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Abstract

The main objective of this study was to look fandmnarking lessons on provision of distance
education from selected higher education instingi@f Japan. The Open University of Japan,
Nihon University and Waseda University were setbtbvedraw benchmarking lessons on provision
of distance education for Ethiopia. A purely quatiite research involving primary and secondary
data was employed to identify best practices frbm gelected higher education institutions of
Japan. Physical visit was made at the institutiansl interview was conducted. Five professors
(instructors) from the Open University of Japan &selected purposively and participated in the
semi-structured interview. Key-informant interviewas also conducted with distance education
division oficials of Nihon and Waseda Universiti8econdary data was also collected and used as
a source of data for the research. The findingshef study indicated that the presence of well
organized study centers to facilitate the provissdrquality distance education in the institutions.
Study centers have multiple functions and are plafoe face-to-face tutorials, examinations,
academic counseling, viewing/listening broadcastuees. Besides, they are places where library
services were provided. They have put in placeesy$or course preparation and revision. They
have set maximum years that a distance teachingriahwvill be
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used, after that it will be re-written. In the pison of distance education, student assessment is
one area that has an impact on quality. The instihns have devised mechanisms that help to
assess their students objectively and appropriat€élye sampled institutions don’t apply the
“Tutor Marked Assignment” but rather they use testpiizzes, project works and final
examinations to assess student’s achievement. ster foommunication and cooperation among
students, institutions like Nihon University havegamized the student group. The sampled
institutions have also devised mechanisms to dadiéeciback from their respective students about
courses and programs of distance education andntasshelped them to take corrective measures

on issues raised which in turn improves qualitdistance education.
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I. Introduction

1.1 Background of the Study

It is important to highlight the increasing imparta and popularity of the distance education
(DE) systems in the world. Reddy (1999) has undedithe need for distance education in

developing countries, especially in Africa, for arding educational opportunities, development
of a country, and to have manpower that carry oatas and economic activities. In addition, in

most developing countries educational opportunities available to a small percentage of the
population. This is because of limited access toveational education in classrooms. So, distance
education will be the best alternative for openimige access to these groups. DE is about the
recognition that everyone needs education to adelyuéunction in society. Reddy has put

forwarded the following reasons for founding thstance teaching universities: realization that
adult people with jobs, family and social commitiseoonstituted a large group; a wish to serve
both individual and society by offering study opomities to adults, among them disadvantaged
groups; they found in many professions for furttraming at an advanced level; and a belief in

the feasibility of an economical use of educatiaeaburces.
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Teaching at a distance is characterized by theragpa of teacher and learner. Moreover, the
learner is separated from the learning group. biiteh to shifting the physical location, the term
distance education conveys an impression of ewgeasing technological resources for
organizing, presenting and disseminating knowlg@&emaker, 1998). Distance education has its
own advantages and disadvantages. It could be fmsedxpanding access to education, for
alleviating trained human power, serve as a meangnstitutional transformation, etc. scholars
also agree that distance education has barriezsldiék of feedback or contact with the teacher
(Johnson, 2003). Distance education can be usegraiops who are unable to make use of

traditional/conventional provision of education f@rious reasons.

Distance education has been utilized in Ethiopiecokdingly, in the last few years, it seems that
distance education has gained its place in theatiucsystem of the country. Several government
and private institutions are opening and providiigjance education programs to the public. The
Addis Ababa University, commercial college, in ablbration with the British University, provides
diploma and MBA programs to government officialgff@ent government universities such as
Alemaya University, Bahir Dar University, and MeleelUniversity are providing distance
education programs to up-grade the educationalifgpaéilons of teachers. The Ethiopian Civil
Service College is also providing diploma leveltainee education programs in different fields of

specializations to the civil service employeeshef tountry.

Alpha University, Admass University College, St. iMaJniversity College, etc. are among the
private higher educational institutions providingtdnce education programs in Ethiopia. It is
observed that distance education is a steadily iggoeducation in Ethiopia. However, unlike the
conventional system, research in this model of atlme is rather limited. There is a need for
conducting research on distance education and gwowiformation for policy makers. Within
higher education, there is evidence of constardvation and changing approaches to provision of
distance education. The provision of quality distareducation in developing countries like
Ethiopia should be improved. Nowadays quality i thain issue in the provision of education in
higher education institutions, where distance etioicas not exception. Currently the Government
of Ethiopia has banned the provision of distancadadon in the country for quality and other

reasons. To improve the quality of Distance Edocatiaking benchmarking
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lessons from other countries, like Japan, whichehgood experience in the provision of distance
education is of great importance. The aim of thapgy is to explore the best practices in the
provision of distance education in selected higitrcation institutions of Japan that could be used

as best practices for Ethiopian Distance Education.

1.2 Research Objectives

The main objective of this study is to take lessibom three selected higher education institutions
of Japan (The Open University of Japan, Nihon Usitye and Waseda University) that could be
drawn as lessons to the Ethiopian distance edurcafioough Japan is technologically advanced
country, more emphasis was given to the print medid other related issues like; teaching
material preparation and revision, the use of sintpthnology in provision of distance education

and assessing/monitoring/authenticating studeribpeance in distance learning.

1.3 Significance of the Research

The research is aiming at assessing best praatices provision of distance education in selected
institutions of Japan that could be used as lestmnEthiopia. The researcher hopes the study
would provide information that could contribute ttee improved provision of quality distance
education in Ethiopia. The research could also leawsajor significance as it could be used as a
basis for policy and program decisions. The infdramaobtained will also enrich the existing body
of knowledge. Finally, the study can serve as @ Wasthe research community and lead other
researchers to study in the area.

1.4 Limitation of the Research

The researcher has faced a challenge in accessoogdary data sources of the selected higher
education institutions as they were prepared imdege language. To overcome this challenge, the
researchers’ advisor has assisted in translatinge saf the most important documents to English.
Moreover, the OUJ being single-mode institutiorfienhg distance education only, has
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different management structure than most Ethiopigher education institutions which are
dual-mode institutions, which contains both theatise and the conventional on-campus
education.

1.5 Method of the Research

A purely qualitative research involving primary asecondary data was employed to identify best
practices in the provision of distance educatiorthe selected higher education institutions of
Japan. Semi-structured interview was used to dofilemary data from 7 professors (instructors)

of the selected institutions. Secondary data wes @llected from the respective institutions.

1.5.1 Sampling Design

Three higher education institutions were part ok tbenchmarking qualitative study. Open
University of Japan (OUJ) was selected purposiwetyle preparing research proposal for the
funding organization, the Japan Foundation. Theerotiwo Universities, Nihon and Waseda
University, were selected and arranged by the rekeds advisor as they are convenient for
arrangement. From OUJ, 5 professors (Instructoesjevselected purposively for interview by
considering their experience in distance teachimd) @roduction of distance teaching materials. 2
professors (one from Waseda and the other from mNIboiversity) were selected purposively as
key-informants.

1.5.2 Data Sources

Both primary and secondary data sources were usdtii§ research. Primary data were collected from
instructors and coordinators of the distance edueaif the selected institutions using semi-streexu
interview and key-informant interview. The secorydaources of data were gathered from official

statistical documents and other related documdriteecselected higher education institutions.
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1.5.3 Data Collection Methods

Semi-structured interview and key-informant intewiwas conducted to collect primary data from the

selected interviewees. The interview guidelinesi$ed on issues like; teaching material preparatiah

revision, quality assurance mechanisms, assessshégdrners, technologies in distance educatian, et

Secondary data was also collected from differentcas of the selected higher education institutaon

used for analysis.

Il. Literature Review

2.1The Concept of Distance Education

Distance education is known by several names, asg¢ltorrespondence education, home study,
independent study, external study, open learnipgnceducation, off-campus program, etc. Print
medias are at the heart of correspondence instigit{Reddy, 1987). Correspondence education
does not have the benefits of audio, video, andpcen-based technologies. Today, multimedia
approach is the cornerstone of distance and opeanagdn system. Compared to the formal
educational institutions, there are fewer learniegfrictions in the open system. The concept of
openness is linked to the idea of access to edurcafior Reddy (1987) openness involves the
following three ideas: People: it would not prohilaipplicants on account of their lack of
educational qualifications; Place: learning is mnestricted to classrooms; and Multimedia
approach: the use of new methods and means ofitgadtockwood (1995) has itemized the
following points to distinguish between conventiboassroom learning and distance as to why
distance learning is said to be open:

x there is no age restriction in terms of someonegio old to study

x there is no strict adherence to entry qualificagion

x the learner, in most cases, decides on his/herpawe of study

x the learner is in charge of his/her own study tabkt

70



Reddy ( 1999) has defined distance education a&ssyistem of education in which education is
imparted to students from a distance” (p.1). Thédirdtion contains two basic elements: the
physical separation of teacher and learner; andhhaged role of the teacher, who may meet the
students only for selected tasks such as counsgivigg tutorials or solving students’ problems.
Scholars like Shomaker (1998), Thrope (1993), Joi2003), Lockwood (1995), also shares the
idea that there is physical distance between tteuictor and the student. Selim (1987) also shares
the idea that separation of teacher and studergdbas the self-instructional principle. So,
distance education refers to the teaching learpmogess in which a significant proportion of the

teaching is conducted by someone removed in spatieraime from the learner.

Keegan as cited in Reddy (1999) suggests the follpwain elements in any definition of
distance education:
x the separation of learner and tutor as opposeaceto-face teaching
x the influence of an educational organization whil@tinguishes distance education from
private study
x the use of technical media, e.g. print, audio, ebsite to unite tutor and learner
x the provision of a two-way communication so that sfudent may engage in dialogue with
the tutor
x the possibility of occasional meetings for purpasisiteraction
x the self-directed nature of the learner’s involvate

In short for Keegan, distance education is theesysof education where students learn by
themselves in the absence of classrooms. Accotdir@homaker (1998), distance education is a
means of attracting more enrollments by recruitirgm a wider pool of students who were

place-bound by home, family and employment.

Belanger and Jordan (2000) put distance educasideducation or training delivered to individuals
who are geographically dispersed or separated psiqgdl distance from the instructor using compated v
telecommunication facilities” (p. 6). The autholsceadded the difference between the terms dist@maching

and distance learning, even though they are used
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interchangeably, they refer to two different contse@hey viewed distance teaching from the
instructors’ side and involve delivering educatmmtraining material while not being physically

present at the same location as the students. ©atlier hand, distance learning is viewed from
the learners’ perspective. Learning may not ocouhe distance environment if there are barriers

from the learners’ point of view.

Selim (1987) has identified three elements whicffed@ntiate distance education from the
conventional teaching approach. First, distanceatin system involves permanent recordings of
instructions in the form of print, audiotapes, \Wtkpes, or some other forms of electronic media.
Second, distance education system highly reliesetirinstructional principles which actually are
learner oriented. Third, from its nature, distamtkication requires the use of wider range of

expertise for effective instructional course prdahrts.

Peters (2000) has explained distance educatiomrrayssing the idea of industrialization. They
argue that distance education is influenced bycypies of industrialization like rationalization,
division of labour, the assignment of fragmentedks$ato specialists, mechanization and
automation. Some similarities include:
x The development of distance study courses is gishportant as the preparatory work prior
to the production process.
x The effectiveness of the teaching-learning proteparticularly dependent on very careful
planning and adequate organization.
x The function of the teacher is split up into sel/sud functions and performed by specialists
as, for instance, in the production process atsarrably line.
x Distance education can only be economical if thalmer of students is great: mass education
corresponds to mass production.
x As is the case with the production process, digt&utication needs capital investments, a

concentration of the available resources, and &figua

Clearly understanding the difference between destaducation and conventional on-campus

education is of great importance to plan accorging|
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2.2Quality in Distance Education

Although the benefit of DE is unquestionable, qyalsues are also together. Most institutions are
struggling with many challenges in order to provigeality distance education. There is a
perception, among educators and the society a,léingt graduates from DE are low graded ones
and are also considered not competent with studesrtsthe on-campus graduates (SAIDE, 2004,
Siddigui, 1987). No one will disagree with the féuat distance education should achieve quality
in the overall system commencing from course desmiggraduation of learners. These may include
course design, course preparation, teaching mhteraduction, facilitating student support,
delivery, assessment, etc. But the question ist islguality?

Do people attach the sa meaning to the wor er education has many stakehol

like students, staff (teaching and non-teachingyeghment, accreditors, employers, society, etc.
and each has a different perspective and defindfoguality. Many scholars have defined quality
in a quite different way depending on their expares assumptions and values. Some educators
define quality in terms of the quality of teachintaterials produced. Others might give more
weight to the presence of two-way communicatior aseasure of quality. Garrison and Shale as
cited in Modesto and Tau (n.d) also shares the tkdatiquality of education could be improved
through increased two-way communication. Qualitys weflected in the nature and frequency of
communication between students and teachers andgagtodents also. They also appreciated the

impact of print media design and other resourcethemuality of education.

Generally, those who view independence as the atéireducational goal will measure quality in
how self-contained the package of learning matersalvhen supporting the learning process. On the
other hand, those who see sustained collaborasothea educational ideal will generally define

quality education in terms of the nature and degfdéhe two-way communication process.
For other scholars like Parri (2006), quality i$ided in the following ways:

Quality as exceptionality, excellence: this deforitdemands higher education institutions to be

always the best, and should perform better thaarsth
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Quality as zero errors: this one stresses the poéniquality as consistent flawless outcome or

perfection.

Quality as fitness for purpose: this definition tise most widely used in higher education
institutions. This definition demands institutiotts define goals in their mission statements. The
level of achievement of the services or productiet the goal set will be the basis for quality
assessment. The product or service should meetnésels and wishes of the customer.
Understanding customer wish will be of paramourgontance and this demands setting goals that

are relevant.

Quiality as transformation, shaping: this one givese emphasis to students, which are considered
to be the main customer of the higher educatiodityudt deals with the notion that how much
higher education institutions have prepared theidents so that they can manage the future

working life with the help of the knowledge, exmarce, and skills acquired at the university.

Quiality as value for money: the essence of thisaah is about cost-effectiveness.
Council for Higher Education Accreditation (2002gaed that most accrediting organizations
routinely review seven key areas of institutionetivaty when examining the quality of distance
learning.
x Institutional Mission. Does offering distance ldgaghmake sense in this institution?
x Institutional Organizational Structure. Is the igton suitably structured to offer quality
distance learning?
x Institutional Resources. Does the institution dnsdaequate financing to offer quality
distance learning?
x Curriculum and Instruction. Does the institutiorvéa@appropriate curricula and design of
instruction to offer quality distance learning?
x Faculty Support. Are faculty competent engagedferimg distance learning and do they
have adequate resources, facilities, and equipment?
x Student Support. Do students have needed counsatingging, equipment, facilities, and
instructional materials to pursue distance learhing
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x Student Learning Outcomes. Does the institutionimely evaluate the quality of distance

learning based on evidence of student achievement?

In whatever way we define quality of education,réhare some common factors that deter the
guality of distance education. The first factogiging less time to the planning stage of launching
distance education. As noted earlier in section th& development of distance study courses is
just as important as the preparatory work priorthte production process in industry. Course
approval should subject to a thorough quality asste procedure as compared to conventional
universities (Rosenblit, 1997). The Open Univerafy Israel has the so called ‘subject area
committees’ which are composed of academics cornorg different disciplines to discuss each
course proposal thoroughly. Designing and prepadogrses in a hurry is another factor that
hampers quality of distance education. Shortagdinaince to produce high quality teaching
materials and to have well organized study censeadso considered as a factor. Rosenblit argued
that preparation of high quality learning matersaht the center of the teaching learning system as
it helps to facilitate and enhance self study afers. Study centers are very important places in
the provision of distance education for making stid study independently, in group with other
students and continuously (Hussain, 2008). Lackedf organized study centers is an implication
that we are compromising quality. Conducting classr teaching, providing academic counseling,
availing books for study, availing taped lectures rfeviewing, providing place for examination,
and providing a place for students to meet andranteare some of the roles of study centers
(Reddy, 1987).

Poor language competency of students also has@actron quality of distance education (Reddy,
1987). Some countries, multi-lingual societiesglikdia and Sri Lanka produce course materials

in more than one language to solve the problem.

2.3Assessment in Distance Education

One area that needs attention to bring quality istadce education is the assessment and
evaluation of students. The purpose of studentuatian is to know the status of achievement of

educational objectives by learners. Appropriatesssent tools should be used in evaluating
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learner’s level of attainment of educational objexst set. Both continuous and end-of-course
assessment can be used in distance education syéeitly (1987) challenged the application of
continuous assessment in distance education sysedhere is no continuous contact between the
teacher and the learner. Different distance edoieatistitutions have adapted different mode of
student assessment techniques. For example; eomlicde examinations were used mostly in
Bangladesh Open University (Sultana & Kamal, nLdprature from Taylor (1989) indicates that
in Allama Open University, Pakistan, home assigneonstitute 40 % value and end of term
examinations constitute 60 %. Past experiencesugh@hai Thamnathirat Open University,
Thailand indicates that student must undertake ssigmment at the conclusion of each major
topic and they constitute 20 % of the total evatugtthe remaining 80 % is for final examination.
In the Open University of Japan, the evaluation d@se (the same is true now) course by course
assignments and course examinations. Only thosecatmplete and submit the assignment which
is called “mid-term assignment” are permitted tketéghe end of the semester examination which
constitutes 100 % evaluation. The purpose of assgts is just to check the status of students’
and to decide their eligibility to take the finatagnination (Aoki. 2010a). In the University of
Terbuka, Indonesia, students have to take ung tesich account 30 percent and the remaining 70
percent will be for the end of semester examinatinonsome universities of China, experiences
indicate that evaluation was mainly through examnoms held at the end of each semester. In
Andrha Padesh Open University, India, practicessvglabthe same as OUJ; evaluation through
home assignment is common but assignments areonated to determine grade (Taylor, 1989).
Case study on International Institute for populat8riences by Sinha et al. (2007) also shows that
assessment of students is done by conducting tagsrdom examinations in a year. In addition,

every student is required to produce a researclr@he end of courses.

SAIDE (2004) noted the importance of formative assaent as a crucial part for successful
guality assessment in distance education. It f&cdif to put in place formative assessment with
large-scale programmes, which its absence denuekerss their opportunity to get continuous
feedback on their work. An ethical issue over haake assignments (Tutor Marked Assignments,

TMA) is another concern in the provision of distamducation.
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2.4Distance Education in Ethiopia

In 1967 the Ministry of Education in collaboratianth Addis Ababa University (Extension
division) established a correspondence study umit #his marked the beginning of distance
education in Ethiopia (Teshome Nekatibeb & Thomadi®on (n.d)). The Unit was established
to develop a Senior Secondary Correspondence Céurselults working in various ministries,
factories and military organizations in general ggathers in particular. The programme was led by
AAU until 1976 after that it was transferred to th@istry of Education under the Department of

Adult and Continuing Education, and later the Ediooal media Agency (EMA).

Literature from KUAWAB as cited in Tesfaye EjiguO2) indicates that an institution known as
the British Tutorial College (BTC), which was basedKenya, had opened an office in Addis
Ababa as early as 1967 and offered correspondethgeaton courses in Ethiopia. However,
admission to higher educational institutions waseblaon students' achievements in entrance
examinations conducted by the examining body ofuh&ersity of London. 7,000 students were
graduated from the BTC between 1967 and 1978. & also noted that two other institutions
opened office in Addis Ababa, International Cormggence Schools (IC S) and Trans-World
Tutorial College (TTC) in 1972 and 1980 respectivelourses offered by ICS and BTC were:
Marketing and sales management, Management, Offlemagement, Book Keeping and
Accounting, Secretarial Science, Industrial Techggland Auto-Mechanics, Tropical Agriculture

and Journalism.

Eshetu Woncheko in his paper presented at the Akatejic Planning Conference (November 7,
2006) indicated that distance education in Ethioyaa initiated in the 1950's with the objective of
upgrading primary school teachers. He also notedl ttie project commenced under the name
directed study for teacherthirough a bilateral agreement of the Ethio-USA erapve education
program implemented by the then Haile-Selassie iv&faity from 1968 to 1972. In 1975, after
three years of interruption of the program, the ity of Education revived distance education

through the Education Media Agency by providing/ges to primary school teachers.
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The pioneer private distance education institutioiethiopia is Alpha University College, which
was formerly known as the National Vocational arnechnical Distance Education Enterprise
which was established in 1981. The institution veastablished with an objective of offering
vocational and technical training to those Ethiapiavho had no opportunity to attend day and
evening classes. In 2005, Alpha University Colleges established from the former National
Vocational and Technical Distance Education Entsepwith an objective of providing Relevant,
Quality and Affordable Education.

Currently, most public and private higher educatiostitutions are actively participating in the
provision of distance education in Ethiopia. Moregvmost Ethiopians are attending their study
through distance from different higher educatiostitntions which are found abroad. The UNISA
(University of South Africa) which has learning t&s in different parts of the world has also
opened a regional learning centre in Addis Ababdainuary 2007. It is reported that there are a
total of 64 private institutions and 23 public ihgions in Ethiopia which provide distance
education.

Teshome and Thomas argued that distance educatiéthiopia is needed for a variety of reasons
like, expanding access of secondary education,awipg the flexibility of education with working
conditions, improving the competence of teacherspimmary education, improving student
learning, reducing educational costs, building cépan the education and civil service sectors.
Deribssa (2010) has also noted the importance siamte education in Ethiopia and has also

recognized the presence of high demand for distadaeation.

Recent studies on the Ethiopian distance educdtyoBeribssa Abate (2010) clearly indicates
that the sector is married with a lot of problemd ahallenges that needs to be tackled for quality
provision. According to Deribssa, much emphasis gigen to the conventional education and
less attention was attached to the distance educasind this was manifested in different
situations like less attention given in the 1994i&ation Policy of the Country and in the nature
of resource allocation, which has neglected digaaducation at all levels of the education
system. According to the researcher, lack of poircgistance education is the center of crisis

which has resulted in failure of the system in aigag and coordinating distance
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education. Moreover, the research has indicatadribitutions providing distance education are
characterized by a resource and capacity crisistwih@s an impact on course design, instruction
and support, and assessment and evaluation ofnésudehe main conclusion of the research
indicates that lack of national policy and guideron distance education has adversely affected

the practice of the distance teaching in Ethiopia.

In August 2010, the Federal Government of Ethiopms banned all distance education
programmes provided by both private and publidgtusbns in the country, claiming that ‘distance
learning education is unnecessary at this stagjeeilevelopment of the education sector’. By the
time when this report was compiled, the task fostech was organized to conduct research on
different issues pertinent to distance educatistesy of Ethiopia was on process and has also
been expected to disclose the findings of the ssindytly.

[11. Findings of the Study

3.1 History of Distance Education in Japan

Before World War Il, some Japanese universitieslipiold lecture notes intended for adult

learners who were not regular students. Theserkatates were reportedly very popular and
many adult learners utilized them (Mizoue, 2005)cérding to Kato, Kanya, and Yoshida (1993),

the first practice of modern correspondence edoicatn Japan took place in 1883, when

Houbunkan School offered courses in Chinese liieeao off-campus students. It is also indicated
that another school named Tokyo Gakkan inauguratecespondence program in stenography
and bookkeeping in the same year. Full developroénlistance education in Japan began after
World War Il and this is due to the Fundamental&dfication Act and the School Education Act
were enacted in 1947. Due to this legal arrangenhegit schools and higher education institutions
established correspondence education programs @¢a opportunity to people at large. Keio

University and Hosei University established cormegfence education courses in 1947, which
were followed by Chuo University in 1948 and Nihdniversity and
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Japan Women'’s University in 194%K@to et al., 1993). Distance learning has beenratrdapan for
more than 50 years (Aoki and Bray, 20067?). Thoudifas been for more than 50 years, Aoki (201
0a) has described that Japanese distance educstistil old static correspondence schools.
E-learning is also popular in Japan like othergaftthe world. The first time that correspondence
schools or distance learning schools were offigisdcognized dates back to 1950. This is the time
were it is noted as the beginning of distance dilutan Japan higher education system. Since
1950, the Japanese Ministry of Education has maedatwo separate accreditation system: one
for traditional on-campus institutions and the otHer correspondence education. Distance
education in Japan is launched with a view to gl®waccess to education for those who cannot
afford it in terms of the traditional mode of schng (Abe, 1987). Aoki has also noted that
distance education programs were considered asd&goto the regular on-campus programs but
now a days there is a change and she has exprieesddeling that it might disappear in near
future.

According to Kubota et al. (2008), distance educatiniversities in Japan have increased for three
main reasons. The first is the rapid developmenbfoirmation and communication technologies
like internet, computers and mobile phones. Deangayouth population caused increased
competition among universities to attract, in additto the youth generation, adults such as office
workers, house wives and retired people. Thisessicond reason. The third reason is the change
in the Japanese government policy of 2002 whidwalstudents to get all credit units by distance
learning courses without taking any face-to-facarses. Interactive synchronous media, such as
video conferencing were allowed to substitute theefto-face schooling and students can

complete their degree by attending only distanceses.

In 2009, there are 773 Universities in Japan amwhigh 86 are national universities, 92 are
public universities, and 595 are private univeesitiBesides, there are 6 universities providing
correspondence courses only (1 public and 5 priwateersities) (MEXT, 2009). From the above

university statistics, there are around 43 univiesithat provide distance education. Out of the 43
universities, 37 universities provide both on-campnd distance education programs, while the
remaining 6 are solely for distance education mhog graduate and undergraduate programs.

Among the six universities which provide only dista education, the Open
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University of Japan is the most popular one with drgest distance education program in Japan
and currently has about 85,000 students. The Omavelsity of Japan uses broadcasts as a major
medium to provide education. The second largeSolka University (16,433 students) and the
third largest is Bukkyo University with total enlmolent of 15,600.

Three higher education institutions of Japan whiabvide distance education were considered to
draw lessons and the findings are presented beltwe. Open University of Japan provides
distance education only, no conventional on-camguligcation, while the other two institutions

Nihon and Waseda University provide both distanmu @n-campus education.

3.2 The Open University of Japan

3.2.1 History of the Open University of Japan

The Open University of Japan (OUJ) was foundedd81] and it was formerly known as the
University of Air. The University of Air began erlliag students in 1985 with the following aims:

x To provide chance of lifelong university level edtion to working people and housewives

x To provide a innovative and flexible system of wmsity level education which is open to all
high school graduates,

x To cooperate with other universities in making fudle of the latest knowledge and newly
educational technology in offering a system of kigducation which meets contemporary
needs, and

x To contribute to further improving higher educationJapan by strengthening cooperation
with other universities, promoting the transfecaddits, encouraging faculty exchange, and
disseminating broadcast materials (Abe, 1987; keaad., 1993).

It modeled itself upon the Open University UK. Gantly OUJ has set two objectives to achieve;

providing opportunities for obtaining higher educatto a wide range of people and promoting

broadcasting media for universities and higherlledecation. When we see the chronology of
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0OUJ, OUJ started television and radio broadcastuictsons in 1985. In 1987, it joined the Asian
Association of Open Universities. It has advanaedeichnological innovations and in 1998 it
began nationwide broadcasting over communicatiatslige digital broadcasting. This makes it
unique institution than the majority of distanceueation institutions in Japan; it uses radio and
television broadcasting as the major mode of icstwn. In 2000, OUJ joined the International
Council for Open and Distance Education (ICDE).ekpand high level education, it launched the
school of graduate studies in 2001. To this endyejan accepting students to the school of
graduate studies and began broadcasting gradulatelsiectures in 2002 (OUJ, 2009; Aoki,
2010a).

The Open University of Japan is the largest digtahigher educational institution in Japan.
Currently it has a total of about 85,000 studewntsich is estimated to be one-third of the total
distance education students enrolled in Japan (taulet al., 2008). Age wise, 48% of the
undergraduate students are in their 30s and 408286 of the students are over 50s. 56 % of the
undergraduate students and 36% of the graduaterdtudre female. Out of the 85,000 students,
about 52,000 students are enrolled in degree progend on average it takes 6.5 years to earn a
degree (Aoki, 20 10b).

The Department of Liberal Arts offers five BA levaurse; Living and Welfare, Psychology and
Education, Society and Industry, Humanities ande) and Nature and Environment. School of
Graduate Studies offers six programs, Human Lifd &ealth Sciences, Sciences of Human
Development and Education, Clinical Psychology, ifloGovernance, Arts and Information
Science, and Natural and Environmental Scienceg Whiversity also provides Nondegree
“Expert” courses like mathematics and social sa@snenergy and environment, Japanese culture
and society, civil society and public affairs, sd@lanning, food and health adviser, understanding

management, and etc.
A lot can be said about OUJ for being the largest ®or having 30 years of experience in the

provision of distance education, but issues thatdcbe taken as a lesson, by considering different

situations like technology, were given emphasi fidlowing are some of the features
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of OUJ that could give as an insight of the prachbased on which we can draw lessons for

benchmarking:

3.2.2 Practices of the Open University of Japan

1. Use of study centers: There are 57 local studyecenbcated throughout Japan. The OUJ
rent a part of the land or buildings of other unsiges, lifelong learning centers, or private
institutions under contract base to use as a stadiers. These study centers have multiple
functions; they are places were classroom sesgiaos-to-face tutorials) were conducted.
Examinations were also held in the study centexselglver, they are centers for academic
counseling, opportunities to view/listen broaddastures, and library services. They are
also centers used for holding extracurricular @ty and friendly exchanges among the
students. Study centers are located on campusegublic/private universities or
incorporated in facilities of municipalities. Stgghening services provided at study centers
is crucial for quality improvement.

2. Use of entrance examinations: Entrance examinatibbibe administered for students who
apply to join the graduate school but no entran@emenation is administered for students
who want to join undergraduate programs.

3. Course material preparation and revision: A teagiaterial is prepared individually by a
professor. To prepare a teaching material, the é&feity allocates two years. The
maximum year that a teaching material will be usétiout revision is usually four years
(it might go up to six years in some courses) after ahat the curriculum committee
decides on the need for revision or continuationtted material and will be acted
accordingly.

4. Study requirements: To earn a BA degree, studeatexpected to take 124 credit hrs with
a minimum of 4 years. If students are not ablecimglete within the minimum 4 year, they
can extend their education up to a maximum of l&rs/éwithout withdrawal) or 14 years
(with 4 years of withdrawal with justifiable reas)nFor credit approval, the minimum
period is a semester like the conventional educaystem. One semester comprises of 15
weeks. If a student fails in a course, he/she egnast for re-test. If failed again, they are

asked to re-register that particular subject.
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5. Assessment: In the Open University of Japan, asssgsof students is conducted through
course by course assignments and course examisaGompleting a mid-term assignment
which is conducted after the 8th week of a semdstaich has 15 weeks) is one of the
requirements before taking the final exam at thd ehthe semester. Only those who
complete and submit the “mid-term assignmen®allowed to take the end of the semester
examination which constitutes 100 percent evaluatibhe purpose of the mid-term
assignment is to check the progress of studenttherparticular subject matter and to

decide their eligibility to take the final examiruat.

6. Quality assurance mechanisms: The University Hésreint mechanisms which assist in
assuring quality in the education. Some of thenpaesented as follows:

x Every teaching material, prior to printing, is rewied by two blind reviewers
(mostly coordinators of study centers).

x Each broadcast program and examinations are regliewévo colleague
professors

x The evaluation of each course by students is cdadwvery year and the
information collected will be used to update tharse material.

x Examinations are done in face-to-face mode. Alrriess have to attend the
examination for credit approval in one of studytees

x If students have any questions in any course, th@yask in the Q&A corners of
the web, by telephone or they can also look forstmsce at the nearest study
center.

7. Face-to-face instruction (schooling): The facedoef schooling which is held at the study
centers provides a platform to conduct experimantsgain practical training. Students can
ask questions on matters which are actually dilfitar them. In order to graduate, regular
students (those registered for Bachelor and Mafdegree) must complete at least 20
credits through schooling. (Each class lasts for2and 15 minutes and students receive
one credit by attending five classes for one cowgeng a semester). The remaining
credits from the total 124 credits will be covereing broadcasting and printed text books.

The 20 credits will be earned through schooling and
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has also printed text materials. This demand®alilers to come to study centers to attend
classes. The schooling helps students to acquains@pport each other.

8. Broadcast lectures: The OUJ employs a TV and radioadcast-based approach
supplemented by printed textbooks and face-to-fagteuction sessions. Therefore, TV and
Radio are there for students to attend and theystaay at home at their own pace. If a
student missed a transmission or has an interestdke a lecture, he/she might visit one of
the study centers and watch/listen to a lecturagusideo tapes, DVDs or CDs. Some of
the radio broadcast lectures can also be access@dilie internet. In OUJ, one semester
comprises of 15 weeks, and two credit courses loasdl5 broadcast lectures (once a
week, 45 minutes each), and four credit courseadwast 30 lectures (twice a week, 45
minutes each). Each course is broadcast on eitldéo or television. Broadcast classes are
provided from 6 am until 12 midnight every day.

9. Printed study materials: All the courses offeretbtigh broadcasting are provided with
textbooks. 2 credit courses have 100-120 page dek#y written by the lecturer who
teaches respective courses (Galsanjamts and Utrtikie, 1997).

10.Library services: The University Library, headqeaed in the city of Chiba, is a
comprehensive library. Smaller libraries attachedtite Study Centers are utilized by
students; students can access the books and jsuhadlare in the University Library in
Chiba through the Study Centre library. In additi@nthis, some students can access
libraries where the OUJ makes an agreement witltomedfprivate universities for their

study (The Open University of Japan, 2009).

These are some of the lessons from OUJ that ceuddlapted to our existing situations. Now let

us see practices from Nihon and Waseda universities

3.3. Nihon University

3.3.1 History of Nihon University

Nihon University is a private University which wimsinded in 1889 as Nihon Law School which

was renamed as Nihon University in 1903. It offearses in all disciplines of humanities,
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social sciences and natural sciences. It has 2ugta schools and 11 colleges. Nearly 81,000
students are enrolled in its graduate schoolsege#i, correspondence division and junior college.
The University provides both conventional and diseaeducation.

The Nihon University correspondence division wasinfded in 1949 and currently has the
following colleges: College of Law (department advi, political sciences, and economics), the
college of humanities and sciences (department agfardese literature, English literature,
Philosophy and History), the college of economabspartment of economics), and the college of
commerce (department of commerce). It has 18 sthters to support learners. Currently
around 7000 students are enrolled in the correspareddivision in four faculties; Law, Literature
and Science, Economics and commercial (Nihon Usitygr2010). Like the experience from
OUJ, to earn a Bachelor’'s degree, all studentsreqaired to take 124 credits including some
schooling (face to face) credits. Some college titbege of humanities and sciences require their

students to submit a graduation thesis and pasmprehensive oral examination.

3.3.2 Practices of Nihon University

1. Assessment: In Nihon University, most subjects hbBechapters and for almost 90% of
courses “understanding check tests” will be heltbraévery 3 chapters to see their
progress. These tests mostly constitute 50% ofuatiah and the remaining 50% will be
assessed using final examinations. Tutor markedgrasents are not part of the
assessment in distance education system of thersitivlike the case from the OUJ.

2. Use of media: There is no use of Medias like TV amdio. An academic instruction is
provided by mail and includes the return of cordcteports as well as written guidance
on the graduation thesis.

3. Student groups: In order to encourage closer ctmtand joint study projects with
students, the correspondence division of Nihon Elsity has organized student groups in
some parts of Japan. These groups hold regulahkdsded meetings and study sessions.
The 18 study centers of Nihon University which famend throughout Japan are
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platforms to facilitate the student groups by ssegvas contact points and as places where
students can write reports or work on joint prggecr where they can go to freely discuss
any concerns they might have about their studies.

. Discussion board: They have also the discussiomdbmathe web page which mainly
focuses on bringing instructors and students tegetin discuss on issues which are not
clear on their course. There is interaction betwiastructors and students and also among
students.

. Schooling sessions: Various schooling sessionsiaamged and offered. It includes a day
time schooling sessions, spring schooling sessiaight schooling sessions, summer
schooling sessions, etc. Each student selectsctimlng that he/she is comfortable and
attends the same. Students are required to att®odedits of face-to-face sessions to earn
BA. The Night schooling starts at 18:30.

. Study periods: The minimum and maximum year to &#nn Nihon University is 4 and

12 years respectively.

. Revision of course materials: Course materials,eopmduced, they will be used for
maximum of 5 years without major revision. On saroaditions it may get revised before
5 years.

. Collection of feedback: They collect feedback abmuirses and programs of distance

education annually from their students.

3.4Waseda University

3.4.1 History of Waseda University

Waseda University was established in 1882 with Bepartments of Political Science, Law,

English, and Physical Science. In 1893 it laundhedfirst graduate courses in the Department of

Literature. In the year 2007, Waseda Universitelosited the 125th anniversary of its founding.

Waseda is one of Japan's top private, educatiosétutions of higher learning. Currently it has

large number of graduate schools in different 8etd specializations. The e-learning courses in

the School of Human Sciences which was launch@®@3 are intended to
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provide through lifelong education and are thet fufstheir kind in Japan to offer degrees through
e- learning. The e-school has graduated 341 stsideytMarch, 2010. E-school heralds the
beginning of a new stage of learning for Wasedavélsity as well for Japan education (Waseda
University, 2007).

3.4.2 Practices of Waseda University

1. E-learning: Like Nihon University, Waseda Univeyshias also the e-learning mode of
delivery. They have about 400 courses per yeamhi¢h 200 courses were prepared in the
studio. The remaining 200 were recorded in clagasowhile the instructor was teaching in
the conventional classrooms.

2. Course revision: Course materials were used fareBsywithout major revision. Every year
the instructor is expected to revise some parthefraterial for class consumptions but
after 3 years it will be revised completely.

3. Use of feedback: They conduct student questionmaitiee end of every course which will
be twice a year to assure quality of courses.

4. Online service: The University has no study centgrprovides every assistance to their
students online including library services. Thevensity provides an on-line digital library
and students can access it from everywhere with tdeand password supplied by the
university

5. Assessment: For more than 90% of courses they gepthe assessment depends on two
parts. The first part is students will be givenaasignment that is related to the course they
are taking and are expected to submit a reporbofitt3000 words individually. The report
accounts for 80% of their evaluation and the remagir20% will be through quizzes and
tests.

6. Study requirements: Students are expected to t2a&ectedit hours to earn BA degree and
the minimum and maximum years to complete BA degree4 and 8 years respectively.
They can re-register after 8 years. Students ameedpected to produce a research project,
thesis, of about 13,000 words to earn BA degree thad evaluation is conducted

face-to-face. The intake capacity is 150 studevngsyeyear.
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IV. Recommendations:

From the above three universities, we can draw agseéul practices that could help to improve thevigion

of distance education in Ethiopia. The following aecommendations of the study;

1. Distance education stakeholders need to give eamaphasis that they are extending to the
conventional education; as both contribute to taeetbpment of the country by creating
trained man power that is crucial to nation develept. The Ministry of Education shall
have a clear and proper policy about distance diducarovision in the country. It was a
recent phenomenon that the government of Ethicgsablanned distance education provision
in the country which indicates absence of cleaeafions on that. Issues like accreditation
of distance education institutions, course desgjagdy centers (numbers and standards),
admission and number of intake of students, staff and composition, quality assurance
mechanisms, course material preparation and revisielivery, tutoring, assessment, etc
should be embraced in the policy/guidelines issRegrous process of QA needs to be put

in place.

2. Forming an association for Distance Education mab be of great important. Public and
private higher education institutions offering diste education will be members of the
‘association’. The proposed association formulatesown code of ethics for distance
education, develop guidelines for quality assurameay organize seminars on distance
education so that members may exchange and slea® &nong each other and will dwell

itself in other activities pertinent to DER.

3. Higher education institutions should strive and kvbard to bring and maintain quality in
their distance education modality. They should nibig quality of education is not a
onetime activity; it needs continuous follow-up anglolvement of different stakeholders
like students, staff, university leadership, andoathe government. Quality could be
achieved through different mechanisms and the camemt to quality should be part of an

organization’s culture. Developing a quality assemframework for distance higher

89



education would also be helpful to manage the prab{Gani, 2009). Institutions should
establish an internal quality assurance body tbiddviis the provision of quality distance
education, preferably separate to the conventisdaboling quality assurance committee.
This may conduct periodic survey about studenstatiion, retention and dropout, and end
of course surveys from students as well as fronchtees. The same hold true for the

external national quality assurance committee, re¢pdrom the conventional one.

. The good impact of availing some learning resourcestudy centers should not be

underestimated. Compared to the conventional stadeff-campus students need more
support from their institution. To this end, instibns should have a well established, in
human resource, facilities, and learning resourstsgjy centers that could facilitate the
teaching learning process. Our institutions may lmotable to have a library with large

collections at study centers, but they need tol acane reference books at study centers.
Avaliling teaching materials and records of lectuusisg electronic devices such as CD,
VCD... etc shoul d be considered. Beyond the avditgbiwork has to be done to

encourage students to use the support system. Wealswatry to make some arrangements
with other universities and public libraries sottestance learners can use libraries at their

convenience. This calls for collaboration amongrarsities in the country.

. Strengthening student support services (Regiondystenters, library, counseling, and
language development) should be given much prioEstablishing a body called ‘student
support division’ in institution providing distanaxucation could be of a great help for
learners, they can assist learners to solve thesstgpns and challenges in collaboration
with other staffs and study centers. Some resefinclings indicate that availability of
strong learner support reduces dropout rate (EA)9). As evidenced in Creed et al.
(2005), a study conducted in Pakistan suggested mpamagement at regional level was
responsible for a 69% drop-out rate. It also iniddow rate of graduation among learners
in remote areas.
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6. Most scholars agree on the positive effect of naaimig student-student-interaction for
achieving quality (Yang, 2008; Gupte, 2009; Fatajal et al., 2010). Higher education
institutions should try their level best to achiewtudent-student interaction as
collaborative work drives students to higher levethinking. To do this, institutions need
to have a well established study centers that a&ed uas plat form for the same.
Universities like OUJ, demand a minimum of 20 cte@out of 124 credits to earn BA) to
be earned through face-to-face classes (schooldther higher education institutions also
have the ‘student study group’ which aims fosteridigcussion among students.
Geographic location and learners convenience shbeld¢onsidered while forming the

study group.

7. Distance education institutions need to conducatrdicuous assessment of their programs
and how the distance education is working. The rad®seof evaluation of distance
education system will have an impact on the quadityits provision. Formative and
summative evaluation need to be conducted to ctieckuality of distance education and
shape the program properly. To monitor the progrdssarious programs of distance
education like-the use of university services lmdsnts, difficulties they face in learning,
effectiveness of teaching methods, dropout ratésctereness of instructional media,
costing aspects of teaching material productiormé&tive evaluation should be conducted.
To see how the distance education is working, suimeaevaluation needs to be
conducted. According to Reddy (1987), this evatuiats the most important, difficult and
seldom undertaken. Surveys needs also to be cawlatt national level, to see how
distance education is progressing in the countouns policy should base on scientific

research.

8. Like the conventional system of education, esthbig recognizing and empowering
learner structures such as student representativecits to represent learners on structures
of institutional governance could be of great intapnce. Feedback from students should
be collected about courses/distance education gmogt the end of semester as an integral

part of the system. Active student involvementha learning process is required.
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9. 1 am not far from thinking that one of the bigge$tallenges that Ethiopian distance
education institutions facing is ethical concermmthe tutor marked assignments (TMA).
There is no doubt that continuous evaluation ofrlees through assignments is of great
importance to achieve educational objectives. Tuestion is how we are administering it;
we need to make sure that ethical concerns areuratorries. The “copy and paste’ thing,
letting others do one’s assignment, etc shouldoingromise the quality of distance
education. The Open University of Japan evaluatestihdents using a final examination
only. As clearly indicated in the literature part this paper, other higher education
institutions evaluate using mid and final examioatand some other also use a series of
quizzes and tests to evaluate their learners.dmerend two things from my observation:
first, underscoring the need for TMAs for achievieducational objectives but attaching
less weight to it and attaching more weight to lfimeaminations. If this is the case, care
should be taken while preparing TMAs questionsuchsa way that they should make the
learner think than merely copy from different s@as.cSecond, to exclude TMAs from
assessment mechanisms and give emphasis to exami(raid and final) which showers

off the ethical concern.

10. Most distance learners are engaged in social iskeedamily, marriage, etc. The
possibility of allowing students to opt for feweowses per semester in order to reduce
dropout problem needs to be explored and actedr@diogty. Allowing learners to take
courses based on their ability (setting the minimamd maximum courses per semester,
setting the minimum and maximum year a studentccoamplete) can be considered for

intervention. Counseling need also to be an impogart of the distance learning.

11. Institutions should recognize the need for effexitaff training in distance teaching.
According to Abe (1987), lack of proper training totors/teachers in the distance
education system has an impact on quality. Ingtitst should also strive to equip and
upgrade their students with language skills, sts#ils and time management skills

through induction training.
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