was conduatedontent classes, and
the same method of data collection is employedthascurrent paper
intends to record data and interview the teachasudsstudents.

In Ethiopia, CS in a classroom situation has nenbstudied abundantly.
Kenenisa (2003) conducted research on the use oinLihe EFL
classroom. The study focused on the use of Ororaffguage in English
classes at Adama Teachers College. 50 studentsavehBnglish major,
doing their diploma studies and 5 teachers took ipathe study. Data
were collected through audio recording and intewias well as
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guestionnaire. The results of the study show thantifa language was
used to a certain extent in EFL classrooms. Botn téachers and
students showed positive attitude towards the 14 at a college level.
Nevertheless, there was a contradiction betweentdghehers’ attitude
towards the use of L1 and their actual practicégha classroom. They
used Oromiffa language much less than they wereagd to do so.
According to the author, the use of small amoun©odmiffa language
indicates that Oromiffa language endorses the ileguof L2, English and
is used as a learning strategy. Eventually, thieaugeems to suggest that
Oromiffa language should be used in English clasBesugh this study
was conducted in an EFL classroom situation, thdest of the study
and the current paper is the same.

These relevant studies have identified the funsti@inCS in a classroom
situation, which have included both teachers andesits, but could not
determine the kinds of teacher CS, which this papkrdo. Moreover,
the current paper will focus only on teacher C3,stodent CS. The gap
here is that, the study of CS in an Ethiopian cdntgiven above, was
conducted in an EFL class, not content class. €dbtst knowledge of
the researcher, there is no any study that addrébseissue of teacher
CS in content classes.

5. Methodology
5.1. Data

Data were collected from St. Mary’'s university irthiépia through
audio-recording, where the medium of instructionEisglish. Dornyei
(2007) and Swann (1994) assert that audio-recorelivadples researchers
to record spoken language and bring about evidefwredeliberations.
Nevertheless, they go on to say that it can ontpne the sound of a
situation, not the non-verbal language like fa@apressions, gestures
etc.

In the current study, the audio-recording took elaw Marketing and
Accounting classes of first year university studert St. Mary's
university, undergraduate program in Ethiopia. 3Carkéting and
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Accounting lessons were audio-recorded. A reconhdsrbeen placed on
the teacher’s table to capture the interaction betwthe teachers and
students in the content classes. Later the data tk@nscribed using the
conventions given in the appendix, and transérgst been put in a way a
dialogue is put, where there is turn taking, whghuite standard in may
research studies (Swann, 1994). Moreover, bothhacand students
were interviewed, and the researcher observed lhgses, as non-
participant observer.

5.2. Participants

One section of Accounting and one section of Mankgetlass from St.
Mary's university were selected using simple rand@ampling

technique. The former section contained 60 stugevitereas the latter
section contained 50 students. A total of 110 sttgléook part in the
case study. Moreover, two teachers, one with MAAgtounting and

Finance, and the other BA in Marketing were parthef study. While the
accounting teacher has three years of teachingierge, the marketing
teacher has more than 5 years teaching experience.

5.3. Data Analysis

All the recorded data were transcribed using theventions given in the
appendix and analyzed and 11 extracts which shewvutictions of CS in
content classes have been identified using indeicsearch procedure.
The functions of teacher CS are discussed belowte@Cher, L=learner)

6. Findings: Functions of teacher code switching
6.1. Managing and disciplining students
Extract 1:

T | @ttt oMt ndAITU- AHY £4O hAaoMuT
ATMI®  FANT U 907 BIPSA? ool K914 PAD-I°
ALLA°? NAHY 9°7 AlDTU-? Influencehld.2TFU- M0t 1
HeyH?° NAV 097:: 9°1@- TIC hA?
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S:PA9::
T: A0, A4 HP° NAV A89°T:: AAHY ANY £40...............]
Extract 2:

T: A0, A7% A89°me:: 9790 N$7 H2m:: AN0TU- A7%: Al
Con 9°7 'MNC? A7E 1A LAN® ABI°6R, AN? aohik7
néota: Fae O Al oo /

In extracts 1 and 2, the teacher switches to diseimnd manage the
content classes. In extract 1, while the teaches waplaining in
Amharic, one of the students was talking to theeotbne. Thus the
teacher continued to use the same language to lkeemuite. In the
second extract, the teacher was about to begidldls; so there was a lot
of disturbance and noise. Thus, the teacher usetafimto keep the
students silent. Though in an EFL class, CanaleSamdin (1980) came
up with the same finding in their studies abouti@a foreign language
class.

6.2. Giving Instructions

Extract 3:

T: oot 07197 | need three pages review of what marketing
environment is from industrial marketing perspeetnU-7 hconsumer
"®- £¢1m-:: Industrial marketing environme® 7@+ CULA®- 7
X h6ST refer 341G o0t page Advoo-h:: AOEF@D- RS
AT 10 PAT: ARLAIC? hoo0 NONFT D AS Mad-T5 -
haoMAY- AN.? Refer 24T U017 ooXh& referenc&Fu-7 A4
CHT U P9 Toom-T  assignment NANALTH  C4A4L 1o
NComputef-T24. AADLI*:: hLW7T  LooFN:: NALY A7
h&CF:: That will be the end. Do you have any questioh?
haogn/l0. N4-T- any question?

S: Interneh refer®9£:4 A7 TANT?
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T: ooXh&* Internef anything A.P7? &TAN: TIC CAD-I°::
NALY eCAAD-::

Extract 4:

T: | think this is enough for today. AssignmehNi N+ U-G Ahh. NA
cost managemerit7fi ATNNTU- 1

Ss:n?°7 AL? (Chorus)

T: course outlinehAT-U- Ah:: Recommende®li T aok ha
A7% aAlw AT library 1@ fAm-:: MN:ETLA? Recommended
arlt 00T goendi AL PAM 1@ QALY AH ST U
A7k See you tomorrow.

Ss: Ok (Chorus)

In Extracts three and four, the teachers were gidssignments. In so
doing, except some English words, instructionshenassignments were
given in Amharic. The students’ response was in ghme language;
Amharic was employed to ask about the number okpdbey should
write and if they have to refer to the internebooks in the library. This
switching is called Teacher-Initiated switchingcaing to Ustunel and
Seedhouse (2005), which means that the teachernsegiving
instructions in Amharic, and the students follow.

6.3. Creating threatening environment
Extract 5:

T: Now if you remember principles of marketing ceeirwe talked about
marketing environment. Marketing environmeftz£:71@-? Principle
a0 21 10-? International marketind-F@n4-*  principles
of marketingh'tF®n 8 OA environmenthl 3T LA hLLA? Yes or
No. Yes or No"Aad -t@.:: A, so what is marketing environment? ------
------------- . Whoever answers fast, he would haveonus. -----------------
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--------- PAY°:: NAHY grade revisefoLeLCT7 AmELed:: What is
marketing environment?

S1. (When the teacher pointed at him to answer gihestion bout
marketing environment, the student nodded his hedd¢ch means |
cannot answer the question)

T: Principleshbn@O £ng>?
SILhb®ONL&N-9°::

T: How do you think you can take this course? So lyave to drop the
course. Principle@-tmne 2v7 AT®NLI":: Drop 2947 hANY::
APLTA ®L hPE? What is marketing environment?

S2: N/R

Extract 6:

T: uh,?Ag":: What is marketing environment?
S3 Marketing environment is /11111111

T: 0AZICE TC PAT°::

S3: 9°7 ALYt P9°GMS environment®?At h@-:: Environment:?
Mo+ AdNT::

T: all. AU-7 A9°AA A RestaurantéhA™:: marketing environment
MNOP LOLAITN: hLLATC? Al Nrestaurant ANLEF?

S3: Restaurantd-0t 9°7 ALYTF AP hA? 9°7 LOAA AI°AN
culturead:: /[T

T: Good, so remind me that you have three markk mieé. Ok. Thank
you very much. So marketing environm@u\ anything that affects the
marketing environmenthAH.v marketing environmenh?é anything
that affects your operation in offering the prodait services to the final
consumer, is what we call marketing environme@dtan. A97+ AH.V
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neAN MFTU- Aeo®IC there is marketing environment that affects
you, A&LAJ°? hP4. affect A PLCITU9°? ne A @-NT £A Phsh
setting affecth £LC.2FU-9°? A9°AA Ooom AGA @-0T ©7INC
N2.5Ch affect ALLCT9°? £LCIN: AHY IC AUT L9070
LI°R affect £2C. 260\ :: Anything that affects that interaction between
the buyer and the seller is what we call marke¢éingronment.

Studies such as (Schweers, 1999; Widdowson, 208i¥,0dskaja, 2007)
assert that CS may be used to create conducivesptrare for teaching —
learning process in a classroom situation. Extsapbntradicts with this
finding that CS was employed by the teacher toatiere the students that
they should answer his questions. In fact, theheadold one of the
students to drop the course due to his inabilitgriswer his question and
he did not take a course delivered in the prevemmester. Nevertheless,
in extract 6, S3 answered the teacher’s questigrmedviding examples,
and she was awarded three marks as an incentivgemeral, the
researcher observed that threatening environmeist aveated in the
classroom. Thus it may be concluded that CS mayskd to create non-
threatening environment in an EFL class, but thetremy is in content
classes.

6.4. Presenting exemplary cases
Extract 7:

T: Your worst enemy is who? Yourselh®£A?°? Man is his worst
enemy. For any company the worst enemy is the comgdh?q00-
BudgethALH NA200: time set7L47 hAFA marketing 1A700-
NAMS hLLAJ°? Competitors”?7 AL YAMSG planning system
hAAD- 277 Amd 70T o

Extract 8:

T: For a long time, Mobilg®>? A7&PT CACXE VHN ALD-PI°
"MNC Ab:: 90 07 1@+ 90..93/94%@®- mobile P HEanl@-:: Mobile
o040 P27°@P A® mobile aoPd9° Eavl:: 4 PP IME Ab

68



"MNC AU7 mobile AACHNI® QAT U~ A@ LLYTNA: A7LT?
ALLAI°? So9°7 P71 294 1@ influencet£41 “I0T 1@~

This function of CS was quite common the classes tbsearcher
observed. The teachers alternated languages to exaenples; these
examples have practical cases which the studemtgysp the points
easily, as local examples were given too. In Extiacthe factors that
affect one’s company and in Extract 8, how mobilaswntroduced,

which are mainly about influencing policy makerse afeliberated in

Amharic. The researcher observed that the studsrdspted the cases
and enjoyed them well. This function of switchirsgniot common at all

in an EFL class.

6.5. Motivating students to participate actively
Extract 9:

T. The other aspect we talked about /ig///lll/ithat differentiates
industrial buyer. When we talk about industrial éyyfewer in number
will be consumer market?Am-7 business organizatiofl7@0 ST -
NUHON A7AC AS19719°:: h8LAJ°? PolulatiorhT7 over 80 million,
£i-T business organizatiofi- @04 T h200. 300, NAL ALY
£7AN:: They are fewer in number. ...................Industrial market
N7o0M Pmarketing departmemdd - ao M+ ALLATD it L2
a0 M ALTAI: 9% FANTU-LLLLLL /  &7%  industrial
buyer/lllifil. Ok, Anybody who would like to elgin what user
customer is? User custon®d°7AF®- 9° 7L 71®-?

S1: User customef?a-t oo M- i@ A9°AA  St. Mary @l+- T
ao M-+ ALATD AHP1SPT: user customerm-::

T: Good.Afl. Anybody else. A user customer? What do you say? (He
pointed to one of the students) User custom@eYd hLLAJ°::
Basically, user customet?°?A’F@- these are kind of investor buyers.
They buy the product not for the sake of reseliliray processing it. They
use it to make it for their operational purposesASperational purposes
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purchase ASLCT7? A7TTAAT:: Consume 1@+ P9°SLCI1M- 2101
11 SN productN7H consumeN?71LL? hSLAI°:: AR ATLH
buyerg® produc?® consumefLC.20 “IAt 1@ A°AN @LbT
NAGA: 188 A7MAT:  AevhSTFU-  Coupon +HIER 158
ATMA7Z:: Basically, £77 14%€ avdA7? ATOM@-9° ®LI° process
AGLCIM9°:: AATI@- 9°% aolP7F 1 ooh GPFE run A8 LLCTHT
....... So consume?7L:47 “1ht @ So user customef7A
produc®E  ALAT7T  purpose aomed® 29N 12 Whatever
products they, primaryhA°TF@- resell 91247 hZLAI°: ANE
L7 NG LA1@0-? AT @ The third one.

S2. Industrial distributor
T: Industrial distributoth??:: ANLOOHET @D 9°727 INC?
S3: Original equipment manufacturers

T: Original equipment manufacturers. Original gupént manufacturers
PIINTF® L79° hh9°e-T LCEPT ®hL A1-79° product AL
incorporatefL.C71J-6\:: Product marked® LmTA:: Is it clear? Any
other question? No question. So the other topic

Extract 10:

T: What is industrial marketing?

Ss: Quite

T: Al 4@, TS Ah hSAT1PA::

S1. Industrial marketing is an indugtfi//////1111]

T: Al NATICT +TR::

S1: Industrial marketing.Qén................/

In Extracts 9 and 10, the teacher switches to Amharencourage the

students to participate actively in the teachirayéng process. For
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example S1, in Extract 9, does not address thetiqunesxactly. Instead,

she gives an example to elaborate her points inakimhThe teacher
accepts her and awards her ‘Good’, which may mtdiwdhers to take
part in the discussion. On top of that, S1 in EottdD attempts to define
industrial marketing in English, though she couldt rcontinue her

explanations. The teacher encourages her to etecidaAmharic, and

briefs the definition in Amharic very explicitly.nis CS exists in an EFL
class, but what is interesting is, Teacher-InduC&ltakes place there,
according to Seed house (2005). Teacher-Induceth€ss the teacher
induces the students to explain concepts in thé&irnlhen they have
difficulty to do so in the target language.

6.6. Introducing and explaining new concepts

Extract 11:

T: But basically marketing environmer€?9.e0%T@ 9> 710-?
Activity 217 influence?1.£2CT AV SOATLY environment, we
see them are what we call them Macro marketingremment, and the
other is micro environmentat+7 -H ALATU- 1@ TN 10
hGLAI°? ... very good. A9°AA. AU-7 restaurant AN::
Restaurank? affect?e7.£LC7 1+ macro environmerd® 77 GTm-?

S4: Government
T: Ok, thank you.
S4: Policy

T. Good. What else? Macro level marketing envirenm
busineshT77 affect ?99.2LC1m-? Macro N7A\ these are kind of
marketing environment that you cannot change&7t aoA®T
P91 Fa- macro0AA-:: But you could influence partly, but you
cannot change them. So the best option that yoe isaw adopt them, or
to shift out of them. Either adoptLC. 241U~ Noperate ¢9°J-LC T
system AANAH you go out of that business industfga-t ‘1m-::
N7°A4n, rules, regulations policie€&®MA-:: ALLAI"? A°AA PVat

71



issue,AbusinesdIMy® affect?oLLLC 1D AN 1@ hGLAI°? AUT
TS OA A7 OS@¢- 0 supply and demandS@é- import
Po9.LT1 oo SPTF AL tax 97 ALCT NATA? TeI°ChA::
h8LNJ°? avghavs} businessl7 affect PLCIA: Al hA\NhFAI®
AT ANTAY: so it is the tax system that the government hak sai
the businesses have to comply to it. 8¢ 27£47 AANT- Adopt
LLCIPAN:: &% Macro level 1@-:: The other Macro level is what.
+L9° A, PLavlTm hA:: Culture. AZLAZ°? Culture is something
that you cannot change in business, but you argggoithe culture of the
business, the culture of the people you are gangaive with. Based on
that, you create a business. Ok So, Macro |&@é-l- environment
N7m0L one we have pasté?°7A®m- AA:: Political and economic
environments, also cultural environments, technioldgenvironment,
and natural environments. These are kind of margetnvironments you
can’t changeA?°aA. Natural environmenhz\ [/l AP 7 STAAN::
ATLHY ARYT PRLI°T 0D exchangeA®MF AP LFAA:
NP4 TTANTU? He hvT P 0M9° HIN: @FJF -
AHIN FAATU-? You cannot change ih@£A? So that is macro
level. m£ micro leveln7'L€: these are kind of marketing environments
you have power to influence, but they would stdivl impact on you
directly. MacroO.lP? aGrt NF ALWP7T ANT79° affect C2C.IAN::
Micro O.P7 the impact is directly towards yodAH. v micro 07aeM
we have the five M models. Five M mod&d® 7A@ avfavl g is
money. The finance. If you do not have the finangawer to do
whatever you want businds¥U- successful A7  STAAN?
AL P 79°::So you have that money. The second is materialwRatever
that you put out in the market, you have to haveatwksources?0-|-
POLAIN: AUT 1SS OA coca colanG@é- $Ch. AN
NIt 9°7 1 AAF? Production 10 ALLAS?  NE AL
Production ¢10:: $Ch.@7 import OA?LLLCIM 1@-:: Raw
materiah- A% UVI1C SC ?7L0¢ NPT 9°7 o7 TN 'INC?
Foreign currencyhh&mg&+9® 'INC:: AH.U- $Ch.@- +ACH Ah7 seal
ALCT? oo ATTA NG £7IC AaeSs 77 9°7 1%L
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ANN? import AGLC.20%:: So impacthd@- A+ 1@+ Av? A
T1C busines\@ affect?oLLLLCT7 188 10 188 AT UIC PAI°:
So we are out of materiah&£A9°? So the second important aspect is
material. Third is the essence of marke€?7? produch77
PIPGPCANT P PALAISA: ALLAI? MNE®- hAAN? The
business fails.AH 1@~ last time NS@®¢- NPALLTU- 9°7 PUA
business@hd. A N9°7 CVA T busines®E LH.2A? Market
NAAT@ 9°7 LIPSA-? they fail h8LA9°? So we have to understand
what markets are? The other is manpower. Whatev&néss you think,
if you do not have the right human resource, wdhkl company exist?
Company-7 affect 2C.240\:: h%LAI°? You need what labor market,
manpowerA?> T4 AF¥TF@- busines®T £77 business affect7€47
POLTA @ PALAISA 10T 1 The fourth is Time. Whatever
product you have, if your product arrives to therkea before the
demand is there or after the demand is met, yoadymt is useless,
nZLAJ°?

This extract is rather long, but evident that temshswitch codes to
explain and introduce new concepts. In this extrdue teacher uses
Amharic mostly to explain the students the factbet affect marketing
environment. Since the topic was new to the stigjahe teacher gave
lengthy elaboration about it. Earlier he attemptedlicit ideas about this
new topic from the students. They could not addedksis questions.
Thus he felt using Amharic to elucidate everythiogthem. There are
studies (like Schweers,1999; Widdowson, 2003; Zddkaja, 2007) that
show that this function of CS exists in an EFL s&s

7. Conclusions and Implications

The findings of this study show that CS is a comrpaactice in content
classes. According to Auer (1995), teachers’ C8esesome purposes in
a classroom situation, and hence their switchingligcourse-related
switching. Thus, the functions of CS propounded sydies such as
(Cole, 1998; Cook, 2001; Ellis, 1994; Schweers, a1 ®ert, 2005; Skiba,
1997; Widdowson, 2003; Zabrodskaja, 2007) have lexamined in the
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current study. Both facilitative and affective ftioos of CS are practiced
in the content classes. Functions like presentixgmplary cases and
creating threatening environment seem to have besmmonly used in
the study, which may not exist in the literaturd.iA all, six functions of

teacher CS have been identified; these are:

* Managing and disciplining students

» Giving instructions

* Creating threatening environment

* Presenting exemplary cases

* Motivating students to participate

* Introducing and explaining new concepts

With regards to the kind of CS, The instances apfeebe intersentential
switches; this means that the teachers’ switchiogsdoeyond sentence
level; also it is called conversational switchind\ier, 1995); and Tag
and intrasentential switching are also common énetkiracts. Though the
medium of instruction is English at St. Mary’s uesity, the actual
practice in a classroom situation seems to berdiite Amharic is being
used. Moreover, both teachers and students hawévpastitude towards
the practice of CS in a classroom situation. Thgukate that CS is used
as a communicative resource (Cook, 2001) in thamtent classes. Thus
the practice seems to be supported by students teachers of
Accounting and Marketing classes. Finally sinces tis a preliminary
study involving the observation, interview and neltiog of two classes at
St. Mary’s university, future research should bplicated to include
other universities in Ethiopia to determine theeextto which the
findings of this study are generalizable in otheivarsities as well. Also,
it would be advisable to record content classeddiager periods of time
and conduct surveys, self-reports with teachers stndents to detect
points of convergence and divergence in terms fpaetives.

8. Recommendations
Based on the conclusions and implications, theareser propounds the

following recommendations.
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1. Both teachers and students should set up classdisoourse in
accordance with the requirement of the pedagogicéicy of St.
Mary’s university.

2. Teachers and students should practice CS only when
communication between the teacher and studentskeib.

3. The pedagogical policy of the university which egathat English is
the medium of instruction should be respected.

4. A kind of training should be organized for the teaxs, particularly
new teachers about teaching methodology, which neayce the
overuse of CS in content classes.
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