Poor English Language Performance of Distance Leaers and its Effect on Doing Essay
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I. Introduction
1.1 Background

Language is the major tool for any process of tewrhr learning to take place. Without using
language, it is too difficult to receive or impahy sort of knowledge. Among the four
language skills, writing is the most difficult dkilecause it requires an orderly and accurate
production.

In countries like Ethiopia, where the medium oftinstion is a foreign language, (English),
poor English language performance remain the majatlenge. In such countries, students
have to face two challenges, the subject mattertlet¢anguage. Rebecca, 2005 was cited that
nonnative speakers of English language learnerd toefocus on English language acquisition
than the subject matter acquisition.

When we take this case to distance learners, tbblgm is more series because distance
education is self-leaning and requires reading anderstanding without close help of a
teacher or an instructor. Most of the time it ighimkable to ask a teacher or an instructor or
any other individual who has got at least some Kedge of a subject matter to ask for a
clarification in many parts of the remote area®wf country. On the other hand, Chun, 1989,
Dreeben and Gamoran, 1986 indicated that remediatauld bring low performing students
up to par with the rest students.

For the problem to be worse, most of the distaraenkers are individuals who are adults with
many responsibilities, departed from educationnfiany years and have no access to reading
and/ or reference materials.

In spite of the fact that the modules prepared byM&ary’'s University, College of Open and
Distance Learning and distributed to students wioa preference of many students and
admired by many professional in education withpgslagogical approaches, because of poor
English language performance, many students faiintderstand instructions and questions in
their exam papers and as a result of that theytdgerform well specially in subjective item
tests (essays). Therefore, this study focuses @mtjor challenges the students face with the
language and try to indicate possible remedial iassist students.

1.2 Statement of the Problem

It has been observed that many distance learngr® fanderstand instructions in subjective
item tests and concepts of such test items. Thegllysgive responses which are completely
unrelated to the requirement by instruction ohi® ¢oncept of the question.
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Example 1: Let us take a question from the course 'Sophorgoigdish' (a course for degree
program).

Question: Write a cause and effect essay on the title “LRedradation”
NB. Your essay should be coherent, unified and pughictuated.

First, many students do not know what “cause afete&fand land degradation” are. Second,
because of their failure to understand those wdhidst answers do not fit the requirements of
the instruction or the question. They may staratswer this equation saying, “Cause and
effect is....(try to explain what cause and effectather than writing an essay on the topic
given)

Example 2 Let us again take a question form the courseodiniction to Language and
Linguistics (a course for degree program)

Questiont Analyze the constituents of the following sentensing the methodL&beled tree
diagram. The farmer ploughed the land”

Responses of some students:

1. They know what tree is and draw picture of a.tre
2. They know what farmer and plough the land amy tiraw a picture of a farmer plough the
land.

Example 3 Many subjective questions of many courses arallysleft unanswered because of
the students’ failure to understand either the goer the instruction. . It is also usual for
distance learners to return empty papers which #reyprovided to write on. These all
problems, as to the assumption of the researchightrbe caused by not getting sufficient
tutorials and failures to get orientations how t slibjective item tests depending on their
instructions.

1.3 Research Questions

This study will seek answers to the following quess.

1. What things should be done to at least supporestisdo understand what they are
required to do in their subjective item tests?
2. How and at what interval should tutorials be given?

1.4 Objective of the study
1.4.1 Major Objective
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The major objective of the study is to investigdwe kinds of problems, challenges and sources
of problems students face in answering subjectam tests and arrive at the possible remedial
actions that the university could use to solveptublems.

1.4.2 Specific Objectives

The specific objectives of this study are to:

* Examine students’ exams (one of the major assesdoas in the case of St. Mary’s
University, College of Open and Distance Learniauggl identify the students’ language
performance level.

» |dentity the specific and very serious problemg tieed immediate solutions.

» Forward possible recommendations helpful to att lessimize the problem.

1.5 Purpose of the Study

The purpose of this study is to identify the prohdgic areas that our distance students face in
doing subjective item tests and arrive at possblations to be applied so as to assist students
perform better.

1.6 The Scope of the Study

The study is limited to the St. Mary's Universi@pllege of Open and Distance Learning,
Departments of Languages and Business.

1.7 Significance of the Study

The researcher believes that the result of thislystwill contribute a lot in identifying
problematic areas of distance learners in doingestilee item tests (essays). The researcher
also believes that the result of this study withwithe University the areas to work on and help
its distance learner so as to achieve its Missifaipn and Goals satisfactorily.

IIl.  Methodology

Both qualitative and quantitative methods will ls2d in this study. The study will give much
focus to the qualitative method since the reseachmajor aim is to carefully scrutinize
students exam papers which will helpful to underdtthe extent of the students challenges
with English language and its impact on the acadgmerformance of learners of College of
Distance Learning. In addition to this, questionesiwill be prepared and distributed to
students the selected centers.

2.1 Sampling, Instrumentation and Data Collection

In this study sample centers of the St. Mary’s @msity, College of Open and Distance
Learning will be selected and students’ sample axaiti be selected from the terms (2005 1),
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and scrutinized in order to investigate the kindsnistakes students do or the kinds of
misunderstanding created etc.

For this purpose:

 Twenty out of the total 50 centers of St. Mary'sivdmsity, College of Open and
Distance Learning will be selected.

» Department of Languages and Business will be takehexams of the term (2005 1)
will be examined.

» Three course form Language Department and two esuem Business Department
will be selected and will be taken as a sampldefstudy.

* In addition, questioners will be distributed tod#uts in the selected centers.

2.2 Data Analysis

After careful study of students’ papers carried, @nd the administration of questioners, the
results of responses will be organized, tabulatedl @nalyzed. Finally, the summary of the
findings and conclusions will be made based orddta analysis.

lll.  Review of Related Literature
3.1 Effects of Common Errors on Meanings
3.1.1 Dangling Construction

In Davis and Less (2004), it is defined that damglconstruction is a phrase or clause that either
modifies nothing in the sentence or that seems adifyn a word to which it is not logically
related. This kind of modifier modifies what is iheal but not actually stated in a sentence. The
result of such sentences is usually an unintendsshing.

Example: While smoking a pipe, my dog sat with me in tlouts. Here, due to the dangling
construction, the meaning is changed. Accordinpitsentence, the dog was smoking the pipe.

It should be:
A. While smoking a pipe, | sat with my dog in the heudr
B. While I was smoking a pipe, my dog sat with mehia house.
(Taken from SMU SophomBrglish. M.1)

3.1.2 Sentence Fragment

It is common to observe very much errors of sugtetin marking distance learners exams
(SMU). Mayer and Savage (2006), defined sentenagnient a8 word group that lacks a
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subject or a verb and that does not express a cetthought is a fragment.” Students write
such types of sentences as though they have wattemplete sentence.

Example: A Little man in a big hat. (Taken from SMU Sophana English. M.1)

3.1.3 Run-on Sentences

A run-on occurs when two complete sentence areogether with no adequate sign given to
mark the break between them. Yohannes (2008) akfirees“A run on is two or more sentences
incorrectly joined” .

Example: Two suspects were arrested last week one of thasma woman.
It should be:

Two suspects were arrested last week; one of thasnawwoman.

3.1.4 Comma Splice

Comma splice is a kind of faulty sentences in whieb independent clauses are connected by a
comma. A comma splice occurs when a comma aloneents two whole sentences. When two
whole thoughts appear in the same sentences, &y to be joined by specific connectors.
(Savage and Manger (2007), Davis and Less(200HaliYimes (2008)

3.1.5 Faculty Agreement

Faulty agreement is also one of the most commomestygf error in sentence construction
committed by D.L (SMU) Davis and Less (2007) stateglefinition as‘lt is an error in the
grammatical relationship between a subject and ebyva pronoun and its antecedent, or a
demonstrative adjective and the word it modifies”

3.1.6 Faulty Parallelism

According to Savage and Shafi (2007), parallelisnsaying similar things in a similar way.
Words in a pair or series should have a paraltecsire. By balancing the items in a part or a
series so that they have the same kind of structergences can be made clearer and easier to
the reader.

Example: Tola enjoys hunting socializing with friends and¢ad fiction.

It should be: Tola enjoys hunting socializingwitiends and reading fiction.
(Taken from SMU SophomBrglish M.1)

3.2 Errors in Grammar, Punctuation and Capitalization
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Writing is completely impossible without the knowdtge of correct grammar, punctuation and
capitalization. An error which seems minor can ciffdfhe message to be transmitted and can
misinform the reader. It may also a source of tesest on the side of the reader if such
mistakes/ errors happened. Savage and Shafie (2@@d)that a writer needs to take care of
such mistakes. Unless, such mistakes/ errors caergéy affect the message. That is why it is
highly recommended to proof read and edit a piedfewriting after one accomplish his/her
writing.

3.3 Writing Effective Paragraphs
A paragraph is said to be effective if it has unityt is coherent and, complete.
3.3.1 Unity

Alice and Patricia (2006) states that: effectivating must have unity. A paragraph has unity
when all the sentences support one single ideap@lagraph must have one controlling idea in
the topic sentence. Otherwise, the paragraph foses.The supporting sentences must support,
demonstrate, prove, or develop the main idea irtdp&e sentence. If they do not, they will be
irrelevant or off-topic and destroy the unity oktparagraph.The concluding sentence should
restate the idea in the topic sentence to reinfthreenain idea for the reader.

3.3.2 Coherence

As cited in Alice and Patricia (2006),“Coherenceairparagraph means that the ideas have a
logical flow: the relationship between the sentsniseclear and one idea connects to the next.
One way to achieve coherence in a paragraph ise@ocaupattern of organization, such as time
order, spatial order or order of importanc€bmpleteness is relative. How much explanation an
idea requires depends on how much the reader féedlis a decision the writer must make out
of knowledge of the subject and the audience. Wr@ng to give either too much explanation or
not enough. Giving a reader unnecessary explanati@y be boring, but giving too little may
block communication.

3.3.3 Paragraph Structure

It is usual to see lacks the correct structure aagraph construction (main idea, supporting
sentences and conclusion) when marking exams aof They may start from the details and fall
to raise the main issue. They may also fail to supine main idea with the supporting details.
Most paragraphs may be left without conclusion.

It is most common that paragraphs are made up mt teentences, a series of supporting
sentences and concluding sentence(s).

3.3.3.1 A Topic Sentences
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A topic sentence states the main idea of a parhgigs usually placed at the beginning of a
paragraph. If it is at the beginning of a sentenmeaders can immediately know what the
paragraph is all about.

3.3.3.2 Supporting Sentences
Supporting sentences explain or develop what iedta the topic sentence. The purpose of
supporting sentences is providing information thatlated to the main idea.

3.3.3.3 A Concluding Sentence
A concluding sentence summarizes the supportingseas and brings the paragraph to an end.

3.4 Kinds of Essay

Different scholars have classified essays in tedght parts. The most common types of essays
are cause and effect , argumentative , proceslysas, descriptive , narrative , opinion essay ,
comparison-contrast , definition and examples hecessary for students to identify the kinds
of essays and methods of essay development sovastécaccording to the instruction in their
tests. Without knowing the kinds of essays and oughof essay development, it will be
impossible to write an effective essay.

IV. Results and Discussions
4.1 Findings from Observation of Students’ Exam Papers
4.1.1 Common Errors in Sentence Construction

Table 1: Errors Observed in Exam Papers oAdvanced Composition

N° of Students Percentage
No /less errol 5 10 %
Medium /tolerable erro 7 14%
Much errors /Ineffective sentences to convey mes | 28 56%
Empty papetl 10 20%
Total 50 100%

In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the course “AdvanCedhposition” in the term 2005 I, is
observed.
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As it is shown in the table, among the total 50 glanexam papers, only 10% of the paper is free
from the common errors in sentence construction. the other 14% of the paper,
medium/tolerable errors in sentence constructienoaserved. In 56% of the paper, the common
errors in sentence construction are too much amdst#ntences are ineffective to convey
messages because of such errors. 20% of the paedest unanswered in this exam.

From the above data, it can be conclude that ohl362f the students have at least attempted the
guestion appropriately and the rest 76 % of thelesits have failed to meet the intention of
assessor, which on the other hand, is an indicdttine poor English language performance of
the students.

Table 2: Errors Observed in Exam Papers ofAfrican Literature in English

N® of Students Percentage
No less errors 3 6%
Medium /tolerable errors 6 12%
Much errors /In effective sentences to cony@ji 42%
message
Empty papers 20 40%
Total 50 100%

In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the course “Africéeriature in English “in the term 2005 |, is
observed.

As can be observed in the table, 6% of the studeus written sentences free from the common
errors in sentence construction. 12% of them wsetgences with some errors but tolerable and
do not hindering the message to be conveyed. In dl28te sample exam papers, much error in
sentence construction and ineffective sentencesrteey message are observed. The rest 10% of
the paper are returned empty. One can see frond#tésthat 18% of the students have at least
tried to write the essay appropriately. The re$68% the students were unable to respond to the
essay part.

Table 3: Errors Observed in Exam Papers oEnglish Morphology and Syntax

N2 of Students

Percentage

No less errors

6

12%
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Medium /tolerable errors 5 10%
Much errors /In effective sentences to conyég 32%
message

Empty papers 23 46%
Total 50 10C%

In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the course “Englising¥lology and Syntax in the term 2005 I, is
observed.

The above table indicated 12% of the students maiteen sentences free from the errors and
10% of them have constructed sentences with fewerse In the other 32% of the papers, the
sentences are ineffective to convey a message $eecafi the much error in sentence
construction. The rest46% of the paper are retunmechswered.

From the above result, it can be concluded thatrthgprity of the students (78%) have failed to
answer correctly and this directly shows the ingbibf the students to write using English
because of their less command (lack) of the languag

Table 4: Errors Observed in Exam Papers of Importand Export Policy and Procedure

N2 of Students | Percentage
No less errors 7 14%
Medium /tolerable errors 8 16%
Much errors /In effective sentences to cony@g 44%
message
Empty papers 13 26%
Total 50 10C%

In the above table, the common errors in sentepnostuction committed in the essay part by
the students who took exam of the course “Impodt Export Policy and Procedure in the term
2005 1, is observed.
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As it can be seen in the above table, the essay%f of the sample exam paper is written with
sentences free from the common errors. The otbeXo lof the essay of the sample papers is
written with sentences with same but tolerablersrio sentences construction. In the44% of the
paper, the essays are written with much error immesee construction. The rest 26% of the paper
is returned answered. This shows that only 30%efstudents have at least tried the essay part
appropriately. The rest students, (70%), are fabegkspond to the essay part which indicates the
inability of the students to command the language.

Table 5: Errors Observed in Exam Papers of ntroduction to Management

N2 of Students | Percentage
No less errors 4 8%
Medium /tolerable errors 19 38%
Much errors /In effective sentences to conyay 34%
message
Empty papers 10 20%
Total 50 100%

In the above table, the common errors in sentenostuction committed in the essay part by
the students who took exam of the course “Intradacto Management” in the term 2005 |, is
observed.

It is indicated in the above table that 8% of th&lents have written the essay appropriately. The
sentences they have written are free from the camenrs in sentence construction. The other
38% of the students have written sentences withiun&tblerable errors. In the 34% of the
paper, much error in sentence construction is @ksgeand the sentences are ineffective to carry
a message. The rest 20% of the paper are retunastwered.

From this data, one can understand that except@fe of the students who have appropriately
written the essay or at least tried it, the res%5dre failed to respond to the essay part
appropriately. This can be one of the ways in whstddents’ inability to express what they

know using the language. This can also be an itwli¢hat the students are lacking the English
language to express certain idea or to respondrtain instruction correctly.

4.1.2 Qualities of Effective Paragraphs

Table 6: Quality of Paragraphs Written for Advanced Composition
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N2 of Students | Percentage
Coherent, complete and unified 5 10%
Lack coherence, completeness and unity 7 14%
Not coherent , complete and unified 28 56%
Empty papers 10 20%
Total 50 10C%

In the above table the extent to which coherenpiete and unified paragraphs by the students
who took exam of the course “Advanced Compositiorthe term 2005 I, is observed.

Table 6 shows that in 10% of the exam, the pardgragere coherent, complete and unified. In
the 14% the essay, one or two of the qualitiesffeiceve paragraph (coherence, completeness
and unity) is violated. In 28% of the papers, thisreno coherence, completeness or unity of
paragraphs. The rest 10% of the paper are retunmgdy .

From the above data, it can be understood thamtgerity of the students lack the appropriate
command of the language (76%).0nly 24% of the stigdgied what they are intended to do.

Table 7: Quality of Paragraphs Written for African Literaturein English

N of Students Percentage
Coherent, complete and unified 3 6%
Lack coherence, completeness and unity 6 12%
Not coherent , complete and unified 21 42%
Empty papers 20 40%
Total 50 10C%

In the above table the extent to which coherenfjpiete and unified paragraphs by the students
who took exam of the course “African Literaturebinglish " in the term 2005 I, is observed.

Table 7 indicates that in the sample exam papessrobd 6% of the paragraphs of the essays are
coherent, complete and unified. In the 12% of thpeaps, the essays lack one or two of the

gualities of effective paragraphs afore mentionad42 % of the papers, the essays are not
coherent, complete and unified. The rest 40 % efidper are returned empty.
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In this data, the number of the students who haed aiccording to the instruction is only 18%
and the ret 82% of the students failed to respaedrdingly. This clearly indicates that students
are lacking the minimum command of the languagécsesfit to their educational level.

Table 8: Quality of Paragraphs Written for English Morphology and Syntax

N2 of Students Percentage
Coherent, complete and unified 6 12%
Lack coherence, completeness and unity 5 10%
Not coherent , complete and unified 16 32%
Empty papers 23 46%
Total 50 100%

In the above table the extent to which coherenppiete and unified paragraphs by the students
who took exam of the course “English Morphology &yhtax" in the term 2005 I, is observed.
Table 8 shows that 12% of the students have writtdrerent, complete and unified paragraphs
in their essays. 10% of the students have writegagraphs lacking one or two of the qualities of
effective paragraphs aforementioned. The other 82%em have written paragraphs which are
not coherent, complete and unified. The rest 468efstudents didn’t write anything in this
part. In this course, only 22% of the students hdhv@e or at least tried what they are required to
do and the rest 78% of the students have failédisnpart.

Table 9: Quality of Paragraphs Written for Import and Export Policy and Procedure

N® of Student Percentag
Coherent, complete and unifi 5 10%
Lack coherence, completeness and u 10 20%
Not coherent , complete and unifi 22 44%
Empty papet 13 26%
Total 50 100%

In the above table the extent to which coherenfjpiete and unified paragraphs by the students
who took exam of the course "Import and Export &oAnd Procedure” in the term 2005 1, is
observed.
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In this table it can be seen that 10% of the stigdemre able to write effective essay which are
coherent, complete and unified.20% of the studeat® written essays which lack one or two of
the qualities of effective paragraphs aforementioaad the other 44% of the students have
failed to write effective essays. The rest 26%hef students have returned empty papers.

In this table, from the total number of sample papg is only in 30% of them that the question
is answered or at least attempted appropriatelthdmrest 70% of the papers, it is shown that the
students have failed to respond appropriately.

Table 10: Quality of Paragraphs Written for I ntroduction to Management

N® of Students Percentage
Coherent, complete and unified 4 8%
Lack coherence, completeness and unity 19 38%
Not coherent , complete and unified 17 34%
Empty papers 10 20%
Total 50 10C%

In the above table the extent to which coherenpiete and unified paragraphs by the students
who took exam of the course “Introduction to Mamagat' in the term 2005 1, is observed.

As it is shown in table 10, among the papers oleskronly 8% of them are responded correctly.
In 38% of the papers, the paragraphs lack at leastof the qualities of effective paragraphs.
34% of them are not completely coherent, complateumnified. The rest 20% of the papers are
returned empty.

From this data one can see that the number of tindeists who able to write a coherent,

complete and unified paragraph and the numberetthdents who have at least tried to meet
one or two of the qualities of effective paragraph®nly 46%. The rest 54% of the student
(above the average) have failed to respond ap@tefyiaccording to the instruction.

4.1.3 Errors in Grammar, Punctuation, Capitalization

Table 11: Errors Observed Exam Papers oAdvanced Composition
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N2 of Students Percentage
No/ less errors 5 10%
Medium /tolerable errors 9 18%
Much errors /Ineffective sentences to cony@p 52%
message
Empty papers 10 20%
Total 50 100%

In the above table, the errors in grammar, punioand capitalization in the essay part by the
students who took exam of the course “Advanced @aitipn” in the term 2005 1, is observed.

As it can be seen in the above table, among the grepers observed, 10% of them are written
in correct grammar, appropriately (fairly punctubssd rule of capitalization of fairly followed.)

In 18% of the paper some errors in grammar, putictu@nd capitalization is observed but not

affecting the message. In 52% of the paper mucsuoh errors are committed and because of
these errors the sentences (the paragraphs) bdoeeffiective to convey a message. The rest
20% of the paper is returned unanswered.

From the above result, it can be concluded thay @8Po of the papers are proved to be the
papers correctly answered or at least attempteth @R the students are failed to respond
appropriately, which can be the implication for thability of the students to use the language
appropriately.

Table 12: Errors Observed in Exam Papers oAfrican Literaturein English

N® of Students Percentage
No/ less errol 4 8%
Medium /tolerable erro 5 10%
Much errors /Ineffective sentences to convey mes 21 42%
Empty papetl 20 40%
Total 50 10C%

In the above table, the errors in grammar, punicnand capitalization in the essay part by the
students who took exam of the course “African latare in English in the term 2005 I, is
observed.
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As it can be seen in the above table, 8 % of tipegsaare well punctuated and capitalized. The
students have taken care of the appropriate grarnmtheir essays. 10% of the papers are well
punctuated and rules of capitalization are usedshgitt mistakes were observed. Much error in
grammar, punctuation and capitalization is observed2% the papers. The rest 40% of the
paper is returned unanswered.

From the above data, it can be understood thamntgjerity of the students (82%), have failed to
be abide by the rules of grammar, punctuation amtalized which is an indicator of poor
performance of English language.

Table 13: Errors from Exam Papers ofEnglish Morphology and Syntax

N2 of Students | Percentage
No /less errors 5 10%
Medium /tolerable errors 6 12%
Much errors /Ineffective sentences to conyédgp 32%
message
Empty papers 23 46%
Total 50 10C%

In the above table, the errors in grammar, punidnatnd capitalization in the essay part by the
students who took exam of the course “English Molpgly and Syntax” in the term 2005 |, is
observed.

Table 13 shows that 10% of the students have wr#émtences free from grammar, punctuation
and capitalization errors. 12% of them have writsemtences with only slight and tolerable

errors in grammar, punctuation and capitalizat@®fo of the students have written sentences
which are full of grammar, punctuation and caprition errors as a result of which their essay
become ineffective to convey the intended messéalge.rest 46% of the students’ papers are
returned without being attempted.

From the above data it can be concluded that therityaof the students who took this curse
(78%) have failed to respond appropriately to theestjon which in another way indicates
students’ weakness of use of the language.

Table 14: Errors Observed in Exam Papers ofmport and Export Policy and Procedure

N2 of Students | Percentage
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No/ less errors 9 18%
Medium /tolerable errors 9 18%
Much errors /Ineffective sentences to convéd® 38%
message

Empty papers 13 26%
Total 50 100%

In the above table, the errors in grammar, punicnand capitalization in the essay part by the
students who took exam of the course “Import angdexPolicy and Procedure” in the term
2005 1, is observed.

As it is shown in the table 14, 18 % of the studemhve used the appropriate grammar and
applied rules of punctuation and capitalizationrecity. The other 18% of the students have
written the essays with some tolerable errors amgnar, capitalization and punctuation. In 38%

of the papers, much grammatical errors are obseamddules of punctuation and capitalization

is violated. The rest 26 % of the paper were retdmithout being attempted.

From these data, one can conclude that in thisseotoo, the majority of the students (64%)
have failed to write effective essay. This shovat their command of English is too poor to their
educational level.

Table 15: Errors Observed in Exam Papers ofntroduction to Management

N® of Students Percentage
No less errors 5 10%
Medium /tolerable errors 11 22%
Much errors /In effective sentences to convéy 28%
message
Empty papers 20 40%
Total 50 10C%
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In the above table, the errors in grammar, punioand capitalization in the essay part by the
students who took exam of the course “IntroductionManagement” in the term 2001, is
observed.

Table 15 shows that 10% of the students have wridHective essays using appropriate
grammar and have applied punctuation and capitalizaules correctly in their essays. The
other 22% of students have attempted to write B¥ecessays with correct grammar,
capitalization and punctuation with some toleradreors. In 28% of the papers much error in
grammar, capitalization and punctuation has beeservled and the essays become ineffective.
The remaining 40% of the students have returned gaper without writing anything in the
essay part.

From these data it can be seen that the majoritheoBtudents who took the exam (68%) have
failed to do well in the essay part. This indicatlest it is because of their poor command of
English language.

4.1.4 Paragraph Structure

Table 16: Structure of Paragraphs Written for Advanced Compassion

N2 of Students Percentage
Correct structure 3 6%
(Main idea, supporting details and conclusions)
Lack appropriate structure 37 74%
Indented 10 20%
Un-indented 30 60%
Empty papers 10 20%

In the above table, the errors committed in thacstire of paragraph in the essay part by the
students who took exam of the course “Advanced Q@aitipn” in the term 2005 |, is observed.

Table 16 shows, only 6% of the students were ablerite paragraphs correctly structured (i.e
main idea, supporting details and conclusion). Té& 74% of the students have failed to
structure their paragraphs correctly. Concernirdgimation, the number of students, who have
the concept of indentation and able to use in tbesay were 20%. 60% of the students have no
idea of indentation and failed to indent their pga@hs. The rest 20% of the students have
returned empty paper in this exam.
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From the above data, it can be understood that@#lyf the students know how to start writing
a paragraph, how to support it with the supportiatails and finally how to conclude their ideas
in their paragraph. The rest 94% of the studente m® idea about such issues and failed to do
so.

Concerning indentation, it is only 20% of the studewho have indented their paragraphs and
the rest 80% of the students have failed to do so.

Table 17: Structure of Paragraphs Written for African Literaturein English

N2 of Students Percentage
Correct structure 2 4%
(Main idea, supporting details and conclusions)
Lack appropriate structure 38 76%
Indented 7 14%
Un-indented 33 60%
Empty papers 10 20%

In the above table, the common errors in sentepnostuction committed in the essay part by
the students who took exam of the course “Africaerature in English* in the term 2005 1, is
observed.

Table 17 show that 4% of the students have writteir paragraphs with the correct structure
(Main idea, supporting details, and conclusion Taf of them have written paragraph lacking
the above quality.

Among the papers observed,14 of the paragraphadeated and 66% of the paragraphs are un-
indented. The rest 20% of the paper are returngadyem

From this data, it can be understood that the ststeoncept concerning writing skill is very
low. This, on the other hand implies the studeots fienglish language performance.
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Table 18: Structure of Paragraphs Written for English Morphology and Syntax

N2 of Students Percentage
Correct structure 11 22%
(Main idea, supporting details and conclusions)
Lack appropriate structure 16 32%
Indented 5 10%
Un-indented 22 44%
Empty papers 23 46%

In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the course “Engligigfiology and Syntax” in the term 2005 I,
is observed.

In the exam of the course English morphology amdasy 22% of the students have followed the
appropriate structure required by the instructibrthe exam. On the other hand 32% of the
students have failed to follow the correct struetdrhe rest 46% of the students were unable to
react to this part and returned empty papers.

From this data it can be concluded that the mgjafitthe students who took this exam (78%)
have failed to react to this pat appropriately #nsl implied the students poor command English
language in addition to their poor knowledge of shbject matter.

Table 19: Structure of Paragraphs Written for Import and Export Policy and Procedure

N2 of Students Percentage
Correct structure 2 4%
(Main idea, supporting details and conclusions )
Lack appropriate structure 35 70%
Indented 1 2%
Un-indented 36 72%
Empty papers 13 26%
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In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the courbaport and export policy and procedura the term
2005 1, is observed.

In this course only 4% of the students have folldwee correct structure of paragraph writing
(main idea, supporting details and conclusion) thet 70% of the papers have lacked the
appropriate structure.

Concerning indentation, 2% of the students haventet their paragraphs and 72% of them
have failed to indent their paragraphs.

The rest 26% of the paper were returned withoutdattempted by the students.

From the above data it can be concluded that stad®ve no concept of paragraph structure in
essay writing.

Table 20: Structure of Paragraphs Written for I ntroduction to Management

N2 of Students Percentage
Correct structure 3 6%
(Main idea, supporting details and conclusions)
Lack appropriate structure 37 74%
Indented 1 2%
Un-indented 39 78%
Empty papers 10 20%

In the above table, the common errors in sentenostuction committed in the essay part by
the students who took exam of the courbgroduction to Managemeénin the term 2005 |, is
observed.

Table 20 shows that 6% of the students have suedegdwriting paragraphs with correct
structure. In74%o0f the papers, the paragraphs thttleeappropriate structure

In this course, it is only in 2% of the papers ttie#¢ paragraphs are indented. In 78%of the
papers, the paragraphs are unindicted. Among therpabserved as a sample,20% was returned
empty.
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The above figure indicates that students have a3y knowledge of writing an essay which
might be the result of poor performance of therungtonal language.

4.1.5 Concept ual Problems

Table 21: Conceptual Problems in Exam Papers of AdncedComposition

N2 of Students Percentage
Correctly responded (well attempted) 5 10%
Attempted, but not satisfactorily 7 14%
Wrongly responded 13 26%
Unintended (inappropriate response to the questidn 30%

because of lack of understanding either the questio
the instruction

Empty papers 10 20%

Total 50 1000

In the above table, the errors as a result of qunpmblems in the essay part by the students
who took exam of the course “Advanced Compositiorthe term 2005 I, is observed.

Table 21 shows the extent to which students haed to arrive at the correct answer following
the instruction. Accordingly 10% of the studentsénaorrectly responded to (Attempted well the
essay part of this course.) 14% of the studentse haied to react to this part but not
satisfactorily. 26% of the students have providedng responses to this part. The other 30% of
the students have given unintended/ inappropriespanse to the question. They raise issues
which are not required by the instruction becauddaak of understanding either the question or
the instruction. The rest 20% of the papers atgmet! un-attempted.

From this figure, one can see that the students pesblems of understanding and using English
language.
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Table 22: Conceptual Problems in Exam Papers &frican Literaturein English

N2 of | Percentage
Students
Correctly responded (well attempted) 3 6%
Attempted, but not satisfactorily 6 12%
Wrongly responded 11 22%
Unintended (inappropriate response to the quediecause of 10 20%
lack of understanding either the question or tisérirction
Empty papers 20 40%
Total 50 100%

In the above table, the common errors in sentepostuction committed in the essay part by
the students who took exam of the course “Engligiidflology and Syntax” in the term 2005 I,
is observed.

In this course 6% of the papers are correctly nedpd, 12% attempted but not satisfactorily and
22% were with wrong responses. The rest 20% of #tedents have provided
unintended/inappropriate responses to the questieasuse of lack of understanding either the
guestion or the instruction and 40% of the papemeweturned unanswered.

From the above figure one can see that the essapfothis exam is correctly done ore at least
attempted by only 18% of the students. The rest 82%he students have failed to respond to
this part and this definitely indicates studentsdpEnglish language performance.

Table 23: Conceptual Problems in Exam Papers oEnglish Morphology and Syntax

N® of | Percentage
Students
Correctly responded (well attempted) 6 12%
Attempted, but not satisfactorily 5 10%
Wrongly responded 9 18%
Unintended (inappropriate response to the quedigrause of 7 14%
lack of understanding either the question or tis¢rirction
Empty papers 23 46%
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Total 50 10(%

In the above table, the common errors in sentepnostuction committed in the essay part by
the students who took exam of the course “Africaerature in English* in the term 2005 1, is
observed.

Table 23 indicates 12% of the students have cdyreesponded, to the essay part. 10% of the
students have attempted the essay part but nefesatrily. 18% of the students have provided
wrong answers to the question. 14% of the studeat® provided unintended/inappropriate
response to the question because of lack of urzthelisty either the question or the instruction.
The rest 46% of the students were unable to resptids part

The above data shows that the essay part of thiseas correctly written or at least attempted
by only 22% of the students. The rest 78% of thdetits are missed this part because of

» Lack of the subject matter knowledge
» Lack of the appropriate command of the languagerite an essay
» Lack of knowledge of test taking technique

Table 24: Conceptual Problems in Exam Papers of Import and Export Policy and

Procedure
N® of | Percentage
Students
Correctly responded (well attempted) 7 14%
Attempted, but not satisfactorily 8 16%
Wrongly responded 15 30%
Unintended (inappropriate response to the quedietause of 7 14%
lack of understanding either the question or tisérirction
Empty papers 13 26%
Total 50 100%

In the above table, the common errors in sentenostuction committed in the essay part by
the students who took exam of the course “Impodt @port policy and procedure " in the term
2005 1, is observed.

The above table indicates 14% of the students haitten the essay correctly, 16% of them
attempted the essay though it is not satisfactoAf6 of them have wrongly respond (eg.
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Though the instruction order the students to wrieasay, they tried to answer in words, phrases,
or bulletins). The other 14%of the students gav@vans which are completely unrelated to the
guestion, and the rest 26%o0f the students donengpith the essay part.

In this exam the total number of the student whenapt the essay correctly or at leas tried to do
(though unsatisfactorily were 30% which is belovwe twverage. The rest 70% of the students
were unsuccessful because of:

* Not knowing how to write un essay

* Not understanding the instruction

* Lacking the language to write an essay
» Lack of the subject matter

Table 25: Conceptual Problems in Exam Papers ¢htroduction to Management

N2 of Students | Percentage

Correctly responded (well attempted) 1 2%
Attempted, but not satisfactorily 11 22%
Wrongly responded 19 38%
Unintended (inappropriate response to the quedimcause of 9 18%

lack of understanding either the question or tisérirction

Empty papers 10 20%

Total 50 10(%

In the above table, the common errors in sentenostuction committed in the essay part by
the students who took exam of the course “Intradacto Managemeiitin the term 2001, is
observed.

In this course, 20% of the students have succesdediting good essays.22% of them have
tried to write but unsatisfactorily. The other 38%the students have responded to the essay
wrongly and 18% of the students have provided emnidé¢d/inappropriate responses to the
guestion because of lack understanding either tlestopn or the instruction. The rest 20% of the
paper is returned empty.

From this table it can be seen that only 24% ofgtuelents have done or at least attempt the
essay part. The rest 76% which is above the avevaage failed to do the essay part.
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4.2 Findings from Analysis of Data in Student Questionaire

The purpose of the questionnaire is to identify pneblems students face in doing subjective
parts (essays) in their exams and use their respassan input to the struggle made to improve
guality of education.200 students have responded to the questionnaisdioh 79 of them are
Female and 121 are male (The questionnaires dextioh from 20 different centers randomly).
65% of the respondents are from the languages ue@arr and 35% are from business
department. (Essay is required more in languagartiepnt then business department. The
respondents are students of term3 and above.

Table 26: Guidance on Studying Modules Given to Distanceearners
N® of Students | Percentage

Have you given orientation on how to use yoiies 7 3.5%
modules on the very day of your registration or.aon -
the registration of each term? No 193 96.5%

As indicated in the above table 26, 3.5% of th@wasgents said that they were given orientation
on how to use their modules on the very day ofrtresyistration or on the registration of each
term. The rest 96.5% of the respondents said tiegthave given no orientation. This shows that
the university is not orienting its students exaeggfistering them, giving them the self learning
materials and sending them away. This can be omtleeofeasons for students’ low performance
in their academic world.

Table 27: Guidance on Doing Assignments or Examinains Given to Distance Learners

N2 of | Percentage
Students
Have you ever given orientation by th¥es 0 0
university on how to do assignments or exams?
No 200 100%

In Table 27, students show that all the respondemémimously said that the university has no
strategy of orienting its students on how to dagmseents and exams. This obviously is one of
the sources for students’ low performance in tagaminations.
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Table 28: Distance Learners’ English Language Pesfmance

N2 of | Percentage
Students
Do you believe that distance learners Englides 173 91.5%
language performance is poor?
guagep P No 17 8.5%

Table 28 shows that 91.5% of the respondents agredthe issue that English language
performance of distance learners are poor anddsie8.5% disagreed to this issue. The data
indicates that the majority of the respondentsebelithat they perform less in English. So, they
need support in one way or another so as to imptfeaie performance since the language is the
medium of instruction.

Table 29: Reasons for Distance Learners’ Poor Englh Language Performance

Reasons for poor English language of distance égarn [\ of | Percentage
Students
A Being detached from academic world for long time 7 4 23.5%
B Being detached from Reading /lack of reading habit 13 6.5%
C. Lack of English language in put in the community 31 15.5%
D All 100 50%
E. Other reasons: Lack of time ; Governmental inflzes 9 4.5%

As it is shown in table 29 for the question thependents (Students) asked about the reason for
their poor English language performance, 23.5% #etlit is because of their detachment from
academic world for longer times, 6.5% said thas ibecause of their detachment from reading
(because of lack of reading habit)15.5% said thistbhecause of lack of English language in put
in the community they are living in , 50% of thespendents agreed that all the above reason are
the sources for their poor English language peréoree, and 4.5% of the respondents said that
the source of their poor English language perfogras the lack of time to study extensively
and the influence by the government not to leastadice education. They explained that they
have to hide themselves even from their neighbdrenathey study. They said that they visit
their self learning materials if conditions alloketn. i.e. if there is no one to hound them.
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Table 30: How Well Assignments are Marked and Apppriate Feedback is Given

N2 of | Percentage
Students
High 23 11.5%
Medium 62 31%
Low 115 57.5%

The reason of the researcher to present this guestifrom the assumption that assignments are
used to force distance learners read through sledfHiearning materials and through that process
students will learn more and prepare themselvegheir exam. If assignments are marked
carefully and feedback is appropriately given. 8nid will be learn from their mistakes and
make themselves ready for the next exam accordingly

In table 30, it is indicated that 11.5% of the i said the level of marking the assignments
carefully and giving appropriate feedback is higtthe university 31% of the respondents said
that the activity of marking assignments carefahyd giving appropriate feedback is medium
and the rest 57.5% of the students said that sttohtees are very low in the university.

From this data, it can be concluded that the aet&/pf marking students assignments and giving
the necessary feedback is low, so, that studemt$ kaow their strengths or weaknesses and
can’'t make themselves ready for their exam. Thisadso be one of the reasons for students’ low
performance, especially in essay parts.

Table 31: The Degree of Clarity of §eStudy Materials and Assessment Tools

N2 of | Percentage
Students
High 28 14%
Medium 53 26.5%
Low 119 59.5%

In table 31, 14% of the respondents said they mavproblem and need no help. 26.5% of the
respondents said that there are situations wheserteed no help and there are other situations
where they need help.
The rest 59.5% said that they are facing probleitis their self study materials and assessment
tools hence need help.
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Table 32: The Degraewhich Students Get Support

N2 of Students Percentage
High - 0
Medium 11 5.5%
Low 189 94.5%

As indicated in table 32, no respondent agreetidadeas that students can get support from the
university whenever they face challenges in theidg 5.5% of the respondents said that such
opportunity exists in medium level. The rest 94.58td that the opportunity of getting support
from the university when they face challenges ve.lo
From the above data it can be concluded that thestgity hasn't prepare special offices that are
assigned to help students in their academic prabléns may include: guidance and counseling
; explaining/orienting/ study techniques ; xplagiorienting/ how to do assignments and exams
etc.

Table 33: The Degree to whidhutorials are Given for All Courses

N2 of Students Percentage
High 23 11.5%
Medium 36 18%
Low 141 70.5%

As it is shown in table 33, 11.5% of the respondesaiid that the level of getting tutorial for the
course they are registered for is high. 18% of réspondents said that the level of getting
tutorial for the course they are registered famedium. The rest 70.5% of the respondents said
that the opportunity of getting tutorials for theucses they are registered for is low.
One can understand from this point that not getingrials for a distance learners is one of the
cause of the low performance of our students iir iseams specially to our case and it affects
the quality of education at language.

Table 34: The Degree to which Tutorials Benefit Stdents

N® of Students Percentage
High 112 56%
Medium 58 29%
Low 30 15%
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Table 34 indicates that 56% of the students whdigeted said that they have benefited highly.
29% of the students who have tutored said thabémefit of the tutorial program is medium for
them. The rest 15% of the students said that timribation of the tutorial program for the
course is low. Form the above data, it can beladed that the majority of the respondents that
they benefit from tutorials.

Table 35: The Adequacy of Explanations Given in Tworials

N2 of Students Percentage
High 19 9.5%
Medium 37 18.5%
Low 144 72%

In table 35, it is indicated that 9.5% of the @spents said that the extent of getting sufficient
from tutorials is high and 18% of the responderdsl st is medium. The rest72% of the
respondents said that sufficient explanations erctiurse (Module) are not being given.

This implies that students expect more tutorialetimn order to get some wider explanation on
their SLMS.

Table 36: The Degree to which Tutorials Prepare Stlents for Examinations
N2 of Students | Percentage

High 9 4 5%
Medium 16 8%
Low 175 87.5%

In table 36, it is indicated that 4.5% of the resgents said that the degree of getting
explanations on the kind and nature of exams amdtbat during tutorial programs is high. The
other 8% said it exists in a medium level. The r8%% said that they are not getting
explanations on the kind and nature of exams amdtbalo it during the tutorial program.

Tutorial Program is believed to be the only sitoltin which students (DL) get their instructors
face to face. It is the only opportunity for thed#nts to ask any of their ambiguities they have
concerning their educational career. If this isefhito hopper, it will hurt students’ performance,
especially in the subjective part of the examimatio
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V. Conclusions and Recommendations
5.1 Conclusions

On the basis of the results obtained from the amalyf students’ exam papers and
guestionnaires, the following concussions are drawn

The majority of the students have committed the trmemsnmon errors in sentence
construction and only very few of them successfukiiting error free sentences.

Almost all of the students have at least problemwidting effective paragraph taking care
of its unity, completeness and coherence. Only igi¢¢ number of students has

succeeded in writing effective paragraphs.

The finding shows that the majority of the studehtsve problem of keeping an

appropriate structure of paragraphs when they write

It is also shown in the finding that students hgweblems in applying the correct

grammar punctuation and capitalization in theiagss

Result of the paper analysis showed that the numbstudents who fail to understand
the instruction and write something unrelated te thstruction and the number of

students who return empty papers without attemptirsgembarrassing.

The results from the question also indicates they fare not given orientation on how to
use their materials; they are not oriented on howldal with exams and assignments;
they get no support/help in problems they mighefactheir educational caper and they
are receiving less feedback from their previou$goerance.

5.2 Recommendation

Depending on the findings discussed, the followsmgpbmmendations are made.

Orientation should be given to students at thesteggion of each term. The orientation
should include:

- How to read the materials (study techniques)

- What to be focused on in the SLM.

- How assignments and exams are done

- The nature of questions in exams and assignmedth@m to react to each of them.

- Providing special office that works on solving fireblems students face in their
educational career. The major functions ofdfilee could be: advising/directing
students ; responding to academic questibstidents; guiding and counseling
students.

Giving appropriate feedback to students and asgtiniat they have received it.

Giving focus to tutorials being given and givinglua (mark) to it in the assessment
procedure so that students at least attend theadémd benefit from that.

Orienting tutors on how to show students the exaking techniques. (eg. how essay is
written)
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» Providing special entrance exam that tests the muim requirement of English
Language performance of higher education.
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