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Abstract

The main purpose of this study was to explore amdierstand practices, opportunities, and
challenges of Cross Border Tertiary Education irigpia in the context of the University of
South Africa (Unisa) Ethiopia Regional Learning @an (hereafter referred as Unisa).
Exploratory qualitative case study research strgtegs employed and data were collected from
purposively selected fourteen key respondents fdmisa, Higher Education Relevance and
Quality Agency (HERQA), Ministry of Education (Mp&ihd Higher Education Strategic Center
(HESC) and students that were enrolled at Unisay wkre selected by using snowball sampling
technique. Data regarding practices, opportuniti@gd challenges of cross border tertiary
education in Ethiopia particularly in the case ohida was collected by using semi-structured
in-depth interview and from documents publishethearea of higher education in general and
cross border higher education in particular. Thealaere then inductively analyzed by creating
themes from the raw data collected through in-deptarview and documents. The findings of
the present study revealed that the value Unisasgifor teaching-learning and community
outreach in Ethiopia was almost negligible when panng to the other regional learning
center in South Africa as the role of the higheunaadion institution. Even though, there were
benefits that Ethiopian students got in the arearedearch and creates additional job
opportunity for Ethiopians but overall the opparities that was expecting from Unisa to
contribute for Ethiopia as cross border higher edtion institution overshadowed by the
challenges faced in relation to the establishménthe regional learning center. Besides, the
legal matters related to quality assurance, relegmand recognition of qualifications was not
properly managed due to the tension between theediting agency and the policy makers. In
addition, Ethiopian students develop feelings afstiration and resentment due to lack of
teamwork from supervisors (both South Africans &tkiiopian co-supervisors). Thus, since
isolated cross border higher education, that fadsgovern by the rules and regulations of the
receiving country creates confusion among stakedie|dit is then recommended that Unsa
should create deep collaboration with local highestucation institutions and with in-country
quality assurance agency in order to assure boghghality and relevance of the service and to
protect the nation and the country’s resource frmmnsuse if the courses and research conducted
were not in line with the Ethiopia developmentaliggoand address contemporary issues in the
country. Underpinned by a model adapted to theaetepurpose, the study complemented not
only to the existing knowledge in the area, b@lsb contributed to the fact that there was no
research made in non-western countries like Etlaopier this interesting and potential rich
area.
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l. Introduction
1.1 Background of the Study

Knowledge is universal and the institutions prodgcknowledge have universal appeal. That is
why universities remained international entitiegrewhen nationalism was on the rise. Today,
knowledge has become an international good todukett, and it transcends national boundaries
faster than capital and people. This gives knowdeligsed economies a global orientation, scope
and operation, making them catalytic agents inptteeess of globalization. With globalization,
the production of knowledge itself has become a¢ss dependent on the market forces. This
has implications for the institutions engaged inowledge production. Universities are
increasingly responding to market demands, and tin@yave become global in their operation.
Globalization of higher education has become a staskiented activity attracting foreign
capital, inviting completion, and producing a pt@afi times higher than that in other sectors.

The internationalization of education implies tmeparting of knowledge, skills and values
which have universal appeal and application. lb atsplies that a curriculum becomes cross-
national and intercultural in nature. Internatiazetion of education can also take place in such a
form to help students acquire international skalighout having to leave the country. At times,
this also involves a shift from producing for natd markets to international markets. This
implies changing the orientation of courses offenredthe domestic universities, which are
sometimes referred to as ‘internationalizationahhl’ (Knight, 2003).

Cross border higher education is the best visikéarple of globalization of higher education. It
implies the mobility of students, teachers and ot across national boundaries. Cross-border
education, in the context of globalization, has dmee a market-driven activity involving
numerous providers and attracting thousands oestsdvho are willing to buy these services at
international prices. The providers are more ofterestors than educators, and the profitability
of the sector attracts them to this area of businBse international market for students accounts
for billions of dollars, and hence there is fiegmmpletion among higher education institutions
to attract foreign students and to generate incanaeprofit.

Cross border higher education also includes theemewt of people, knowledge, programs,
providers and curriculum across national or rediopaisdictional borders. Cross-border
education is a subset of “internationalization mhler education” and can be an element in the
development cooperation projects, academic exchamggrams and commercial initiatives
(Knight, 2004).

Hence, in light of the fast pace of cross-bordemwgh and innovation, it is important that the
higher education sector be informed and vigilanbusbthe risks and benefits and more
importantly, the need for appropriate policies aedulations to guide and monitor current and
future developments (Knight, 2004).
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Much discussion and debate has addressed theaiatithrat drives the dramatic development of
cross-border education and the potential bendfitaight generate (Altbach& Knight, 2006;
Altbach, 2004a, 2004b; Knight, 1997, 2004, 20051 gtar Wende, 1997). A prominent trend has
emerged, that is, revenue generation has beenytitified by the exporting country side of
transnational programs. At the same time, ratiorsleh as satisfying unmet demand and
building educational capacity is reported more diagily by the importing country side of
transnational programs.

Other frequently mentioned drives include buildarginternational reputation, student and staff
advancement, meeting differentiated student naexgyation through new delivery systems and
providers, and enhancing mutual understanding (OEZIID4; Saffu&Mamman, 2000; Zhang,
2003).

1.2 Statement of the Problem

Numerous studies from the cross-border higher daturchterature have identified risks, as well
as challenges during the operation of cross-bonggter educational programs (Davis, Olsen
&Bohm 2000; Knight, 2006b; Liston, 2004; Magagul05; McBurnie& Pollock, 2000;
McBurnie&Ziguras, 2007; OECD, 2004; Shanahan &Mdtde, 2005; Wang, 2008).

These challenges and conflicts mainly focus onsacdadimensions and consequences for the
various types of providers. These issues are mabmnlyregistration and licensing, quality
assurance, accreditation, recognition of qualifegtnational policies, and funding, which are
interrelated and all are influenced by regulatiohighe sending and the receiving country. A
detailed review of these challenges and confliciggests that many of them may have been
caused by the different understanding about thgrpm and the cross border higher education
institutions as well. Consequently, lack of prepaess by stakeholders involved in cross-border
educational programs and creates unexpected affiicting circumstances (Larsen et al., 2004).
As it is stated in Higher Education Proclamation®$®/2009, Article 89 sub article 12, HERQA
has the right to ensure foreign institutions olirtheanches operating in Ethiopia are accredited
in their country of origin and comply with the reésce and quality standards set by this
proclamation and regulations and directives to ssued for the implementation of this
proclamation. This proclamation also asserts thist policy will be equally applicable for all
higher education institution operating in the Egiigo(FDRE, 2009).

But these cross border higher education institstiere operating without the necessary policy
framework as to their accreditation, quality assaea recognition, of their qualifications, and
even their license to operate as a higher educatstitutions. For instance, in 2011 HERQA
was announced the termination of various privat @istance education institutions related to
guality issue but even though most of these crassldn higher education institutions are
delivering their program through distance learnimgne of them were reviewed.
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Though HERQA prepares a guideline for these foraigiversities and some of them are
fulfilling the minimum requirement set by the aggnand get accreditation to deliver their
program particularly at Masters level through vasianodes of delivery, still there are other
cross border higher education institutions runrimgir program at doctoral and masters level
without the knowledge of the agency and not abigée rules and regulations set by the higher
education proclamation and to sensible guideliredated to cross border higher education
registration and licensing, quality assurance, gaition of qualification issues is currently
depicted.

Therefore, the purposes of this research were ptoex practices, opportunities, and challenges
of cross border tertiary education in Ethiopia igatarly at Unisa- Ethiopia Regional Learning
Center by raising the following guiding questions.

1. How does Unisa functions in Ethiopia as cross bondgher education institution?

2. What are the rationales for Unisa for engagingCnoss Border higher education in
Ethiopia?

3. What opportunities and challenges have been fac#dtkioperation of Unisa?

1.3 Objectives of the Study

The general objective of this study was to exploractices, opportunities, and challenges of
cross border higher education institutions in Ftraan the context of University of South Africa
Ethiopia Regional Learning Center.

Specifically, the study intends:

* To examine how Unisa functions as cross borderdnigducation institution in Ethiopia.

* To find out the rationales behind Unisa’s engagemmerEthiopia as a cross border
higher education institution.

* To explorer the opportunities challenges faced alation to Unisa’s involvement in
Ethiopia.

II.  Review of Related Literature

Economic and cultural globalization has usheredaimew era in higher education. Higher
education was always more internationally open tmast sectors because of its immersion in
knowledge, which never showed much respect fodicai boundaries. In global knowledge
economies, higher education institutions are morgortant than ever as mediums for a wide
range of cross-border relationships and continuglabal flows of people, information,
knowledge, technologies, products and financiaitabp
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2.1 What is Cross-Border Education?

Cross-border education refers to the movement oplpe programs, providers, knowledge,
ideas, projects and services across national boesddhe term is often used interchangeably
with “transnational education,” “offshore educatioand “borderless education”. There are
subtle but important differences between these geifiinight, 2005). The Guidelines for
Quiality Provision in Cross-border Higher Educatiamjch wasjointly developed by UNESCO
and the OECD defines cross-border education as:

Cross-border education may include higher educdipmpublic/private and

not-for-profit/ for-profit providers. It encompassa wide range of modalities
in a continuum from face-to-face (taking variousnis from students

travelling abroad and campuses abroad) to dist@aceing (using a range of
technologies and including e-learning) (UNESCO/OEHRO05).

2.2 Nature and Trends of Cross-border Education

There are two significant trends in cross bordarcation. The first trend is the vertical shift
downwards from student mobility to program and jufev mobility. It is important to note that
the numbers of students seeking education in foreagintries is still increasing. However, more
emphasis is currently being placed on deliveringeifpn academic courses and programs to
students in their home country. The second shiffrasn left to right, signifying substantial
change in orientation from development cooperatmrtompetitive commerce — or, in other
words, from aid to trade. Given the presence amabitance of GATS and other multi-lateral
trade agreements, this discussion focuses on thailityoof programs and providers for
commercial purposes.

Figure 1: Framework for Cross-Border Education

Category Forms and Conditions of Mobility
Development Educational Commercial
Cooperation Linkages Trade
People Semester/year abroad
Students l Full degrees
Professors/scholars Field/research work
Researchers/ Internships
Experts/consultants Sabbaticals
Consulting
Programs Twinning

Course, program Franchised
sub-degree, degree, Articulated/ Validated
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post graduate Joint/Double Award
Online/Distance

Providers l Branch Campus

Institutions Virtual University

Organizations Merger/Acquisition

Companies Independent Institutions
_ Research

Projects l Curriculum

Academic projects Capacity Building

Services Educational services
Adapted from Knight 2006¢

2.3 New Developments in Cross Border Education

The demand for international education is fored¢asincrease from 1.8 million international
students in 2000 to 7.2 million international stoidein 2025(D. Meares and D. Pearce
(2002).This is a staggering increase that presamasmous challenges as well as opportunities. It
is not known what proportion of the demand willrbet by student mobility, but it is clear that
there will be exponential growth in the movemenpuodgrams and institutions/providers across
national borders.

2.4 Who are the Cross Border Providers?

The increase in worldwide demand for higher edocakias resulted in a diversity of providers
delivering education across borders as illustratedhe previous section. The providers are
classified into two categories: 1) the traditioh&her education institutions who are normally
oriented to teaching, research and service/commitmeesociety; and 2) the “new or alternative
providers” who primarily focus on teaching and tedivery of education services.

2.5 Perspectives on Rationales and Impacts of Cross Bler Education

It is enlightening to examine the rationales antcgrated impacts of cross border education
from different viewpoints. Table 2 presents thespectives of students in a home country,
providers in a source or sending country, and jpieng in the home/receiving country on several
key factors (Knight, 2006).

As this section has shown, a wide range of tragatidhigher education institutions and new
providers is involved in cross-border education #mete are many different forms of delivery
used. Whether one is a sending or a receiving cpuatvariety of important policy issues and
implications must be considered.
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Most important is whether receiving countries hwe requisite policies in place to effectively
manage registration and accreditation of foreigncation programs and providers and also
regulation of the financial aspects — includingesxdegree of foreign/local ownership, profit
sharing and repatriation.

The next section focuses on the basic rules of GE3é&heral Agreement on Trade in Services)
and the key issues that the education sector rteesi®nitor as the agreement becomes further
developed and is applied to private and commeedatation moving across borders.

2.6 Higher Education Policy and Practice

This section of the Guide takes a closer look abtes@f the implications of the relationships
between cross-border education, GATS and higheragdun policy and practice. Much has been
debated about several notable trends in higheradiduc ¢ commercialization (buying and

selling including commodification), < privatizatiofprivate ownership and/or funding), e

marketization (allowing the market to determine gypand demand) And - liberalization

(removal of trade barriers and promotion).

A fifth trend — globalization — it is often pointeéd as being a cause for the others. These trends
are closely related to each other and are linkatheédollowing four important issues discussed
in this section. The first group of issues dealthwhe challenge for national governments and
other bodies to develop new policies and regulatioagarding the registration, quality
assurance, and recognition of cross-border pravisibe second group of issues focuses on the
implications of GATS for the role of governmentdncing, student access and program offer.
The third group deals with broader issues includinidure, values, and brain drain/gain. And the
fourth group focuses on the implications for polaryd practice at the institutional level.

Policies for registration, quality assurance andogaition of qualifications of cross-border

education Registration of cross-border providersegeiving country A fundamental question is
whether the institutions, companies and organinatibat are delivering award-based programs
are registered, licensed or recognized by the vexpicountry. The answer to this question
varies. Many countries do not have the regulatgstesns in place to register out-of-country
providers.

Several reasons account for this, including lackagfacity or political will. If foreign providers
are not registered or recognized, it is diffica@trhonitor their performance. It is usual practice
that if an institution or provider is not registdras part of a national system, then regulatory
frameworks for quality assurance or accreditationndt apply. This is the situation in many
countries in the world and therefore foreign prevel (bona fide and rogue) do not have to
comply with national regulations of the receivirayatries.

The factors at play in the registration or licegsof foreign providers are many. For instance,
are there different criteria or conditions applieabo those providers who are part of, and
recognized by, a national education system in theme country than for those providers who
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are not? Does it make a difference if the providdor-profit or non-profit, private or public, an
institution or a company? What conditions applyhié provider is a company that has no home
based presence and only establishes institutioriereagn countries? How does one monitor
partnerships between local domestic institutionsfzanies and foreign ones? Is it possible to
register a completely virtual provider? Clearlyert are challenges involved in trying to
establish appropriate and effective national onoreg regulatory systems for registration of
cross-border providers.

Quality assurance of cross-border education Firgtlpit is important to acknowledge that the
terms “accreditation” and “quality assurance” hagi#ferent meanings and significance
depending on the country, actor or stakeholderguia term. In this Guide, quality recognition
and assurance is used in a general sense andaadudlity audit, evaluation, accreditation and
other review processes and elements.

It is also important to acknowledge that there ggeat deal of cross border mobility of students,
teachers and programs through non-commercial iméis. Education activities that are part of

development aid projects and international acaddimiages and networks are good examples.
Therefore, international trade of education sewvisenot the only factor driving the urgency of

addressing international quality recognition anslggnce. At this point, it must be clarified that

GATS or any other bilateral trade agreements docteain to be establishing rules for quality

assurance or accreditation. But increased tradedutation is an important catalyst for more
urgent attention being given to the creation ofamatl level systems to assure the quality for
incoming and outgoing cross-border education.

As the discussion moves forward, it will be of stgaic and substantive importance to recognize
the roles and responsibilities of all the play@ssived in quality assurance, including individual
institutions/providers, national quality assurargystems, non-government and independent
accreditation bodies, and regional/internationghaizations, all of whom contribute to ensuring
the quality of cross-border education. Much is &k rif rogue providers or fraudulent
gualifications become closely linked to cross-boregucation. It will be important to work in a
collaborative and complementary fashion to buiklystem that ensures the quality and integrity
of cross-border education and maintains the confid®f society in higher education.

lll.  Research Design and Methodology
3.1 Research Design

Exploratory qualitative case study research desigis employed and data were collected
through an in-depth interview with key respondestsl documents related with cross border
higher education in general and Unisa ERLC in paldi.
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3.1.1 Qualitative Method

This research was qualitatively designed. Qualatiesearch design is a system of inquiry
which seeks to build a holistic, largely narrativdgscription to inform the researcher’s
understanding of a social or cultural phenomenbtakies place in natural settings employing a
combination of observations, interviews, and doaunreviews.(Creswell, 1994). Qualitative
research design helps to produce more in-depthpmensive, subjective information and
participant observation to describe the context,natural setting, of the variables under
consideration, as well as the interactions of tifier@nt variables in the context and it seeks a
wide understanding of the entire situation. Howgtee very subjectivity of the inquiry leads to
difficulties in establishing the reliability and hdity of the approaches and information and also
very difficult to prevent or detect researcher kaasl because its scope is limited due to the in-
depth, comprehensive data gathering approachesedqu

Therefore, the major objective of this study was eiplore practices, opportunities, and
challenges of cross border higher education indpthi by taking Unisa-Ethiopia as a research
setting and tries to answer the following guidingestion. These are:

1. How does Unisa functions in Ethiopia as cross bondgher education institution?

2. What are the rationales for Unisa for engagingCinoss Border higher education in
Ethiopia?

3. What opportunities and challenges have been fac#dtkioperation of Unisa?

3.1.2 Exploratory Case Study Design

Since no evidence was found in the literature meved similar studies on the practices,
opportunities, and challenges of cross border mighacation in Ethiopia, this study attempts to
investigate, describe and explore this new areantarest for cross border education. An
exploratory case study is used in this study bex#uselps to find out how cross border higher
education institutions are treated and how theiwig is recognized.

3.2 Data Sources

Potential data sources may include, but are noitddnto: documentation, archival records,
interviews, physical artifacts, direct observatioaad participant-observation. Semi-structured
in-depth interview was conducted with 14 particiggainom 4 respondents from Unisa (ERLC), 4
participants from HERQA, 2 from MOE, 1 from HESida3 students who are currently
enrolled at Unisa.

These documents can be Annual Abstract from theisiinof Education, annual magazine,
cross border education guideline prepared by Highducation Relevance and Quality
Assurance Agency, guidelines and other documents fdniversity of South Africa, Higher
Education Proclamation, books and journals.
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3.3 Ethical Issues

In order to get an in-depth description about thsid questions raised in this study form the
participants’ experience, | have to build a suéiti level of trust based on a high level of
participant disclosure. To attain this, as a redear | was communicating the University of
South Africa (UNISA) Ethiopia Regional Learning G@enbecause it was chosen to be the
research site for this study. UNISA was chosen,abse it was the only independent,
government owned cross border higher educatioitutish that establishes its branch campus
based on the bilateral agreement made betweendpabRc of South Africa and the Federal
Democratic Republic Ethiopia to work in collabocatiwith the Ethiopian government in human
resource capacity development. Based on this utaeliag, | believe that this cross-border
higher education institution will help in exploritige issue that | raise in this research.

Then after | got the research access | met evaticipant and inform them about the purpose of
this research and mechanisms used to protect tlemreate thrust and confidence with
participants from deceptive practices, sharingrimition to them about my role as a researcher,
and adopt ethical interview practices, maintain ficemtiality, and collaborating with
participants.

3.4 Population

The accessible population comprises all the cdsdsconform to the designated criteria and are
accessible to the researcher as a pool of sud@cts study. The target population comprised
employee of Unisa (those that have direct contaitt the program), students who are currently
enrolled in the university in doctoral, mastersd dachelor programs, HESC and HERQA
experts and officials from MOE.

3.5 Sample and Sampling Techniques

For the purpose of this study participants weredetl because they have the knowledge and
experience in relation to the issue cross bordghédri education in Ethiopia. Although this
approach increases the possibility of samplesateanot representative (Burns & Groove 1999),
it provided the only way of reaching the subjectsking in this particular case.

Since there was no access for students registariagery cohort, the researcher decided to use
snowball sampling to identify student participarits snowball research the researcher collects
data on the few members of the target populati@ihehcan locate and then seeks information
from those individuals that enable the researahéydate other members of that population.

At the beginning of this research, the researchdwagss to Unisa’s employee in ERLC (about
19 in number) and 4 of them were purposively selbcbecause they were engaged in
university’'s core activity and have the knowleddedJaisa in relation to its activities, and legal

procedures as foreign university was perceivedm@put to select them as key participant,
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from the Higher Education Relevant and Quality Age@ quality and relevance experts were
purposively selected and they refer to other 2 dgpe their agency who were rich in
information about cross border higher educatiomdlvidual from Higher Education Strategic
Center and 2 incumbents from the Ministry of Eatian were also purposively selected. On the
other hand snowball sampling was used for the stugarticipant of the study | had the
opportunity to meet one student and he referredtankis three friends whom he believes
information rich.

When repetition of themes is achieved and new @patints do not add new information, it is
believed that saturation of data has been readhedtal number of 16 members of the target
population were approached to participate in thielystOf these, 2 individuals were not able to
participate in the study because of their pers@mablem. Then saturation in this study was
reached, and the findings were confirmed by paaicis.

3.6 Data Gathering Tools

This study used document analysis, site visits,@r@on-one semi structured interviews as data
collection methods. These methods allowed the reseato collect data from multiple sources.
Obtaining different streams of information providén@ researcher with a more comprehensive
and holistic picture of the studied programs. Onespe in-depth semi-structured interviews
were used because social abstractions like “educatare best understood through the
experiences of the individuals whose work and liaesthe matter upon which the abstractions
are built (Ferrarotti, 1981).

Document also represent good source for text (wdadd for a qualitative study. They provide
the advantage of being in the language and wordbleoparticipants, who have usually given
thoughtful attention to them. The researcher olkthithese documents from multiple sources,
including archive files, local newspapers, programd institution websites, and interview
participants.

However, documents are sometimes difficult to lecand obtain. Because the
information may not be available to the public bmay be located in distant archives, that
require the researcher to travel which is time aamiag and expensive. Besides, the documents
may be incomplete, inauthentic, or inaccurate.

Then questions were arranged in a manner to b& ianderstandable language level without
asking them a kind of leading question and let rimearcher to know about their face sheet
information about respondents’ sex, educationakgmazind, and their work experience were
asked due to its relevance in contextualizing taeswer.

3.7 Data Collection

Data were collected by conducting One-on one irtidéperview with those who have direct
relation with cross border higher education anduthieersity of South Africa Ethiopian regional
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learning center and written documents were alsd ts@augment the interview result based on
the questions that were set along with documenysisa

In order to ensure full and accurate descriptiohshe phenomenon of cross border higher
education practices, opportunities, and challendats were collected until saturation occurred.
Once it was evident that saturation had been relacteemore contact or requests to participate
in the study were asked. The following questiorlsvant to the objective of the study were

asked.

* How would you describe your experiences about Uhisa

* How do you put Unisa’s function as higher educatimtitution?

* What do you think that Unisa contribute to Ethiopis cross border higher education
institution?

* How do you evaluate the work of Unisa as a student?

 What potential challenges that you perceive in fiiecess of Unisa’s activity in
Ethiopia?

* What are the opportunities that Ethiopia got bintrey its human resource in Unisa?

Even though all of the participants speak in Eigltee one-on- one interview discussions were
held in Amharic because the respondents and | e@rdortable while talking in Amharic. Even

if, the interview guide was prepared in English @edided to conduct the interview in English
too but allowing the participants’ to feel freeuse either or both Amharic and English whenever
they need to. And they were using a mix of Amharid English. As per the informed consent of
the participants, all of the interview results §oim the eleven respondents were audiotaped.
The interview session was conducted in two roundkeir respective offices. However, the bulk
of the discussion was conducted in the second rolbad the first one. For instance, the first
round was for about a total of five hours and fartyhutes tape discussion and one hour and
fifteen minutes oral discussion was held. But & $liecond round it was lasted close to nine-hour
taped-discussion with two hours and fifty five miesiunrecorded discussion was apprehended.
From a total of fourteen hour and forty minutesethmliscussion and three hours and seventy
minutes unrecorded discussion 164 pages were tiaaedc

Once | finished transcribing the audiotaped datdestroyed all the tapes and immediately
changed all the names of the participants mentiavidd pseudonyms. But | didn’t change the
name of the institutions where | conduct the sthdgause attempting to change of the name of
the institutions would make the research artificiall the recordings were then manually
transcribed on hard copies in Amharic. And therabwarefully translated them in English and
start coding the data.
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3.8 Data Analysis

Though it was time consuming to translate the erttata in to English manually, it helps me to
get familiarize myself with the substantial parttioé empirical material. After | have familiarize
myself with the empirical material, | went throughch of the transcriptions several times to
have a feel of it and thereby find possible therethe same time doing what Huberman and
Miles(1994) calls data management( e.g. crosschgckiossible discrepancies between the
Ambharic and English transcriptions, editing concaptnconsistencies).

Then | look forward to find out for possible themmsway of classifying a particular text under
a particular theme, what | did was while reading ttanscribed material 1 was writing on the
right hand side of the paragraph what is it all wband where that particular text will be
categorized. When looking for emerging themes fribie empirical materials, | would write

multiple of themes simultaneously, and not a theahe time. To make it clear, instead of
identifying a particular theme exhaustively acrafighe transcriptions at one go, | would first
identify a theme in a text and try to examine unakat other themes would come next. Similar
procedure was followed until all the transcriptgeveodified in one way or another.

Once the empirical materials were grouped themtjcdoey were put together in a separate
word document for further regrouping by cutting gragte it mechanism. And all the sub-themes
that go together were then regrouped under biggenés and overarching themes. Doing this
was not as such easy rather it was messy.

Then twelve of the sub themes were identified aacfion of Unisa in teaching-learning”, “role
of Unisa in Research”, “Role of Unisa in Commun@®utreach”, “access to education”, *
minimize cost and brain drain”, “bi-lateral relatiodbetween South Africa and Ethiopia”,
“Political will rather than academic alliance”, formation gap”, “poor infrastructure”,

“underestimation”, “study habit”, “lack of contrgl*tension between the Ministry of Education
and HERQA/ quality assurance, relevance, recognafajualification”

A lot of grouping and regrouping of the sub-thenmeduding those not cited here led to a
number of bigger themes and five overarching thenié® following are the overarching
themes: The research site and the participanteoftady, Role of Unisa in teaching-learning,
research, and community outreach, The rationalandethe establishment of the regional
learning center, Opportunities got in relation tw topening of the branch campus, Major
challenges perceived in the operation.

Generally, in coding and classifying the empiricaaterials if an issue is mentioned by a
respondent and doesn’t generate or provoke disouysii was not considered. The materials
classified and coded by writing a note on the nigtevas not given to another researcher for
verification. That was partially because of varidastors like shortage of time and this could be
considered as one limitations of the study.
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Then by combining the data extracted from documevith interview result, the empirical
materials were hoped to primarily answer theseetbasic questions:

1. How does Unisa functions in Ethiopia as cross bondgher education institution?

2. What are the rationales for Unisa for engagingCnoss Border higher education in
Ethiopia?

3. What opportunities and challenges have been fac#dtwkioperation of Unisa?

3.9 Triangulation

Explains the advantage of triangulation as follobsg,combining methods and investigators in
the same study, observers can partially overcomeeficiencies that flow from one investigator
to method. Another advantage of designing multihodt research lies in the potential for
enhancement of the validity of the study of whemythare supported by multiple and

complementary types of data. Therefore, data tukign and the use of multiple sources in a
study were used in this study.

V. Presentation and Interpretation of Data
4.1 Discussions

As has been mentioned earlier, since what the B4oorone in-depth interview participants’
views, opinions, discussions and even their disageats on the issues, ideas and question that |
raised make up the bulk of the data for this st@yerview of the participants of this study was
assessed to give information about their lived erpee of each participant in relation to the
cross border higher education practices, opporasyiand challenges in Ethiopia in the context
of Unisa.

Figure 2: Overview of Participants’ Profile

Participant’s Sex Academic Work Experience

Name(Pseudo name Qualification(Highest) _
(on their current
post)

Hanna Female BA 2 years

Bekele Male MA 5

Edil Male BA 3y

Nebil Male BA 4

Lemma Male MA 6
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Hailu Male MA 4
Beka Male MED 10
Yayeshe Female BA 12
Senay Male MED 10
Selam Female MA 8
Akalu Male MA 11
Mesfin Male MA 9
Temesgen Male MA 9
Mulatu Male Ma 8

As it was shown in the above table, the respondextademic qualification and the service that
they have in their current position help them tdenstand issues related to cross border higher
education and enable them to discover beyond tneafent condition in Ethiopia related to the
phenomena.

4.2 Findings of the Study
4.2.1 The Role of Unisa in Teaching-Learning, Research ahCommunity Engagement

As it is depicted in the discussion section of thiisdy the university intensively engaged in
research area than teaching learning and commaseityice. The underlying reason for this
extremity is that the university is that shortaf@@ademic and lack of budget for these activities
together with the university’'s focus contributettos unavailability of these services as it is
performing in other regional learning centers.

4.2.2 Rationales behind the Establishment of the Regiondlearning Center

As per the majority of the respondents’ belief pigsical presence of the branch campus here in
Ethiopia adds nothing or facilitates their learningany aspect because they can access and use
anything that the university permits for studentsamline basis. Besides they claim that this
regional learning center is the only regional I@agrcenter out of the South African territory but
the service that it gives is not the same as theg®nal learning centers. Rather they feel that
currently the regional learning center’s role itiBpia is more of political than educational.
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4.2.3 Opportunities Got Due to Unisa’s Presence in Ethiop?
4.2.3.1 Knowledge Transfer

As it is witnessed from the participants’ respotise establishment of this bilateral agreement
gives them the chance to acquaint themselves witbva research philosophy and get an in-
depth theoretical knowledge about research andr otakiable seminars and trainings like
academic English. The university is not only tryettucate students but it also gives a chance for
the regional learning staffs to upgrade themsebyesonducing various kinds of seminar and
workshops. Even though, the above issues weredraase a benefit but the majority of
respondents agreed that this was not the ultimaéé expected to be achieved by the university
rather this is a kind of ‘starter’ the main coursenot yet served. and also it is not as such a
surprise for them to get the above things in thesgal presence of the university.

4.2.3.2 Technology Transfer

From the respondents idea it can be said that nihesrsity creates access to use internet and
related web based teaching modalities for studemisemployees working in the university. This
is because it is an open distance university andtmabthe activities including registration,
admission, assignment submission and related issee&cilitated thorough this technology. In
order to perform these activities knowledge relatethis technology is important. Therefore, to
achieve all these activities will be possible tiglowskill training get from the university is the
only way. Nevertheless, the majority of respondé&edgeve that these issues are not as such new
for Ethiopians particularly for those currently elhed in Unisa. Because using information
communication technology for either academic oriadossue is prevalent here in Ethiopia
particularly at higher education institution. Be=sdthey believe that without the physical
presence of the university here in Ethiopia it \passible to access the main library at Pretoria
and get access to different materials and commtoirctoo.

4.2.3.3 Job Opportunity

As it is indicated in the discussion section beeaafsthe establishment of branch campus here in
Ethiopia, it creates job opportunity for 19 Ethiapiadministrative staff and for those university
instructors who are working as co- supervisor atdsar for students enrolled. But from the
academic point of view most of the respondentseaghat this administrative interaction is not
the motto of either the university or the governinarEthiopia. And their stand about this issue
is that this is a way for creating bureaucraticrete because it was easy for students to get
everything such as registration, admission, coasatt online without the interference of this
center. Generally they feel that this regionalésg doesn’t have an impact on their study.
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4.2.3.4 Educational Access (Sharing Burder

As it is shown in the discussion section few partinigaonsider the university as a mean
share the burden that the country faces partiguliartapacitating instructors in higher educati
institutions that are working in from the newlyasished pulic universities in the country. Bl
what is depicted from the majority of the resportdeand the data from Unisa shows that €
the university establishes its campus for aboutceimsecutive years. The number of stud
enrolled and graduate patrticrly in areas that Unisa agrees with is minimal asgared to th
original agreement made. To graphically repredsmuniversity’s role

UNISA ETHIOPIA REGIONAL LEARNING
CENTER
Brief Student and Graduate Data

B Student Population as at October 2011 Graduates Data as at 2011

68%

35% s
0

23%

18%
% 6% l .Oé

Doctoral Degree Masters Degree Honours Degree  Bachelor's Degree

4.2.4 Challenges Perceived in relation to the Activitiesf Unisg
4.2.4.1 Poor Infrastructures

As it was depicted in participés response, poor infrastructure hampers the smboth of
activities particularly those working in the unisiy says it is due to the countries incapa
broadband system that the admission, responsessiupervisors, and availability of books w
take long time to reach. Besides, the mechanisinthi@gauniversity devises to alleviate tl
problem like using postal service will also takaeidue to distanc

4.2.4.2 Information Gap

The discussion section of this study portrays polsl related to supesors’ were sighted as
major problem for students to properly dischargartduty. As it is explained, lack of time
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feedback, lack of interest, lack of proper chanoielcommunication, and unable to initiate
students were the major challenge that participalimesct.

4.2.4.3 Poor Study Habit

In the discussion section of this study Ethiopiardents study habit was also sighted as a major
problem for this distance education program. Aseafthe participants belief students are not
aware of the difference between conventional asthdce education mode of delivery and that
is why they are complaining supervisors.

4.2.4.4 Lack of Transparency

As it is shown in the discussion section of thedgtthe university was not willing to either
inform stakeholders what is going on there rathentkeeping everything secrete. For instance,
it was not possible to get any record material mdigg students’ enroliment. Besides it is not
only the university’'s problem to kept things sedpat it was also difficult to find information
pertinent to Unisa form those organizations thatehdirect contact with the university. Also
officials and, most of the employees are not wgllio speak frankly what they know about the
university’'s activity.

4.2.4.5 Higher Education Policy

As it is shown in the discussion section Unisa waseptionally treated than other higher
education institutions in Ethiopia. Up on its e$ifbment and course delivery, its activity was
linked to the Ministry of Education without the mivement of HERQA. On the other hand as
HERQA's recently published guideline indicates Wnigas not in accredited list of cross border
higher education institutions.

Figure 3: List of Accredited Cross Border Higher Education Institutions in Ethiopia

Name of the Institution Affiliated with

Linchon University New Generation University Cgjée

Seri Sai College Skimm Manipual Univerty

Indhra Ghandi National Open University St. Maryigrsity College

Greenwich University International leadership andanisigement
Institute

Cambridge International College Zemen Developmenhd a Managemenr
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Institute

Source: (HERQA, 2011)

Therefore, issues related to quality, relevancd,ranognition of qualifications becomes an area
of discomfort. Besides, the discussion result shtves this university was seems to function
with its own interest without clear and mutuallyegg criteria based on the country’s education
policy and international principles.

As participants’ response indicates the universitiully engaged in giving training for those in
the area of social science and humanity and the ie§ hard sciences, those related to, natural
science is almost neglected. This results due sobretated issues and lack of deep collaboration
with local universities.

4.2.4.6 Admission Criteria

As respondents from the interview assert that titensistency in admission procedure of the
university is not in line with the Ethiopian contexhen it comes to master’s study. This creates
to take additional courses to make the Ethiopiachér degree equivalent to their standard
which is expensive and time consuming.

4.2.4.7 Lack of Preparedness

From the participants reaction it can be said thakeholders that were liable for cross border
higher education institutions were not in a positio oversee the functions of these cross border
educational institutions as per the country’s higkducation policy. To make things more clear

there until recently(December 2011) there were mpguideline in the country that demarcates

how cross border higher educational institutiongeeting to operate.. And it seems due to this

reason that lack of awareness, accountability asgansibility vanishes.

V. Summary, Conclusions and Recommendations

The bulk of the empirical material for the quaitatsegment of the research was drawn form an
in-depth interview which was conducted with fiv@gps of participants in two rounds. Fourteen
participants 10 males and 4 females, with divers#ilp in terms of academic class, work
experience, and willingly participated in the iniemw session.

5.1 Summary
5.1.1 Functions of Unisa in Teaching /learning, Researctand Community outreach

As regards to the university’s function in teachidgarning, research and community service in
Ethiopia, the interview result as well as the doentrfound from the university shows similar
result. The three functions of the trilogy of hegleducation, which consist of teaching, research
and community service, are not assigned equal niéré priority for performance is only given

119



to research, and to a certain extent to condustmginar and workshops efforts, and community
service is not given importance at all. Even thoegoss border higher education institutions
mostly focus on this kind of research activity bnotreality what is expected from those
particularly engaged in capacity building agreeniemiore than producing graduates.

5.1.2 Rationale for the Establishment of the Regional Leaing Center

As per the majority of the informants reaction tosgthe essence of establishing this regional
learning center was its contribution to the smaibdlv of their learning is very little because
what the regional learning currently performingn®re of administrative part which is also
possible for students to use it in online. In additto this, this regional learning center is the
only regional learning center out of South Africat bhe services found in Ethiopia Regional
learning center was not the same as those redesmraling centers. From this respondents asserts
that the establishment of this regional learningteewas more of political than educational.

5.1.3 Opportunities Got due to the Establishment of Unis&RLC

As some of the respondents belief the universipfigsical presence enable students to get
familiar with the use of information communicatiéechnology as a means getting access to
different educational resources and let them taaggtiainted with the technology. In addition to
this, employee of the regional learning center ahdlents are benefited in this technology
enabling environment. Because believe that registraadmission, and related activities are
processed using the internet technology. In addito this, the respondents also sight the
university role in job creation for both adminisive staff of the university and for those
university instructors who are working as a co-adwiand advisor for doctoral, masters, and
bachelor students respectively.

However the majority of respondents are againstahove idea. The respondents from this
category believe that the establishment of thisorey learning center is important only for
employee of the regional learning center and theegonents of the two countries. As it is
indicated in their response, for them the purpddéis learning center is just to serve as a shop.
They believe that rather its political represewmtatis magnified than its academic role. As
participants belief the establishment of this cebténgs new problem to Ethiopian students of
the because the bilateral agreement made betweemwih countries bring a kind of ‘aid’
mentality between the academic group(students apeérgisors) and creates an atmosphere
which hampers academic freedom of learners. Intiatdio this, it also serves as a means for
both sides to minimize cost of education.

Therefore, from the majority of respondents’ reg®ont can be said that what is termed as a
benefit doesn’t fully represent majority’s idealrat the establishment of the regional center add
nothing significant in their academic maneuver.
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5.1.4 Perceived Challenges in Relation to the ActivitieRerformed by Unisa

For the sake of simplicity it is better to clasdifese challenges in to two realms. First problems
arise within and outside the operation of the ursiig.

5.1.4.1 W.ithin Unisa ERLC

As respondents response the major problem thatfdesd in relation to their activity
with Unisa was that the university’s academic statflly forget and even fail to consider
Ethiopian students as their supervisee. Besideests feel that they don’t even respond
their questions timely and they believe that thialdshment of the regional learning
center here in Ethiopia becomes the source ofuhderestimation and willingness to
interact with each other because they feel thatlthiea’s presence in Ethiopia is just for
assisting Ethiopian in ‘aid’ not as they did toetmations in trade therefore it is because
of this mentality that the supervisors poorly tesaEthiopian students. To supplement
the above idea the majority of the respondents thaitogether with this poor treatment
their academic trip was also cancelled in ordemtnimize cost and they fear that all
these problems have direct impact on the qualityth#fir academic achievement.
Likewise they don’'t even predict when they finishdteir study because due to
supervisors’ failure to respond timely the timetthiaey expect to finish their study
becomes open like the program itself. Due to thesssons they fail to consider
themselves as a student rather feel bored.

On the other hand, the university’'s admission gatelon’t let Ethiopian students to
pursue their education and as participants respibgas also inconsistent and does not
have room for Ethiopian academic award. Besides,atmount of tuition fee that the
university sets is not affordable for Ethiopian dielincome citizens and also most of the
field of specializations currently working in théull capacity particularly to students in
Ethiopia regional learning center is in social ace and humanity. As the response got
from the participant of the study the universityn® encourage those hard sciences that
need laboratory and related issue rather mosteottiurses that the university wants to
offer here is out of natural science.

What was observed also that the universities ddw@ive any kind of academic
collaboration in any of the higher education ingitins in the country particularly in
teaching-learning, research and in community seradativity.

During my interview session at Unisa | can see thatdegree of freedom to disseminate
information about the university’s function wasabt secret. In order to get any
information about the university permission must fom the Pretoria office. This
information can be students’ enroliment, their mwium design content and
organization, student progression and achieventdet, university’s agreement with
Ethiopian government and so many things are closed.
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5.1.4.2 Out of Unisa ERLC

* As it was shown in the respondents response anfengroblems exhibited in working
with Unisa was Ethiopian students’ inability to eopp the distance learning style. As it
is indicated it is because students were still etipg everything from their supervisors
as they did in conventional learning. And thos@oesients from Unisa believes that any
kind of delay can potentially be created due ts fiioblem even the problem related to
delay in supervisors response was not becausefdii¢y cooperate with students rather
it is due to the poor infrastructure that the cophis.

» The other problem related to the above is that umraf the poor telecommunication
technology in the country the availability of resmel materials and any information
related to the study program also delayed.

* As it was shown from the respondents’ reactiontethweas conflict of interest between
Ministry of Education and Higher Education Relevarand Quality Agency regarding
the issue of accreditation, quality assurance,g®ition of qualification, and registration
of the university as other cross border higher etion institutions in the country.

» Lack of control by the responsible government badyto how Unisa is working in the
country. This means that there was no any cleatefjues that control Unisa’s activities;
if it is working in line with the country’s policywhether the courses are relevant for
Ethiopian context, if the research conducted angomant for contemporary Ethiopian
problems.

» Lack of preparedness by the organs that are refpen®r issues related to higher
education in general and cross border higher eunsain particular. As it is depicted in
the discussion section the country didn’t have @uojicy for cross border higher
education institutions. They all simply coming agkrating without any kind of control.

5.2 Conclusions

From the findings of this study the following consions were dawn.
5.2.1 Functions of Unisa in Teaching- learning, Researctand Community Service

The Higher Education Proclamation no. 650/2009 uitéicle 4states that, the objectives of
higher education are to prepare knowledgeableledkibnd attitudinally mature graduates in
numbers with demand- based proportional balandelofs and disciplines so that the country
shall become internationally competitive. And alesponsible to promote and enhance research
focusing on knowledge and technology transfer cest with the country's priority needs by
design and provide community and consultancy sesvibat shall cater to the developmental
needs of the country. But the findings of the ststipws that Unisa was engaged in only on
research area without comprising the teaching iegriand the community outreach as its
primary objective. Therefore, Unisa was not perfiagnts activities in line with the country’s
higher education proclamation.
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5.2.2 Rationales for the establishment of the Regional laening Center

The Government of the Republic of South Africa ahd Federal Democratic Republic of
Ethiopia are desirous of creating a framework fevedlopment of cooperation in the field of
higher learning to their mutual benefit and thedj#rof the societies they serve as it is believed
that the establishment of such Unisa’s learningerein Ethiopia shall play a significant role in
the development of human resources and greatentificieand technological capabilities of
Ethiopia which will ultimately contribute and enttanthe economic and living condition of the
population at large. Even though the regional legrrcenter was established with the above
intentions but what has been found in the findiafjthe study shows that the establishment of
the learning center has nothing to do with the mgoal expected to be achieved by the
university i.e. accelerating academic achieveme&herefore, the essence for establishing the
regional learning center was not properly addréss itmplicit intention understood by the
stakeholders.

5.2.3 Opportunities got due to the establishment the Brach Campus

When trying to address opportunities related tossfmorder higher education is the need to
determine its existing scope and the role it playany given country, at a specific moment in
time because for countries like Ethiopia where tlaicapacity in absorbing the unmet demands
for higher education is large, the availability ofoss border higher education becomes a
mechanism to share the burden in this area.

This can be either in terms of enrolment or in ®whareas of knowledge that cannot be dealt
with using national resources. It may also provides pedagogical or curricular approaches that
help modernize and update national higher educatnehbring new technologies or approaches
to teaching into the country without ignoring ibsgact in creating additional job opportunity for
the country. However what was found out from tmeliing of this study shows that the both the
number of enrollment and graduates were negligkilewledge and technology transfer was not
properly gained by the respondents, and even ipthsence of the regional learning contribute
for the creation of job opportunity for administvat workers but as per the findings of the study
the university’s opportunity in this regard was mial. From this it can be said that the
opportunities expected to achieve from the estavlent of this regional learning center was not
yet achieved.

5.2.4 Challenges Perceived in relation to the Establishnmt of the Branch Campus

As per the Higher Education Proclamation 650/2@@&jtutions shall develop quality standards,
undertake academic audit on a periodic basis,ellp and rectify the deficiencies revealed by
the audit, and maintain appropriate documentatioin® audit, activities undertaken and of the
ensuing results, and submit such documentationgaryg to the Higher Education Relevant and
Quality Agency. In other words, institutions shhk responsible to give practical effect to
appropriate recommendations by the Agency on quaithancement measures that have to be
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taken. However the findings of this research shthas Unisa and the agency do not have any
operational relationship in this regard.

Parallely, as per the Ethiopian Higher EducatioocRimation every institution shall undertake
research that shall take into account the prioré@gds of the country and enable the country to
solve its challenges and build its capacity throtegthnology transfer, equip students with basic
knowledge and skills that enable them to underfakiher and relevant studies and research.
Besides every institution shall have an institudiored system that enables it to carry out
planned research and conduct joint research psojetth other national and international
institutions, research centers, and industries.tBaitfindings of this study shows that the focus
of the research is more of in international ageruasif the student wants to conduct research
pertaining problems in the country it becomes ars®uf problem because of advisor
assignment. The other important finding that wasiaded in this study was the university had no
any academic like joint research collaboration sirgle local higher education and all of the of
the programs delivered in the university was alsocentrated on social science and humanity
without the natural science dimension.

Furthermore, Article 2 of the Memoranda of Underdiag states that, Although maintain the
right to offer its full spectrum of programs andesings to anyone who may be interested to
register accordingly, the parties confirm that thission of Unisa in offering distance learning
programmes referred to above are relevant andhewith the needs, policy, and strategy of
Ethiopia and consistent with Unisa’s mission angecives and subject areas in which Unisa has
expertise.

From this it can be concluded that even if the @rsity produces graduates in social science and
humanities but currently the government of Ethiopishes to realize its development by
supporting the industrial sector through competgatiuates from science and engineering area
than the social science. In other word, 70:30 pafix of graduates is the current priority that
the government wants to achieve at 2014. Therefive, university’s role in assisting the
country’s capacity building according to the prii@s$ set is minimal.

Article 1 of the MoU signed by Ministry of educaticand Unisa all credentials, such as
certificates, diplomas and degrees issued by theersity shall be fully accredited by the
ministry of education of the federal democraticulglz of Ethiopia in accordance with its
norms, while respecting international standards @nisa’s identity. But the Ethiopian Higher
Education Proclamation 351/2003 gives HERQA theaesibility to recognize qualifications
offered in higher education institutions. Togetheith this issue it is also the agency’'s
responsibility to accredit programs offered andussghe relevance and quality assurance of
higher education institutions. However, the finding this study and the above signed
memoranda of understanding shows that there ©idemrevealed between the Ministry of
Education and that of HERQA.

As it is stated under article of this proclamatiostitutions shall establish efficient systems for
statistical data collection and information exchamgnong themselves, their units, and with the
Ministry, shall publish accurate, detailed, and poshensive annual educational and financial
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statistical data. The statistical data shall beliphed, except in circumstances of force majeure,
within 120 days after the end of an academic y&ko without prejudice to legal restrictions,
governmental and non-governmental organizationk lsaae the responsibility, upon request, to
cooperate in providing the necessary informatiora¢ademic staff or students who undertake
research. But the findings of this study shows tttatoom for giving information regarding the
university’'s activity. Even what the findings ofetlstudy depicted that students were not aware
of the operation of the university clearly. Duethis reason, the communication between their
supervisors and co-supervisors were below standérerefore, this shows that the university’s
interaction to the outside stakeholders in Ethidaeks transparency. Specifically, due to lack of
communication between supervisors and studentstyjoétheir education suffers.

5.3 Recommendations

As can be realized in the concluding section abawe in the discussions of the preceding
chapters, there are a number of problems wortheadlrg in relation to practices, opportunities,
and challenges of cross border higher educatioitimopia particularly in the case of Unisa
Ethiopia Regional Learning Center. The rise in srd®rder tertiary education services
worldwide is not only a source of new opportunities counties but it has also potential
problems that seek immediate attention and actodisting national frameworks for quality
assurance, accreditation in cross border highecatun are often insufficiently prepared to
address the new challenges from trade and privatgson. In many developing countries, such
frameworks do not exist. Among the different forofstrade in tertiary education, programme
and institution mobility carry the greater riskchase they are new, less stable and often do not
fall within the scope of quality assurance and editation systems. In particular, distance
education is potentially the most problematic giwkeat quality assurance and accreditation
systems are harder to adapt to this form of tegchimd because this mode of trade can more
easily escape the control of relevant authorit@&CD, 2004a). Therefore, | would like to
acknowledge that to try and provide workable recemdations is equally complicated. It is
worth nothing that the brief suggestions given belare made at the backdrop of this
acknowledged complexity of the issue.

5.3.1 Recommendations for the Government

» The trinity of teaching/learning, research and ser¥o society has traditionally guided
the evolution of universities and their contributido the social, cultural, human,
scientific and economic development of a nationt e combination of these roles is
disregarded by the University of South Africa agssrborder higher education provider.
Therefore, it will be possible to enrich our edimatsystem if mechanisms are created to
create deep collaboration of the University of ®oAfrica with the local public and
private higher education institutions.

» Although all Unisa programs are accredited in ScAfttica, the Ministry of Education
needs to verify the accreditation programs of Uigahe Higher Education Relevance
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and Quality Agency in Ethiopia as Unisa operatedifferent environmental settings in
order to assure quality distance learning provisind to safeguard the public interest.
As per the higher education proclamation 351/20068 &50/2009 accreditation of
credentials is the mandate of other institution: FRgtance HERQA accredited degree
programs as autonomous agency not the Ministrydoicktion. Certificates and diplomas
are presumably accredited by TVET. This must barbtestipulated by MOE. Unless if
Unisa gives certificates and diploma, degrees snname before getting accreditation
from the in-country agency mutual recognition o ttredentials need to be sorted out
before the commencement of the programs. Othemgaevalence will be undertaken by
Ministry of Education. Therefore, in order to maimthe benefit and minimize the risk
related to cross border higher education in Etliogiwill be better if the Ministry of
Education acknowledges the Higher Education Relsvaand Quality Agency’s
autonomy and capacitate the agency to be respotustize changing global world.

It will be promising if the government creates dooive environment for
comprehensive, fair and transparent system of tragian and licensing of cross-border
higher education providers wishing to operate inr aountry. And assist the
establishment of a comprehensive capacity for bkiaquality assurance and
accreditation of cross-border higher education igfom, recognizing that quality
assurance and accreditation of cross-border highecation provision involves both
sending and receiving countries and consult andrdoomte amongst the various
competent bodies for quality assurance and acetewit both nationally and
internationally.

5.3.2 Recommendations for Unisa Ethiopia Regional Learnig Center

To sustain and assure quality distance learningigiom, it will be better if Unisa creates
collaboration to work with higher education institls in the country in teaching-
learning, research, and community service. This ban easily arranged through
memorandum of agreement with in-country public aivaie higher education
institutions.

The mission of Unisa in offering distance learnprggrams should be relevant and in
line with the needs, policy and strategy of thentou It will be beneficial if all the
university’s program is consistent with the missammd objectives and limited to those
subject areas for which Unisa has expertise.

Curriculum and instruction: the content and crediall programs must be the same and
consistent with those offered on campus. The requents of courses must also be
consistent with the national norm for comparablegrdes in higher education. To
guarantee quality distance learning program promisthe objectives of the programs
must be of such nature that they can be achievedgh distance study.

Student support: proper training support must bevided. Provision of assistance to
students who may experience difficulty in the pesgmeeds to be addressed. Unisa also
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make sure that students admitted to a distancaitgpprograms must satisfy all the
requirements for admission, high and timely inteécacbetween instructors and students
and among students is a typical feature of sucrpro and deserve high attention.

* When students learning and research are admirdstatewill take place under
circumstances that include firm students’ idendifion and assure the integrity of
students work.

» Student learning outcome: student learning outcomneshe best performance indicator
of distance learning programs. Hence documentegsasgent of student achievement is
conducted in each course and at the completiomefptogram and serves to compare
student performance to intended learning outcome.

5.3.3 Recommendation for Higher Education Relevance and @ality Agency

From the responsibility and accountability of thgemacy in protecting stakeholders form un
accredited cross border higher education instiutiovill be possible if the agency creates a link
with international quality agency and make its sgsproactive.
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