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Education is a companion which no misfortune can depress, no 
dime can destroy, no enemy can alienate, no despotism can 
enslave. At home a friend, abroad an introduction, in solitude a 
solace and in society an ornament. It chastens vice, it guides 
virtue, it gives at once grace and government to genius. Without 
it, what is man? A splendid slave, a reasoning savage. 

Joseph Addison 



B I - A N N U A L B U L L E T I N S E P T E M B E R , 2 0 1 O 

U s t 

The Faculty of Teacher Education is part and parcel of St Mary's University College, 
a leading private academic institution in Ethiopia. The faculty has been providing 
varieties of services to its customers with primary focus on training teachers at dif-
ferent levels. This includes various short term training and consultancy services on 
a number of areas that are relevant to educational Service providers, government 
and non-government organizations and other instil 
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12 English for Hotel Personnel 3 0 h r s 
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14 Report Writing in Amharic 1 3 h r 3 

3 Classroom Management 1 ! h r J 15 Report Writing in English I S h i s 

6 Active Learning Methods I S h r i 16 Job Interview Skills 1 0 h r s 

7 Material Analysis & Preparation 1 6 h r j 
17 English for Tour Guides 2 8 h r s 

8 Preparation & Utilization of Teaching Aids 1 2 i! r s 
18 Amharic for Foreigners 3 0 h r » 
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a The Path to 
Q u a ! 

Dear Readers. 

Pur heartfelt greetings to 
every one of you. We wish 
you a happy and prosperous 

Ethiopian New Year in which we 
will all be succeeding in our 
plans and endeavors. 

As usual, the Editorial 
Team of The Teacher has been 
working hard to replenish the 
buffet of our bulletin with the 
necessary stuffs that would 
satisfy and quench the academic, 
edutainmental, and 
infotainmental thirst of out-
esteemed readers. To this end, 
we tried to knock on every 
accessible door to get qualitative 
inputs so that you would be able 
to enjoy the New Year with 
assorted readings from this 
edition of T h e Teacher . Vol. 4, 
No. 7. 

As long as you have an 
appetite, we assure you that you 
will have various pieces of 
writing that would go with your 
tasie. We have research works, 
commentaries, reflections, book 
review, edutainment, short story, 
and more. 

Let 's come now to our 
major theme of this edition of 
our bulletin. In Amharic. we say. 
"h/»C m 7.11 

• fc^T" which could roughly be 
translated as. "Measure ten 
times, cut once" . We use such 
axioms to substantiate the 
necessity of rethinking our plan 

of actions before we design and 
implement them. By doing so, 
we can be able to avoid any 
unnecessary outcome and keep 
safe ourselves from bad 
consequences. 

While we were about to 
finalize organizing the pieces in 
this edition of 'The Teacher", we 
heard the news that private 
institutions would be barred from 
offer ing teacher education 
programs as of this Ethiopian 
New Year. To be honest, there 
are problems in the sector; 
especially in a considerable 
number of teacher education 
institutions. The government ' s 
concern is equally shared by the 
public at large and some of the 
duty-minded private institutions. 
Have all institutions offered their 
programs ethically? Have they 
tried to assure the quality of the 
teaching learning process 
through action research? Has 
there been reflection session for 
further improvement? The 
questions could equally apply to 
public institutions. But, at least, 
there is one basic difference 
between the two. The private 
ones are viewed as business 
entities. 

To change the mindset of 
the public, private institutions 
need to work towards making 
themselves a model in the 
programs they are offering. Only 
then can the government reverse 
its decisions and enable private 
operators continue to offer 

training in teacher education and 
other programs. To this end. we 
have got to demonstrate our 
commitment to quality education 
in all the programs we are 
carrying out. This responsibility 
is the responsibility of all 
s takeholders in the sector and it 
should not be left out only to 
private or government 
institutions or bodies. In this 
regard, the public institutions too 
are off the mark when it comes to 
meet ing quality benchmarks. 

Final ly, ' we would like to 
underline that "The Teacher* will 
continue to be on the scene despite 
the transient hiccups in the sector, 
and we hope the government will 
look into the sector rigorously, and 
weed out those who tarnish the 
image of the law-abiding 
institutions. 

We once again would like to 
extend our New Year greetings to 
you and your beloved ones. Happy 
New Year! 

"Men are more apt to be mis-
taken in their generalizations 
than in their particular observa-
tions. " 

Piccolo Machiavelli 
"The strength of the United 

States is not the gold at Fort 

Knox or the weapons of mass 

destruction that we have, but 

the sum total of the education 

and the character of our peo-

ple, ' ( Claiborne Pell (1918 - ) 

7 
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LEAGUE TABLES AND RANKING SYSTEMS (LTRS) FOR ETHIOPIA? 
Wondwosen Tamrat , Asst. Professor, SMUC 

* / h e plan by the TVET 
Agencies of some regions to 
introduce something similar to 
league tables and rankings of 
post-secondary institutions in 
Ethiopia has been in the air 
quite for some time. 
Surprising as this may seem, 
the tittle-tattle of gossip has 
still continued and is thought 
to pervade the thinking of 
many authorities. Whether 
expressed in mundane or 
extreme forms, the ranking 
business which is increasingly 
being introduced in many 
countries is not as such a 
simple enterprise and deserves 
some discussion which this 
article purports to do. 

Another Fad? 

Most people in the education 
sector may not fathom that 
league tables will be 

introduced in the Ethiopian 
education system at such a 
time when it is still young, 
small in size and has yet a 
long way to go. As an infant 
system which usually falls 
prey to copying from others, 
one cannot altogether dismiss 
the possibility that LTRS will 
be introduced in Ethiopia in 
the near future. If the initiative 
is to be taken, however, the 
question should be: will it be 
a simple quest for imitation or 
will it be driven by a 

s ucc fes s fu 1 
elsewhere? 

e x p e r i e n c e 

Needless to say, we can't be 
upbeat about something that 
may not necessarily work. 
Nor can we simply dampen its 
prospects for fear that it just 
won't. What are league tables 
and ranking systems? How 
did they develop? How are 
they viewed where they are 
practiced? What lessons can 
we draw from experiences 
elsewhere if LTRS are to be 
introduced here? 

The Genesis of LTRS 

Although league tables are 
discussed as major features of 
the 21st Century, and specifically 
of the last two decades, some 
argue that the concept has been 
as old as higher education itself. 
According to Adams and Baker 
(2010), the Medieval University 
i t s e l f was no alien to 
competition; and during the 19th 

century ranking was a common 
practice as the interest in 
education and qualification 
augmented. 

McDonagh et al (1998), as cited 
in Hazelkorn (2007), note that 
rankings of academic quality 
have been part of the US 
academic scene for not less than 
a century. A simple navigation 
of the literature would indicate 
that the popularity of LTRS has 
specially been on the rise in the 
last two decades. The precursors 
to this are the US News and 
World Report Ranking system 
which began to appear at a 
national level in 1981, and the 
Academic Ranking of World 
Universities - an international 

Faculty of Teacher Education, St. Mary 's University College 4 
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ranking system which began 
to come out in 2003. 
Currently there are no less 
than 30 ranking systems 
available at both national and 
international levels (Salmi 
and Saroyan 2007). 

True, the globalization of 
higher education has, among 
other things, led to the 
proliferation of league tables 
and ranking systems all over 
the world. Student mobility, 
massificaion of higher 
education, and the increase in 
the type of HEIs available has 
called for a quick knowledge 
of how universities are 
performing and how they fare 
as compared to each other. 
Hence, the need for LTRS 
which could serve as 
measures of institutional 
effectiveness for all their 
stakeholders. 

L T R S have e x h i b i t e d 
themselves in two major 
forms: international and 
n a t i o n a l r a n k i n g s . 
International rankings focus 
on global listing of the 'best' 
institutions worldwide. The 
most popular systems in this 
category are the Shanghai Jiao 
Tong University's Academic 
R a n k i n g o f W o r l d 
Universities (ARWU), The 

Times Higher Education 
Supplement's (THES) World 
University Rankings, and 
Newsweek's Top 100 Global 
Universities. 

Many countries have also 
introduced systems of ranking 
at national and regional levels. 
Such regions as Asia, North 
America, and Europe are well 
known for such initiatives. 
The exceptions are Middle 
East, North Africa, Central 
Asia, and Sub-Saharan Africa, 
excluding Nigeria (Salmi and 
Saroyan 2007). 

Moreover, there is what is 
known as sub-institutional 
ranking conducted among 
s imi l a r d e p a r t m e n t s or 
programs of HEIs. Such 
popular publications as The 
Economist, The Financial 
Times, the Wall Street Journal 
and Business Week are well 
known for conducting such 
rankings (cf. Usher and Savino 
2006). 

Very lately, certain ranking 
systems that capitalize on the 
presence of universities on the 
Web have been additionally 
developed. The most common 
in this regard appear to be the 
G - f a c t o r I n t e r n a t i o n a l 
U n i v e r s i t y R a n k i n g , 
Webometrics Ranking of 

World Universities and 4 
International Colleges and 
Universities (4icu). 

The Methodology of 
Ranking 

Understanding the workings 
of LTRS requires looking into 
what criteria they employ in 
compiling their lists. An 
exploration of the most 
common ranking systems 
clearly indicates the areas of 

• focus they have chosen in 
setting criteria for evaluation. 

The Shanghai Jiao Tong 
University's ranking system, 
considers scientific research 
and Nobel prizes as the most 
important criteria for ranking 
the top 500 universities in the 
world. It disregards such vital 
elements as teaching, 
community building or 
internationalization (Thakur 
2007). 

The THES World University 
Rankings which commenced 
publication in 2004 ranks the top 
200 universities in the world 
based on opinion surveys about 
institutional reputations gathered 
from peers and - graduate 
recruiters. Citations per faculty, 
f a c u l t y - s t u d e n t r a t i o , 
international faculty, and 
international students are also 

Faculty of Teacher Education, St. Mary's University College 3 
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considered as important 
criteria. The Newsweek 
ranking which started to come 
out in 2006 is regarded as a 
combination of the SJTU 
rankings and the THES 
ranking plus addi t ional 
ranking of library holdings 
(Ibid). 

The ranking used by ARWU 
assigns a variety of weights to 
different areas. Accordingly, 
total number of the alumni of 
an institution winning Nobel 
Prizes and Fields Medals is 
given 10%; total number of the 
staff of an institution winning 
Nobel Prizes and Fields 
Medals 20%; number of highly 
cited researchers in 21 broad 
subject categories 20%; 
number of articles published in 
Nature and Science 20%; 
number of articles cited in 
Science Citation Index-Expand 
(SCIE) , Social Sc ience 
Citation Index (SSCI) and Arts 
and Humanities Citation Index 
20%: research performance per 
head of academic staff 10%. 

The THES World University 
Rankings which has been 
initiated partly to solve the 
deficiency noted in ARWU 
has not as such addressed the 
gap as its allocation of weights 
exhibits. This ranking system 

assigns 40 percent to peer 
r e v i e w c o m p i l e d f rom 
thousands of academics who 
judge the reputation of the top 
universities; 10 percent to 
employers' view; 20 percent 
to citations per faculty 
member derived from the IS I 
databases; 20 percent to 
faculty-to-student ratio; 5 
percent to percentage of 
international students; 5 
percent to percentage of 
international students; and 5 
percent to percentage of 
international staff. 

Such a system, which heavily 
relies on the opinions of 
peer,reviewers and employers 
has, among other things, been 
criticized for 'qualifying the 
common ignorance of the 
people being surveyed' (Usher 
and Savino 2006) and for 
' r e w a r d i n g m o r e the 
marketing division of a higher 
education institution than its 
researchers' (Marginson and 
Van der Wende 2007). 

The question of who undertakes 
the ranking is also very 
important. Internationally it has 
been the practice of newspapers 
and magazines, commercial 
agencies , and non-prof i t 
research centres, independent 
organizations, universities or 

professional associations, to 
prepare and publish league 
tables, using information from a 
variety of sources. Very lately 
government and accreditation 
agencies have joined this group 
in producing their own ranking 
systems. 

Although not widely practiced, 
in countries where the 
accreditation scheme is in 
place, the ranking of 
institutions has been done by 
putting them into three or four 
categories (e.g. Argentina) or 
conducting a full-scale ranking 
of the institutions under review 
as in Nigeria (Salmi and 
Saroyan 2007). It is, however, 
not easy or in some cases quite 
uncommon for quality 
assurance agencies (QAA) to 
produce league tables as this 
would easily endanger the 
di/erse system of higher 
education in a given country. 
The QAA guideline of UK 
notes the following: 

Universities and Colleges 
offer a wide variety of 
programmes and courses to 
meet the needs of many 
different types of students. 
There are no centrally 
controlled course curricula, 
so it is difficult to compare 
the achievements of 
different institutions. 

Faculty of Teacher Education, St. Mary's University College 
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This is why QAA's 
external reviews assess 
each University/College 
or subject/discipline 
against its own aims and 
objectives (QAA 2005:). 

Impact of L T R S 

Despite a plethora of 
misgivings and criticisms 
against them, LTRS , are 
current ly exe rc i s ing a 
significant zone of influence 
on such stakeholders as 
students, institutions, staff, 
government and others. 

Impact on Students, Staff, 
and Employers 

Many agree that ranking 
systems are the basis for 
students' institutional choice. 
Research has shown that such 
groups of students as 
international students, Asian-
Americans, students from 
high-income groups specially 
make their choice of 
universities on the basis of 
the rankings they access. 
Roberts and Thompson 
(2007), as cited in Hazelkorn 
(2008), report that 92% of 
international students in the 
UK considered league tables 
important/very important to. 
inform their choice. In 
Hazelkorn's study (2008), 
70% of the respondents stated 

that the primary purpose of 
LTRS wascomparative 
information' offered to < 
students. 

Similarly, LTRS influence the 
recruitment of students after 
graduation as employers 
usually seek to know where 
the people they recruit 
attended their education (Cf 
Thakur 2007). Ehrenberg 
(2004), as cited in Hazelkorn 
(2008), argues, "Attendance 
at the most select universities 
and colleges is seen to confer 
extra economic advantages to 
students, in the form of higher 
early career earnings". In a 
study made in the UK, 25% 
of graduate recruiters were 
found to use LTRS as major 
sources of information about 
quality and standards 
(Hazelkorn 2008). 

Relatedly, s taffs decision in 
selecting a higher education 
institution as an employer of 
choice and that of institutions' 
capacity to attract staff is also 
affected by the rank of the 
particular institute (Cf. 
Roberts and Thompson 2007). 

Impact on Government and 
Partners 

R a n k i n g s i n f l u e n c e 
governments and partner 

institutions in a variety of 
ways . Such issues . as 
government funding, and 
national image are to some 
extent driven by league tables 
and rankings. 

There is now increasing 
evidence that -governments are 
using LTRS as policy 
instruments to -speed up 
reform of higher education 
and the creation of elite higher 
e d u c a t i o n ins t i tu t ions 
( H a z e l k o r n 2008) . For 
instance, such exercises as the 
Research Assessment Exercise 
(RAE) in the UK and the 
Performance Based Research 
Fund (PBRF) in New-Zealand 
have been introduced to 
p r o m o t e a n d r e w a r d 
excellence in research (Thakur 
2007). Despite its loathe to 
ranking systems, the Chinese 
government has identified 100 
un ive r s i t i e s to provide 
increased funding in a bid to 
create a network of world-
class universities (Ibid). 

As noted by Plazelkorn (2008: 
207), "ministers and policy 
directors refer to their 
institutions world class' 
excellence as a statement of 
national pride and attractive 

Faculty of Teacher Education, St. Mary 's University College 5 
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selling-point to encourage 
inward investment" 

It was thus no wonder when 
the,Malaysian government had 
to e s t a b l i s h a R o y a l 
Commission of Inquiry to 
investigate why therankings of 
the University of Malaya fell 
within a year (Salmi and 
Saroyan 2007 as citied in 
H a z e l k o r n ' 2 0 0 8 ) . 
Surprisingly, the inquiry 
disclosed that the University 
of Malaya, the oldest and one 
of the top universities in 
Malaysia, dropped 80 places 
in the THES Ranking not 
because its quality declined 
but due to definitional changes 
in the ranking systems. 

This unfortunately happened 
after the uproar led to the 
replacement of the Vice-
Chancejjbr (Thakur 2007). It 
should also be noted that poor 
rankings can al so incentivize 
go1- Tnments to spend more on 
poorly ranked HEI (Hazelkorn 
2008). 

In such countries as Mongolia 
and Qatar, scholarships are 
decided depending on students 
being admitted to a highly 
ranked university (Salmi & 
Saroyan 2007). Such agencies 
as donors and foundations also 
provide similar chances with 

the use of rankings that will 
help them decide where their 
chosen students should go 
(Ibid). 

Impact on Institutional 
Behavior 

Much more than anything 
else, rankings positively or 
perversely affect the behavior 
of institutions. Though not 
widely admitted by HEIs 
themselves, LTRS usually 
i n s t i ga t e a c h a n g e in 
institutional behavior. As 
argued by Adams and Baker 
(2010), one of the most 
insidious effects of rankings 
on institutions has been "the 
change in behavior, even 
strategy, to perform well 
against arbitrary ranking 
criteria". As shown in a 
survey conducted by the 
European commission, 980 
u n i v e r s i t i e s in E u r o p e 
proposed, in their mission 
statements, to achieve a high 
l e v e l of i n t e r n a t i o n a l 
e x c e l l e n c e in r e s e a r c h 
(Boulton 2010:6). 

Sometimes the urge to chase 
the rankings leads institutions 
to focus on how to improve 
their rank by employing every 
possible strategy one might 
think of. Such changes of 
behavior exhibit themselves in 
various ways: 

Presidents anxiously cut 
back programs, reorient 
their university's mission, 
swell application numbers 
to tighten student 
selectivity, and seek, 
mergers with higher-

• ranking institutions-
conversely those higher up 

jealously guard their hard-
won reputations and shy 
away from collaborating 
with anyone but their peers 
(The OECD Observer). 

Criticisms against L T R S 

There are a variety of justifiable 
criticisms that can be labeled 
against the use of LTRS. 

Methodological Flaws: 
Counting what is measured or 
measuring what counts? 

There are a variety of flaws 
identified with the use of 
existing ranking systems chief 
among which is the 
methodological flow. 

The identification Of the 
'right' proxies for measuring 
quality 

Whether it is due to the lack of 
available cross national 
comparative data or other 
reasons, the quality constructs 
LTRS employ for comparing 
HEIs are in many instances 
considered to be too limited 

Faculty of Teacher Education, St. Mary's University College 
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(Usher and Savino 2006). 

Different LTRS use different 
indicators that capture, in their 
views, the element of quality 
they wish to measure. In many 
international ranking systems 
studied by Buela-Casal et al 
(2006), measures regarding 
'quality of research' are the 
most common and receive the 
highest weights. In terms of 
over all emphasis, the Chinese 
ranking systems are 
considered to place more 
emphasis on research 
indicators; the British League 
tables focus more on measure 
of staff and staff quality; and 
the American systems give 
more weight to learning out 
put (Usher and Savino 2006). 

Such differences could be 
attributed to the difference in 
the way quality is viewed, and 
the national standards or 
practices that-guide how data 
is gathered (Usher and Savino 
2006). In some ways this must 
be 'why an institution's 
ranking is perceived as a 
function of what the ranking 
body chooses to measure 
rather than a description of its 
quality. 

T h e A g g r e g a t i o n 
Methodology: Combining 
apples and oranges? 

The aggregation of different 
weights to arrive at a single 
figure that determines the 
rank of an institution has been 
another subject of criticism 
made against LTRS (Usher 
and Savino 2006; Boulton 
2010; Marginson 2007). This 
process of changing the works 
of many people in diverse 
settings into a single number 
is considered by some as 
demeaning (Usher and Savino 
2006). For others it is just like 
trying to combine apples and 
oranges, as a critic has aptly 
noted. 

The focus on particular type 
of institutions and the Anglo 
-American dominance 

Despite the presence of more 
than 17,000 universities 
around the world, the 
rankings of the foregoing 
systems have concentrated on 
identifying the few top 
hundred institutions deemed 
to be "the best'. 

Due to the type of criteria 
chosen , many rank ing 
systems seem to focus on a 
single model institution which 
is the comprehensive research 
-intensive university to the 

exclusion of many other types 
of HEIs (Boulton 2010; 
Marginson and van derWende 
2007; Roberts and Thompson 
2007; Usher and Savino* 
2006). This puts the ranking 
sys tems into becoming 
deficient systems that are not 
capable of capturing the 
reality of a much diversified 
higher education system 
which characterizes the 21st 

century. 

A related criticism labeled 
against is ' LTRS favor those 
institutions which are already 
on the top. Top rankings 
consistently^ assumed by such 
un ivers i t i es as Harvard . 
Stanford, Yale, Berkeley. MIT 
in the US. and Oxford and 
Cambridge in the UK should be 
a point of concern for many 
universities. 

Overall, the understanding is 
that the criteria developed to 
measure rankings are deeply 
flawed mirroring the superficial 
c h a r a c t e r i s t i c s of e l i te 
universities. Carey (2006:1) 
notes, "Instead of focusing on 
the fundamental issues of how 
well colleges and universities 
educate their students and how 
well they prepare them to be 
successfu l af ter college, 
rankings are almost entirely a 
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function of three factors: 
fame, wealth and exclusivity" 

The imposition of a "one-
size-fits-all" approach 

Due to a single mechanism of 
comparing all HEIs. LTRS 
have been criticized for 
imposing a 'one-size-fits-air 
approach (Usher and Savino 
2006 Salmi and Saroyan 
2007). This shortcoming is the 
result of the deficient practice 
in LTRS which doesn't go 
"beyond looking at institutions 
that are similar in name 
(University with university, 
community college with 
community college) and 
making sure that they are also 
similar in mission, 
organization and program 
focus" (Salmi and Saroyan 
2007). 

The Commercial Element in 
LTRS 

LTRS attract a lot of attention 
from different corners to the 
extent of conjuring the image 
of being an end in themselves 
rather than proxy measures of 
quality. To begin with, the 
press which has been the 
major publisher of LTRS has 
been accused of using LTRS 
as a gimmick to boost sales 
(Salmi and Saroyan 2007). 

One cannot help but agree 
with those who argue that if it 
had not been for the 
commercial purpose, it would 
have been difficult to engage 
on such a huge task (Usher 
and Savino 2006; Marginson 
2006). Institutions and 
governments, on the other 
hand, are observed using 
LTRS as a popular shorthand 
way of enhancing their own 
popularity. LTRS are used as 
a marketing strategy by many 
institutions (Buela-Casal et al 
2006) and this holds the major 
risk of turning the exercise as 
the goal itself instead of 
serving as a measure of 
progress towards quality 
(Salmi and Saroyan 2007). 
Understandably. institutions 
with top rankings "believe 
they are or will be, and are 
perceived to be, better 
rewarded with more funding 
and prestige and all the 
accoutrements that 

follow" (Hazelkorn 2007:08). 

Bias on Student and 
Institutional Types 

Bias on s t u d e n t , and 
ins t i tu t ional types they 
consider for ranking is the 
other criticism raised against 
LTRS. As a matter of tradition, 
the focus has been on full-time 
students excluding those who 

attend their education on part-
time and/or distance basis. 
Similarly, such colleges as 
community colleges and 
vocational institutions are 
rarely considered in such 
listings indicating the bias 
towards top-tier, research-
oriented institutions. 

All Doom and Gloom? 

There are considerable 
reservations towards LTRS, 
albeit their presence continues to 
influence the higher education 
landscape. The Asia Week was 
forced to terminate its 
publication of rankings of 
universities in Asia and Pacific 
region .after many universities 
refused to participate in its 1999 
survey. In 2004, two New-
Zealand Universities that found 
themselves poorly ranked as 
compared to their Australian and 
British competitors, successfully 
sued their government to stop 
the publication of the ranking 
(Cf. Salmi and Saroyan). 

There was also a move in 2007 
by many presidents of US 
institutions not to participate in 
the US News and World Report 
Survey of reputation rankings. It 
is to be noted that it is usually 
not the principle that is in 
question but rather the 
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1. To improve teachers and 
teaching (H.A over street) 

2. To achieve an absolute life 
security (Janson) 

3. To widen the dimension of 
knowledge (L.W. Adams) 

4. To develop critical 
thinking (W. Baotha) 

Knowles (1980) has given 
four basic assumptions of 
teaching adults. According to 
him, for a mature adult to 
change himself//herself from a 
self-centered and lonely 
person to a person who can 
train and lead himself/herself 
through the process of adult 
education, the following 
principles are necessary: 

1. The principles that 
develop the interest of 
learning 

2. The principles that reflect 
rules of teaching 

3. The principles that 
devalue the content and 
process of learning 

4. The principles that reflect 
the advantages of 
evaluation 

To these can be added the 
difference of adults from 
children especially regarding 
t h e i r p e r c e p t i o n or 
understanding of what they 

learn. Wald ( op cit) discusses 
the ways in which the adult 
feels differently about what 
he/she learns as follows 

A. No 'correct' answer. 
Answers to problems are 
not always to be presented 
to an adult in such a way 
that uncertainty is totally 
removed unlike for 
children where classroom 
problems often have 
'correct' answers 

B. "Correctness" associated 
with traditions or religion. 
The adult considers 
answers as correct in 
terms of tradition or 
cultural habits or religion 
or an institution. In this 
case the adult is strongly 
bound by these 
stereotypes, he/she has a 
hard time to modify them 
than a child 

C. Expectations of the 
"student" and the 
"teacher" may be 
different. The adult comes 
to the classroom with 
views different from those 
held by the teacher w7hich 
may result in conflict or 
tension. If not perceived 
by the teacher as 
undesirable, this tension 
can ' be the basis for 
effective learning by both 

1. Educational Principles 
Related to Physical 
Character 

1.1 Since adults adequately 
learn when they have 
normal physical 
development and condition, 
first it is necessary to make 
sure that they are free from 
any distress and mental 
illness. 

1.2 In connection with this, 
adults' senses of hearing, 
seeing, smelling etc... must 
be normal. But if they have 
any impairment, it is 
necessary to shape the 
teaching and learning, 
process so as to compensate 
their impairments 

1.3 The sense of hearing and 
seeing gradually weaken in 
adults above 40 years of 
age. So for adults of this 
age group, it is necessary to 
^hape the teaching method 
and technologies that fit 
their needs. 

1.4 Adults can not tolerate 
tension and distress in the 
teaching-learning process 
and it is important to give 
education that suits their 
age and interest for the 
effectiveness of the 
process. 
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2. Principles that Develop 
Learning Interest 

2.1 The initiatives to learn 
emerge from internal 
needs and educational 
activities that have been 
given must stimulate the 
norms, culture, interest 
and sense of the adult « 

2.2 To realize needs and 
drives of the adult it is 
necessary to initiate his/ 
her internal motives so 
that he/she can learn based 
on his/her interest and 
experiences • 

2.3 After appropriate initiation" 
and motives are developed 
in the adult, by developing 
educational objectives that 
go in line with the interest 
goal of the adult learner, 
by conducting efficient 
teaching-leaning process, 
it is possible to lead him/ 
her towards planning for 
effective educational plan 
and strategy and this 
invites also for its 
applicability' 

2.4 Effectiveness and 
satisfaction develops as 
well as strengthen the 
interest of the adult for 
more efficient teaching-
learning need and process 

2.5 An adult educator with 

high understanding and 
experience initiates the 
interest of the adult for 
more learning endeavor 
and strive > 

2.6 Adults have the ability to 
tell the kind of subject 
they are interested in but 
they do not want to speak 
it out. So. in order to free 
those from such habits 
and to involve them in 
shaping the curriculum, 
adult educators need to 
highly initiate them. 

3. Principles Reflecting 
Learning Rules and 
Theories 

Learning rules and theories 
are independent and their 
principles also reflect this. For 
the sake of simplicity, let's 
first have a brief look at the 
following principles of 
learning rules. Barton 
(1963:17) expresses that 
learning principles are based 
on the follow ing rules 

3.1 The rules of learning 
interest arise from 
activities and conditions 
that stimulate the s e n s e of 

a n adu l t to l e a r n a n y 

expe r i ence a n d u n d e r s t a n d 

for h i s /he r i n t e g r a t e d 

d e v e l o p m e n t • 

3.2 The rules of learning are 
developed by the help of 
activities and processes of 
experiences. This rule 
enables the adult to 
develop his/her experience 
and knowledge by 
associating a given subject 
with his/her previous 
experiences 

4. Principles Reflecting the 
Process, Content and 
Goals of Teaching and 
Learning 

There are certain principles 
concerning the goals of 
learning. 

As the principles of self-
understanding describe an adult 
in addition to using their natural 
senses of hearing, seeing, 
speaking etc. for being effective 
speaker, reader, writer etc they 
must struggle and strive for 
physical and professional 
efficiency. 

The principles of social life 
objectives describe that an adult 
in his/her daily activities and 
experiences must develop 
respect for people, friendship, 
cooperatives, politeness, and 
love for home and family 

Socio-economic principles 
equipping the adult with the 
knowledge that develop his/her 
practical skill and productive 
ability 
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In addition to this, the 
adult must possess the 
following characteristics 
which develop his/her social 
life: 

social regulations and 
practicality 

• social perception and 
understanding 

• social justice and 
honesty 

abide by and respect for 
law, etc 

5. Principles of Developing 
Attitude and Interest 

Basically, attitudes and 
interests emerge from need 
and drive, and they can not be 
n e g l e c t e d . E s p e c i a l l y , 
regarding the development of 
interest, Barton (1963:10) 
forwards the following ideas. 

First of all the adult educator 
must show his/her love, 
inclination and devotion of the 
subject for the adult learner. 

The adult learner must be an 
active participant in the 
education given by associating 
it with his/her life. 

The knowledge the learner 
develops must be always and 
every time, based on his/ her 

interest and related to his/her 
life and supported by modern 
teaching methods. 

The adult educator should be 
interested in participating, 
leading, motivating and 
encouraging learners, instead 
of simply being autocratic. 

In general, the . teaching-

learning process must be 

democratic based on 

friendship, love, and peace. 

6. Principles Developing 

Knowledge and Capability 

Capability related skills can 

be divided into two. The first 

is the one which develops 

intellectual capacity of an 

individual. It goes from 

general to specific or from 

specific to general by 

providing reasonable 

justifications so as to develop 

and widen the understanding 

of the adult. The second is 

practical related skill training 

educational process. 

To develop knowledge, 

the following principles are 

reckoned: 

6.1 Analyzing and evaluating 

special situation 

6.2 Initiating the adult learner 

to develop his/ her 

understanding by 

observation. 

6.3 Providing relevant 

measurements * through 

which the adult learner 

could evaluate himself/ 

herself while the adult 

educator provides 

necessary correction, 

suggestion, and support in 

his/ her daily teaching-

learning process. 

6.4 Activities which are 

difficult for decision-

making and which are . not 

related to principles are not 

helpful for v the 

understanding of the 

learner. They must be 

discarded from the 

beginning 

7. Principles to be Recognized 
Concerning Understanding 

7.1 Identifying and analyzing 
the problem 

7.2 Preparing alternative 
solution 
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7.3. Collecting appropriate 
data for justifying the 
solutions. 

7.4. Analysis of data to reach 
c o n c l u s i o n a n d 
evaluation. 

7.5 Lastly, justifying and 
checking the data to 
r e a c h e f f e c t i v e 
conclusion and finding. 

On the other hand, regarding 
p r a c t i c a l a n d s k i l l 
development, the following 
principles are applicable. 

1. Initiating and participating 
adult learners in practical 
skill starting from their 
experience and practice. 

2. Preparing adult learners 
for the activity by 
providing appropriate 
guidance and observation. 

3. At the end, by providing 
the necessary follow-up 

, evaluating and confirming 
the adult learner's 
preparedness for the 
learning of the skill. 

8. Teaching Principles which 
Develop Current Issues 

At the beginning the 
following criteria must be 
provided for evaluating and 
selecting the current issues 

which require that, the issues 
be: 

• Current (new) 

• Relevant and interesting 

• Continuous and satisfying 

• Socially accepted. 

And it also includes 
permanence and effectiveness. 
To develop issues, five 
principles must be practiced: 

8.1. Explaining the issues 
thoroughly and 
understanding it very well. 

8.2. Separating and analyzing 
the issue in detail. 

8.3. Examining alternative 
solution presented by 
adult learners. 

8.4. Recording best data in 
_ their order. 

8.5. Organizing the collected 
data so that it will lead to a 
lasting solution. 

9. Principles Reflecting the 
Importance of 
Evaluation 

In the true sense, the adult 
must-be evaluated based on 
his/ her own interest. Based 
on this assumption, we try to 
see only the basic principals 
of evaluation. 

The detail of evaluation 
content, process and activities 

are seen in the adult education 
handbook. Here, the focus is 
only on the principles. 

Basically, report is an 
instrument by which an 
evaluation is made about what 
the adult has learned. 

Needs - Related to Adult 
Education 

As elaborated by David (1962), 
the functions of adult education 
fulfils in relation to the social 
and individual needs in society. 
Starting from the social needs, 
this classification includes the 
following: 

a. Basic Education needs 

b. Technical-vocational 
Training needs 

c. Socio - Economic 
Education needs 

d. Ideological • - political 
education needs 

e. Needs for improving the 
quality of life 

Darkenwald and Merriam 

(1982) indicated that it is 

possible to categorize and 
) 

describe the content of adult 

education in terms of functions 

or purposes that connect to 

adult life roles such as worker, 

citizen, use of leisure time, 

parent & spouse. 

Faculty of Teacher Education, St. Mary 's University College 
16 



the 
eacher 

B I - A N N U A L B U L L E T I N S E P T E M B E R , 20 / O 

The 1975 survey of courses 
taken by a national sample of 
adult education participants in 
the U.S.A. indicates, for 
instance, that the content of 
courses taken comprises five 
major areas. 

1. General Education, which 
includes: 

- Adult Basic Education 

- Citizenship Training 

2. Occupational Training, 
which includes: 

- Technical & vocational 
Training 

- Managerial Training 

- Professional Training 

3. Community issues, which 
include: 

- Civic & Public Affairs 

- Religion 

Safety 

4. Personal /family living, 
which include: 

- Home and family life 

- Personal improvement 

5. Social life and Relation, 
which include:-

- Hobbies and handicrafts 

- Sports and Recreation 

Some of the Strategies of MoE 
(Ministry of Education) to 
Implement Adult Education 

The MoE has used a variety of 
s t r a t e g i e s t o w a r d s 
implementing its policies of 
adult education. These include 
the following: 

1 . T h e p h r a s e , " A d u l t 
Education" to be replaced by 
"Integrated Functional Adult 
literacy". 

2. An adult education policy 
has been designed. 

3. Involving other parallel 
organizations like the 
Ministries of Health and 
Agriculture to facilitate 
the implementation of 
policies. 

4. Preparing a new 
organizational structure 

5. Designing a curriculum 

6. Select and train 
facilitators 

7. Establish adult literacy 
stations in the 
appropriate areas of each 
village. 

8. Providing the necessary 
resources for 
implementing adult 
literacy. 

9. Involving 36 million 
adults in the program. 

10. ' Designing an action 
plan for effective 
implementation 

11. Monitoring and 

following up all the 
activities of each 
hierarchies. 

(Source: Workshop held 
on Integrated Functional 
Adult Literacy, from 
12/11/2002 E.C 
16/11/2002/G.C) 

Minimum Learning 
Competency of the Adult 

After the completion of 
Integrated Functional Adult 
Literacy program the adults will 
be able to: 

• Do their tasks in a better way 

• Change their living condition 

• Calculate their income and 
expense 

• Record & file their 
documents 

• Exchange different 
information with their 
colleagues & relatives by 
writing letters 

• Keep their environment & 
themselves clean. 

• Apply the scientific methods 
of family planning 

• Decorate their surroundings 
with different species of 
flowering plants 

• Conserve and look after 
forests & green plants. 

• Avoid erosion 
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Teaching Tips 

Classroom Management 
Melaku Girma,Dean, Faculty of Teacher Education SivlUC 

k 

V L 
teachers talk about the most 
difficult problems they 
experience in their teaching, 
they mention classroom 
management and discipline 
most often. Stating the 
important ideas and skills 
associated with classroom 
management is the aim of this 
paper. The first part of the 
paper focuses on the 
conceptual framework. The 
second part focuses on some 
research studies from the 

classroom management 
literature. In the third part 
discussions are presented on 
specific and concrete 
procedures teachers can use as 
they prepare for effective 
classroom management. 
Finally, practical suggestions 
to our classroom teachers are 
presented. 

I. Perspective and Rationale 

According Arends (1994), 
there are many conceptual 
frameworks for understanding 
classroom management. 

However, the following few 
ideas can provide some 
perspective and provide a 
focus for the preventive 
management approach. 

First, classroom management 
and instruction are interrelated. 
Classroom management is not 
an end in itself; it is merely one 
part of a teacher's overall 
leadership role. In this regard, 
classroom management can not 
be separated from the other 
executive functions of teaching. 

• Reduce the causes of 
drought 

• Increase the quality & 
quantity of their 
production 

• Apply scientific method of 
plowing 

Look after all infrastructures 
constructed by the 
government 

R e f e r e n c e s 
Barton. J.S. (1963) Learning 

Principles. MacMillan 

Dadis. I.K. (1962). Competence 
Based Learning. McGraw 
Company, New York 

Gordeon G. Darkenwald (1983) 
Adult Education: 
Foundations of practice; 
Nancer Collins publishers 

Malclom S. Knowles (1987), 
The Modern practice of Adult 
Education from Pedagogy to 
Andragogy, Revised and 
updated; Follet Publishing 
Company Chicago. 

Rogers. A. (1984): Relating the 
Adult Education Curriculum 
to Development; In Adult 
Education and 
Development. Ulster; The 
New university of Ulster 

(PP.29-41). 

Sharan B. Merriam Adult 
Education principles and 
practice; Northern Illinois 
University Hancer Collins 
publishers. 

Yalew Ingidayehu (2004); The 
context and prospects of 
Non-format Education, 

Those who educate chil-
dren wel l are more to be 
honored than they who 
produce them; for these 
only gave them life, those 
the art of l iving well. 

Aristotle 
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For example, when teachers 
prepare their lesson plan 
carefully, they are doing much 
to ensure good classroom 
management. When teachers 
plan ways to allocate time to 
various learning activities or 
consider how space should be 
used in the classroom, they 
are again making important 
decisions that will affect 
classroom management. 

Second, it is impossible to 
totally separate the 
managerial and instructional 
functions of teaching. Each 
strategy a teacher chooses to 
use has its own social system 
and its own task demands that 
influence the behaviors of 

<both teachers and learners. 
The institutional tasks 
associated with giving lecture, 
for example, call for behaviors 
on the part of students that are 
different from those needed 
for tasks associated with 
learning a new skill. 

Finally, classroom manage-
ment is possibly the most 
important challenge facing 
beginning teachers, since their 
reputation among colleagues, 
school authorities, and even 
students will be strongly 
influenced by their ability to 
perform the managerial 

functions to teaching, 
particularly creating an 
orderly learning environment 
and dealing with student 
behavior. 

II. Research Studies 

Generally speaking, the 
research on maintaining order 
in the classroom has been 
guided by at least three major 
orientations: focus on the 
individual, classroom ecology 
and group processes, and 
effective teaching. 

Focus on the Individual 

Clinical and counseling 
psychologists and behavioral 
psychologists, such as 
Dreikurs (1968), Grey (1968), 
Glasser (1969) and Canter and 
Canter (1976) focus on the 
individual student and seek to 
understand the causes of 
behavioral problems and 
recommend specific 

intensions and discipline 
procedures for teachers to use. 
Their practice has focused on 
such psychological causes as 
insecurity, need for attention, 
anxiety, and lack of self-
discipline, as well as 
sociological causes such as 
parent overprotection, bad 
peer relationships, or 
disadvantaged backgrounds. 

Recommendations to teachers 
normally emphasize ways to 
help individual . students 
through counseling or 
behavior modifications and 
show less concern for 
managing the classroom 
group. 

Classroom Ecology and 
Group Processes 

The work of such researchers 
as Barker (1968), Doyle 
(1979), Gump (1967), and 
Kounin (1970) described 
several ideas that help explain 
classroom life from an 
ecological perspective. The 
ecological perspective 

addresses directly the problem 
of classroom control and 
group management 
procedures. Classroom 
management researchers in 
this tradition study the way 
student cooperation and 
involvement is achieved so 
that important learning 
activities can be 
accomplished. The major 
function of the teacher from 
this point of view is to plan 
and orchestrate well-
conceived group activities that 
flow smoothly. Misbehavior 
of students is conceived as 
action that disrupts this 
activity flow. 
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Examples of disruptions might 
include students talking when 
silence is desired, students not 
working on a seatwork 
assignment the teacher has 
given, or students getting out 
of their seats at inappropriate 
time. Teacher interventions in 
regard to student misbehavior, 
as will be stated later, should 
be quick, many times minor, 
and aimed at keeping the flow 
of learning activities and tasks 
on the right track. 

Effective Teaching Research 

Researchers working with an 
effective teaching orientation 
emphasize the importance of 
student engagement with 
academic activities and tasks. 
They do this because, strong 
relationships have been found 
between student engagement 
and student achievement. 
Arends (1994) describes that 
starting in the 1970s a group 
of researchers at the 
University of Texas began to 
find that the classroom 
management practices of 
some teachers were markedly 
different from those of others. 
By watching and studying the 
effective teachers closely, 
they were able to make certain 
recommendations for effective 
classroom management. 

Specifically, when they 

compared the best group of 
classroom mangers to the poor 
group, they found that 

i. More effective classroom 
managers had procedures 
that governed student 
talk, participation, 
movement, turning in 
work, and what to do 
during downtimes. 

ii. Laboratory activities in the 
effective managers 
classrooms ran smoothly 
and efficiently. 
Instructions were clear and 
student misbehavior was 
handled quickly. 

iii. Effective managers had 
very clear work 
requirements for students 
and monitored student 
progress carefully. 

iv. Effective managers gave 
clear presentations and 
explanations and their 
directions about note 
taking were explicit. 

III. Preparing for Effective 
Classroom Management 

To ensure effective 
classroom management three 
major topics need to be 
addressed. These are: 
preventive classroom 
management, managing 
inappropriate and disruptive 
behavior, and exhibiting 

confidence and exerting 
influence. 

Preventive Classroom 
Management 

Many of the problems 
associated with student 
misbehavior are dealt with by 
effective teachers through 
preventive approaches. The 
major procedures are: 

Establishing Rules and 
Procedures 

In classrooms, as with most 
other settings where groups of 
people interact, a large 
percentage of potential 
problems and disruptions can be 
prevented by planning rules and 
procedures beforehand. Rules 
are statements that specify the 
things students are expected to 
do and not do. Normally, rules 
are written down, are made 
clear to students, and are kept 
minimal. 

Teaching Rules and Procedures 

Rules and procedures are of 
little value unless participants 
learn and accept them. This 
requires active teaching. 

Preventing Deviant Behavior 
with Smoothness and 
Momentum 

Preventive classroom 
management involves pacing 
instructional events and 
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maintaining appropriate 
momentum. The research by 
Doyle and Carter (1984) 
describes how students can 
delay academic tasks, and 
KouniiTs research (1970) 
points out the importance of 
keeping lessons going in a 
smooth fashion. Kounin also 
describes how teachers 
sometimes do things 
themselves that interfere with 
the flow of activities. For 
example, sometimes a 
teacher might start an activity 
and then leave it in midair. 
Another example, an activity-
is started and then stopped 
while another is begun and 
then the original gets started 
again. These kinds of 
practices interfere with the 
smoothness of classroom 
activities, cause confusion on 
the part of some students, and 
most importantly, present 
opportunities for non 
involved students to 
misbehave. Teachers also do 
things that slow down the 
momentum of the lesson. 

Orchestrating Classroom 
Activities durinu Unstable 
Periods 

Another dimension of 
preventive classroom 
management involves 
planning or orchestrating 

student behavior during 
unstable periods of the school 
day-periods of time when 
order is most difficult to 
achieve and maintain. 

Opening Class. The 
beginning of class is an 
unstable time. Effective 
classroom managers plan and 
execute procedures that help 
get things started quickly and 
surely. 

Transitions. It is during 
transition periods(moving 
from whole group to small 
groups. changing from 
listening to seatwork, getting 
needed materials to do an 
assignment, getting ready to 
get to recess)that many 
disruptions occur. Prior 
planning and the use of wing 
devices are twro techniques 
that can help ease this 
problem. 

Closing Class. The closing 
of class, is also an unstable 
time in most cases. Effective 
teachers anticipate the 
potential management 
problems associated with 
closing classes by 
incorporating procedures into 
their classroom 
organizational patterns. 

D e v e l o p i n g S t u d e n t 
Accountability 

The final dimension of 
preventive classroom 
management involves the 
procedures effective teachers 
should develop to hold students 
accountable for their academic 
work and for their classroom 
behavior. Everston and Emmer 
(1982) have identified six areas 
that teachers should attend to 
for developing student 
accountability. These are: 
clarity of work assignments, 
comm. un icat ing assignmen ts, 
monitoring student work, 
checking work, giving feed back 
to students, and clarity of 
instructions 

Managing Inappropriate and 
Disruptive Behavior 

Proactive planning and skilled 
orchestration of classroom 
activities can prevent many of 
the management problems faced 
by teachers, but not all. 
Managing disruptive behavior 
calls for a special set of 
understandings and also a 
special repertoire of skills. 

The Causes of Misbehavior 

Because teachers observe 

disruptive behavior in 

classrooms for many years in 

Faculty oj Teacher Education, St. .Mtm\s Lnuvrsirv College 21 



thi 
tachtr 

B I - A N N U A L B U L L E T I N S E P T E M B E R , 2 0 10 

their teaching life, most can 
readily list the major causes of 
student misbehavior among 
which the following are some: 

i. Students find school 
work boring and 
irrelevant and try to 
escape it: 

ii. Students" out-of-
school lives (family or 
community) produce 
psychological and 
emotional problems 
that they play out in 
school. 

iii.Students are imprisoned 
within schools that 
have authoritarian 
dispositions. which 
causes them to rebel; 
and 

iv. Student rebelliousness 
and attention seeking 
are a part of the 
growing-up process. 

Dealing with Misbehavior 

The general approach 
recommended for teachers to 
dealing with disruptive 
behavior is not to search 
zealously for causes but. 
instead, to focus on the 
misbehavior itself and to find 
ways to change it at least 
during class sessions are being 
conducted. This approach 
emphasizes the importance of 

teachers accurately spotting 
misbehavior and making 
quick and precise 
intervention. 

Being with it and 
Overlapping. You can all 
remember a teacher from your 
own school days that seemed 
to have "eyes in the back of 
his /her head." Kounin (1970) 
calls this skill with-itness. 
Teachers who are with it spot 
deviant behavior on the spot 
and are almost always 
accurate in identifying the 
student who is responsible. 
Teachers who lack this skill 
normally do not spot 
misbehavior early and they 
often make mistakes when 
assigning blame. 

Overlappingness is a second 
skill teachers use to spot and 
deal with deviant behavior. 
Overlapping means being able 
to spot a student acting 
inappropriately and 
inconspicuously deal with it 
so the lesson is not 
interrupted. Moving close to 
an offender is one overlapping 
tactic. Putting a head on the 
shoulder of a student who is 
talking to his neighbor while 
continuing with instruction, is 
another. 

Responding Quickly to Desist 
Incidences: In classrooms, just 
as in any social setting, there 
are some participants who 
commit deviant acts. Those 
charged with the responsibility 
of enforcing rules and 
procedures may or may not 
choose to respond to each 
occurrence of deviancy. There 
are times, however, when those 
in charge will choose to respond 
to deviant behaviors. Kounin 
call this a desist incident, 
meaning an incident serious 
enough so that, if not dealt with, 
it will lead to further and 
widening management 

problems. The way that desist 
incidents are identified and 
dealt with is the business of 
classroom management. 

Exhibiting Confidence and 
Exerting Influence 

To be effective in classroom 
management, a teacher can not 
rely totally on rules, procedures 
and techniques. There is also a 
leadership dimension to 
classroom management that is 
closely connected to a teacher's 
interpersonal style and perhaps 
even to his or her inner strength. 

Confidence 

A high correlation between 

teacher confidence and effective 
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classroom management is 
also observed according to 
studies (Arends, 1994). Some 
common characteristics of 
confident people include:-

Voice: Confident people 
speak with sufficient volume 
to be heard and express their 
ideas and wishes with 
conviction 

Posture: Confident people 
stand straight, walk 
forcefully, and look 
people in the eye. 

Convection: Confident people 
believe in themselves, 
their ideas, and their 
decisions. 

Dress: Confident people use 
dress to draw attention to 
them. 

Interpersonal Influence 

In many ways the job of the 
teacher is one of exerting 
interpersonal influence over 
student. Such influence 
should be used only to 
achieve positive academic 
and social goals and never for 
purposes of personal 
domination. 

Using Rewards 

A rather well-established 
principle in psychology is 
that when certain behaviors 

are reinforced, they tend to 
be repeated; conversely, 
behaviors that are not 
reinforced tend to decrease or 
disappear. This principle 
holds true for classrooms and 
provides teachers with one 
means for managing student 
behaviors. 

Praise: The reinforcement 
most readily available to the 
classroom teacher is praise. 
However, there are 
important guidelines for the 
effective use of praise. For 
example, general praise, 
such as "great job, oh, that's 
wonderful "or "excellent" is 
not very effective. Nor is 
insincere praise apt to have 
the desired effect. 

Rewards and Privileges: 
Teachers can also encourage 
desirable behaviors through 
granting rewards and 
privileges to students. Reward 
teachers have at their disposal 
included: 

1. Points given for certain 
kinds of work behavior 
that can enhance 
students' grade. 

2. Symbols such as gold 
stars, happy faces, or 
certificate of accomplish-
ments. 

3. Special honor rolls for 

academic work and social 
conduct. 

Privileges that are at the 
command of most teachers to 
bestow include: 

1. Serving as a class leader or 
helper who takes notes to 
the office, collects or passes 
out papers, grades papers, 
runs the movie projector, 
and the like 

2. Extra time for recess 

3. Special time to work on a 
special individual project 

4. Being excused from some 
required work 

5. Free reading time 

Coercive Punishment and 
Penalties 

Rewards and privileges are used 
to reinforce and strengthen 
desirable behaviors. 
Punishments and penalty are 
used to discourage infractions 
of important rules and 
procedures. Socially acceptable 
punishment and penalties 
available to teachers are, in fact, 
rather limited and include: 

1. Taking points away for 
misbehavior which, in 
turn, affects students' 
grades 

2. Making the student stay in 
from recess or stay after 
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school in detention 

3. Removal of privileges 

4. Expulsion from class or 
sending a student to a 
counselor or 
administrator 

Assertive Discipline 
sp 1 

Arends (1994) reports that 
some classroom management 
and discipline programs have 
been built around the central 
concepts of the teacher acting 
in confident and assertive 
ways towards student 
misbehavior and 
administering predetermined 
penalties for infractions of 
classroom rules. Called 
assertive discipline, this 
program maintains that 
teachers can gain control of 
their classrooms by insisting 
on appropriate student 
behavior and by responding 
assertively to student 
infractions. Teachers trained 
in assertive discipline start by 
developing a set of classroom 
and school rules deemed 
necessary for smooth learning 
to occur. Consequences for 
disobedience are also clearly 
specified in advance. Students 
and their parents are then 
given clear explanations of 
these rules and the 
consequences for . infractions 

are explained. The program 
stresses the importance of 
teachers' following through 
their rules, being consistent 
with administering con-
sequences, and expecting 
support from parents. 

Working towards Self-
Management 

The final classroom 
management approaches 
described in this small 
discussion go beyond 
planning and orchestrating 
classroom activities or dealing 
with specific disruptive acts. 
These approaches are aimed at 
helping students take 
responsibility to their own 
behavior and helping them 
work toward self-
management. 

Logical Consequences 

Dreikurs (1968) reports how 
to identify the type of student 
misbehavior and administer 
logical consequences for this 
misbehavior. Logical 
consequences are punishments 
related directly to the 
misbehavior rather than the 
more general penalties such as 
detention or reprimands used 
in many classroom instances. 
Making a student repaint the 
bathroom wall he had spoilt is 

a classic example of logical 
consequence. 

Classroom Meeting 

Glasser (1986) believes that 
school structures need to be 
modified. He proposes a 
classroom meeting, a regular 
30- minute nonacademic period 
in which teachers and students 
discuss and find cooperative 
solutions to personal and 
behavioral problems and where 
students learn how to take 
responsibility for their own 
behavior and their personal and 
social development. 

IV. Practical Suggestions for 

Our Classroom Teachers 

Classroom management is an 

activity of managing the lesson 

content, the methods of 

teaching, the time, the 

instructional materials, space, 

and students' behavior and their 

social relationship. Good 

classroom management 

requires: 

- planning and providing 

pleasant and supportive 

environment 

- creating interests and desire 

to learn and achieve 
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- avoiding disturbance 
and promoting effective 
learning 

- monitoring and 
maintaining the 
discipline of students. 

Classroom management aims at: 

- -promoting an 
environment (physical 
and emotional) to be 
conductive for 
effective teaching-

' learning process: 

- guaranteeing class time 
to be devoted for 
learning effectively; 

- securing the support 
and co-operation of 
students in classroom 
activities; 

- ensuring the active and 
mcaningful engagement 
of students in the 
learning task at hand. 

M a n a g i n g S t u d e n t s ' 
Behavior and Their Social 
Relationships 

Although classroom 
management is seen as "set of 
activities'by which the teacher 
establishes and maintains 
those classroom conditions 
that facilitate effective and 
efficient instruction", it can be 
described as "an act of a 

teacher taken as preventive or 
curative to minimize or to put 
an end to any classroom 
misbehavior." It is true that 
classroom misbehavior is "any 
act of a student that violates 
the established or implied 
rules or any act that disrupt 
the normal teaching learning 
process." The causes of 
students' classroom 

misbehaviors could be: 

Teacher-related causes: 
these problems are related to 
one or many of the following 
factors: poor teaching, failure 
to set the right task, and 
failure to enforce rules. 

Student-related causes: 
these are problems such as: 
antipathy to school or 
disinterest in learning:,--lack of 
interest in a particular 
subject, dislike of teachers or 
hostility towards a teacher, 
attention seeking-students 
who are denied attention 
actually will be encouraged 
to misbehave further to 
attract more attention, and 
ignorance of the classroom 
rules - if students don't know 
"do's" and "don'ts" they are 
likely to show inappropriate 
behavior. 

School Environment Related 

Causes: - the facilities, class 
size, conflicting rules of the 
school and the home, etc are 
causes for misbehavior. 

Home-environment Related 
Causes: These include: 
unsettled or disruptive home 
environment, unpleasant peer 
relations, emotional upset; etc. 

Classroom misbehaviors can 
be classified as: 

Minor Misbehaviors of a 
Passing Kind: These are 
problems that are limited to 
mostly a single student and are 
likely to pass soon.- E.g. 
Inattentiveness, mischief 
vousness, etc. 

Repeated Minor Mis-
behaviors: These are problems, 
which don't spread to and don't 
distract other students in the 
class. Example, daydreaming, 
attention seeking, not meeting 
work requirements, failure to 
show7 interests, etc. 

Persistent and Serious 
Problems: These are major 
offences that affect the whole 
class. Examples, over-noisiness, 
physical aggression, insulting, 
disobedience. whispering, 
giggling, anti-social behaviors, 
etc. 
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Maintaining 
Discipline 

There are two categories of 
techniques identified as 
preventive and curative. 

Preventive techniques: are 
measures taken in the class 
any disciplinary problem is 
manifested in the classroom . 
These are applied on the basis 
of the principle, "prevention is 
better than cure". The 
techniques that come under 
this category include: 
disciplining, provision of 
freedom, sharing 
responsibilities, provision of 
incentives, establishing and 
maintaining good 
interpersonal relations, 
making use of effective /good 
teaching, co-operative rule 
making and explaining 
procedure. 

Curative /Remedial Tech-
niques: are measures taken 
"on the spot or just after the 
in ;ident happened in class to 
put an end to the misbehavior. 
Some techniques that come 
under this category include 
ignoring, eye contact, touch 
and signal, humor, separating 
misbehaving children, out of 
sight technique, restructuring, 
appeal, teacher's analysis and 
open discussion 
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B 
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student." • 
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FINANCING HIGHER EDUCATION IN ETHIOPIA: A GLIMPSE OF 
CURRENT PATTERNS, FUTURE DIRECTIONS AND POLICY OPTIONS 

Wondwosen Tamrat, Asst. Professor , SMUC 

f he growing expansion 
and diversification of 

higher education across the 
globe is considered as one of 
the major features of the 21st 

century-engulfing the higher 
education landscape of 
developing and developed 
countries alike. In Africa, 
between the years 2000 and 
2006 alone, more than 3 
million additional students 
enrolled in HEIs raising the 
total number of students from 
6 million to 9 million. It is 
estimated that the number 
will reach between 18 million 
and 20 million by 2015 
(World Bank 2010). 

Although the above trend is 
welcomed as a remarkable 
development that has brought 
substantial change in various 
spheres, it has nonetheless 
continued to face a serious 
challenge. One accompanying 
challenge of the increasing 
social demand, for higher 
education is the state's 
inability to meet the financial 
demands that come with 
expansion. 

In Ethiopia higher education 

has assumed a significant 
importance over the last 
decade and a half. This has 
been noted specially since 
2000-a period which is, 
among other things, identified 
with a significant increase in 
the number of students being 
enrolled, in the share of the 
higher education budget, and 
in the number of public 
universities and private 
institutions being established. 
This should not come as a 
surprise in a country where 
higher education is perceived 
as a key tool for poverty 
reduction and economic 
development. 

With the government's 
commitment to the further 
expansion of higher 
education in the years to 
come, one would be tempted 
to ask how a country like 
Ethiopia would be able to 
afford and/or sustain the 
financing of this sector. The 
answer to this question 
requires an investigation into 
the existing pattern of higher 
education financing, its future 
direction and an exploration 

of some possible alternatives 
in order to come up with 
workable strategies that 
would further enrich the 
existing system. This brief 
article aims to do this. 

Public Expenditure on 

Higher Education 

Like any other country, the 

issue of financing higher 

education in Ethiopia is 

regarded as a "critical 

component of the desired 

success in the sector. The 

World Bank notes that if 

Ethiopia .seeks to meet its 

major challenges of expansion 

while maintaining quality and 

that of introducing major 

reforms in the sector, the 

financing strategy it adopts 

holds the key to success: "If 

the bold vision contained in the 

new Higher Education 

Proclamation is to have any 

chance of success, the solution 

to this double challenge will 

have to be found in the 

financing strategy that 

underpins and supports these 

reforms" (2003: viii). 
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Over the years, the total constituted 2.4 percent* of the government expenditure 

budget allotted for education country's' GDP, and 9.4 (UNDP 2007). Currently, 
and specifically of higher percent of total government more than 20 percent of the 
education in Ethiopia has expenditure. In 2002- 2005 the education budget is allotted to 
augmented. In 1991 the figure rose to 6.1 percent of higher education, 
educational expenditure GDP and 17.5 percent of total 

Table 1: Public Expenditure on Higher Education in Ethiopia 

Year 
EDUCATION 
SHARE As % 
of national 

budget 

TOTAL EDUCAION 

BUDGET IN BIRR 

HIGHER EDU-
CATION AS % 
OF EDUCA-

TION 
BUDGET 

HIGHER EDU-
CAION SHARE 

IN BIRR 

2005/06 (1998 E.C.) 17.82 5,990,600,000.00 25.3 336,172,830.00 
2006/07 (1999 E.C.) 24.6 7,632,100,000.00 22.7 310,247,960.00 

2007/08 (2000 E.C.) 22.8 9,372,900,000.00 25.6 411,092,100.00 

2008/09(2001 E.C.) 23.6 11,340,700,.000.00 22.6 480,538,130.00 

Source: MOE Abstracts for the years 2005/06-2008/09(compiled by the writer) 

The percentage of budget al- for low income and develop- this is also a healthy trend 
lotted to higher "education" is ing countries. The fact thaTlt thaFhas contributed a lot to 
higher than the world average has been possible to maintain the growth of the sector. 

Table 2: Share of Public Current Expenditure Allotted to HE in Africa (2000-2004) 

Region Low income countries Developing Countries 

Africa , including 20.7 20.8 

Francophone Countr ies 21.2 21.2 

Anglophone Countr ies 18.2 17.9 

Other Countr ies - 25.9 

Outside Af r i ca 16.5 18.7 

Combined Average 19.7 19.7 

Source: World Bank (2008:13) 

Expectedly, in countries 
where universal primary 
education is attained or 
nearly so, the trade off among 
the various sectors of 
education would allow the 
budget for the higher 

education sector to grow. 
Ethiopia is regarded as an 
exception due to the fact that 
despite yet not attaining 
universal primary education, 
it allocates a significant 
portion of its education 

budget to higher education. 
This allocation is' still 
expected to rise in the years 
to come as evidenced in the 
draft document of the 
Education Sector Develop-
ment Plan (ESDP) IV. 
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Public Expenditure per 
Student 

The financing of the HE 
sector could also be gleaned 
from the expenditure allocated 

to individual students. In 
terms of expenditure per 
student, Africa has been 
identified as a continent that 
has shown continuous decline 
over the last fifteen years. 

Africa's average annual 
expenditure per student stands 
at USD 2000 the respective 
average for non- African 
developing countries (World 
Bank 2010). 

Table 3: Expenditure per student in Higher Education 

\ 

Region Early 1990s Around 2003 
Africa 2,900.00 2,000.00 

Low income 1,800.00 1,330.00 

Other 2,800.00 3,200.00 

OECD 9,700.00 11,500.00 

Non-African developing countries 460.00 875.00 

World 2,550.00 4,600.00 
World Bank (2010:21) 

In Ethiopia. the public 
expenditure per student 
calculated by MOE (2006) is 
Birr 6.646.00 (USD 485). 
This figure is very low as 
compared to countries with 
similar level of development. 
With the devaluation of the 
Ethiopian birr, the amount is 
still expected to go down. 
The fact that this figure has 
continuously declined over 
the years is also a worrying 
trend. Amidst such austerity, 
the choice for institutions is 
either to struggle- to meet 
increasing demands with the 
limited budget they have or to 
be victims of the 
deterioration of quality that 

comes with the lack of 
budget. As evidenced in the 
2007-2009 ' quality audit 
reports of HERQA, Ethiopian 
institutions are currently 
suffering from both. 

One possible explanation for 
the decline of expenditure per 
student in Ethiopia should be 
the strain the system is 
experiencing as a result of the 
ever-increasing expansion 
which has not been followed 
by a corresponding rate of 
increase in educational 
budget. Although the overall 
budget for higher education 
has shown a constant 
increase over the years, it has 

not kept pace with the 
increase in the number of 
higher education students. 

The overall global trend in 
terms of expenditure on 
higher education is that the 
growth of public resources 
will not go in tandem with 
the growth of the student 
population. According to the 
World Bank (2010), higher 
education students in Africa 
have increased 3 times in the 
last 15 years while public 
resources allotted to the 
sector have only doubled. 
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By the year 2015, the level of 
expenditure expected could 
be 75 percent higher than the 
volume of public resources 
that may be mobilized (Ibid). 

The implication of such a 
huge growth for funding is 
clear. For many countries in 
Africa, the current 
enrollment growth rate will 
not be financially sustainable 
(World Bank 2008), and 
there will be a significant 
financing gap that has to be 
met through the introduction 
of a variety of strategies and 
mechanisms (World Bank 
2010). The actual financial 
implication is such that 
countries will have to seek 
international financing 

equivalent to 150 percent of 
national funds if they are to 
respond to quantitative 
development while ensuring 
a level of quality considered 
'favorable' or at least 
'acceptable'- implying an 
estimated 60 percent of 
dependence on external 
assistance (Ibid). 

The situation in Ethiopia 
does not look any different. 
Considering the current rate 
of expansion, Ethiopia will 
be one of the countries with 
the highest number of 

students in the continent by 
2015. According to the 
World Bank (2003), 
Ethiopia's effort of meeting 
Education for All (EFA) 
goals and expansion at the 
various levels of education 
will not be financially 
sustainable in the near term-
even with substantial 
financial support from donor 
agencies. This entails the 
introduction of a plethora of 

strategies that help transfer 
\ 

some of the cost from the 
government to the society. 
Such schemes should 
principally focus on 
diversifying the resource 
base and utilizing available 
resources efficiently. Below 
we'll look at some of the 
strategies that can be 
considered. 

Resource Diversification 
Schemes 

Among the various resource 
diversification schemes 
employed by many countries 
the most common appear to 
be heightening household 
contributions, introducing 
cost-sharing, income 
generation by universities and 
international aid. 

Transferring the increasing 
financial burden from the state 
to the private sector is 

considered as a viable strategy 
funding higher education.. The 
share of private contribution in 
higher education financing 
shows an expanding trend in 
Africa accounting for one-
quarter of national expenditure 
(World Bank 2010). In Cote 
d'lvore, where the private 
sector share of 30 percent was 
secured within a decade, the 
higher education system's 
accommodation capacity 
increased at a reduced cost to 
the government (World Bank 
2008). 

In addition to favorable legal 
frameworks and incentives, 
government can promote the 
growth of the private sector 
through such schemes as 
student loans, scholarships and 
tuition fees. As reported by the 
World Bank (2010: 149-150), 
in Burundi government grants 
scholarships to 25 percent of 
students attending private 
institutions. Botswana has 
adopted a similar policy since 
2007. 

In Kenya and Tanzania, 
students in private institutions 
are eligible for student loans. In 
Mozambique, the provincial 
scholarship fund provides 
support to students in both 
public and 
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Private HEIs. The Mozam-
bique government also uses its 
quality enhancement and 
innovation fund to finance 
both private and public HEIs. 
(Ibid) 

Income generation is another, 
source of revenue for HEIs. 
Such schemes as contract 
research, consultancy services, 
lease of university assets, 
teaching for fee-paying 
students, etc are major sources 
of generating income. 

The overall rate of income 
African higher education 
institutions generate is about 
30 percent of their income 
ranging from less than 5 
percent in„ Madagascar and 
Zimbabwe to 56 percent in 
Uganda and 75 percent in 
Guinea- Bissau (World Bank 
2010). 

Donor support is also 
considered as one source of 
revenue for the public system 
in less developed countries. 
The share of international aid 
provided in support of the 
higher education sector in 
Africa is considered to be low. 
Currently, the figure stands at 
USD 600 million per annum 
and constitutes one- quarter of 
all international aid to the 

education sector in Sub-

Saharan Africa (Ibid). 

Efficient Utilization of 
Resource 

Although the above strategies 
could be regarded as resource 
diversification schemes, 
efficiency gain through proper 
utilization of resources also 
has a serious impact on 
financing. The internal 
efficiency required of HEIs 
can be materialized through 
such considerations as having 
the right student/faculty and 
student/staff ratio, reducing 
student repetition and drop-
out rates, out-sourcing non-
academic services, 

introducing distance education 
etc. Although the major focus 
in internal efficiency is 
reducing unit costs, it also 
assumes that administrative 
costs incurred should not 
dominate over resources for" 
academic activities and 
research which are considered 
as the guarantors of quality. 

C U R R E N T R E A L I T I E S IN 
ETHIOPIA 

Household Contribution for 
Higher Education 

In Ethiopia a significant 
number of students foot their 
higher education bill in full. 
The number of students who 

are enrolled in fee-paying 
programs of public institutions 
is significant. In 2007/08, out 
of the total 221,668 students 
enrolled in public institutions, 
127,033 ( 57 %) were enrolled 
in regular programs leaving 43 
percent of the students in the 
category of fee paying 
programs identified as 
evening, summer and distance 
(MOE 2007/08). This is 
significant by any standard. 

Moreover, the non-government 
sector also enrolled 48,802 
students (18% ) for the same 
year. Although the private 
sector holds a big potential in 
developing the higher education 
sector, the stunted growth over 
the last three years is a 
worrying trend. This sector has. 
also been recently barred from 
offering training in distance 
mode and in such areas as Law 
and Teacher Education. This 
will reduce the existing 
household contribution to 
higher education in Ethiopia 
putting more pressure again on 
the government. 

Cost-Sharing 

In Ethiopia higher education 
has far too long been totally 
free of charge. Neither tuition 
fees nor fees on services such as 
food and lodging provided were 
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charged. The sustainability of 
such a system in light of the 
expansion planned, the benefit 
that higher education accrues 
to the individual and the 
question of equity necessitated 
a reform on such a regressive 
financing system.Accordingly, 
government started, with the 
assistance of the World Bank, 
exploring the introduction of a 
cost-sharing system in the 
public higher education sector 
as early as 1990. The scheme 
was introduced in October 
2003/04 academic year. The 
recovery of payments from 
this scheme has started as of 
2006/07. As reported by the 
World Bank (2010), the yearly 
collections totaled Birr 
516,039 in 2006/07 ; Birr 1, 
240,115 in 2007/08; and Birr 
2,420,310 in 2008/09. 

As elsewhere there's a 
significant doubt on Ethiopia's 
capacity to collect the differed 
payments from graduates 
(Chapman 1999); however, 
the potential for cost-sharing 
to supplement on government 
revenue is not disputed. Cost-
sharing * is expected to 
comprise as much as 20 
percent of the total cost of 
running the higher education 
sector by 2020(World Bank 
2003). 

Recurrent Budget and its 
Composition 
The composition of the 
recurrent budgets of Ethiopian 
public universities indicates 
that 40 percent is spent on 
salaries; 20 percent on student 
welfare expenditures as food, 
housing and medical services; 
10 percent on educational 
materials and the rest on such 
expenses as services, 
maintenance and grants 
(World Bank 2003). In 
addition to being the source of 
both financial and 
administrative strains for 
public universities, the 
existing pattern of expenditure 
requires an adjustment in 
favor of those activities 
directly related to the teaching 
learning process. 

Student-Teacher Ratio 

As noted by the World Bank 
(2008) the average student 
ratio for public HEI of 
African countries is supposed 
to be 23:1. The Ethiopian 
ratio has shown a constant 
increase over the years. It 
was 1:8 in 1992; 1:12 in 2003 
(World Bank 2003), and now 
has gone up to 1:25 (MoE 
2008/09). This is basically 
the result of the expansion 
and needs to be monitored 
more closely so that it does 

not go beyond an acceptable 
range. 

Income generation by HEIs 

Ethiopian public institutions 
heavily rely on public financing 
whereas their private 
counterparts fully generate their 
own income from students. As 
noted by Belay (2005), the 
income generation activities of 
most of the public institutions 
are limited to education services 
(in the form of evening, short-
term, summer and distance 
education); consultancy; farm 
income; rent income; and sale 
of services (e.g. Hospital, 
pharmacy, workshop, printing, 
catering). Overall, the internal 
income they generate does not 
exceed 10 percent of their total 
recurrent budget. The effect of 
such resources in terms of 
supplementing expenditure per 
student and improving quality is 
widely recognized. 

POLICY OPTIONS 

If the current trends continue 
apace, the growing enrollment 
rate planned in Ethiopia will not 
be met through an exclusive 
reliance on government 
funding. The major mechanisms 
to be employed in setting a 
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direction on financing the 
higher education sector should 
thus focus on designing 
comprehensiveL mechanisms of 
resource mobilization, 

allocation and utilization. It is 
essential that policy directions 
in Ethiopian higher education 
financing should consider the 
following: 

The Need for Performance-
based Budget Allocations 

The traditional historical 
budgeting which institutions 
adopted too long has not been 
effective in the creation of 
higlily responsive HEIs. This 
has led to the introduction of 
performance-based budget 
allocation in many countries. 
The Ethiopian Higher 
Education Proclamation 
(2009) considers this as 
essential and dictates that our 
HEI. would be required to 
apply it as of September 2010. 
As a good move in the right 
direction, this has to be 
strengthened and its 
applicability should be sought 

*as urgently as possible. 

Strategic Management of 
Student Flow 

One cannot naively assume 
that the expansion of the 
higher education sector per se 
results in positive gains unless 

there's a strategic management 
scheme attached to it. If not 
managed properly, the 
increasing student flow could 
lead to undesired results in 
terms of creating a learned 
community with no 
employment and/or under 
employment. This is even 
common in developing 
countries like Nigeria where 
graduate unemployment 
extends to 22 percent. In 
Francophone Africa the 
unemployment rate extends 
upto 25% and the over-
qualification to 30% (World 
Bank 2008). 

Although there has been a 
scheme in Ethiopia since 2008 
to change the program mix of 
HEIs on the basis of a 70:30 
annual intake ratio in favour 
of science and technology 
over social science and 
humanities, a lot remains to be 
done. 

Such schemes as the 
availability of a national labor 
observatory that gauges 
supply and demand in this 
direction was suggested for 
Ethiopia as an indispensable 
instrument as early as 2003 
(Cf World bank 2003), but has 
not been effected yet. The 
same is true of individual 

institutions which do not as a 
matter of practice trace the 
destination of their graduates 
and gauge what the market 
requires. 

Strengthening Cost-Sharing 
as a Funding Strategy 

Cost-sharing is now 
incorporated as a funding 
strategy in many countries to 
meet the continuing demand 
from an expanding tertiary 
system. Ethiopia has been wise 
in introducing such a system 
despite its political sensitivity. 
Though difficult to see its 
benefits in the short term, this 
scheme will in the future have a 
significant implication in 
revenue generation and 
widening access to higher 
education. For this to happen, 
however, improvement in the 
direction of proper cost 
estimation, strengthening the 
tax collection system, 
addressing problems of default, 
awareness creation, dedicating 
extra revenue generated through 
the system to higher education 
purpose are in order (Teshome 
2005). 

Public-Private Partnerships 

The provision of 
accommodation and food in 
Ethiopian HEIs will continue to 
be a burden on the government 
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for some time to come. With a 
fledgling private sector, it may 
be argued that government has 
no choice but to continue to 
do the same. However, 
experiences elsewhere show 
that with a substantial 
encouragement and support 
from the government (through 
such mechanisms as non fiscal 
incentives of providing land, 
soft loans, etc and tax 
incentives), there is the 
possibility of enticing the 
private sector to invest in the 
line of business. The general 
investment provisions that are 
designed to encourage investors 
in Ethiopia should thus be 
modified to attract investors in 
this area. This should not, 
however. preclude the 
government from playing the 
role of a facilitator and 
regulator. 

Currently, Ethiopian HEIs 
generate a limited share of 
their income. The policy 
direction stipulated in the 
Ethiopian Higher Education 
Proclamations (2003. 2009) 
calls for the establishment of 
an Income Fund at public 
HEIs. However, a lot is yet to 
be desired from the HEIs 
themselves whose rate of 
income generation will have 
to improve in order to 
supplement the financial 

-austerity they may lace in the 
future. It is also imperative 
that our HEIs ensure the 

efficient use of meager 
government resources at their 
disposal. 

Promoting the Private 
Higher Education Sector 

The private higher education 
sector in Ethiopia 
accommodates around 17 
percent of HE students. 
Although there was a plan to 
upgrade the enrollment level to 
40 percent a few years back, 
the current direction is not 
indicative of such a trend. 
Unless the private sector is 
treated as a major part of the 
higher education landscape 
rather than an appendix to the 
existing system (Cf. 
Wondwosen 2008), its 
potential to assist higher 
education provision will be 
seriously curtailed. 

As a country that has chosen to 
further expand its HE sector, 
Ethiopia has no option but to 
broaden its financial base and 
augment the efficiency of its 
HEIs. In addition to 
strengthening the political will 
that is critical to the success of 
diversified strategies that need 
to he harnessed, institutional 
efforts should be directed at 
improving internal efficiencies 
and generating income if the 
ambitious plans of the higher 
education sector are to be 
realized. 
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The Role of HEIs in Knowledge Transfer 
Yasin Omer, ENALA, Customers' Relations Officer and Research Senior Expert 
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Introduction 

nowledge transfer (KT) 
is | \ the process that puts 
knowledge in action. In the 
academic context, KT covers the 
process of transferring 
knowledge, research, skills, 
experiences and ideas within 
universities, and f rom 
universities to the greater 
community of users (the 
business sectors and the wider 
community). The purpose of 
KT is increasing economic 
returns from this investment and 
achieving cultural, educational 
and social benefits for society 
(HMSO, 2003). 

In view of the above, this article 
tries to explore what knowledge 
transfer (KT) is; what the major 
activities of KT from an 
academic perspectives are, what 
the major KT process 
impediments are and how can 
KT occur. 

W h a t is K n o w l e d g e T r a n s f e r 
(KT)? 

According to Formica, Varblane 
and Mets (2008), the concept 
KT is defined as a process that 
puts knowledge in action. It 

relies upon the action and f low 
by w h i c h l a r g e l y t a c i t 
knowledge, not technology per 
se, is transmitted among people: 
f rom one unit (the source: a 
s i n g l e p e r s o n , g r o u p o r 
organization) to another (the 
recipient), with all kinds of 
feedback loops, the process is, 
in fact, complex and non-linear 
wi th a la rge n u m b e r of 
interactions, not simply a matter 
of knowledge that passes down 
a p r o d u c t i o n line l i nk ing 
academic researches upstream 
and their business counterparts 
downstream. 

From their illustration, it is 
possible to discern that K T is 
concerned with the subsequent 
absorption through which the 
recipient is affected by the 
experience of the source. How 
to transform knowledge that 
exists in a given unit into 
another is more difficult than a 
communicat ion problem that 
information technology (IT) 
tools can fully accomplish. 

Stanford (2005) on his part 
states that KT is an evolutionary 
p r o c e s s of c o m m u n i c a t i v e 
interaction. It involves human 
a c t i o n to c o n s t r u c t a n d 
transform a mental content, and 
then human interaction ( 'action 
of social relat ing') for an 
effective sharing of knowledge, 
i d e a s and e x p e r i e n c e s -
whereby mental tools akin to 
knowledge resource maps that 
' show who has what knowledge 
and what sources are used 

should be designed. ' 

As per Wiig (2005), KT is a 

process which gives attention to 

innovation not only in the sense 

o f s i g n i f i c a n t i d e n t i f i a b l e 

technological advances, but also 

f rom the perspectives of the 

d i s c o v e r y p r o c e s s and its 

i m a g i n a t i v e e x p l o i t a t i o n , 

effect iveness of the knowledge 

value chain, which allows for 

unrecognized means and ends to 

be d i s c o v e r e d . 

Hence, KT is about the 
e f f e c t i v e n e s s of the 
knowledge value chain, 
w h i c h a l l o w s f o r 
unrecognized means and ends 
to be discovered. 

To put it in a nut shell, KT can 
be illustrated as a participative 
engagement in the conversation 
between knowledge seekers and 
knowledge users. Conversations 
are the sense-making conduits 
through which knowledge flows 
(Kilpi, 2005). This is where 
learning dynamics and learning 
value can be optimized. From 
this perspective, an effective KT 
p r o c e s s d i rec t s its at-
t e n t i o n to a ' c o n s c i o u s 
c o n v e r s a t i o n " ( Y i n and Lin , 
2 0 0 2 ) as the cen t ra l ac t iv i ty 
that i n v o l v e s the d e p l o y m e n t 
o f a w i d e r a n g e o f so f t ski l ls . 
T h e s e s o f t ski l l s e n c o m p a s s : 
v a l u e s , m o t i v a t i o n s , attitudes 
and emotions, namely: 
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* Skill in self-awareness 
(recognizing your own 
strengths and weaknesses), 

* Skill in self-regulation 
(keeping emotions under 
control), 

* Skill in motivation (having 
optimism and personal 
drive), 

* Skill in reading emotions and 
motivation of other people 
(empathy), and 

* Ability to build and manage 
relationships (negotiation 
skills). 

2. What are the Major 
Activities of KT from the 
Perspective of Academics? 

A c c o r d i n g to N a t u r a l 
Environment Research Council 
(NERC in URL, 2005), trends 
in higher education shows that 
there are fiv6 major KT 
activities. 

2.1 Creation of new knowledge 
through research is often 
collaborative in nature. This 
mainly constitutes knowledge 
produced by the scientific 
community which • includes 
knowledge presented in 
scientific papers, pieces of 
scientific knowledge not yet 
formalized in a scientific paper 
and that type of tacit knowledge 
concerned with the 
methodology used in scientific 
processes and experiments. 
2.2 Exchange of knowledge 
through teaching, training, 
research or industrial partner-
ships involving faculty 
members and students. 

2.3 Application of knowledge to 
social and political issues of the 
day through participation in 

advisory boards, government 
consultations, advice to interest 
group, public commentary and 
other forms of community 
services. 
2.4 Codification of knowledge 

through written articles, 
conference presentations or 
patent application. 

2.5 Commercialization of 
knowledge through the 
development, exploitation 
and marketing of products 
for the domestic and 
international markets. 

Considering the prevailing 
situation and past experiences of 
St. Mary's University College, 
to see just an example in regard 
to our point of discussion here, 
the University - College is 
playing a pivotal role with 
respect to the enhancement of 
KT. As an illustration, one can 
cite the National Annual 
Conferences SMUC is hosting 
yearly, the eighth of which is to 
be held in September 2010. 
Moreover, we can observe 
its .assorted publications one of 
which is this bulletin that is 
serving as a forum for an 
exchange of views and ideas 
along with research studies 

3. What are the Major 
Impediments of KT 
Processes? 

Collected experiences from 
research efforts show that KT 
processes are, in general, affected 
to a considerable degree by a 
number of impediments. 
According to Volkova and 
Schmit, (2005), factors that 
hinder the desired course of KT 
processes include: 

v Inability to bring together 

the right competencies, 
V Inability to detect those 

competencies that" are 
highly intuitive rather than 
consciously perceived, 

v Internal conflicts stemming 
f r o m ' p r o f e s s i o n a l 
territoriality' in a given area 
of expertise. 

V Generational gaps, 
V Inappropriate identification 

of the key holders of a 
specific knowledge or 
content, 

v Problems with sharing 
be l ie fs , assumptions, 
heuristics and cultural 
norms, 

v Lack of or not well -
defined motivations and 
incentives aiming for 
s i g n i f i c a n t l y greater 
interaction among the 
parties involved in the 
transfer process, and 

v Inadequate mentoring or 
guided experiences. 

HEIs in Ethiopia (SMUC being 
one), should be ready to play a 
leading role to minimize, if 
possible, and gradually abolish 
the aforestated KT impediments. 

4. What are the Routes 
through which KT 
Occurs? 

KT can occur by various routes. 
Processes of integration, 
collaboration, communication of 
knowledge are associated either 
with the softer side of the 
transfer process, such as 
sponsored students, contract and 
collaborative research, or with 
the harder side of it, such as 
intellectual property, licensing 
and spin - off companies (Corti 
and Bianca, 2004). 
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4.1 Knowledge In tegra t ion 
Process 

With the advent of globalization, 
most countries are no longer in 
the age of information. 
Economies are shifting from 
information to knowledge 
integration economies. Hence, 
the view that the economy is 
poised to bounce forward has to 
be built on its knowledge bases. 
This requires an integrated 
approach to respond to the new' 
economic and social needs 
(OECD, 2002). 

Knowledge integration process can 
be examined from two angles: 

A. One perspective looks at the 
interdependency between 
academic institutions and small 
and medium sized enterprises (in 
Ethiopia's context it is between, 
micro and small sized ones), 
taking into account the number of 
research partnership between the 
former and the latter embedded 
in its environment. 
B. The second perspective 
reveals two basic types of 
relationship for knowledge 
t ransfer : 

Type 1 - T r a n s f e r of inputs 
( ' supply push ' ) . 

A type of relationship that 
concerns contract research, 
consultancy and other university 
out-reach initiatives to business, 
such as transfer of research, 
skills, management strategies and 
knowledge capital in general. 
This relationship emphasizes the 
supply input (of a 'knowledge 
package"). lending relatively 
little weight to the interaction 
with the end users. 

The crucial consequence of a 
linear approach to KT is that 
organizational and behavioral 
characteristics of local business 
enterprises, as well as their 
capacity to absorb the input 
transferred are neglected. 

Type 2 - knowledge t r a n s f e r 
designed in a demand- led way 
( ' d e m a n d pull ' ) . This is a 
coupling type of relationship that 
holds two properties: one 
property makes the relationship 
dependent on the needs of 
business and, therefore, its 
primary objective is that of fitting 
the cognitive characteristics of 
the recipient actors(Garavielli, 
Gorgoglione, and Albino Part 1, 
2001). 

A second property is that the 
relationship is driven by the 
interplay between the supplier 
and the receiver of knowledge. 
The better the interchange, the 
higher the value of KT, and the 
more intense and interactive 
process that by trial and error 
produces new knowledge at 
every stage (Ibid). 

It has been found that knowledge 
transfer, designed in a demand-
led way and capable of fostering 
tries with knowledge providers 
outside the region, is to a 
significant degree important in 
those regions or countries with a 
low density of knowledge 
services (which reflect an 
inadequate knowledge base) and 
where local firms and learners 
whose very limited capacity of 
absorbing new knowledge fields 
requires a language of 
communication that reflects the 
learners preferred ways of being 
instructed about that new 

knowledge (Kamitis, 2005; 
Powell, 1987; Todtling and 
Trippl, 2004). 

In these (badly in need of 
knowledge) regions, a critical 
role could be played by a 
relationship promoter who would 
be responsible for gathering 
subject - specific knowledge that 
backs local firms; thus, 
improving the effectiveness of 
the knowledge exchange 
(Gissing, 2005). 

Relationship management would 
contribute to raising the meager 
demand for the knowledge and 
skills available at university 
sites, redirecting a share of 
university research to be driven 
by small and medium sized 
enterprises (in our case micro 
and small sized ones). Ethiopian 
higher education institutions, 
such as SMUC should 
benchmark this invaluable trend 
and play a leading role to the 
advancement of demand - driven 
knowledge transfer towards 
micro and small sized 
enterprises. 

4.2 Knowledge Col labora t ion 

Knowledge collaboration 
describes an open process of 
value creation in which 
contributing members make 
every effort to capture all the 
relevant pieces of knowledge 
across functions, businesses, and 
even across nations. Different 
tools are used to create 
meaningful venues for 
collaboration. Namely: 

4.2.1 Traineeships/Internships 
4.2.2 Continuing Professional 

development 
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4.2.1.Traineeships/ 
Internships 

In the case of traineeships/ 
internships, KT occurs by means 
of interaction between the 
knowledge provider 
('teacher'/'instructor'/ ' lecturer') 
and the recipient individual 
('learner'/ 'student'/ 'pupil'). 
The training process enables the 
learner to use,in a well defined 
context, the knowledge 
transferred by the source. 
(Garavelli, Gorgogline and 
Albino). 

4.2.2 Continuing Professional 
Development (CPD) 

Continuing professional 
development (CPD) is one 
important form of KT, which an 
increasing number of universities 
are providing to business 
employees. Through CPD, 
businesses can raise the skill 
levels of their workforce and 
learn about the latest ideas, while 
universities gain access to latest 
development in professional 
practice (HMSO, 2003). 

4.3 Collaborative Research 

The collaborative research form 
of KT aims at promoting a 
cor~ext where academic 
researchers work alongside 
company employees for the 
purpose of creating, developing 
and testing a prototype based on 
their reciprocal ideas, and which 
could be the platform for the 
development of a new product 
or service possibly leading to a 
new venture creation that is 
focused on appreciation fields 
far from the original application 
of the knowledge transferred. 

In a collaboratory research 

focused on specific company 
problems and scientific research 
is carried out through the 
information between academic 
trained corporate researchers and 
university researchers willing to 
put their scientific results to 
practical use. 

By providing access to the use of 
collaborative infrastructure to 
groups of talented students or 
post-graduate students who can 
benefit from the knowledge 
exchange among the participants 
spending more time working 
alongside academic researchers 
and company employees on 
shared problems and projects, 
new business formation becomes 
more,likely to happen. (Ibid). 

Ethiopian higher education 
institutions, such* as SMUC 
should put collaborative research 
on their top agenda and serve as 
the platform for the development 
of a new product and/or service. 
In doing so, they back-up the 
realization of sustainable 
development. 

4.4 Knowledge Com-
munication 

Tacit knowledge is not 
transferrable without 
communication between 
individuals. In order to share 
knowledge, trust and 
understanding are important 
factors. Each participant in. the 
transfer,process needs to develop 
autonomous critical capabilities 
and practices for the purpose of 
making an effective use of the 
knowledge transferred. 

The extent to which knowledge 

communication is built on the 
principle of participation, by 
being evocative and not only 
informative, is a sign of how 
powerful it could be in shifting 
the current emphasis on 
information in favor of 
imaginative ideas to be 
converted into sound 
commercial ventures (Ibid). 

4.5 Knowledge Com -

mercialization 

The conversion of knowledge 
creation into economic 
knowledge that can constitute 
a business opportunity is the 
aim of an increasing number 
of academic institutions, 
which serves as: one-stop and 
incubation of research-based 
start-up centers. 

4.5.1 One - Stop Centers -

In this respect, there are 
universities that have set-up 
one-stop centers to guide 
faculty inventions and 
scientific research through the 
commercialization process. 
These centers are focused on: 

• How to assess the 
commercial application of 
the results of a research 
project,UK universities, for 
instance, have established 
scientific enterprise centers 
whose aims are 'to,foster 
the commercialization of 
research and new ideas, 
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to stimulate scientific 
entrepreneurialism; to 
incorporate the teaching of 
enterprise into the science and 
engineering curricula, to act 
as centers of excellence for 
the transfer and exploitation 
of scientific knowledge and 
expertise (European 
Commission, 2004). 

4.5.2 Incubation of 
Research-based 
Start-ups 

KT involves new business 
launches or identification of 
new business opportunities 
within the existing 
organizations (Amidon, 
Formica and Mercier, 2005). 

Universities and other higher 
education institutions that put 
in motion processes of 
knowledge transfer are often 
also interested in embarking 
upon a process of incubation 
ventures through which 
knowledge-based 
opportunities flow across 
conventional intellectual and 
business borders. In doing so, 
they support ventures that 
originate from scientific 
research. 

The incubation process, in 
general, is embedded in a 
physical and organizational 
infrastructure called an 
'incubator', which measures the 

success of higher education not 
only in the number of graduates 
but also in a faculty - students 
promoted real business start-ups 
(Diegemann, 2005). 

CONCLUSION 

This paper examined what KT 
is, what the major activities of 
KT are from an academic 
perspectives, what the major 
impediments of KT Processes 
are and when the routes KT 
occur. 

In conclusion, it is relevant to 
cite that the Ethiopian Higher 
Education Institutions, such as 
SMUC, should endeavor to 
serve as major avenues for 
knowledge transfer (KT) and 
innovate the existing channels 
for the purpose of pursuing a 
process of knowledge 
interchange conducive to 
higher productivity and 
sustainable development. 
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Confusing Words ... 
Continued from page 55 

Horde - Hordes of athletes running for marathon made our 
crossing difficult. 

Hoarse - After the stabbing accident. Tilahun's voice was 
slightly hoarse, (rough) 

Horse - Horses are eaten in some countries of the world. 

Human - All human beings must love each other for the 
prevalence of peace in the world. 

Humane - We've to be humane to those who suffer in one 
way or the other, (compassionate) 

Impetus - The moral support from my friends was a vital 
impetus in my success. 

Impetuous - He is so impetuous, he never thinks of the 
repercussions of what he does, (wishful) 

Inn, in - I will stay in the inn until you come back. ( in the 
restaurant) 

Innumerate - My little brother is totally innumerate. he 
doesn' t even add 2 and 2 without the help of a calculator. 

Enumera t e - Can you enumera t e all the benefits you get 
from your company? ( count) 

I n l a n d - Some seabirds often come in land in search of food. 

I s l a n d - Many Far East countries are made up several is lands. 

Jest - Many a true word is spoken in jest, fa saying] (joke) 

J u s t - We have to have j u s t cause to complain about people.(fair) 

J o g - We need to jog a while in mornings to keep ourselves fit. 

J u g - A jug of milk used to cost some 2t) cents in the good old days. 

Keen - His keen interest in his history subject indicates that 
he may become good historian. 

K i n - Who is your next of kin around to contact in case of emergency? 

Lair - The police caught the thieves while apportioning 
their loot in their lair, (hiding place) 

Liar - He told us that his friend is big liar. 

L a t e -1 know the late general when I was there. ( the deceased) 

1 et - The police let us know how our house was looted by 
the gangs. 

Lax - The ad hoc committee was lax in investigating the 
fraud. ( lenient) 

L u x - The SI unit for the measurement of illumination (light) is lux. 

Latter - The latter years in the age of a person are usually 
filled with reminiscent. 

Later -1 will cojrie later if you stay there until'noon. 

Letter - She is writing a letter to her friend in Amharic using the Eng-
lish letters. 

Litter - There are some litters in the bin. 

Leak - This barrel leaks, please get it repaired if possible. 

L e e k - This leek has turned out to be out of use. ( a kind of onion) 

Lick - The cat is licking its milk from the potsherd. 

Lead - The lead of this pencil is nearly finished. 

Lid - The lid of this clay dish is broken. 

Leeds - When are you going to Leeds, James? ( a city in Yorkshire, 
northern England) 

Lean -1 normally don't care for lean meat, I rather care for fat meat. 

Lien -1 don't think you'll secure the lien to sell the property of your 
debtor.( the right of claiming to sell or keep debtor's property 
as guaranty) 

Leave - At what time will you leave to London? 

Leaf - As the plane was delayed, 1 stayed in the waiting room leafing 
through magazines. 

- Some trees shed their leaves in one or the other season. 

Live - The event will be transmitted live on TV and radio.[ read as 'laiv'] 

- Where does your sister live?[ read as 'liv'] 

L e a s t - There is least probability of his presence at the inaugural ceremony. 

List - Your name is not included on the list. 

Lest - We must stay out of sight lest we be discovered. 

Lose - You will lose your head if you keep on worrying like this. 
Loose - Her hair hangs loose about her shoulder. 

* * * 

Lie (lies, lying, lay, Iain) - The town lay in ruins within three days. 

- Where does the blame lie? 

- There are many houses that have lain empty in the town. 

- We spent the weekend lying on the beach near our home. 

Lie (lies, lied, lied, lying) - Lying is one of the sins according to the 
Christian Bible. 

- Why would I lie you? 1 have never lied to any one. 

- I understand you have lied to me now. 

Lay (lays, laying, laid, laid) - Who is going to lay the table today? 

- He laid aside his book on the table and went to answer the phone call. 

- The lay people are not allowed to perform a Mass. ( not priest) 

- The victims of the massacre were laid to rest yesterday. 

- This hen has unusually laid two eggs at a time. 

$ $ $ 

"Speak properly, and in as few words as you can, but always plainly; for 

the end of speech is not ostentation, but to be understood." 

William Penn 
English religious leader (1644 - 1718) 
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R e f l e c t i o n 

S o m e Concerns in the Teaching of L a n g u a g e 
By: Hab tamu Lemma, Lecturer, SMUC 

Introduction 

Y 
I WO 

M tpq 
wo weeks after I started 
teaching grade twelve 

students as a novice English 
teacher, three students came to 
talk to me about 'a very 
important i s sue ' . They 
claimed to have been 
delegates of three sections I 
teach. The issue of concern 
they wanted to discuss was 
my method of teaching. 

According to those delegates, 
the way I was handling the 
subject was really helpful but 
only when they joined the 
university. They said their 
primary concern at that time 
was to pass the ESLCE 
which needs a different 
approach and choice of 

language focus than I was 
following then. In short, they 
wanted me to teach them as 
many items of grammar, 
vocabulary and reading as 
possible and forget about 
wr i t ing , speaking and 
listening. I tried to reason out 
and convince them that with 
the method I was using their 
concerns could also be met in 
addition to practicing the 
language for communicative 
ends. 

After the little discussion we 
had, I went to the library to 
check the contents of English 
language exams for grade 
twelve students. To my 
surprise, almost half of the 
questions for the last many 
years had been about 
g r a m m a r , a n d m a n y 
vocabulary and reading 
comprehension questions 
were also included. Only a 
few; of the questions had been 
about writing- mechanics, 
spelling etc. To pass the 
exams, therefore, one had to 

obviously acquire as much 
knowledge of grammar as 
possible and practice reading. 
I had to give in to the 
demands of my students 
despite what the course 
material suggested- language 
for communicative ends. 

Many years after that encounter, 
I had to face a similar 
challenge. This time, the 
challenge came from an 
unlikely source - the would be 
teachers who supposedly had 
be t t e r u n d e r s t a n d i n g of 
language teaching and what was 
meant by knowing a language. 
As a matter of fact, many of 
them were extension students 
who themselves had been 
teaching English language 
during the day time. 

The self- appointed delegates 
not only asked me to deal with 
formal grammar explicitly but 
also suggested a particular 
method of teaching. They 
wanted me to dissect and trisect 
sentences and help them do 
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the same through exercises. 

To make sure that the rest of 
the students bought the same 
idea, I did a kind of mini-
research in class. First I 
explained the suggestion made 
by the delegates, and I asked 
them to vote anonymously 
through writing. When I 
counted the votes, 1 found out 
that 28^(76%) students were in 
favor of the suggestion and 
only 4 (10%) wanted things to 
continue the same way. The 
rest 5 about (15%) wanted a 
combination of the twro 
methods. 

There are, of course, 
numerous incidents of this 
type that language teachers 
encounter nearly on daily 
basis. They are the kinds that 
urge teachers to pause and 
reflect about the antecedents 
of the problems and their 
solutions. 

Why do our students seem to 
have preference to be taught 
in a particular way usually 
contrary to the popular belief 
in language teaching and 
learning? Why do they 
consider practice in certain 
language items more useful 
than the others? This piece of 
article, therefore, is a humble 

attempt to shed some light on 
the possible root causes of 
such problems based on my 
p e r s o n a l e x p e r i e n c e , 
observation and reading. 

Three major areas of concern 
will be discussed here under 
as determining factors of 
classroom instruction and 
learning a language. These 
are: problems related to 
testing language abilities, their 
goal of language learning, 
their language background 
and s tuden t s ' cu l tu ra l 
orientation. 

Cultural Orientation 

Arguably, individuals are 
products of their cultures. By 
the same token, students as 
well as- t e a c h e r s are 
programmed, at least to a 
certain extent, by the culture 
in which they were raised. (It 
could well be assumed that the 
influence of native culture 
may be less pronounced on 
teachers due to their training 
and exposure to different" 
cultures). Even so, inevitably, 
students and teachers take in 
some values, beliefs and 
dispositions that are held with 
high regard in their native 
cultures. 

Scholars like Hofstede * (1986), 

for instance, argue that societies 
attach distinct roles between 
human 'unequals' based on 
their cultures. Teachers, 
therefore, are expected to teach 
and behave in a certain way and 
students are supposed to learn 
and behave according to the 
dictates of their culture. 
Similarly, there is a distinct 
relationship between the boss 
and his subordinates, between 
the old and the young, seniors 
and juniors as laid out by the 
culture in which they grew up. 
In societies like ours, teachers 
arc assumed to be omniscient 
and therefore the best way for 
students to acquire knowledge 
and wisdom is through listening 
and submission. They should 
also be highly respected. 

If we agree on what has been 
said here above, the role of 
culture in dictating classroom 
interaction is hence enormous. 
And teachers' awareness and 
readiness to put up with its 
influence is crucial so that 
teaching and learning can 
become fruitful. 

Classroom researches that focus 
on the issue of culture are also 

* Hofstede, G. (1986)Cultural 
Differences in Teaching and 
Learning. International 
Journal of International 
Relations. Vol. 10.pp.301-320 
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helpful in revealing the 
expectations, values, and 
beliefs students, and of course 
teachers, bring to the 
classroom. A rift in the 
expectations, beliefs, and 
values between teachers and 
students greatly hinders the 
effectiveness of learning and 
teaching whatever type of 
teaching method is employed 
in class or formally suggested 
by the curriculum. 

The Goal of Language 
Teaching 
Different learners may need a 
l anguage for d i f f e r e n t 
purpose. Those studying 
Secretarial Science and Office 
Management (SSOM) may 
need it for some other ends as 
opposed to those studying 
Accounting, Marketing, Law, 
or Information Technology. 
SSOM and M a r k e t i n g 
students, for example, may 
aspire and need to be able to 
speak fluently in dealing with 
customers in the world of 
work. Or they may deem 
speaking English unnecessary 
altogether, for they may be 
dealing only with local 
customers at work places with 
local languages. Accounting, 
IT. or Law students, on the 
other hand, may consider 

practice in speaking as sheer 
waste of time and would have 
wished more practice in 

reading, vocabulary and 
writing for various reasons. In 
a situation like this we have to 
pause and ask ourselves some 
questions. Do we know with 
what specific goals students 
come up with regard to 
learning English? Are their 
goals' compatible with the 
goals set in the curriculum? 
After all, are the goals set in 
the curriculum what students 
actually need to tackle 
language related problems in 
the real world of work? 

In a situation where students 
have a language goal contrary 
to what the teacher deems 
necessary, teaching and 
learning would be at odds. 
Students would be de-
motivated and disinterested 
because learning the. English 
language will not, in their 
analysis, ready them for the 
challenge in the world of 
work. Needless to say clearing 
such clouds precedes 
instruction. 

S t u d e n t s ' L a n g u a g e 
Background 

Teachers' • choice of 
techniques of teaching and 
language activities depends 
greatly on the objective of the 
lesson. It is also wise to take 
into account the language 

background of students in 
making such choices. If the 
tasks/activities or techniques 
demand high level of speaking 
or writing abilities, the 
objectives can't be achieved. 
In addition, students may feel 
that particular lessons are not 
meant for them and thus tend 
to shun themselves from 
involving in it. 

A good example for this is the 
response some students give 
when asked about the reasons 
for not getting involved in 
group presentations or debates. 
They say they are poor at 
speaking and since the skill is 
student X's or Y's realm, they 
will handle it. It is difficult to 
say these students don^t know 
what they are missing, but they 
prefer keeping quiet to getting 
engaged in an activity that 
demands certain language 
proficiency, which they may not 
have, and risk exposure amidst 
classmates. 

Teaching and Testing 
As the aforesaid episode in my 
introduction depicts, the types 
of tests teachers prepare greatly 
determine students' 
expectations about the method 
of teaching and the area of 
language focus. This is what 
testing experts call the 
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'backwash' effect of tests on 
instruction. If students are 
well aware of the items and 
formats of major tests and 
final exams, it is natural for 
them to expect the teacher to 
focus on those items and 
prepare them to achieve good 
results. In the same way, if 
some language skills, 
speaking for instance, are not 
going to be assessed, or 
constitute a negligible amount 
of the total mark, practicing 
such skills could be 
considered a waste of time. 
What is convincing for the 
students here is not the 
importance of such and such 
skills in the long run. What 
really matters for them is that 
their effort in practicing the 
skill/skills will not be 
rewarded here and now. . 

Language teachers, therefore, 
have the task of making sure 
whether all the skills and 
practices are properly assessed 
and performances are 

rewarded accordingly. 

A big bottleneck in this regard 
could be the monstrous nature 
of the task (considering class 
size), lack of expertise and 
time constraint. But it is the 
task of the language teacher to 
find a way out if developing 
the skills is absolutely 
essential. Some countries, for 
example, make a certain level 
of proficiency in speaking or 
writing mandatory criteria to 
pass national exams although 
they may not have experts 
who can assess achievement 
in the skills in a professional 
manner. Since students are 
aware that they need to have a 
certain level of mastery in that 
skill, all who aspire to pass the 
national exam engage in extra 
practice. As testing may have 
a negative backwash effect on 
instruction and learning, we 
teachers can also find a way to 
turn it around and make it 
play a constructive role. 

Conclusion 

In the above discussion, I tried 
to bring to light some issues 
for language teachers to 
ponder in order to maximize 
instructional effectiveness. 
However, it shouldn't be 
assumed that the list of issues 
discussed above is exhaustive. 
Age of students, sex, 
individual differences etc. are 
among the list that are not 
discussed. 

Understandably, trying to 
address all these issues in 
classroom instruction is a 
huge task that demands 
commitment, time, finance 
and other resources. But if the 
influence of the factors is as 
considerably serious as 
discussed above, more 
research, more debate and 
more discussions in the area 
can help to bring about 
effective language teaching 
classes in our schools, 
colleges, and universities. 

f 7 

Change has a considerable psychological impact on the h u m a n mind. To 
the fearful, it is threatening because it means tha t things may get worse. 
To the hopeful it is encouraging because things may get better. To the 
confident it is inspiring because the challenge exists to make things 
better. 

James Gordon 
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Educat ional Leadersh ip 
Goitom Abraham,V/President for Business & Adm., SMUC 

I asks of Educational 
* Leaders 

he specific task areas of 
leadership would vary from 
one situation to another. 
Broadly, leadership functions 
are the same for all 
enterprises. For instance, a 
major task of all leaders is 
how to influence the behavior 
o f subordinates so that the 
results of the system are 
attained. The goal of all 
enterprises is to obtain 
maximum performance from 
the members of the group 
w i t h i n the s t a n d a r d 
conditions set forth in the 
system's procedures. 

In the school system, leaders 
are expected to accomplish 
the following specific tasks to 
ensure that the system's goals 
and objectives are achieved 

I. Motivation 
In order to attain the goals of 
the school system, it is 
essential to ensure that each 

person from the leader to the 
gateman is making his or her 
maximum contributions. This 
obviously calls for the fact 
that each person must be 
motivated to put forth his/her 
best effort. Therefore, it is 
certain that the attitude of 
school leaders to teachers and 
other workers and the extent 
to which the leaders 
demonstrate an understanding 
of me teachers' and other 
workers' problems will 
significantly affect the 
performance and the end 
outcome of the school. If the 
leader places too much 
emphasis on the requirements 
and the needs of the institution 
and shows little concern for 
the basic needs of the 
personnel - particularly the 
teaching staff, it is unlikely 
that people within that system 
will be motivated to make 
their maximum contribution. 

There are at least three major 
ways by which schools or 
educational leaders can prepare 
conducive atmosphere that 
would motivate their staff for 
better results. These include the 
following: 

A . P r o v i d i n g i m m e d i a t e 
attainable goals toward 
which the staff should 
work.The programmes or 
goals that an educational 

. leader sets to his/her staff 
should be attainable. He/she 
should avoid setting over-
ambitious programmes. The 
point is that, working toward 
remote goals may have little 
meaning for teachers. 

B. E n s u r e t h a t t h e 
a p p r o p r i a t e "means a re 
provided for the at tainment 
of the goals set forth. It is 
useless to' set goals without 
providing the necessary 
means by which they could be 
attained. For example, when 
department or faculty heads 
request teachers to ensure 
high quality teaching, when 
they tell their teachers that 
students must be prepared 
well to obtain at least 90 
percent ach ievement in 
s t a n d a r d i z e d n a t i o n a l 
examinations, they must make 
sure that they have provided 
their teachers with facilities 
that would make that 
attainment possible. 
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M a x i m u m c o n t r i b u t i o n 
cannot be made when 
t each ing and l ea rn ing 
facilities are inadequate or 
not provided at all. Facilities 
such as library, laboratory 
etc. should adequately be 
made available. In brief, the 
conditions for success 
should be provided to 
enhance the motivation of 
the staff. 

A. Provide feedback. The 
third way of preparing a 

9 

good atmosphere for 
motivation is through 
feedback. Undoubtedly, 
feedback per se is an 
important element in 
motivation. When goals 
have been set and means 
of achieving them clearly 
established, the staff 
would like to know how 
they are faring in their 
efforts. Feedbacks do not 
necessarily have to be 
positive; they should not 
be altogether negative 
either. On the other hand, 
for maximum 
effectiveness, . feedbacks 
must be immediate and 
specific. The sincerity of 
the educational leader may 
be doubted if the teacher is 
commended for things 
done months ago or if the 

comments are of general 
nature. Comments must be 
specific so that teachers 
have a clear notion of what 
they did well and where 
they need improvement. 
Besides, teachers can be 
helped to develop self-
evaluation skills. When 
teachers learn the qualities 
desired in a performance 
and obtain experience in 
judging their own work in 
terms of these criteria, they 
are better able to provide 
their own feedback. 
Gradually, self-

reinforcement and self 
correction of errors 
becomes an everyday 
technique of self 
improvement through 
learning from own 
experience. Thus, the more 
school leaders encourage 
the development of built-in 
standards of performance, 
the. less their task of close 
supervision will be. 

II . Understanding the 

Ability of Staf f 

It would be very difficult for 
a school leader to attempt to 
motivate his/her staff if she/ 
he makes no attempt to know 
them and ascertain their 
strengths and weaknesses. 

Since the school system 
would comprise people of 
different specializations and 
backgrounds, it is essential 
for the leader to get to know 
the characteristics and 
capabilities of the people 
under his/her supervision. 
He/she should strive to know 
about their likes and dislikes, 
personality traits, their 
temperament, and social 
habits. For example, a 
statement that can readily 
anger Mr. A. may make no 
difference to Mr. B. 
Similarly; Mr. A's good 
humor and good human 
relations dispositions may . 
make him suitable for certain 
school assignments which 
may be unsuitable for Mr. 
B's personality. With 
adequate information on Mr. 
X and Mr. Y the leader 
would be in a better position 
to- know to whom he/she can 
delegate specific tasks or to 
understand and interpret 
individual behaviors. 

III. Match People and 
Position 

It is the school leader's (the 
managers') task to assign the 
right person to the right place. 
This implies that The leader 
should know the specific 
specialization of teachers and 
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minimum requirements. As 
various research findings 
indicate, it is common to find 
teachers complaining that 
they were being requested to 
perform tasks that are 
unrelated to their training or 
their own job expectations. In 
the school system where 
there is acute shortage of 
staff, teachers may be called 
upon to teach, in addition to 
their own * special subject, 
other subjects , lacking 
teachers on grounds that they 
passed the subjects very well 
in their examinations. For 
example, a teacher of biology 
graduate may find himself 
teaching mathematics if he 
got a distinction in the 
subject in earlier 
examinations. This practice 
usually creates a situation in 
which the partially sighted is 
leading the blind. Besides, 
the biology teacher teaching 
mathematics as an additional 
subject is likely to spend 
more time preparing a 
mathematics lesson than he 
would spend to a biology 
lesson. Moreover, he would 
lack the confidence of a 
trained mathematics teacher 
in the classroom and the 
content coverage of the 
course would very likely be 
inadequate. 

A. Staff Orientation 

Staff induction/orientation is 
one of the major tasks that 
school leaders should take 
into account. After the staff 
have been recruited and 
assigned, it is essential that 
those in leadership positions 
formally introduce them to the 
system so that adjustment 
problems confronting the new 
staff can be minimized. A new 
teacher coming into a school 
system needs to know how the 
system operates. If he/she is 
quite unfamiliar with the 
whole atmosphere he/she 
becomes insecure and 
apprehensive of many things. 
He/she may even decide to 
leave the school for good 
earlier than expected. Unless 
she/he is adequately informed 
of the ways things are done in 
the new system, he/she would 
mostly fumble and stumble. 
Generally, a considerable 
amount of time and money 
could be invested in the 
recruitment and selection 
process and this investment 
could be dissipated and 
possibly lost if the new 
personnel are not given the 
chance to contribute 
maximally to the work of the 
school through lack of 
orientation and induction. 

School leaders should 
therefore be able to see the 
importance as well as the 
relevance of induction 
programmes to the 
effectiveness of activities of 
the school system. If they are 
left to fend for themselves, 
and discover the new system, 
new staff will be forced to act 
on a trial and error basis and 
by the time corrections are 
being made some harm might 
have been done. Hence, it is 
vitally important that even 
when school leaders appear to 
be 'too busy' to introduce new 
staff to their systems, they 
should. delegate this 
responsibility to their 
immediate subordinates or to 
members of staff who have 
not only been in the system 
for a long period but have also 
a deep insight into the 
problems and operations of it. 

Human maladjustment can be 
expensive and detrimental to 
organizational effectiveness 
and expectations. The type of 
environment in which the new 
staff finds himself/herself and 
the first impressions he/she 
has in his early'days would go 
a long way to influence his/ 
her behavior and morale 
within the system. 
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B. Staff Training/Dev-
elopment 

Staff development is one of 
the most significant facets of 
every leadership role. Staff 
development implies the ways 
and means by which the 
leader recognizes staff 
performance needs and the 
extent to which the leader 
shows interest in ensuring that 
staff needs are met through 
programmes that would 
improve the qualitative and 
quantitative contributions of 
staff to the overall goals of the 
system. Such programmes 
would aim at enabling 
individuals within the system 
to be more effective in 
performing their work or at 
preparing individuals for 
greater responsibilities. In the 
school system, four types of 
staff development progammes 
can be conceived as indicated 
under. 

1.Training/development 
programme that aims at 
correcting certain 
deficiencies identified 
(remedial training). For 
instance, teachers employed 
into school systems that are 
different from their own or 
teachers coming into 
different socio-cultural 
systems may need to 
undergo such a training/ 
development programme. 

2.Training/development' 
programme that enables 
the teaching staff to face 
the challenges resulting 
from innovation in the 
school curriculum or 
technological change 
(refresher training). When 
a new curriculum is 
introduced, it becomes 
necessary to train teachers 
of the new subjects in the 
new approach and its 
implications for students 
evaluation. School leaders 
must recognize the need to 
the knowledge of their staff 
in their subject areas. This 
kind of updating can offer 
grounds for acceptance or 
rejection of the new 
approach, and most 
important of all, it would 
equip the teacher with the 
latest developments in his/ 
her field. 

3.Training/development 
programme that enables 
non-professionals to 
professionalize. Some 
instructors may not be 
professionally trained. We 
may offer new graduates 
entry into the classrooms 
whether- they are 
professionally adequately 
trained or not. Thus, 
graduates without additional 
professional assistance may 
find it difficult to manage 
their classrooms 
successfully. Therefore, 
leaders in the school system 

are required to arrange 
professional training 
programmes for new 
recruits. 

4.Training/deveIopment 
programme which enables 
the professionals 
themselves to acquire 
higher qualifications for 
greater responsibilities 
and status within the 
school system. Most 
common under this category 
is arranging programmes for 
first degree holders to 
pursue post-graduate 
programmes. ; Staff 
development programmes 
contribute not only to the 
effectiveness of the 
attainment of organizational 
goals but also serve as 
potent instruments of 
motivating people and 
influencing their behavior in 
the organization. 

II. Staff supervision and 
assessment 

Supervision plays a major role 
not only in creating a positive 
relationship between the leader 
and his/her subordinates but 
also in providing ample 
evidence upon which 
assessment can be based. In the 
school system, supervision 
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helps the teacher to 
understand the purposes, 
responsibilities, and 

relationships of his/her 
position and the directions of 
his/her efforts. It should be 
also noted that the term 
'supervision' does not mean 
'policing'. The activities of 

. 'policing' are quite different 
from those found under 
actual supervision. In this old 
.form of supervision, the 
school leader's function is 
almost wholly disciplinary. 
The leader sees himself as 
law enforcement agent in the 
school system. Actual 
supervision however involves 
giving guidance to members 
of the school system so that 
they can be self directing or 
they can function effectively 
with minimum supervision. 
The. leader gives clear 
guidance as to steps, methods 
and goals of work and makes 
personal examination of the 
work of the individual 
workers without straining 
relationships. To facilitate 
effective supervision, the 
following essential activities 
must be recognized. 

1. The leader must give 
careful and detailed 
assignments to members 
and identify problems and 
solutions in carrying out 

these assignments. 

2. The leader must under take 
a quick follow-up on the 
assignments to ensure that 
there is no 
misunderstanding of tasks, 
methods and procedures of 
carrying them out. 

3. The leader must ensure 
that steps are taken to 
correct weaknesses, if 
any. 

4. The leader must arrange 
for supplementary 
individual supervision and 
direction of staff and 
should be available for 
guidance in the case of 
difficulties. 

5. The school leader should 
also arrange for individual 
assessment of staff efforts 
and should not be stingy 
with praise where it is 
necessary. 

In assessing staff, emphasis 
must be placed on the 
requirements of the position 
and the relevance of the 
s ta f f s contributions to the 
institution's activities, 
aspirations and objectives. It 
is often said that quality of 
teaching or, teacher 
effectiveness as a whole is 
very difficult to assess. This 
is because judgments on 
teachers are not objective 

enough to admit of accurate 

and consistent observations. 
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"Good leaders make people 
feel that they're at the very 
heart of things, not at the 
periphery. Everyone feels 
that he or she makes a dif-
ference to the success of the 
organization. When that 
happens people feel centered 
and that gives their work 
meaning. " 

Warren Bennis ^ 
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This new column is intended to serve especially students of the English lan-

guage at any level including those of the tertiary ones. We hope it will 

also be welcomed by students who strive to improve their language profi-

ciency. We expect much especially from language instructors to send us their 

contributions to this column. 

Confusing Words 
(Part One, A - L ) By: Fanta Ayalew, Lecturer,SMUC 

A 
f J s we all know. 

English is one of the 
languages in the world that need . keen interest and ! 
continuous effort to have a 
L ood command of the skills 
w h i c h enable the 
communicator to reach a 
commendable level of 
fluency. To this end, the 
learner is expected to give 
more emphasis specifically to 
some parts of the language in 
order to avoid confusing 
diction and gradually have an 
overall good mastery of the 
language. The following 

words are among those parts 
of the language which 
students might get confusing 
due to the spelling or sound 
similarity they have. It is, 
therefore, highly advisable 
for a student to give due 
attention to these sample 
collections which are 
randomly taken from useful 
sources. • In regard to 
instructors' participation in 
this new column, we kindly 
invite all professionals in the 
field to send us his/her 
linguistic contribution. 

According to the traditional 
grammar, e v e r y word of any 
language is never out of the 
eight parts of speech; namely, 
noun, pronoun, adjective, 

verb, adverb, preposition, 
conjunction, and interjection. 
As a matter of fact, it is quite 
understandable that a word 
by itself is nearly 
meaningless. To whichever 
part of speech it might 
belong, the meaning of a 
word is clearly and 
unambiguously understood in 
its context when it is properly 
used in a sentence. For 
example, if we take the 
multifunctional word 'can' , 
and ask people to tell us its 
meaning, we will definitely 
hear various responses. Let 
me begin with that of mine. I 
say, 4Can is tin," in its noun 
form; you my brother may 
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say, 'Can is a modal verb 
which means, 'to be able to'; 
my sister who's reading over 
there may say, 'Oh, can is an 
action verb which means 'to 
preserve food or drink in a 
container. The meaning of 
'can ' , hence, goes varying as 
you go on asking people 
further, and you don't have to 
wonder or become confused if 
you probably listen to or read 
this perfect sentence, " We can 
can our fruits into cans for 
sale as long as the canned 
cans can resist the 
attractiveness of other cans in 
the canning industry." 

If we do agree on what we 
have seen here above, let me 
go to some of the aforesaid 
confusing words and try to 
show their differences at least 
in one of their respective 
contextual meanings. The 
meaning of the words 
according to the context they 
are used may be indicated at 
the end of the sentences when 
it is deemed to be necessary. 
And I would like to confess 
the fact that I have taken some 
sentences fully or partially, as 
the case may be, from the 
dictionary I referred to. 

God willing, we will be 
entertaining other important 

points such as homophones, 
homographs, homonyms, 
synonyms, paronyms, 

oxymoron, false friend (it 
exists in language also, not 
only in human relationship), 
idiolects, idioms, dialects, and 
more others in future editions 
of The Teacher bulletin. For 
the continuation of. this 
column, as mentioned earlier, 
the participation of interested 
academicians in the field, 
within or without St. Mary's, 
is vitally needed. For today, 
let students enjoy themselves 
with the following debut 
which could be considered as 
an ice-breaker in this regard. 

Abate - The fighting hasn't shown a sign of abating yet. ( 
become less in severity) 

Abet - She abetted him in the killing of his friend. ( help 
or encourage to do wrong) 

A b o a r d - Some 157 people were aboard when the plane crashed. 

A b r o a d - She studied her P h D a b r o a d . 

Accept - Will you accept the offer they made? 
Except -1 accept all the suggestions except the one you 

told me now. 
Expect - Do you expect me to go with you later? 
Respec t - We have to respect ail people especially elders. 

Access - Do they have an access for the internet? 
Assess - We tried to assess what we need to improve our services. 

Adapt - These foreigners are well adapted to our coun-
try's hot weather, (get used to) 

A d e p t - She is very adept at dealing with the media. (skillful) 

Adopt - Madonna and her husband are adopting two 
Malawian kids. (raise ) 

A d o r e - She adores cream cake more than anything else, (love) 

A d o r n - The bride's hair was adorned with various decorations. 

Advise, Advice - I adv i se you to fo l low the advices o f 
your parents. 

Affluent - Affluent nations have moral obligation to 
help poor nations. 

Effluent - Effluents from the surrounding factories find 
their way into the rivers of the town. 

Affec t - HIV and A I D S a f f e c t the society in one way or 
the other. 

Infect - People who're infected with HIV and AIDS 

should be cared by the community. 
Effect - The resignation of the minister was effected immediately.-

The effects of economic and social instability greatly affect 
the country. 

Altar - The priest put the Eucharist on the 
altar for consecration during the Mass. 

Alter - We had to alter some of our plans for fear of additional ex-
penses. (change) 

Ant - Ants are hardworking insects. 

Aunt - My aunt lives in Gonder. 

Ankle - She hurt her ankle when she fell down yesterday. 

Uncle - He has two uncles and three aunts. 

Apatite - Fertilizer producers use apatite as an input, (mineral) 

Appetite -1 don't know the reason but I lost my appetite these days. 

Apiary - A place where people keep their bees in hives is called apiary. 

Aviary - Different species of birds are kept in this aviary. ( an enclo-
sure for birds) 

Arc - The ball made a shape of an arc before it touched the net. ( curve) 

Arch - Many churches have arches at their entrance. ( curved structure) 

Arch- - Who is the archbishop of this diocese? ( a bishop of the 
highest rank) 

Ark - The Ark of the Covenant is claimed to have been existing in 
Ethiopia since the time of Menelik I. (the tablet or plaque on 
which God's laws are written) 

Aisle - In some churches, the aisles are wider, (the long narrow space 
between the rows) 
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Isle - Philippines is made of over 7,000 isles, (islands) 

Arsonist - The New York wildfire was said to be started 
by arsonists, (set fire purposely) 

Arsenic - Glass manufacturers use arsenic to remove im-
purities of color, (chemical) 

Attention - Please give your attention to what the teacher 
is saying now. 

Tension - We have to be free of any tension when we sit 
for exams, (anxiety) 

A while - Please let's keep silence for a while. 

A w h i l e - Let's rest awhile before we begin the second half. 

Bare - Abebe Bikila won the Tokyo Marathon in his bare 
feet* ( without [shoes] ) 

Bear - We have to bear in mind that success is the breed of 
hard work. ( keep) 

- Some animals bear their young in fall, (give birth 
autumn) rivers of the town. 

— People who're infected with HIV and AIDS should be 
cared by the community. 

Beer - Some people are fond of drinking beer. 

Bead - Most Oromo girls decorate themselves in beaded 
hair styles. ( small round piece of ornament with 
holes in the middle) 

Bid - They offered us the contract, for we had given the 
lowest bid. (competing price) 

B a c o n - John ate a slice of bacon this morning. ( meat from pigs) 

Beacon - As a sign of victory, the soldiers lit a chain of 

beacons across the mountains. 
(fire that serves as a signal for warning or felicitation) 

Beckon - He beckoned us from a distance to go nearer 
and sit beside him. 

Beach - Let's go to the beach and let the gentle breeze cool our face (shore) 

Beech - That beech tree is the oldest of all those trees 
around, (kind of tree) 

Bitch -1 extremely dislike the insult, "Son of a bitch!" and 
I have never said it to anyone. 

B e a k - Some birds have big beaks as a means to win their daily bread. 

B e a k e r - She gave the children beakers of juice. ( handle- less cup) 

Bicker - Why should we bicker with each other over minute issues? 

B e g o t (-ten) - Jesus is bego t t en Son of the Almighty God, 
not created, (fathered) 

Bigot - He was known to be a loud-mouthed bigot, 
(intolerant person) 

Beside - You can sit bes ide me. 

B e s i d e s - She won't mind your being late - besides, it's hardly your fault. 

B r a k e - The driver said that the brake of his car had been defective. 

Break - We heard the sound of breaking glass. 

B r e a c h - If you breach this rule, you will be sued accordingly, (break) 

Breech - Breech birth is highly dangerous for both the mother 
and the baby. 

B r e a m - Breams are found especially in lakes and rivers, (kind of fish) 

Brim - Please don't fill the glass up to the brim. 

Bald - At twenty my brother was already going bald. ( without hair) 

Bold - We took the bold step of kicking our opponents, (courageous 

- I told you to write the heading in bold. ( l ike the way bold is written) 

B o a r d - The school has been run by the board of trustees for the last ten years. 

Broad - Some antibiotics such as amoxicillin are believed to be 
broad-spectrum. 

B e a n - I have some coffee beans if you are ready to prepare a nice coffee now. 

Been - She has been here with us since this morning. 

Bin - Why don't you empty that litter bin? 

B e a t - Your son and my son are b e a t i n g up our son. 

Bit - A bit advice can save life. 

Beet - Some people suggest that the nutritive value of beet is low. (beetroot) 

Bereaved - The bereaved family couldn't easily be consoled. ( death 
occurred in the family) 

Bereft - Having received the last written warning, he felt totally 
bereft, (loss of hope) 

Berth - She booked a berth on the train from London to Aberdeen. 

B i r t h - The bir th of Jesus was foretold by the prophets of the early years of the BC. 

Boar - The Christian religion doesn't allow believers to eat boars' meat.(pig) 

Bore - We need to use hard substance to bore a hole, (dig) 

- My wife bore me three children in twelve years time.. 

Boast - Do you have to boast about your achievements? 

Boost - We have to work hard to boost our country's economy. 

B u m p k i n - It is not fair to call a countryman bumpkin. ( uneducated, ignorant) 

P u m p k i n - Pumpkin is edible while gourd or calabash is not. ( vegetable, 
'dubba' in Amh.) 

B u t t - He was hit by the butt of the rifle in his face. ( the thicier end of a gun) 

But - It's but stupidity if you're going to miss this chance, (only) 

Cannon - Cannon is one of the weapons that have been a threat to 
human life on Earth. 

Canon - Normally, catholic saints are canonized after their death 
according to the canon of the church. 

Canoe - Let's use that canoe to cross the river, (small boat) 

Cap - Put on your cap to protect your head from the sun's rays, (hat) 

Cape - A land that sticks out to the sea is called cape. 

Cup - Use that cup if you want to drink tea. 

C a r e e r - What do you like to be your career in the future9 (field of profession) 

Carrier - We saw an armored troop carrier passing by our village, 
(that carries sth.) 

Cast - Jesus ordered Peter to cast his fishing net into the sea. 

Caste - The caste system of India has caused the Dalits to suffer. 

C e d e - After the war, we were forced to cede one of our ports. ( give unwillingly) 

S e e d - The seeds of the beans will germinate if they get good temperature. ( plant) 

- Tiger Woods has usually been the No. 1 seed in golf tournaments, 

(expected to win). 
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Cell - He has been imprisoned in a small cell with ten 
inmates for the last five years, (jail) 

- All living things are made up of cells. 

Sell - We cannot sell this idea in this campus, for it does-
n't hold water, (can't convince) 

Sale - The total sale of today is not more than Birr 10,000. 

Sail - We sailed the whole day from one end of the lake to the other. 

Cent - Don't ever think that a cent has no value. 

Sent - My father sent me some money last week. ( SP and 
PP form of the verb send) 

Scent - Some flowers give off pleasant scents, especially 
at night, (good smell) 

Chalk - A teacher knows well the qualities of chalks. 

C h o k e - Take care when you eat, otherwise, you get choked. 

Channel - All the ships and boats should pass through 
this narrow channel. 

C a n a l - The excavation of the canal of Suez was started in 1859. 

C h a s e - Chasing criminals is the main responsibility of the police. 

Chess - Playing chess is one of the pastimes. 

Chaste - Staying chaste until the time of marriage has reli-
gious blessing, (not making love) 

Chest - He was shot in the chest in the fierce fighting. 

Cheap - The price of this car is very cheap. 

Chip - Please pass me the potato chips. 

Cheep - The chick is cheeping weakly, (chirping) 

Cot - I've to by a cot to my newborn baby. ( a bed for babies) 

Collage - The children made a eollage of postcards. ( art work) 

College - 1 learn at St. Mary's College. 

Con - It's quite a con - you get half the food for twice the price! (trick) 

- You don't have to be conned, weigh up the pros and cons of the matter before. 

Cone - Part of the road had been coned off for repair work. ( conic objects were put) 

Concubine - In olden times, some people used to have concubines. ( mistress) 

Porcupine - Porcupines defend themselves with their quills.(small 
animal, 'jar? in Amh.) 

Concur - Our decision concurs with that of the previous committee. ( agree) 

Conquer - Unless we fight forcefully, we will be conquered, (defeated) 

Comma - In the sentence "Ann, John, and Magus are my friends", I 
used two commas. 

Coma - The man who's been in coma for the last five days passed 
away this morning. 

Compliment - His compliment to her alleged beauty was a bit exag-
gerated. (praise) 

Complement - It is when the wife complements what her husband 
lacks that their marital bond becomes more attractive, 
(add something to make something else better) 

Continual - The continual advertisements on TV are distracting, 
(frequently repeated) 

Continuous - The rainfall was heavy and continuous, (nonstop, uninterrupted) 

Cook - I've been serving as a cook in this hotel for the last ten years. 

Kook - This man is unusually becoming a kook these days. ( strange, eccentric) 

Cheek - My tears ran down my cheeks when I heard of my mother's death. Courtesy - He could at least have had the courtesy to say sorry, (politeness) 

C h e e k y - D o n ' t be c h e e k y to th i s ex ten t , ( d i s r e spec t fu l ) 

C h i c - Y o u r ha i rcu t is ch ic . ( a t t rac t ive and s ty l i sh) 

Curtsy - - Japanese wives are known for their curtsy to their husband, 
(bow down to show respect) 

Create - Christians believe God created the world and its contents 
within seven days. 

Cheat -1 cannot say I have never cheated my wife since the Crate - Please pass me that crate of wine bottles. 

Chick - The pigeon disappeared leaving her chicks alone, (baby bird) 
What a beautiful chick you have! (young woman) 

time we got married. 

Chit - Have you cleared the chit for the rent of the house? ( bill) 

Chore -1 usually dislike working the chores at home, (the 
routine works, like washings) 

C o a r s e - The flour is coarsely ground, (not finely smashed) 

Course - We'll take four courses in the coming semester. 

Click - To read this file, click twice the 'open' icon. 

Clique - The personnel manager along with his clique is 
conspiring to harm the GM. 

C l o c k - "A dysfunctional clock perfectly works twice a day." 

Cloak - He is a wolf in sheep's cloak. 

Coast - The oil spill near the coasts of the Gulf of Mexico, 
Louisiana, and Texas has entailed an untold dam-
age to the surrounding ecosystem. 

Cost - How much did your car cost you? 

Coat - The medal is not gold as it seems but it is coated 
rather, (thinly covered) 

C u e - With a nod of his head, the drummer cued the lead singer in. (sign) 

Q u e u e - W e q u e u e d up for th ree h o u r s to get the t ickets . 

D a m p - Damp places are favorable for the spreading of malaria, (wet, moist) 

Dump - Where do you dump your waste when the litterbin is full? (dispose, drop) 

D e c e a s e - The house will not be yours till after your father's decease, (death) 

Disease - P e o p l e d ie o f v a r i o u s d i seases . 

Deal - Let's deal with the first issue before we go on the next one. 

Dill - Use one teaspoonful of dill to season your sauce, (edible herb 
used as spice) 

Dean - The Dean of the Faculty has called for a meeting. 

Din - The children were making a terrible din. (shouting) 

Decent - She is very much decent, so she must not be the one who's 
insulted you. 

Descent - Most whites in the US claim their line of descent back to 
the French and Anglo-Saxon ancestry. 

Dissent - We have to be wise enough in dealing w i t h d i s s e n t s 
amongs t us. (disagreement). 
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D e f e r - Can we defer making a decision until next week? (postpone) 

Differ - Though we are twins, my brother differs from me 
in many things. 

Deter - * he US tried to deter Iran from her suspected 
action of uranium fermentation but none of the 
attempts have resulted in any effect as yet. 

Detour - When you go to Dessie you will get many 

detours due to the roadwork. 

Deem - This age is deemed to be the age of Information 
Technology. 

Dim - The room is dim, please open that window. 

Deep - This well is as deep as 55 meters. 

Dip - You can.eat the br.ead by dipping into the stew. 

Desperate - It is common for some people to get desper-
ate in certain unfavorable situations. 

Disparate - The cultures of some societies in the world 
are totally disparate one from the other. 

Desert - She deserted her poor husband for another 
wealthy man. 

- Many Ethiopians lose their life in deserts while 
trying to emigrate. 

Dessert - We have finished eating lunch, please bring us 
the dessert. 

Desk - Please clean your desks. 

D'-sk - We work from dawn to dusk to earn our living. 

Discreet - We have to discreet not to offend people. ( care-
ful, cautious) 

Discrete - Our companies need to have a discrete identity. 
(separate) 

Distraction - Please stop your distraction from my studies. 
( cause to lose attention) 

Des t ruc t ion - The d e s t r u c t i o n of the infrastructure by the 
enemy of the country is regrettable.devastation) 

Discus - Athletes use the flat of their hand to throw a discus 
in track-and- field competition. 

Discuss - We have to discuss the issue thoroughly before 
we decide anything. 

Dairy - Due to lack fodder problem, we couldn't run our 
dairy as before. 

Diary - She always writes her daily experience in her diary. 

Die - The doctor professed that that patient will die within a 
week's time. 

Dye -1 will dye my hair black if my wife keeps forcing me 
to do so. (to ink) 

Dead (adj.) - He has been dead for ten years now. 

Died (v.) - She died of cancer some three years ago. 

Dole - The bereaved wife doled out the clothes of her hus-
band to the poor.(give them as alms) 

Doll - The doll of my son is stolen, (toy) 

Drag - The man was dragged for ten meters by the car 
before he died. 

Drug - Some drugstores wrongly spell their name as 'dragstore'. 

Dregs - Prostitutes are considered to be the dregs of any society. 

Ear - The ears of this dog are unusually big. 

Err - To err is human, to forgive is divine, (make mistakes) 

Eerie - She heard the eerie noise of the wind howling through the 
trees, (frightening) 

Each - Unless human beings love each other, they'll never get out of 
the quagmire they're in. 

Etch - The students etched their names on their desks, (traced) 

I tch - I couidn't bear the itch on my back. ( a feeling to rub it with your nails) 

E m p a t h y - One who is devoid of empathy is but empty. ( t o feel the feeling of others) 

Apathy - Rigging elections by insincere parties results in voter apa-
thy. (insensitiveness) 

E m e r g e - Malaysia is one the emerging economically powerful nations in the world. 

Merge - If we can merge our companies, we will become highly com-
petent in the market. 

Emigrate - Millions of Germans emigrated from Europe to America 
in the nineteenth century. 

Immigrate - The US government has been encouraging people to 
legally immigrate to America from different parts of the 
world through DV lottery. 

M i g r a t e - Rural people usually migrate to towns in time of bad harvest. 

Enter -You could enter the house if you knew my presence inside. 

Inter - We interred the deceased fiends of ours in the desert, (bury) 
Inter- - The production of WMD including intercontinental missiles 

should be banned. 

Intra- - We have to avoid intrafamily disputes as much as possible. 

Especially - These buildings are not especially large, (exceptionally) 

Specially - This perfume is specially made for women, (particularly) 

ESP (abbr.)- English for Special Purpose; Extra Sensoiy Power 

Exalt - He was exalted to a ministerial position within three years of 
his graduation. 

Exult - The Spanish team exulted at their victory of the 19th World 
Cup. (became happy) 

E x a c e r b a t e - Your negative reaction may exacerbate the conflict, (aggravate) 

E x a s p e r a t e - The very thing you came late exasperates me a lot. ( annoy) 

Fal l - Take care not to miss the rungs, lest you will fall down and hurt yourself. 

Fail -1 always fail to meet deadlines in submitting my papers. 

Feel - Did you feci that she had felt something bad when she saw her ex-husband? 

Felt - This Taiwanese felt cleans the board very nicely. 

Fill -1 ate to my fill, I just want something to drink now. 

Fare - These days the fare in every means of transport is soaring. 

Fair - The national election was unusually free and fair. 

Fan - The fan doesn't work properly. ( ventilator) 

Fun - Without money there is no fun. 

F a r t h e r - 1 can't go far ther with you, I am very much tired. ( of distance) 

F u r t h e r - 1 don ' t want to go on arguing with you f u r t h e r . 
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Feat - Climbing up the ladder of success requires a great 
deal of feat. ( hard work) 

Feet - The height of this edifice is 100 feet. 

Fit - This jacket doesn't fit me any more because I have 
put up some weight. 

Fad - My coat which was bought from the flea market has 
faded just within a month. 

Fed -1 am fed of your murmuring, please keep quite! 

Fez - Some Muslim men with their fezzes on their head 
came yesterday. 

Phase - The project is planned to go through three phases. 

Finnish - The official language of the Finnish people is Finnish. 

Finish - Please finish your work before lunch time. 

Flagrant - The flagrant misuse of the organization's 
property will eventually affect the renewal of 
your contract, (bad action, an abuse of a right) 

Fragrant -1 like the aroma of f ragrant herbs and flowers, 
(pleasing smell) 

Flash - Please stop flashing the torch on my eyes. 

Flush - Let's not forget flushing toilets after use. 

Flee - We don't have any place to flee if an epidemic erupts. 

F l e a - I bought this shirt from the flea market. ( l ike Sunday market) 

Flour - Bread is normally made of wheat flour. 

Floor - The floor of this house is plankton. Foreword 

F u n n e l - Please use a funnel to pour the ground coffee into the kettle. 

Tunnel - The Hamas people of the Gaza strip are said to 
have many tunnels through which they trans-
port the livelihoods they need. 

G a y - Mr. Johnson, the renowned gay activist, was shot dead 
yesterday. 

G u y - The guy with whom you came last time is my uncle. ( person) 

Gem •• Gem is a precious stone that has been cut and pol-
ished for use. 

Gum - The old lady gummed the food she was served, 
(i.e., she doesn't have teeth) 

Goad - The thought of exams next week is a great goad 
to the students to work hard. 

God - Those who don't believe in God or any god are 
called atheists. 

G o r g e - Abbay gorge is uniquely known for its rugged terrain. 

Gorgeous - He looks gorgeous whenever he is in his 
new suit. (attractive) 

Gorilla - Gorillas are mostly found in West Africa. 

Gueri l ( l )a - Nowadays, guerilla fighting has become obsolete. 

Grease - Please put some grease on the chain of your bike 
to protect it from friction. 

Greece - Greece is under public unrest due to the austerity 
policy the government has recently introduced. 

Great - Many a great prophets and prophetesses of the 
world had foretold the end times of our planet. 

G r a t e - You have to grate the carrot before you mix it with the potato paste. 

Greet - What happened to you yesterday? You didn't greet me well. 

Greed - Greed and selfishness are the worst enemies of humanity. 

G r i d - A grid of metal bars is place across some holes to stop people falling in. 

Guarantee - We need a 12-month guarantee in case this machine 
stops functioning, (warranty) 

Guaranty - According to the US, Iran is said to have been guaranty-
ing terrorism in the ME. 

Half - Three and a half million people gathered at the National 
Square to commemorate the Independence Day. 

Halve - The government has planned to halve poverty rate within five 
years time. 

Halo - The halo of the blonde hair curls of the Ukrainian PM, Ms 
Tymoshenko, is always carefully plaited and seems like the 
halo of a saint. (ring- like ) 

Hal lo /hel lo - He said "hallo!" and hung up [the phone] on me immediately. 

Hangar - The pilot placed the plane in the hangar after the passen-
gers had got off. 

Hanger - Please pass me that clothes hanger and let me undress. . 

Hunger - Hunger is the major challenge of the third world countries. 

Hat - Bush usually wears his panama hat whenever he goes to his 
ranch. 

Hut - Do you see that thatched hut? It's one of the oldest residential 
houses in Addis. 

Haven - Afghanistan is serving as a safe haven for so called terrorists. 

Heaven - For heaven's sake, please don't disturb me now. 

Head - Who is the head of this office? 

Heed - We have to take heed of the advices given by our customers. 

Hid - She hid the book in the kitchen.(simple past form of hide) 

Heal - This medicine has a high power of healing. 

Heel - My mum doesn't like high-heeled shoes. 

Hill - Let's climb unto the top of the hill. 

Heap - There is a heap, of debris when you go that way. 

Hip - These modern cafes are frequented by hip young lasses and 
lads, (fashionable) 

Hear (heard -1 could have heard you if you had called me aloud. 

Here - Success cannot be reached by sheer running of here and there. 

H e r d - Nowadays, you can't see a herd of elephants in Ethiopia due to migration. 

Hearsay - Never get offended by hearsay evidences, they might turn 
out to be false. 

Heresy .- People used to be punished by burning for heresy in ancient 
times, (be against the principles of one's religion) 

Heroin - So many people especially the young are addic ted to h e r o i n . 

H e r o i n e - Shewareged Gedle is a renowned Ethiopian heroine, (brave) 

Hope - 1 hope you will go with me. 

Hop - Why are you hopping? Is there any problem with your legs? 

H o a r d - Unprincipled and greedy merchants h o a r d goods and items 
to sell them for e x p e n s i v e p r i c e s w h e n t h e r e i s a h i g h 
d e m a n d . T o b e c o n t i n u e ( j p a g e 4 0 
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C O M M E X T J W Y ^ 

The Beginning: 
In the beginning God created the heaven and the earth. And the earth was without form, and void; and 
darkness was upon the face of the deep. And the Spirit of God moved upon the face of the waters. And 
God said, Let there be light: and there was light. And God saw the light, that it was good: and God di-
vided the light from the darkness. And God called the light Day, and the darkness he called Night. And 
the evening and the morning were the first day. (Genesis 1:1-5) 

Dear Reader, I hope by now 
you must be computer literate, 
if you are able to read and 
understand this article. I 
admit, in fact, that knowing 
the English language and 
having the knowledge or skill 
of computer technology have 
almost nothing in common, I 
mean, in case somebody wants 
to create an argument just out 
of curiosity. Let me take it for 
granted that we've understood 
each other and go to the 
computer stuff as an 
introduction before I begin to 
deal with the subject matter I 
am about to disclose a bit 
later. 

Well. I myself am not that 
much good at computers, 
though I claim'to be literate in 
it. Whatever the case, whether 
you. my esteemed reader, are 
computer literate or not. let's 
see some general facts 
assuming that we all have 

some basic knowledge about 
this modern gadget. Suppose 
you have a PC on your table 
now. For how long have you 
been using it? Have you ever 
been exasperated due to 
computer viruses that are 
created and spread by 
individuals whose positive 
energy is pitiably dominated 
by their negative energy? Did 
you ever face a hair-raising 
embarrassment and strike your 
table with your fist like me? 
How many times did you 
show your PC to a computer 
technician and pay some 
maintenance costs? Didn't 
your computer show you 
irritating messages such as 
"'Sorry, Access is denied" or 
,wthe file might have been 
corrupted", while you clicked 
to open a document? How 
many files did you get lost or 
corrupted? How many times 
did you get your computer 
formatted and reconfigured? 

On my behalf, I have been 
suffering a lot. But thanks to 
the IT technicians in the field 
of Computer Science, we get 
our computers cleaned, or 
formatted and reconfigured at 
last, though we may 
sometimes lose some 
important documents. And 
gradually, we are forced to 
change our computer for 
another one because an 
ordinary formatting ceases to 
solve the problem of our PC. 
The fate of the PC would be 
either to be dispensed with or 
be recycled. But in due course, 
we learn many things and take 
lessons through experience so 
much so that we will be able 
to operate the new computer 
carefully and effectively. This 
analogy is applicable to most 
of our worldly life. When the 
world we live in, i.e., Earth, 
was created, it is quite 
logical to imagine that she 
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was immaculate, which 
means without any virus like a 
new computer. But as time 
went, every sort of virus came 
into existence and started to 
delete and corrupt pious files 
from her temples and altars. 
As a result of the exponential 
proliferation and cataclysmic 
consequence of those viruses 
in the past countless eras and 
more alarmingly nowadays, 
behold, a time has come that 
the Earth, too, is badly in need 
of formatting and this process 
has been in place especially 
since the year 1914, i.e. as of 
the beginning of • WWI, 
according to some paranormal 
experts and religious analysts. 
From that specific global 
event up until the present time, 
the Earth has never been lucky 
to have a sigh of relief; rather, 
she has been immersed in an 
ocean of fire whose severity of 
burning has drastically been 
increasing from time to time 
beyond record level. But 
surprisingly, no body seems to 
understand the time and take 
the necessary precaution 
before the great deluge comes 
into being. This phenomenon 
reminds us of the carelessness 
of antediluvians who had 
given no ear to prior 
admonitions. 

As it was in Noah's day, so 
will it be when the Son of 
Man comes. For in those days 

before the Flood people were 
eating, drinking, taking wives, 
taking husbands, right up to 
the day Noah went into the 
ark, and they suspected 
nothing till the Flood came 
and swept all away. It will be 
like this when the Son of Man 
comes. (Matthew 24:37-40) 

Dear Readers, I am not trying 
to preach any of the religions 
herein. And I am not confined 
to any of the religious 
doctrines either. I claim to 
have freed myself from the 
shackles of myopic 
institutionalization, for I 
believe that it is not the 
institution that guarantees you 
salvation but it is your 
commitment on individual 
basis, not necessarily as a 
group, based on what you 
should/shouldn't do that 
makes you achieve your 
religious ambition. Here, I am 
trying to show you what have 
been said about the time we 
are in from different sources I 

was able to access Frankly 
speaking, if we see this time 
of ours from diverse 

/ 

perspectives with respect to 
the current global phenomena, 
which we can say they are 
precisely tailored to fit it, we 
may become astonished and 
may even at times tend to 
curse the day we were born 
like Job of the Bible, for it had 
exposed us to such painful end 
time predictions, as to my 
understanding, so to speak. In 

fact, the agony may not be felt 
equally in all of us because as 
we are different in natural 
composition our reactions to 
such spiritual happenings are 
likely to be variable to the 
extent of being oblivious in 
the case of some nonchalant 
people. It is also good 
sometimes to give your back 
against certain incidents, but 
when you do, you have to 
weigh both the positive and 
negative impacts to avoid the 
unnecessary regret later in 
case fatal consequences of 
miscalculations come into 
being. 

Normally the amount of 
cosmic rays entering and 
striking the Earth is fairly 
constant, but now because of 
the meddling with the upper 
atmosphere by rockets 
traversing and bombs going 
off the outer atmosphere's jet 
streams have been disturbed 
and diverted. Thus there are 
temperature inversions so that 
hot air perhaps cannot rise 
and whole lands become 
parched through lack of rain 
and through excess of heat. 
Temperature zones 
throughout the world are 
changing, mainly for the 
worse, and unless mankind 
rises up to control those who 
desire war, then mankind is 
going to have a pretty sorry 
time before they have a better 
time. Temperature zones 
throughout the world are 
changing, mainly for the 
ivorse, and unless mankind 
rises up to control those who 
desire war, then mankind is 
going to have a pretty sorry 
time before they have a better 
time. 
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time before they have a better 
time. However, we are now in 
the Age of Kali, the Age of 

-pain, suffering, and despair. 
Soon will come the dawn when 
Man can again hope and know 
that he is progressing towards 
greater things, greater 
happiness, greater spirituality, 
and greater faith in his fellow 
wen.(Chapters of Life, T.L 
Rampa) 

As to my understanding, I 
don't think we need any 
foreseer or interpreter now at 
this very moment to tell us 
what will happen in the very 
near future. It is not a matter 
of saying, "mark my words", 
or a sort of "whether you 
believe it or not" stuff. A time 
for such expressions has 
lapsed. We can simply deduce 
from what has been seen 
happening that our Earth is 
under reformation.' 

Here below I would like to 
remind you some global 
calamities I jotted down from 
my TV channels' news bar 
[Aljazeera, Press, BBC et al] 
when 1 was writing this piece 
[10/10/2010]; 

Torrential rain and 
consequential floods and 
landslides: 
In Pakistan over 1,600+28 
(flood and landslide) people 
died and thousands remained 
missing, 20,000,000 people 
affected, over 700,000 houses 
destroyed. more than 
5.000.000 people need urgent 

food aid, millions evacuated, 
the continuing rain set a major 
problem on the rescuing 
efforts, many provinces along 
with farms submerged, 
infrastructures destroyed, the 
impact of the disaster has been 
found to be incalculable, the 
eruption of waterborne 
diseases feared to entail 
epidemics like cholera. In 
China over 1,200 people died 
and more over 1,300 missing, 
infrastructures, farms and 
many houses destroyed. In 
Indian Kashmir 153 people 
died, over 400 missing. 
Central Europe (Germany, 
Poland, and Czech Rep.) 15 
people died, houses and 
infrastructures destroyed, over 
1,400 evacuated. North Korea 
casualty not explained but 
5,500 houses destroyed, 
45,000 people - evacuated, 
15,000 hectare of farm 
submerged, and 
infrastructures heavily 
damaged. The accidents were 
not stopped. 

Fire and Related Disasters: 

In Russia, wildfire killed over 
50 people and burnt a fifth of 
the country's wheat harvest 
along with a large portion of 
the forest, due to the fire's 
toxic gas emission residents of 
Moscow poisoned, smogged 
and over 700 people die daily, 
the accident was not yet under 
control. In Portugal wildfire 
was consuming the country's 
forest, no casualty reported. In 
China, goldmine fire killed 

several employees. In 
Argentina, 33 mining workers 
blocked in ,a cave of 300 
meters depth. In Afghanistan, 
10 NGO employees killed by 
the Taliban for their being 
"Christian Missionaries", 
some 11 NATO soldiers killed 
in various ambush attacks by 
the Taliban. In Iraq, as the 
contemporary tradition 
dictates it, over 150 people 
killed by suicidal bombers in 
Basra, Fallujah, Ramadi, and 
other places. In Greenland, a 
country-size iceberg detached 
from its former place and 
created an island of ice that 
blocks a passage there around. 
Iran introduced her new 
submarine that could protect 
her warships on the Persian 
sea. Iran announced that she 
will extend any assistance to 
Lebanon and Syria if they ask 
her to foil any offensive from 
Israel. North Korea fired 
artillery within her own 
territory to test her military 
might. The ex-president of 
Cuba, Fidel Castro, warned 
the US that Israel and US 
should refrain from attacking 
Iran, if they do so, the world 
will face nuclear arsenals. 
Some 433 banks in the US are 
nearly to declare bankruptcy 
due to global economic melt 
down. The unemployment rate 
is upping in the US very 
alarmingly. The price of 
grains especially of wheat is 
soaring up due to the wildfire 
in Russia. 
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The oil spill in the Gulf of 
Mexico is not yet solved, 
though the CEO announced 
the contrary and the 
surrounding residents are 
demanding compensation. The 
A1 Shabab of Somalia warned 
three NGOs to get out of the 
country; otherwise, they will 
'join the majority' and become 
martyrs of their objectives, be 
it humanistic or religious. The 
Gazans are out of power 
supply due to the discord 
between Hamas and Fattah 
(aka PA).The US and S. Korea 
are planning to show off their 
might by joint maneuver to be 
carried out soon. ... 

OK, what do you feel now at 
this very moment? Have these 
pieces of alarming news 
information evoked your 
emotion? In what way -
sympathetically or otherwise 
or may be you remained 
apathetic? Have you felt 
something promising for the 
betterment of our future or the 
opposite? I believe there could 
be so many other similar 
incidents worldwide which I 
haven't been able to 

access. These are simply the 
ones I have gleaned yesterday 
and today on certain TV 
channels, not from all channels 
of our planet though. As 
tomorrow is another day, I am 

sure this list will go on 
unabatedly in a frightening 
manner if I keep on writing the 
terrifying catastrophes 
worldwide until this bulletin is 
published. But I promised to 
myself that I will never add 
anymore even the world passes 
away for good except 
developments in regard to the 
aforesaid ones. 

I totally understand that 
depending on the intrinsic 
energy with which we are 
powered, and our natural bent 
thereof, the reaction we have 
to such news of the -current 
world varies tremendously. 
Some of us may say, "Then 
what? What is so special? 
Hasn't been the same from the 
very beginning of Time? ..." 
And some of us who have had 
an exposure to some readings 
like the Malthusian and Neo-
Malthusian theories may 
nonchalantly opine, "Well, 
this is not something 
astonishing. This is the way 
that nature preserves her 
balance. So we don't have to 
give a damn. This is just like a 
birth control by Ms Naturp." 
More on this, some of us who 
have some readings on 
occultism and religious scripts 
may suggest," Wow, does it 
mean the End Time 
predictions of Nostradamus, 

the Mayans, and many others 
are getting realized? Are we 
going to face the so called 
'eighth millennium' in which 
the world is going to be reset? 
Does it mean we are going to 
change this dimension and 
enter another one to which we 
are expected to traverse a 
higher vibration for the best 
alignment with the new form 
of existence on an 
intergalactic basis? Will there 
be another Bing Bang?..." 
Questions after questions go 
on incessantly....Whether we 
believe it or not, when we see 
our world from different 
angles it seems that she needs 
a sort of formatting and be it 
fortunate or unfortunate, it 
also seems inevitable that she 
will soon get this service of 
formatting and consequently 
the next step, the 
reconfiguration, will take place 

soon. This long awaited process 
of cleaning the planet has 
already been started long some 
time back and by now the job 
is being done rapidly as if the 
deadline is approaching. 
Understand-ably, we cannot 
see here all the predictions that 
have been foretold centuries or 
thousands of years ago. But 
we can go through some of 
them so that we are able to 
smmise what will/will not 
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happen in the time to come 
ahead. 

For convenience, let's use the 
phrase" According to. . ." and 
be patient to skim over some 
"According to"s. 

According to the Christian 
bible, it goes without saying 
that many Christians now 
believe this time around is a 
time in which the predictions 
of the Holy Bible are 
supposed to becoming 
realized. Though most of the 
predictions, especially in 
regard to the frightening 
phenomena that are taking 
place nowadays, are similar 
with those of other 
prophecies, the Christian bible 
relates all these disastrous 
calamities as the sign of the 
second coming of Jesus Christ 
in Whose name the religion is 
called after His departure. 

Alas for those with child, or 
with the babies at the breast, 
when those days come, [the 
days of the great tribulations] 
...For then there will be great 
distress such as, until now, 
since the world began, there 
never has been, nor ever will 
be again. And if that time had 
not been shortened, no one 
would have survived; but 
shortened that time shall be, 
for the sake of those who are 
chosen. ... Immediately after 
the distress of those days the 
sun will be darkened, the moon 
will lose its brightness, the 
stars will fall from the sky and 
the powers of heaven will be 
shaken. ... Take the fig tree as 

a parable; as soon as its twigs 
grow supple and its leaves 
come out, you know that 
summer is near: So with you 
when you see all these things: 
know that he is near, at the 
very gates. I tell you solemnly, 
before this generation has 
passed away all these things 
will have taken place. Heaven 
and earth will pass away, but 
my words will never pass 
away. Matthew 24: 15-36) 

Though the Christian religion 
has countless denominations, 
almost all of them admit that 
the current worldly situations, 
including the revival of the fig 
tree which is said to be 
symbolizing the temporary 
State of Israel, indicate the 
second coming of Jesus Christ, 
and when He does, they 
believethat there is a 
magnificent change to the 
status quo of planet Earth to 
the extent of resetting the 
configuration soon after the 
greatest formatting expected 
ahead. 

According to Judaism, the End 
Times are called The End of 
Days as is most frequently 
stated in the Tanakh of their 
religious book other than their 
widely known books of the 
Talmud and Torah. As a 
matter of religious fact, the 
Jews believe that their 
Messiah is not yet born and 
they are waiting for that day. 
They believe at the End of 
Days there will be many 

wonderful happenings in the 
world, such as the coming into 
this world of their Messiah, 
the gathering of the Jewish 
people from all over the world 
to the promised land of Israel, 
the change of the desert land 
of Israel into a fruitful garden, 
the rebuilding of the Temple 
of Solomon, etc. In regard to 
the tribulations in the End 
Times, i.e. before the Era of 
their Messiah emerges and 
that Messiah becomes the new 
leader of the world, they share 
those of the tumultuous days 
of the Old Testament of the 
Christian Bible. But after the 
great calamity they believe 
that the people of the world: 

"... shall beat their swords 
into plowshares and their spears 
into pruning hooks; nation 

will not lift sword against 
nation and they will no longer 
study warfare (Isaiah 2:4). " 

"And at that time there will be 
no hunger or war, no jealousy 
or rivalry. For the good will be 
plentiful, and all delicacies 
available as dust. 

The entire occupation of the 
world will be only to know 
God... the people of Israel will 
be of great wisdom; they will 
perceive the esoteric truths 
and comprehend their 
Creator's wisdom as is the 
capacity of man. As it is 
written (Isaiah 11:9): "For the 
earth shall be filled with the 
knowledge of God, as the 
waters cover the sea." 

According to the Islamic 
eschatology, Muslims 
also believe that there is a 
d a y o f Q i y a m a h 
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(Judgment), on which Allah 
will be winnowing His people 
from those of the people of 
Sheiten(Satan). Though there 
are some differences among 
the Islamic factions of 
especially Sunni and Shia, in 
most cases their takes on the 
Qiyamah day have many 
similarities and both have 
major and minor signs that 
prelude this decisive event in 
man's life on Earth. 

As in Christian prophecy, 
Islamic end time prophecy 
talks of a Day of Judgment, 
one called Qiyamah. The 
Judgment Day - Qiyamah -
parallel is just one of several. 
similarities between Christian 
and Islamic doomsday 
prophecy. Be-sides Qiyamah. 
Islamic prophecy about the 
end time talks of cataclysmic 
events, a Great War (Ai-
Malhamah Al-Kubrah), the 
emergence of a savior (Imam 
Mahdi), ihe return of Jesus 
(the Prophet Isa), and the 
presence of a false prophet 
(the Dajjal) in the period 
leading to Qiyamah. (from 
one yahoogroup site) 

The following signs are some of 
the major ones which indicate 
the approaching of the Last Day 
in Islamic religion. 

1. You will see people entering 
religion of God in crowds. 
(Qur'an Surat an-Nasr, 1-2) 

2. The coming of an Antichrist (evil), 
Imam Mahdi and then Prophet 
Jesus (who will combine forces of 
good, against evil), (Qur'an 
43:61) 

3. The blowing of Trumpet and the 
minor signs will precede them. 

4. The Sun will rise from the West 
instead of the East. 

5. The Earth will experience such 
big an earthquake that will cause 
mountains to -crush down, the 
Earth's inner body will break out 
and the Earth would be stretched 
out. 

6. Earthquake from the East, The 
West, and one in the Arabian 
Peninsula 

7. Gog(yahjuj) & Magog(mahjuj) 
will be released and will destroy 
the crops, animals, water and kill 
everything. Prophet Isa will take 
all the believers to the mountains 
and Allah will finally send worm 
to wipe out the barbar ic 
creatures. 

8. Smoke will spread and cause non-
believers to fall ill whereas the 
believers will have caught a mere 
cold. Later, Allah will send a 
cold wind, killing all the 
believers leaving only the 
Kufaars to see the last day till the 
Day of Judgment will arrive. 

The holy scriptures of major 
religions in the world, that is 
Judaism, Christianity, and 
Islam, have more or less 
similar scenario of the End 
Time we are talking about. It 
is also understandable that 
their source is nearly the same 
when we read their Talmudic 
or Biblical or Quranic books. 
Let me give you the following 
summary of the Quranic End 
Time signs. 

Abu Musa Ash'ari (R.A.) narrates 
that the prophet Muhammed 
(PBUH) said, "Qiyamah (the end 
day) will come... 

* When it will be regarded as a 
shame to act on Quranic 
injunctions. 

* When untrustworthy people will 
be regarded as trustworthy and 

the trustworthy will be regarded 
as untrustM'orthy. 

* When it will be hot in winter 
(and vice versa). 

* When the length of days is 
stretched, i.e. a journey of a few 
days is covered in a matter of 

hours. 

* When orators and lecturers lie 
openly. 

* When people dispute over petty 
issues. 

* When women with children 
come displeased on account of 
them bearing offspring, and 
barren women remain happy on 
account of having no 
responsibility of offspring. 

* When oppression, jealousy, and 
greed become the order of the 
day. 

* When people blatantly follow 
their passions and whims. 

* When lies prevail over the truth. 

* When violence, bloodshed and 
anarchy become common. 

* When immorality overtakes 
shamelessness and is 
perpetrated publicly. 

* When legislation matters 
pertaining to Deen is handed 
over to the worst elements of the 

Ummat, and if people accept 
them and are satisfied with their 
findings, then such persons 

will not smell the fragrance of 
Jannat. 

* When the offspring become a 
cause of grief and anger (for 
their parents). 
The following is part of a 
lengthy Hadith narrated by 
Hadhrat Abdullah Ibn Mas'ood 
(R.A.) when he inquired from 
Rasulallah (Sallallahu Alayhi 
Wassallam) about the Signs of 

Qiyamah. 

* Music and musical instruments 
will be found in every home. 

* People will indulge in 
homosexuality. 
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* There will be an abundance of 
illegitimate children. 

* There will be an abundance of 
critics, tale-carriers, back-
biters and taunters in society. 

* People will establish ties with 
strangers and sever relations 

• with their near and dear 
ones. 

* Hypocrites will be in control of 
the affairs of the community 
and evil, immoral people will 
be at the helm of business es-
tablishments. 

* The Masjid will be decorated, 
but the hearts of the people 
will be devoid of guidance. 

* The courtyards of Masjids will 
be built beautifully and high 
minrbars (pulpits) will be 

erected. 

* Gangsters and evil people will 
prevail. 

* Various wines will be consumed 
excessively. 

(Source: Doomsday scenarios in 
the religions - website) 

According to the Bahai relig-
ion, Bahahula, an Iranian 
founder of this religion 
around mid 19th century, had 
written down various prophe-
cies including the rise and fall 
of communism, the eruption 
of world wars, and many 
other things to happen in his 
future time before he passed 
away. Bahahula is said to 
have formulated the doctrines 
and canons of His religion 
from the holy books of both 
Islamic and Christian relig-
ions. This esteemed citizen of 
our planet has fantastic lega-
cies that are enshrined by His 

followers all over the world. 
He recommended the impor-
tance of uniting the people of 
the world in language and re-
ligion so much so that they 
would be benefited from the 
harmonious relationship 
thereof. The unity of the peo-
ple of the world in everything 
mainly in religion, language, 
and race are the core beliefs 
of Bahai. 

"O members of parliaments 
throughout the world! Select ye a 
single language for the use of all 
on earth, an. >dopt ye likewise a 
common script. ... This will be the 
cause of unity, could ye but com-
prehend it, and the greatest in-
strument for promoting harmony 
and civilization, would that ye 
might understand!" (Baha'u'llah, 
K i t a b - i - A q d a s , 1 8 7 3 ) 

"The unity of the human race, as 
envisaged by Bahd'u'llcih, implies 
the establishment of a world com-
monwealth in which all nations, 
races, creeds and classes are 
closely and permanently united, 
and in which the autonomy of its 
state members and the personal 
freedom and initiative of the indi-
viduals that compose them are defi-
nitely and completely safe-
g u a r d e d . . . " 
"A world federal system, ruling the 
whole earth and exercising unchal-
lengeable authority over its uni-
maginably vast resources, blending 
and embodying the ideals of both 
the East and the West, liberated 
from the curse of war and its miser-
ies. and bent on the exploitation of 
all the available sources of energy 
on the surface of the planet, a sys-
tem in which Force is made the 
servant of Justice, whose life is 
sustained by its universal recogni-
tion of one God and by its alle-
giance to one common Revela-
tion—such is the goal towards 

which humanity, impelled by the 
unifying forces of life, is mov-
ing. "( Shoghi Effendi, The Unfold-
ment of World Civilization, 1936). 

According to Jehova's wit-
nesses, who mostly share the 
biblical prophecies from both 
the old and the new testa-
ments, Jesus Christ along 
with His 144,000 co-rulers 
will rule Earth for 1000 years 
and change it to Paradise after 
the great war of Armageddon, 
between the Gogs and the 
Magogs (both are supposed to 
be enemies of God), they be-
lieve to be broken out be-
tween the good spirits led by 
Jesus and the evil spirit com-
manded by Satan. Before Je-
sus is anointed to rule this 
world, they say, God will 
cleanse the Earth from all its 
wickedness and Satan will be 
bound for 1000 years , so that 
he will be deprived of the 
golden chance he has now to 
mislead people into commit-
ting sins and crimes against 
the will of God.The following 
are some of the predictions of 
the Jehova's Witnesses: 

1. In October 1914, at the end of 
"seven times" Christ was in-
stalled as king in heaven and 
Satan and his angels were 
hurled down to the earth, mark-
ing the beginning of the end 
times ("last days"). 

2. Fulfillment of prophecies in 
Matthew 24, Mark 13, and Luke 
21 about the "conclusion of the 
system of things" has occurred 
since 1914 to provide a compos-
ite "sign" that Jesus' invisible 
presence in heaven has begun. 
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1. There will be a worldwide "cry of 
'peace and security"' before the 
"great tribulation" begins. 

2. All religions, represented by the 
Babylon the Great, except 
Jehovah's Witnesses, will be 
destroyed by the United Nations. 

3. Satan will attack God's people. 

Political rulers and other wicked 
people will be destroyed by God at 
Armageddon. 

According to Buddhism, the 
Last Day after which a new 
Buddha, in the name of 
Maitreya, comes and renews 
the old teachings of the former 
Buddha is indirectly indicated 
by the founder of the religion, 
Guatama Buddha, in such a 
way that the coming spiritual 
leader will rediscover the path 
to Nirvana (-fldh^). This 
spiritual leader is believed to 
be residing in one of the 
heavens before He manifests 
Himself when His time of 
rebirth or reincarnation 
becomes eminent most 
proba'bly in the near future. 
Before the second coming of 
the reincarnated Buddha, the 
following misconducts should 
rampantly be observed on 
Earth. 

According to the Sutta Patika 
the "ten moral courses of 
conduct" will disappear and 
people will follow the ten 
amoral concepts of theft, 
violence, murder, lying, evil 
speaking, adultery, abusive 

and idle talk, covetpusness 
and ill will, wanton greed, and 
perverted lust resulting in 
skyrocketing poverty and the 
end of the worldly laws of true 
dharma. 

As pa r t of B u d d h i s t 
eschatology, it is believed that 
the era leading up to the 
coming of the next Buddha 
Maitreya will be characterized 
by i m p i e t y , p h y s i c a l 
weakness, sexual depravity 
and general societal disarray. 
(Wikipedia). 

According to Zoroastrianism, 
which is one of the oldest 
philosophies that dates back to 
500BC, the golden age after 
the End Time is projected in 
such a way that Earth itself 
will be changed into Paradise 
and thenceforth all sorts of 
evil intentions and actions will 
give way for the prevalence of 
love and harmony amongst the 
people of this planet-

According to Zoroastrian 
philosophy : 
"...at the end of thy tenth hundredth 
winter...the sun is more unseen and 
more spotted; the year, month, and 
day are shorter; and the earth is 
more barren; and the crop will not 
yield the seed; and men ... become 
more deceitful and more given to 
vile practices, have no gratitude." 

"Honorable wealth will all 
proceed to those of perverted 
faith...and a dark cloud makes the 
whole sky night...and it will rain 
more noxious creatures than 
winter." At the end of this spiritual 

battle between the righteous and 
wicked, a final judgment of all souls 
will occur. Sinners whose bad deeds 
are more than their good deeds will 
be punished for 3 days, but will 
eventually be forgiven. The world 
will reach perfection as all evil traits 
such as poverty, old age, disease, 
thirst, hunger, and death will 
disappear from the earth. 
(Wikipedia) 

According to Hinduism, which 
has many things in common 
with Buddhism, when a 
society reaches a state of 
comple t e decadence in 
everything, the supreme power 
descends and corrects the 
anomalous situation. The time 
we are in is, according to the 
Hindus, the age of the 
penultimate Yug of the four 
Yugs (ages) which is known 
as Kali Yuga or the Dark Age 
and they believe that the Earth 
is nearing its final Golden 
Age. In this regard, the 
current condition of our planet 
indicates the inevitability of an 
external visitor, an Avatar like 
Jesus, in order to adjust the 
grotesque image of this world. 

Hindu traditional prophecies, 
as described in the Puranas 
and several other texts, say 
that the world shall fall into 
chaos and degradation. There 
will then be a rapid influx of 
perversity, greed and conflict, 
and this state has been 
described as: 
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described as: 

"Whenever there is decay of 
righteousness and a rise of 
unrighteousness, then I manifest 
Myself!" Bhagavad Gita (Chapter IV 
-V 
Thus, whenever there is 
intolerable evil and chaos in 
the world, there is an 
appearance of an avatar. In the 
current yuga, known as the 
Kali (the most evil) yuga, "The 
Lord shall manifest Himself as the 
Kalki... He will establish 
righteousness upon the earih and the 
minds of the people will become as 
pure as crystal." 

According to the End Time 
prediction of the ancient 
Mayan people, planet Earth 
will cease to exist in her 
present form as of the dawn of 
December 21, 2012(some say 
Dec. 22 of the same year). 
Some pessimists say planet 
Earth will collide with an 
asteroid called Nibiru from the 
outer space, some others also 
say that the fate, of Earth 
depends on our thinking and 
belief and the will power we 
have to change ourselves 
towards using our positive 
energy. So many scholars and 
researchers of both the 
scientific and mystic 
knowledge have tried to make 
sense of the Mayan 
predictions based on the 
Mayans' controversial 
calendar which is said to be 
ending on Dec. 21, 2012. 
Though many researchers 
believe that our earth will face 

a great catastrophe in between 
the years 2006 to 2016 
according to the Mayan and 
Hopi predictions, some others 
argue that there is a time of 
more than 200 years for the 
prophecies to be fulfilled. 
Nonetheless, it is more 
imperative to observe the 
current global happenings and 
admit that many incidents are 
gearing towards a certain 
persuasive magnitude which 
tempts us not to rule out our 
reservation, .that there would 
be someir'ag in the near 
future, though it may not be 
religiously right and logically 
viable to set a deadline as to 
when exactly it happens. I 
personally prefer here to pay 
attention to what Jesus said: 
"But as for that day and hour, 
nobody knows it, neither the 
angels of heavens, nor the Son, 
no one but the Father 
only. ''(Mat. 24:36) 

Both the Hopis and Mayans 
recognize that we are approaching 
the end of a World Age... In both 
cases, however, the Hopi and Mayan 
elders do not prophesy that 
everything will come to an end. 
Rather, this is a time of transition 
from one World Age into another. 
The message they give concerns our 
making a choice of how we enter the 
future ahead. Our moving through 
with either resistance or acceptance 
will determine whether the transition 
will happen with cataclysmic 
changes or gradual peace and 
tranquility. The same theme can be 
found reflected in the prophecies of 
many other Native American 
visionaries from Black Elk to Sun 
Bear. 

This concept that we can make 
choices concerning our future 
destinies is one found not only in 
Native American prophecies but is 
really an essential ingredient in alt 
true prophetic pronouncements. 
True prophecy is meant to be a 
reflection on the hidden natures and 
motivations of human behavior, both 
individually and collectively, as well 
as the future options based on the 
human ability to make a choice. 
True prophecy is thus more than 
merely a forecast. Its purpose is to 
provide the lesson that is to be 
learned from a potential future 
prognostication so that, if possible, 
the lesson is accepted and processed 
beforehand. Thus the course of the 
future can actually be changed, and 
a different pathway of prophesied 
events can be manifested into reality. 
( wikipedia) 

The Mayans have about seven 
predictions one of which is the 
following: 
The second Mayan prophecy 
announced that the behavior of 
humans would change on the eclipse 
of August II, 1999; they maintained 
that humans would either lose 
control of their emotions or 
strengthen their inner peace. On 
that day we saw a ring of fire cut 
across the sky. The physical changes 
i. i the sun will alter man's behavior. 

A collective conscience could 
appear: events which separate us 
but also unite us, such as 
aggression, hate, families falling 
apart, as well as ideological, 
religious, or nationality 
confrontations. Of course, at the 
same time, more people will find 
peace, control their emotions, be 
more tolerant, respectful, and 
comprehensive; mankind will have a 
higher level of internal energy. 

It is quite understandable that 
there are thousands of 
religions, faiths, beliefs, and/ 
or philosophies in the world. I 
would have mentioned the 
End Time predictions of all of 
them here if we hadn't time 
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and space limitations. 
Nevertheless, I should tell you 
with regret that I failed to get 

that of the prediction of 
Satanists, though I tried my 
best to contact them through 
their email. This is not only a 
matter of being fair; it is rather 
a matter of being both curious 
and fair as well. If anyone is 
interested to join the Church 
of Satan, though the process 
may take a year or so and the 
registration fee is a bit 
pinching (208.00 dollars), it is 
his/her right so long as s/he 
qualifies to be the disciple of 
His Excellency the Fallen and 
the Most Knowledgeable 
Satan. By the way, this church 
was established in 1966 by the 
renowned American scholar 
Anton Szandor LaVey(1930 -
1997) and by now the church 
has millions of followers all 
over the world, worshiping 
Satan openly or otherwise; 
after all. it. too, is a church 
and shouldn't be 

discriminated. And its 
members are not the poor like 
you and me. in case you claim 
to be so, I mean; they are 
millionaires and billionaires 
from all walks of life; 
politicians, musicians, artists 
from Hollywood of the US to 
the Bollywood of India, etc. 
Anyhow, as I mentioned 
earlier, even though I emailed 

them, I was not able to get any 
reply. Therefore, I should 
consult the Christian Bible 
from which LaVey's Satanic 
Bible was derived to have you 
at least a quotation. 

And he had power to give life unto 
the image of the beast, that the 
image of the beast should both 
speak, and cause that as many as 
would not worship the image of the 
beast should be killed. And he 
causeth all, both small and great, 
rich and poor, free and bond, to 
receive a mark in their right hand, 
or in their foreheads: And that no 
man might buy or sell, save he that 
had the mark, or the name of the 
beast, or the number -of his name. 
Here is wisdom. Let him that hath 
understanding count the number of 
the beast: for it is the number of a 
man; and his number is Six hundred 
threescore and six. (Revelation 13: 
15-18) 

Before I go to other 
predictions, let me say few 
words about this oft-reiterated 
number, 666, the number of 
the beast as the bible says so, 
to the coronation ceremony of 
which currently four 
renowned international 
political and religious 
candidates are said to be 
competing, according to some 
prognoses. I don't think my 
readers are oblivious of this 
internationally famous and/or 
infamous number, depending 
on the beholder. On my 
behalf, I have been trying to 
look into it since the time I 
happened to know the 
existence of a world beyond 
the horizons of my place of 

birth. And come what may, I 
shall be honest to tell you the 
fact that I believe in most of 
the predictions mentioned 
herein or otherwise excepting 
their time of fulfillment. One 
of the reasons for my shyness 
in regard to accepting the 
predicted time of 
accomplishment is but the 
difference of time dimension 
at an intergalactic level. 

What do you think of 666? 
Have you ever heard of signs 
that represent good and evil? 
Do you ever think of signs at 
all other than traffic signs? 
Apart from signs that are used 
in geography and other 
subjects, it is quite clear that 
we have hundreds of national 
and universal symbols which 
stand for various secular and 
religious concepts or 
interpretations. In this regard, 
you may recall by now what 
the domestic animals sheep 
and goat symbolize, though 
the symbolization itself may 
hold varied representations, 
like for example, 'sheep' can 
mean 'foolish' and 'goaf the 
opposite. But in a higher 
perspective, we know that this 
is not the case. Hence, when 
Jesus said that the sheep 
would stand by His right side 
and the goats by His left side 
on the day of Judgment, He 
meant the good and the evil, 

Faculty of Teacher Education, St. Mary 's University College 65 



mV\t 
WTACHTR B I - A N N U A L B U L L E T I N 3 E F T E M B E R , 2 O 

not the foolish and the 
canning, the Lamp 
representing Himself while 
the goat standing for Satan. 

If we give much of our 
attention to signs, frankly 
speaking life would be very 
complicated and frightening as 
well. But it is not my intention 
to frighten you here now. 
Nonetheless, I would like to 
pinpoint some global facts that 
are subtly casting their shadow 
on millions of people in the 
contemporary world. The flags 
of some 54 countries along 
with the emblems of scores of 
organizations worldwide have 
a design of either pentagram-
matic or hexagrammatic stellar 
pictures which are said to be 
symbolizing Mr. Satan. 
Though knowingly or 
unknowingly in many 
instances we see an overlap of 
signs between Satanic and non-
Satanic factions. 

Nevertheless, consider 
something fishy specially if 
you see one of the points of 
the star is indicating 
downward to symbolize the 
spiritual and secular 
knowledge line of Lucifer, 
according to my readings on 
secret lodges and occultisms. 
Innumerable commercial 
goods and items are said to be 
exposed to the number of the 
beast globally through various 

ways and mechanisms 
including the bar codes. The 
people engaged in this process 
of enhancing allegedly Satan's 
sinister agenda are believed to 
be delegates of him on Earth 
to establish a New World 
Order with an extremely less 
density of population. 

Ask people the code of the 
international computer system 
which is situated in Belgium, 
Brussels. Observe the films 
and movies, the rap and the 
reggae, the rock and pop, the 
boogie-woogie and blues, the 
meringue and cha-cha, the 
samba and salsa, the twist and 
ballet, the disco and the gala, 
the hip-hop and calypso, .... 
Observe how many renowned 
celebrities in various walks of 
life since the time immemorial 
have been preys and victims 
of this devastative glamour of 
negative force in our 
Universe. Observe, now, to 
what extent most people in the 
world are invaded by lack of 
morality, faithlessness, 
selfishness, unchecked 
prurience escorted by 
uncontrolled lewdness and 
promiscuity,. megalomania, 
aggressiveness, deviation, 
misery, absurdity, mutual 
repulsion and the like. 
Observe how especially the 
youth in almost all over the 
world are becoming devoid of 

their traditional and cultural 
touch and submitting to the 
euphoria of hashish and other 
addictions that make them 
insensitive towards anything. 
Observe to what extent this 
Mr Thingummy has usurped 
the religious power of many a 
great deity and misleads the 
congregation thereby. Look, 
for example, how adventurous 
a bishop is when His Holiness 
boldly preaches and beatifies 
the ritual importance of 
homosexuality. ... Who is 
doing this? For what purpose 
and what is so special to this 
age of human history that we 
are witnessing this general 
decadence? What is the reason 
behind all this worldly hustk?-
What causes people to 
hectically lead their life 
chasing after a mirage of 
satisfaction which can be seen 
afar but not at all tenable? By 
and large, in connection with 
the number of the beast, if you 
give a damn to and examine 
thoroughly what you eat or 
drink or clothe or read or write 
with and what have you, it is 
more likely that you will face 
this number tagged 
somewhere within you craftily 
so that you may not. notice its 
presence. Suppose this is true, 
you may get used to it 
unconsciously through time. 
Moreover, try to observe 
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people how and with which 
sign of greetings they salute 
each other. "Take care; the 
time of real trouble has surely 
come, open up your eyes, try 
to see clearly before you are 
duped." 

During the last part of the 
Antichrist's reign..., people won't 

. be using paper money anymore. 
The Antichrist One World 
Government will set up a One-
World-Credit System, probably 
through the internet, where all 
members of the System who 
choose to worship the Antichrist 
instead of Jesus, will either be 
"branded" 

with their own credit number, 
or injected with their own sub-
skin (Personal Identification 
Number) PIN-Chip-Implant, in 
their "right hands or 
foreheads!" 
The Antichrist government will 
use this new credit system to try-
to force everybody to either 
worship the Antichrist or starve 
to death, because no one will be 
able to buy or sell anymore 
without the "mark, or the name 
of the Beast, or the number of 
his name! "--Of the Antichrist! 
It says that the "number of the 
Beast...is the number of a 
man!" In other words, it will 
probably be an international 
PIN- or I.D.-number, that will 
become obligatory! People will 
either be branded with it, on or 
under the skin as an invisible 
Barcode, or be injected with an 
injectable chip—pre-
programmed with other-
personal information, to make a 
foolproof Identification system 
that cannot be falsified, stolen 

or lost! (The 666 Chip Implant 
"The Mark of the Beast":..) 

If we resort to individual 
seers, we can have hundreds 
of them in every age and in 
every country. In this regard, 
according to the French 
prophet Michel de 

Nostredam, (1503- 1566) 
commonly known as 
Nostradamus, the end of the 
world is accompanied by three 
antichrists two of whom are 
said to have passed, according 
to analysts. They are 
Napoleon Bonaparte and 
Adolph Hitler. The third and 
the last one, who's largely 
expected to be one of the 
pontiffs, has not yet appeared 
in his full charisma of 
misleading people and 
desecrating the church along 
with her congregation. This 
French man, who's born from 
a Jewish family and converted 
to Christianity until he was 
about to die, had prophesied 
many things to come in a form 
of poems categorized as 
centuries and quatrains. 

Century 2, Number 46. 

"After great problems for humanity, 
a greater problem appears, as the 
millennium begins, floods, blood,..., 
steel, famine, and disease strike 
mankind, and in the sky a fire with a 
long trail of sparks is seen." 

Century 1, Number 69. 

"A mile-wide mountain (asteroid) 
strikes earth 
after there is peace, war, famine, and 
floods, 
the asteroid strike causes widespread 
flooding of nation, 
some of which are ancient. 

Century 5, Number 8. 

"There is launched live fire and death, 
terrible and Frightening, within the 
globes, 
during the night the city is destroyed 
by the fleet. 
the city set afire. " 

According to Mothershipton, 
a British prophetess who lived 
from 1488 to 1561, the End 
Time was predicted in poems 
like that of Nostradamus. This 
gifted woman had prophesied 
many incidents that have been 
happening since then and 
including the time ahead of us. 
By the way neither in the time 
of N o s t r a d m u s nor of 
Mothershipton was the level of 
civilization on Earth very 
advanced. Let's see some 
examples of her predictions 
whose fu l f i l lmen t s were 
observed from earlier to the 
present and are expected to be 
true in the future times too. 

And r o a r i n g monsters with man atop 
Does seem to eat the verdant crop 
And men shall fly as birds do now 
And give away the horse and plough. 

The kings shall false promise make 
And talk just for talking's sake 
And nations plan horrific war 
The like as never seen before 
And taxes rise and lively down 
And nations wear perpetual frown. 

There'll be a sign for all to see 
Be sure that it will certain be. 
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Then love shall die and marriage 
cease 
And nations wane as babes decrease, 
[remember Europe's Birth Dearth] 

Yet greater sign there be to see 
As man nears latter century 
Three sleeping mountains gather 
breath 
And spew out mud, and ice and 
death. 
And earthquakes swallow town and 
town. 
In lands as yet to me unknown. 

Man flees in terror from the floods 
And kills, and rapes and lies in blood 
And spilling blood by mankinds' 
hands 

Will stain and bitter many lands 

A c c o r d i n g to T u e s d a y 
Lobsang Rampa of the Tibetan 
sage, after the year 2000 the 
old atrocious and destructive 
age will give way for a new 
golden age. Nevertheless, he 
predicted that so many 
disastrous calamities will be 
eminent before the dawn of 
that prophesied golden time on 
Earth. This man claimed to 
have special psychic power 
( aka ESP) that could enable 
him to pe r fo rm three 
extrasensory experiences; 
n a m e l y , a s t r a l t r a v e l , 
telepathy, - and clairvoyance. 
Using one or the other or a 
combination of these special 
skills, he asserted that he had 
e x a m i n e d t h e f u t u r e 
phenomena of the world 
before he passed away in 
1980. He explains in his books 
(he has some 2o books and I 
have them in soft copy if you 
want to have a look at them) 

that he could read the so called 
Akashic record and could tell 
what he saw in both 
directions, back and/or future. 
By the way this person, like 
some others, believes in the 
probability of predictions; that 
is, if for example people 
become sound and tolerant 
and try to resolve problems in 
peaceful manner, some, if not 
all, predictions may take 
another course and damages 
may be minimized or avoided. 
A person in the name Grey 
substantiates Rampa's stand: 

"During my experience ... I was also 
shown events that are likely to 
happen in the near future, but was 
made to understand that nothing is 
absolutely fixed and that everything 
depends on how. we choose to use 
our own free will, that even those 
events that are already predestined 
can be changed or modified by a 
change in our own way of relating to 
them." (Grey, 1985, p. 123, as taken 
by NDE Visions & Revelations of 
The Future, site) 

The following is one of 
Rampa's predictions taken 
from his book published in 
1967. 

In the year 2008 or so the 
Russians and the Chinese will 
settle their differences under the 
stimulus of a much greater thing. 
From far out in space, from 
beyond this whole system, will 
come here and want to settle on 
this Earth. The humans already 
here will be frightfully cross 
about it all, and they will look 
upon their unwanted guests with 
a jaundiced eye. For a time 
there will be a considerable 
commotion, however, eventually 
common sense and reason and 
reason will prevail. 

The people from outer space 
will demonstrate peaceful 
intentions, and that is a thing 
sadly lacking on this Earth. 
In time the people from outer 
space shall settle down with 
the people who are native to 
this Earth, they will 
intermarry, all races will 
intermarry so that at last 
there shall be only one race 
and it shall be known as the 
Race of Tan because the 
mixture of all colours, white, 
black, yellow, and brown, will 
result in a very pleasant tan 
shade. 

At this stage in the evolution 
of the Earth it shall be the 
Golden Age, the age of peace, 
the age of tranquility and of 
high occult knowledge. It shall 
be an age when Man, whether 
terrestrial Man or extra-
terrestrial Man, shall get along 
harmoniously. (Chapters of 
Life, page 135) 

According to Edgar Cayce 
(1877 - 1945), an American 
self-induced psychic and a 
renowned celebrity, planet 
Earth will go through a 
disastrous change sometime in 
the future. 

Earth Changes: Cayce coined the 
term Earth Changes (later widely 
used in New Age writings), a 
reference to a series of cataclysm 
events which he prophesied would 
take place in future decades — 
notably including the Earth shifting 
on its axis, and most of California 
dropping into the Pacific Ocean 
following a catastrophic earthquake. 
(Wikipedia) 

In Portugal there is a small 
township called Fatima. 
There lived three peasant 
children, Lucia, Jacinta and 
Francisco, serving their 
parents as shepherds. 
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One day, while the sheep 
were grazing and they playing 
in the field, on October 13, 
1917, they saw a flash of 
lightning which was later 
ascribed to be a luminous 
apparition which had been 
sent from Virgin Mary, Jesus' 
m o t h e r , a c c o r d i n g to 
witnesses. Among those 
children one, Lucia, became a 
nun while others died of 
pandemic diseases within the 
next three years. And Sister 
Lucia has passed away some 
years back in 1997. Among 
the predictions, the third one 
and that which tells the End 
Time has been kept untold by 
the Vatican up until present 
time purportedly for its 
sensational influence among 
the people, according to the 
church sources: In a letter to a 
Bishop, Sister Lucia wrote 
that there will be a great fire 
that will come to Earth and eat 
up all her children worldwide. 
And that turbulent time is 
expected to manifest itself in 
the near future. 

According to Stephen 
Hawking, a renowned 
contemporary physicist, 
human beings have about 100 
to 200 years to get out of the 
global problems we are 
immersed in. His 
recommendation is that human 
beings should colonize outer 

space planets if they want to 
survive, for life on Earth will 
cease after the aforementioned 
time he calculated. His general 
stand is "abandon earth or face 
extinction". Let's see the 
following paragraph taken 
from his recent interview. 

"If we are the only intelligent beings 
in the galaxy, we should make sure 
we survive and continue. But we are 
entering an increasingly dangerous 
period of our history. Our 
population and our use of the finite 
resources of planet Earth are 
growing exponentially, along with 
our technical ability to change the 
environment for good or ill. But our 
genetic code still carries the selfish 
and aggressive instincts that were of 
survival advantage in the past. It 
will be difficult enough to avoid 
disaster in the next hundred years, 
let alone the next thousand or 
million. Our only chance of long-
term survival is not to remain 
inward-looking on planet Earth, but 
to spread out into space. We have 
made remarkable progress in the 
last hundred years, but if we want to 
continue beyond the next hundred 
years, our future is in space. That is 
why I'm in favor of manned, or 
should I say, 'personed' 
spaceflight. " (ZenaEthiopia, 
website) 

May I say something 
interesting in regard to our 
mothers and sisters? Be happy 
females, for the future is yours 
according to some other 
predictions I browsed. The 
age we are in is said to be the 
age of the yang (masculine) in 
which the dominance of males 
has been ineffably high. The 
sun of patriarchal dominance* 
is nearing its setting and the 

sun of gynecocracy is 
expected to prevail in the near 
future. According to some 
Seers the Supreme power has 
been greatly offended by the 
misrule of males by dint of 
their political, social, military, 
and familial dominance. 
Almost all the battles in 
human history were/still are 
ignited and stoked by 
stubbornly warmongering 
males. Therefore, the time 
ahead shall belong to the yin 
(feminine); we are observing 
the signs for the beginning of 
that golden era and they are 
currently being tested in some 
countries like in Argentina, 
Germany, Chile, Australia, 
Ukraine, India, and the US. 
This leadership of females 
will continue extensively until 
myopic masochists abandon 
their cruelty of mistreating 
women to the extent of 
barbarically stoning them to 
death in front of people 
including their kids for 
punitive measures. All these 
and other atrocities will be 
available to be read by 
historians only in history 
books after some decades, if 
and when the predictions will 
have held water. We hope 
they will apply their motherly 
charity and sisterly kindness 
in curing the wound of our 
planet that has severely been 
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inflicted by the chauvinist 
males for the last countless 
number of centuries when 
they will take over the 
leadership. Let it be so. Amen. 

Let me come to the closure of 
my hodgepodge. In the first 
place, let me repeat it once 
more, it doesn't need any 
special knowledge to 
understand the fact that our 
Earth is in a state of severe 
illness the cure of which is not 
within sight. If you simply 
browse and have a look at 
what netters and authors have 
been posting or publishing, 
within an hour you will get a 
dose of crude knowledge that 
would make you crazy. And it 
is sometimes good to be crazy 
and get used to it through 
voluntary rehearsal before the 
real maddening situation 
comes and cracks your head. 
To your surprise, there are 
individuals in the US and 
elsewhere who are preparing 
for the last days' tribulations 
discussed here above to the 
extent of digging deep caves 
and accumulating preserved 
foods in case anything 

The End. 

happens any moment from 
now. You could suggest 
anything as a remedy. But of 
all the suggestions, advices, or 
instructions, the following 
attracts me most and, I 
believe, had the people of the 
world practically been 
compliant with this golden 
rule of cherishing love among 
us, by now we wouldn't have 
any threats that endanger our 
planet and haunt us day and 
night like a ghost. 

Owe no man any thing, but to love 
one another: for he that loveth 
another hath fulfilled the law. 
For this, Thou shalt not commit 
adultery, Thou shalt not kill, Thou 
shalt not steal, Thou shalt not bear 
false witness, Thou shalt not covet; 
and if there be any other 
commandment, it is briefly 
comprehended in this saying, 
namely, Thou shalt love thy 
neighbour as thyself. Love worketh 
no ill to his neighbour: therefore 
love is the fulfilling of the law. 

Though I speak with the 
tongues of men and of angels, and 
have not charity [impartial love], 1 
am become as sounding brass, or a 
tinkling cymbal. And though I have 
the gift of prophecy, and understand 
all mysteries, and all knowledge; 
and though I have all faith, so that I 
could remove mountains, and have 
not charity[impartial love], I am 
nothing. And though 1 bestow all my 

goods to feed the poor, and though I 
sivc my body to be burned, and have 
not charity [impartial love], it 
profiteth me nothing. Charity 
[impartial love] suffereth long, and 
is kind; charity envieth not; charity 
vaunteth [boast] not itself, is not 
puffed up, Doth not behave itself 
unseemly, seeketh not her own, is 
not easily provoked, thinketh no 
evil; Rejoiceth not in iniquity, but 
rejoiceth in the truth; Beareth' all 
things, believeth all things, hopeth 
all things, endureth all things. 
Charity never faileth: but whether 
there be prophecies, they shall failt 
whether there be tongues, they shall 
cease; whether there be knowledge, 
it shall vanish away.[Romans 13; 1 
Corinthians 13] 

Antivhon 
As I look into my brother's eyes 

Holiness is what I recognize 
I see the truth in everyone 

Let us stand and live as one 
United everywhere 

With love replacing fear 
We are one, we are one 

It's the truth of who we are 
Everywhere let the flag of love unfurl 

In our hearts lies the truth 
Of the unity of life 

We are one and the truth of life is love 

As 1 look into my sister's eyes 
Immortality is what I find 

From the eternal we have come 
Let us live in peace as one 

Coming together everywhere 

Let the flag of love unfurl 
In our hearts lies the truth 

of the unity in life. 
We are one and the truth of life is love. 

(From a Yahoogroup friend) 

This, too, he said to me, 'Don't keep the prophecies in this book a secret, because the Time is close. Meanwhile let 
the sinner go on sinning, and the unclean continue to be unclean; let those who do good go on doing good, and those 
who are holy continue to be holy. Very soon now I shall be with you again, bringing the reward to be given to every 
man according to what he deserves. I am the Alpha and the Omega, the First and the Last, the Beginning and the 
End. Happy are those who will have washed their robes clean, so that they will have the right to feed on the tree of 
life and can come through the gate into the city. These others must stay outside: dogs, fortune-tellers, and fornicators, 
and murderers, and idolaters, and every one of false speech and false life. ... The one who guarantees these reve-
lations repeats his promise; 1 shall indeed be with you soon. Amen; come, Lord Jesus. May the grace of the Lord Je-
sus be with you all. Amen. (Revelation 22: 10 +) 

".Nothing is said which has not been said before. " Terence^. m-i59BC, Roman Playwright) 
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Ordeals of lodgers in Addis 
Mulualem Denbegna, Ethiopia Press Agency 

I t is a universally acknowl-
edged truth that shelter is one of 
the basic necessities of man. 
However, in some parts of the 
country particularly in Addis 
Ababa having a private house is 
becoming a luxury. This situa-
tion has created a golden oppor-
tunity for those metropolitans 
who have built their houses in 
the "good old days" to rent out 
their residences and 
garner a good sum of non-
taxable income. 

The rate of rent payment varies 
according to the type of the 
house, the number of rooms it 
contains, the place where it is 
situated, its access to different 
social amenities and other rele-
vant factors. Grossly speaking, 
the closer you are to the centre J f 
the city, the higher will be the 
rent payment. 

While renting a house has be-
come the source of good income 
to the lessors, on the contrary it 
has turned out to be the source of 
various hardships to the other 
party- the lodgers. The objective 
of this short piece of article is to 
shed some light into the ordeals 
suffered by lodgers in the me-
tropolis. 

The misery of lodgers begins right 
from the time when they set out to 
search for a house to lodge in. To 
find a house for rent, firstly you 
need to contact house brokers, 
who seem to have lost the word 
"truth" in their stock of vocabu-
lary. Once 
you tell them you are in need of 
such and such type of house to 
rent, they will tell you without a 
second thought at they have a 
house that exactly fits your de-
scription. Believing their words, 
you start to thank God inwardly 
for helping you find a house of 
your choice without much wast-
age of time and energy. 

Then, you go to the house under 
the guidance of the broker, the 
transportation at your expense, if 
it is a little bit far. (The cunning 
brokers do not like the idea of 
taking you to the house at the 
expense of their legs). On your 
way to the house, the broker 
gives you a stunning explanation 
about the spaciousness and at-
tractiveness of the house, the 
saintliness of the lessors, the se-
curity of the compound and the 
surrounding area until you feel 
that*you are heading towards an 
earthly paradise. 

When you reach the house, you 
find yourself in a situation, 
which starkly contradicts with 
the description of the broker. Or-

deal number two begins right 
there and then. The lessors de-
scribed by the broker as "earthly 
saints" welcome you with ice 
cold reception and suspicious 
eyes. They show you the house 
in a gesture denoting contempt. 
To your great dismay, the house 
which was illustrated by the bro-
ker as spacious as a palace; even 
enough for horse riding - in a 
traditional way of expression, 
will have been too narrow even 
to properly accommodate your 
bed. Then comes the lengthy in-
terview of the lessors. They ask 
you with a tone of an owner 
every personal question until you 
feel that the cursed broker has 
secretly brought you to a place 
where suspected criminals are 
interrogated. Your salary, marital 
status, religion, race, academic 
qualification, conduct, affiliation 
to drugs and alcoholic drinks are 
the commonest subjects ques-
tioned by the owners. Since you 
have a housing problem, you 
don't have any option except 
swallowing your pride and giv-
ing answers to such degrading 
inquiresand giving answers to 
such degrading inquires. 
The third ordeal manifests itself 
when you set out to transport your 
household materials to the residence 
you managed to rent after a tiresome 
negotiation, which usually culmi-
nates in favor of the owners. 
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You must get the permission 
and good will of the 
youngsters in the respective 
localities to load and unload 
your belongings. 
When the vehicle carrying 
your household furniture 
arrives at the vicinity of the 
house, it would immediately 
be surrounded by several 
youngsters who come out of 
the blue. They are there to 
'help' you unload your 
belongings, in -fact with 
charge that may exceed even 
the rental fee itself. You 
cannot refuse their offer for 
help. If you do, your 
belongings will be held 
hostage on the vehicle for an 
indefinite period of time. You 
would not have the guts to call 
for the intervention of the 
police for fear of future 
retributions. The charge for 
unloading could not be 
presented for bargain. It has 
already been fixed by the 
youngsters "taking into 
consideration the quantity of 
the furniture to be unloaded 
and your financial capacity," 
as they claim. The property 

hich could be exposed to 
damages during the course of 
transportation and the loading-
unloading process shouldn ' t 
also be forgotten. 
The fourth and worst form of 
the misery unfolds when you 
begin to live in the rented 
house. In spite of your 

relentless efforts to fend off 
disagreements, you will find 
yourself one day at 
loggerheads with the lessors. 
The causes of conflicts are 
numerous. Most of them are 
inconsequential, at least for 
you. Your consumption of 
electricity, water and other 
facilities could put you on bad 
terms with your landlords. 
The number of your relatives 
and friends, who visit your 
house, may irritate the lessors. 
A friend of mine, for example, 
told me that he received a last 
warning because he 
frequented the toilet due to 
bowel problems. If you fail 
one miserable day to get into 
your house on time due to 
unforeseeable reasons, the 
lessors will tell you with clear 
terms that they .have not hired 
a guard, who would stay late 
at night and open the gate for 
you. What choice do you 
have? You hurry yourself to 
your home before the sun sets 
and lullaby yourself into sleep 
before even the 8:00p.m 
evening news. 
Apart from the monthly rent 
payment, some lessors want 
you to add some "fringe 
benefits". For such lessors it is 
your duty to bring some gifts 
in kind or in cash especially 
during holidays. If you happen 
to be a driver and the nature of 
your profession takes you out 
of the city, you are expected 
to bring them a quintal of 

' t e f f \ or some kilogram of 
butter or at least a sack of 
charcoal and some firewood, 
the cost of which would 
partially or fully be covered 
by you, my poor friend. 
Inability to abide by the rules 
and regulations of your lessors 
could cause you to be fired 
from their house at anytime 
even without any premonition. 
One of the causes of conflicts 
listed above could be taken as 
a pretext for your dismissal. 
When " God-fearing and 
polite" lessors want you to get 
out from their homes, they 
double the rent telling you that 
they could not withstand your 
high electric consumption or 
other facilities like, say, the 
toilet is getting full within a 
short period of time due to 
your vast number of family 
and visitors. Others ask you to 
leave the house, as their son or 
other member of the family is 
coming from the States for a 
vacation. The lessors, who are 
a little bit harsh, come to your 
home early in the morning as 
if they are to break a bad news 
and tell you to pack up your 
things and leave the house at 
once. Why? Only the Heavens 
know. What other option do 
you have except leaving the 
house vowing once again to 
build your own house, if at all 
you have been clever enough 
to drop in one of the banks, 
and beseeching God to shorten 
the days of your ordeals? 
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PtftCA-fc P - f ^ 7 P'SAA 

A<*>A NC) to 

i1A,Afl>< h O ? 

nrtoh P ^ ^ P fl> 

^ A ^ A , nfrA 
I07V£ ?»P^P .PA®-
P f r r v c * AA.A 

n^A n<*raac 

B I - A N N U A L B U L L E T I N 

IhfrW 
W i n f ' P A " 

ual<\to (D-ahM Ci(Pt\Y 

npWa>r uic wrt 

P - t r u e * 

"VAhX V©-" nOrt7-fl Ah,* 
h i * n-f-OA ( i d e a l ) 

"vun^A-n p 
T ^ * T ' A A 

"-f^AT. QVt" 

to "-nAT? y^ab-} 

/ " C l ' t (TO^OXC «MA 
nj&m? 0 p ^ s - -f-^nc 

^un^A-fl n ^ h 
^ ^ ^ p-f^m<* hRfrh? 

f-Tt £ f iAT 
.PoWh^A" h!ii> ^ A 

n ^ / V *7-fl h£"C7° 

p ^ w a + A /"C^r* 
n ) ^ U C * A £ T A a h ? 

^mAn^A" 

^j&^Ar:: P^/C ^ A -

p^^P-W frrvc* 
nitu ^^ l - f l^ 0>AT 

S E P T E M B E R , 2 0 1 0 

n^i^v- a 
fr^vc^ 
?avLtrK* ^ t p f 

( c h a l l e n g e ) 

hA nf f lh " P^A^ 

pfctffA-t ^ r u c ^ n ^ 7 n 

p t r v c * dcutt nn^ab 
rmS* i ] ^ (Dtf V(I>::" 
p^»7C h+v r+rvc* rns 
( N a t i o n a l L e a r n i n g 

A s s e s s m e n t ) ' f h / ^ t f h ^ A 

POA-H" ^ ^ ^ A W 

P + ^ H 7 f t - flbm.-f ^ A 

T H E * 

j&u 
P ^ A 

n7«* 22 

- f l ^ A . 1 A P h ^ ' h ^ 

;h9°VCljh'} P ^ A ^ ^ * 
h T ^ ^ 7 - ^ sif^m 
J&^AA"" 

" T ^ f r ? ^ A m n K 

A T 0 ^ 7 0 * 
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T&'l'l hlW/'l* hK'Hl 
(HERQA) H2003 h.h.h. 

Ult'b PT^hhAflK* 
P l^VC'V T<MK n ? C 
P^Amn^ 
VOh" />/C f-rh'M fll 
j&im- /"a0/)- vaxi.<r°£<rc 
frlMT. nn.u civKth^ fl)-A T 

.pawm-ta^ nau jtlmt. 
n r n ^ ' ) 

pt<M* M.-T p ^ m o ) -

<70,70 H ? ^ . AJ& VaK: 

M-rvC'k Wi'h? 
"is fiFa)- r'1'9°vc> 
HA+tfS ahmA-r-
'MinhTA'' P t o ^ K 
/"cwr -i^n^y)' n^A 
hTW-? v-vrvc-)' l^'V 

-of / > j&u a - t ^ 
Ph<?>f^ n h + r f t f 

wlfl*'} . f W l f t ^ A " 

"PhT-H? 

h^a-nvK 

n ^ A c m Pt^na)- p / v c 
ft imp. n i u 

J&U JVrh^ h^.A 
^"PAah p-HAn-M 

• f l T f ^ l ^ ' * Vfl)-: 
P/"C<M* 

A.A-* - W f r T> A . ^ 1 ? ^ 
P^A-hTA* JT>A tfAW A£ 
7AJV ^Ah^-

A"7;f:r»-'} A7.ll CD-

p <\t\cro~p 
<f>TP« P?°AaK> 

VhM^kr I^VC'l* 

P ^ ^ A h ^ P l^VC' ) ' 
a-F-7- p^A^n-ffl)-

PflhAT 

7i7C H+A Pl/>-)' 
- / " V / , ^ iVf 

nnu 
'h-n 

h-n chj&CD')*' A: 
P^.HA Afl)-T /H'J'X 

Q/,°C £D*V P^^VA 
-h-flA- P 0 ^ . ^ I f ^ A " 

j & i m VA-n 
n^v'JA-?' "PH^d^^ 

n ^ A AJ& £C<XA" 
J&U'>7 A Ah 

P S ^ ' f r f hlfV T 3 1 ? ^ P ^ A 
An ^ A V')' j&^je.n^'PA:: 

'1'9°UC'> (hlfi KW&r 
l ^ v c * np 

/ ^ c ^ f - l^vC'V hm-nrt 
h'wsto)- rnvWrn 

aoin l̂An 

vVtrvC'l' ^i^nnv-)* 
vah? î̂ n-nV'?- ? 

fl>AT je,nAT r7AX' 
P°7.l/">A'> 
j&Tia)-r V7C 
-n^ ^A^DlfV-:: ^ ^ ^ 

h A M ?T>£ V'hfi^t: ^A^P ' t 

T A + ) « A/hCh*A'> T h ^ A : : 

n'1'9°VC'> w-rfa)-
Afl)' Va>:: P 
T ^ ^ hhA VTA-

P^./C fflAV- PT9-)' 
£U'> ^ A a 

V®-:.' A a u r P / " ^ 
P / ^ ^ AJ& /^Am^'Ji P / " ^ 
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h LWT'K "jy-jarj') 

J^AAA" n 9.LK 

W-V dm-'H-t; hurt-)-
ytfab • f'"Wh-hrXF cn-'> 
i^tpV n<hc& r-i^s 
ftttim i - w T ^An. 

^ m hAnfn)-: 
nfl)AV- frtiT. A£ 
? » 7 AOfl)- nh<T. f ? 

fWl-
aocrv^'} rTM-K 

/"AmS" j e ^ ' A T T A " 

£U'> •f'VC fl-h<*>Ah'h 
K<Ui.a> Pm^-Ten- P ^ ^ y , 
u^n'i'- n.mr G)p m w 

^ f u / / ) Wl'Tfl)- P / " ^ ^ 
P I T / A,A"T- P ^ y 

hlAlfr")-T T V K r C7°C 
A,A'T- h7A7A<"f'T'> 

pcmAnvJ') 
P ^ v a / ^ i m c n-Mn.ah 

£7 AHA-

H A ^ A - A-r^C'T: 
c/vfiVi'^P'-)'- aoiv^fz 

paamf ^"mif"!'} 

P^Anv 

p^-nM- * i c hrtnfah 
h^.A 7A* h ^ OA A7°'>? 

P^AAA-

h&AT? 0 - n 
hA .PUA HA# 

P T 9 * CdA / " C 

h A O ^ IfTO^CD- A . m 
J&^AA:: 

...» 

Ph7C 

fl>m>,^7 P^ifVah 
I-*"?* h<r°C<t>a)' 

f^rom- n-flH-V' -n? 

AH.U n^'}' 
n j # A A-H^UC* T ^ * 

.PA^A^A" "nP"z.fiCAf:a> 
A£(T>: P'z.ncA-frCD-

it/"')" p - H ^ u c * 

a®?'?*" n°7.A 
C()A "Economic Focus" 

f^c-n 7.ii ^C^AC 

T ^ * n-f 
AA^Am- A177C A ^ * 

\'-)*9nVC'> 'h^'ha 'V 
haorq^r <*>') n^Ah,,^ 

'h-vnc O>at ' W ^ r v * 
^A'Ta>'> -r-'VcrT- ? a o f W } < ; 

Tci Vfl)-: J&U 
P h ^ h ^ 'l-rvc-l* 

/HP-hA^^ nn«ur 
P h ^ f 0 ^ ^nA 

p^-n^i* t i c ) 1 

h'Whhfh fhmiQA--
Kfi^Wy} if hzen $9° 

V^A^-VTa* n ^ A 

nnu AJ& T ^ r 
PTA-

l̂ A-fl P^^A^A-
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HA+71 VnC" A»Afl> 

mJCfrC At fo^Ah* 
f l ^p- f r , ? hVTf 

n-f*9mA h+m+A** 
p y i c A - f c ^ ^ c " v a w c r 

"70/30 vn^'g I b l p W 

0 2 0 h < S A 

^A^V+S aoaatp hahT-f-
VnC- P ^ A fftfFflh? 

HCHC 60% 
AAJ&7A9 'fchTA-S. V ^ t f - I * 
30% AhC* (humanity) 

J&U-} <7-0 A ^ A h * 
hA*n* (33/67) 

AdMr? J&m&j^A" A&^AS" 
fchTA^ nt/74-fc PA4*?')' 

P>T>*Aj*7iV* T + C .PUA 
n^.A M a 

70/30 ?iP'hOA 
-V<?b? n / " ^ A£ 

nAje/>A<7 -fch^A-S. PAAmV 
l i p ? P W 

HA>A nh*A T J 
nvnu HCC^ AJ& 

.PAnaK} ^m 1 / A£ 
P ^ A * * * - f ^ n c 
h^mn+fD- PC 
7°'} A M Pa7Afr>-^'} 

fcflw j&m^m^A:: 

A£ .PA©* PA£7A t r u e * 

. P A ^ ' H A " 

PHU w ? n^^A hnn 
s n u c ^ u<p<\ n f i c A - t ^ 
nnp-A-5?.: 

n^nhA p h c c * 
P^Am©*? UC* h ' H t t * 

h ^ r u c - t © m - K 
;TAA Vh M P - * 
.PA©*'} P' 
Vfl>" hltu h ^ C 
M h i A - T^-fr P+A.PP 

O ^ A - P-f*7*f 
ax iL-f^ m^ft^©- ^ ^ © m * 
Ji£C ;VF<PA" PH.U T 9 * 

A4*-K T A + * ,PA 
h h ^ o i f Z VP ,PA©* 

n i f c f f c A ^ n - n P^J&^A* 
-t&frdrn n^A-n p t * ? - ^ 
^m^A^ (executive 
summary) n ^ ^ f l . ? © A& 
+ c a A " TfCTfC 
f\aotroQaoQ A ^ A * ? VMfL 
£<7<p / " f r P ^ np 

n ^ r h 4 - fD-AT ^h+^PA:: 
h^A AA 

-WW* m7AJV h^^V-C 

nno tfofrrh^ p+h^-fc 

p^AnAfr 

AJ& P^^^hH* 

f f d ^ y p h ^ ^AVflh" 

P h ^ ^ ^ ^rvc* nh+pfr? 
^AAfl P T ^ ^ T-̂ P-̂ f 

^AA-n phu 

j&^AA- n ^ r u c ^ 

AJ& 
^ ^ "V^i l PnVA* 
ttT4?^ AJ& ^^aowL'Y 

ovftthQ VCD-" 

n^^n^fD* 

^ff lh: : h a u 

PT 4?^ JVrh^ nA^+C 
p+^rhn^dh ^ ^ 

^ I^C? n^lf'A-
h^AAT ^I^^C ^^n-nv^ 

(TO if q Tab hwv AAa> 
h+trW hll* fir* 

J&-fAA:: naolMefr AJ& 
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-VY^jaagsss^j^a-agmBsai^EaBha^.^-^ v.w i m • . i ^aassa i : 

The race of prophets is extinct. Europe is becoming set in its ways, slowly 
embalming itself beneath the wrappings of its borders, its factories, its law 
-courts and its universities. The frozen Mind cracks between the mineral 
staves which close upon it. The fault lies with your moldy systems, your 
logic of 2 + 2 = 4. The fault lies with you, Chancellors, caught in the net of 
syllogisms. You manufacture engineers, magistrates, doctors, who know 
nothing of the true mysteries of the body or the cosmic laws of existence. 
False scholars blind outside this world, philosophers who pretend to recon-
struct the mind. The least act of spontaneous creation is a more complex 
and revealing world than any metaphysics. 

Antonin Artaud 

fthtl ftdfl? 

f ^ M i v n * m J&TC4? 
W i ?<ro£% 9*1 

n t e n -
13 fvir")* 

n I C W a b A+flh P+H 

oox<hK ^v-n tk+v-Xf 

p v n ^ ? h ^ n 
-flrfV HH.U 

KAx-K cdt\ ir<r 

h&tl hlMC-n hKCWfr''' 

a o f t ^ m f i s 

pox>& M r " } hmwt r 

h A o-1 n + ^ n , ^ ? 0 

lab-) "hif\?tr 

JtMft-ftfo:: 

IClFab tiA h > P - f r f a * ? - } 

Aaofrv^J t\aoo*ic 

n iJo^Q HA* 

n ^ V ^ ^ (D-rn,^®? 

£>\)T r^iTiab P 

p >»hna p ^ ^ m * 
ftrtcfV f i f a b + a * 

A A ^ t c t fnrtm <V7<d* 

nh-A £<7?° f^ft-* 

tJ»iA hlKTLFft Ihh 

hti+^ta)- toKih 

h-t^tab i)fr>9n 

19° a. d a b ^ J&^A:: 

l&pTay- h ^ a - n r m hM 

c ^ A h r J&lf 9A : : n n u 

hi tu txT^ n ^ w ^ 

PliU Jtrfv^ -tow:* 

rii**? ^ ^ 

nflj^-fe A J ^ T ? 0 J&^AA 
(KD^-fe M O * 

Vah:: f ^ h : 
p^nn^ : f -n^u ari ^ - n ^ 

•n T ^ r ^ h'V'i'h1 

-J-nA" rt-nc^: <w(f)(\£ 

J&TCn^A P ^ H A A * /DC 
Va)-" U^C d ^ m ? ' M A 
U3C P d ^ ^ fl)C 
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T C 1 

n ^ m * rtt^c"? T f W ) -

7 ? f l * f Afc* rh^A,* VrfilV? 

p-nc^s" 
Pflj-CT- m.P'7' l^ciab 

V7C T> f H C ^ T m -
wKfhK h }& hm<t>(\ab U 

htl.U h ^ W K PifV 

^VA')' P"7.A f*7A*hA" 

a)-v n-n»i-7- p ^ ^ n * a ^ a ? " 
PlA'J Vfl)-: 

P h ^ h H ^ I f K * (ItroHaD^ 

ZV'l' A£ n ^ T + A 

n A£ 
VaM 

avdln . P A S ^ A -
a>7 WW U'fr 

fl^A'}' frCftA-

p^nn?- ^n -n i 
'7C9 ^fllA- ^AT^A?" 
h A ^ f l ) - PC P^A-hhhA 

Vfl)-:: 

CDC t i f T , a>AT 

P T ^ r ^T: P^nK-: 
Pcr7.^7Ac?AT P ^ H P ^ . i ^ 

W A -

P?w^7A t7A 
Pr^A^ n^A* J&7A^A:: 

PH.U ^VAY® Pax* 

P n - W - f l M P^C'A a><rv)" 
P ^ ^ ^ n ) ' 7. It Wi)-

nu^C £DCr hHw^ay^ 

A-flA- £CA P ^ ^ f l ^ n - K 
p ^ t D ^ n ) ' 7,it vo)*:: AAirvr 
U^C- (?»rhA - ^C) -MIA-
' W 2 A - fWClTab frrfvT. 

'̂ irhA hM« /4Ah 
-HA® P^^An?' PT;MI 

(I)C' f-nA» -f*7A/7iA" 

flA/l nh'A ^UAA PhAAn.<? 
7.H, 

^ A h ^ A - ;MJ'7A 
'P"l?iC kCAA' "1C> 
Pr^f lM* P ^ C D ^ l PT') ' 
?iCAA fFVA* +CaA: : 

hp0!, ?»CAA' "7A->9° 

^ A h ^ A " h'WV.^CDftCD' 

n^^h n^uAA CDC 

a o ' n / " * ^ ACD-T 
VHP? PC -hVA^fl)' 

v n c -

PTC fl)C h-flC'̂  
j&m^A- PH.U îOOA 

TC ' ^ - T C 5 

7*7̂ 1 • TfV?' P ^ A ^ I fV-

h Z h + F a h me P h * * h^uAA 

CDC ^ C ^^AAj&V')' 
^A- JH ' J^^m^^f l ) ' 'Ph-/:'?'' 

"7A')* Vfl)-:: J&U n ^ ^ ^ 
'hf-V-' i '^mfr' 

Va>" hlC'} A^AfinC9 

W'l.trort] rah'v- pmA)- rr»c 
A ^ h A h A ^ A ^ ^ h ' ? ' ^ 
hcm'pp'l' -HA- ^VAA* 

j&y,A:: p ^ ^ ^ ^ o h t / o J 

^AP'?' ^A'?* Vfl)-:: 
hrt,U ^7'?H-n /H'^^.^Afl)-
A ^ f l h 

m ^ . Vfl)-:: 

nt^c*? a)cv) ' 

P9Xi(i(D'^(J> no) Am* lf7i ' P ^ A 
^ A J&y,A:: j&ur 
' ^ V A ^ r hWIti')* J&lf^A-
^ c ^ f f l ) - n ^ a v h f " . . . . 
A a o ^ a v ^ fry^ <t>DR P̂dAA 
V7C> A<PA'^£i ^UA "VftfH 
CD£9° VCD-::" 
A.A £7A0<PA:: 

P^^ ' f e HmV? 0)C 

pt\ 

(0̂ . 75V 71 
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fthS^TP+C Art,**? M^crw? ^ 

I ^ W ' I ' ' b h * i ( I n f o r m a t i o n 

and Communicat ion 

Technology) PC k h - A A"7£*7 

( h w a - * . 

(localization) ajA^ Va>" 

nh+v- fry hr/o.'Z.h>7i'> 

(EICTDA) P'fchS°A«?l ^>71711 

hti'nw? a)£ 
h e n s hi l i e ? h ' i W ^ w 

hZC*! h\\P#j: A : : k A ' J 

I h )'A» fl)C 2002 

n ^ c ? p^/J'A 

AfiT h d - h Juns^'r-
(operating systems) 

P "VJ&hCW-?-

h A C * 

i^nnh 

•ihli'A"K'> OhK 

x w i m + y 0 n f h ' - r ^ r911 

irw-

£iK> -flM'7- te APV'7' 
P h ^ C ? AA.-3 

M '^ao f l^ ' - (keyboard layouts) 

A - l - m ^ ^ T - hflH- h t ^ i 
m<PA - An&v^-n 

(Internet) JH9 A,A°'T- flK+WCV 
hm,4><t>9°: A-7-PH 'l ^VC'V 
rlN^C <V9DC 

niiU ttlM^ 
^hnn.vV" (iw-Aje. h - W P 
P<fcA^ AA^'T ' h ^ ^ f 

^ A h * .PAPflh d£-7'K 
P I L'WfD't j^AAA" 
kAhl^ M ^ C ? M O M * 

T^-f-'f p^ l+cnn? ' 
h'nMi3? n.ir>r nnu jv i^ 

> hnah A/hC'fc "Ph7<^ n^ 
ac "̂ 

P h ^ c ? n h r x - f c 
fch^A-Jl A°7AftA 
nor7.^70> T ^ l ' fl>AT ,PA 
Ofl£ A A I F ^ ^ f ab : : 
?<Z.?A'U cro-nM'7' P*> 

?tVH.U n ^ T C tf-A* Pl fV-

? A+TC* AA>A°'T-

ldy°C'f-T (symbols) P ^ A m © 

-AH* 50 
rh^c1? WW* <t!Tc T> 

h300 Vfl>" HVH.U 50 
^AC-T- I m t f 0 U'A'y/" 

AA.-S M<>lao<Y ao^ 

^A^A^A" 

A^HAflh P+'> ^'f '^mC P+<in 
Vci>:: nn.u^a> h ' H m c /Hh-A 
30 12 

HAhrA^ +'} 13? (DC 
nhr i i fw-c 

hunn.'rV art)* 

%'Wab'} h ^ ' I ' O r nAj& ^ ^ ^ 

P^A^l'e ^^^lmG hA^C 
APV'7' A.S"C = : n ^ ^ C ? 

Ah,'?' 

P ^ j & f r C W ' ? ' hct'h 

AMU -r-'7C 
a)^^4? troft'ly, 
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<p/}£a>t) An')' r y 

}ia/>&c' va> -
A,Tfcrnc: M-NIC ?i,PA* 

r > A ^ m C 
hAlM??0" 

&ur> jvim: nzc 
A^.^Ah') ' h>nn. P<F> 
h'MmC APV7- P"7„PAh*Aa>-
T-7C TA+*)* -7AA A£lDA-)' 
J&'r-AA" A A, 
fl>A£'> n^o^Ah')- nT^-fc 

£*AA" 
•nil- hcrvf<£ 
rhiAnTay> n f M - h 
nh+r-weah >ia/>?.C 

n.ir>9° AA,t> p^.A^n)-
T> nMi>i?<i> 

wine j&or> 
nV7C fl*AT fl)T 

^ A A.A 
fcg'M WlM V7C T> 

ntAA fl)£El, 

I U . | f >T}»j/> Prh.A-fl 
W i i - A ^ & y v - »iA/>£C 

•nil- PA<r.) •i-m.^n 

n ^ A T rh.AO*') 

AW*- nj&A5|A)r= -)'7<n'> 

flA,A nh-A: 
AM-S.A P h ^ C ? A ^ ' ^ C * 

7*>fL ht\+<PdP 

A A, <3 

A1?® p - h n ^ ^ ' j p-Kn 
71-flC^C^ h l W i 

h t ^ W ary-vn 

P^AJtZdj? flT*A-

AS^P-fl 
'fcAC-T- ^-flH* k4? hhA^P 
P<fcA«T. AA,̂  M ^ c r o ^ f p c 

P hA^P AAv3 h'tx^trv? 

?t\ Ta> W ' h v c r - np 
ahA^l'P a>AT Ah'JS" 

P "7. m 
OA,?" WD-" 

/flT^A- P°?ti7l/ 
I'drcW JH9 W ' f 

nP')^©?" AC^ /' hai l abfiT 
h1200 ?iAh 2DDF HA-)-
PP^hA- ^TC'T- 512 
^UA -TIM'7- HAffl> fl)»IJ& PhA-

-f-H^m'PA:: nC7T hVH.U 
a)iij& PP'z.hS- ^MhA 

n ^ . A : n^TC 
aaT>l?(ib9v Ĵ&V'?' >69°C> 

A.7°A* P^/r-A '?' 160 .PDA- 79 
OA S'T©" 

h<t>alJ<7°T 

h'?AT'7'A ^ ^ A«A^^A P^A^a> 
V7C n + A p " v j c w c + a b 

?F(DC 16-W AA,^ 

OA)-
- 'WW drfrlC:. 

P^flJC 7(i7f ' h m ^ ^ ' T -

nh-A O J ^ ' f 3T>fl>'> / 
taskbar/ Aj&) n ^ ^ T 
(icon) Aj& P ^ r - f - ' S 9°C-f '+ E = 

P= T- PU ?»9TIH P2009 9°C'V 

nlfVfl> TflJC ^^Tf AJ& 
C P^A-

AA,^ WlcroT KWWPIC 

j&^^A"fl)C IdH'} P 
T P^.A')' h^^ ' r -

p ^ m r n - A ' * p^A^ aa,^ 
h f ^ t r v v hPU?»9 TU • P2009 

9°c-> nifl/a> i Aje, 
'C' P^A-

9° ?tVA-> 
h ^ ' ^ n^D+^PC 

^ © C 'V '̂H'J A'>m4-r P W T 
p^.A"?- h^^-r- p^^^cn-A-j 
P^A^ AA,̂  h+^troT hPU 
TU P T 

P^.A m-')' 
(font) np^h^" -f^Oj&V')' 
AAA,Aa> P^A- P^fl)C *7(i7/ 

(Geez 

1 • Ge'ez 2 Ge'ez Numbers) 

n A ^ ^ c PP - l ^abr* AA 
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aa^j&^a nvitu 
h f a i p l -flH-

KWttr-' T > Wt\T>t\ Z p A A f ^ A ' 

n^c-n 7.it 9°c-r-^ o>rit toum Wius 
M h m ^ a b r 

f^AGb flA,A flh-A E 
n ^ r ^ i y - ^An^cD-? rhnw1? 

P^fDC *7d7f AA,^?- {thV^Km-tM M 

V W l h ^ A J -

'Ofcfr' P PTWIcd-'} 
M-Vh' im Pr'WPfl')* H£> Wi>- P^flJC *?£>7f 
O-fch P+Att A A, <3 h ^ ^ T h*7tf7f /HAh A-Art 

fi'tmtfr 1 A£ nfc'm.Tf8?©- AA,-S M ^ w ? 

u i a y e 0 Caps+w 

h 0 l)< V. V u If -J. 
1 A A- A. A A A A- A, 
Shifth rh rh* cK rh rh, rh <+» 
Caps -y- % 11 

frhntfrv- vp'aic %>// GH'h AM 

Mxnavy 1 1 hri.u PJ-AP A«if? 
W h60 n?i7'7A.7i?fl> 

AA,̂  h ^ c w ^ p^AA V©- -All-

n.l/">7° CV-th- P<feA<T. AA,-S h + ^ ^ T 
A^A-f-^C n^l?" h A f , ^ hA-A0^ 

p«fcA<R AA,̂  pc A ^ f l j ^ c enu 
SVOS h ^ t l I A H . U ^CDC 

OA-)' P<fcA«£ M 
P^CK hm^+T" hoitrP*'f-} n^A 

P ^ A ^ © ? •J-'VA nh^A h*7IC^ T^A-f^A" 

P h X ^ ? P*A<T. AA,<S ^ f i A ^ * fl^Af 

AA,̂  f / ' A ^ AA,̂  
WltroT V©- : : &U AA,^ 

n.(T>r h^'fliC *7<>H- -AH-
APV-f ^ h . ^ ) f i ^ivn?- hrrt-hc 
A h hl&T&C IdTt OA- f l A 

^iTA, AJ& 7i.' a)j&r 
^ ^ A t ^ l A " - P h ^ C ? f ^ A ^ 

AA.^7 PH.ir> ^ A ^ AA,̂  
M"*lau<Y Kizrih+tia*- w t m t f r 2 A £ 

e u i a y 0 Shift+ 

h u o 1 V 7, U If % 
1 A A- A. A A A A« A. 
shift rh rh' rh. rh rh, rh 

hh y > i. "l 
i)-}m<zjr2:- fh.fi^} A r. r)/w 

f ^ f f l C f ^ A ^ AA,^ ^Afl)-

a>AT ?»£*? h ^ h ? 

Va>::hrt.U ^ C A / ^ h7A t7Aor)* 

n ^ C ^ 0 ^ ^ ^ (programmers) T J 
j&OAT f ^ ^ ^ m c D - f ^ A ^ AA^ 
flK+WC Vfl>:: AH.U h A ^ hfc' 

Fa>C 7671 P-f'A n'^J&hCA^ 

AJ& -A^ h ^ O hH^ 
a>£R HA f-7'^CD-r Aj& 

fnj&V^^-A ^AA .^ (Internet browser) A £ 

n+T^- A ^ ^ ^^A'TAr ©j&rnvitu 
AJ& MA-A'> 

n^J&frCA^* fflCA- AJ& hcnC^ 
^ - A T f (copy-paste) 

A A J & +AA */flh - A l tu r Vfl> 
r>c<*i A^(f'> 
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f h .&T} AA>^r nnh-A-
rt^+W 

M-Vy h t t f p t 
£ l f 9 A - f^ .A^n- ) -

Vfl>" rtfAd '7 ^a-7-' 

^ij&^A?" i phi 
<V>£?°C '->6' -flA'J 

A ^ l ^ n v m . 7 f ? a > AA,̂  A£ 
'te' * A £:'•'/' 

hA-fl'>" lfl!'9" n h.£°r> 

IIILU fh+PAfl)- P"1 

PI^Ah^aK* J&^AAA-

P<fcA<T. AA,̂  A£ te' 
-f "> h&Cl 

'l'AC;/;A:: £ u r > -T^C 

h'J^lV- fllA fH^- <fcA<T. 
(space bar) e"> 

n ^ ' ) </nAAa>- h S * P/^TJ 
.fm&^A - j&u 

P M C ? P<fcA«T. 

OA-7- A c w m i m ? } * ; 
P'2007 ^ A r ^ j t ' THJ#* 
I w r l ' } A^A^') ' h M f 

h,r>A. ^7f7n 
'lah<XA'-: n-Ya&Wifr 

A.'IA P M C ? 
AA><3 h<p°70vr h(lhT'h<P A" 
J&ur> &T71U fi'T^m-A 
7' ?»9 U A ^ ' A£ hJ&V)' 
I ( ? x W a ) C °fdll M 

h.&T} ?t\) flKl-WC A 

? <f»TA° M'tm^'lr 3 A£ 

e U i a ie t 0 ua 

h iJ v- V. 7 H, u If t 
1 A A- A. A A A A-

h. rh rh' rh. A*, /h rh 
hh P ) 
A'hlI4?r3:- V<"/,e,h£fl(h'/- <kA<h f)A-*} 

P^j&hCW')' P M C ? 4?A<T. 
AA,3 J&M'?' P^^la)- M.A-
77C 'Shift' /H9 'Caps ' 

f-l-OA-)' ^A'f^-fc 
£U PAA«<S W l c r o T 

79 h'h<Pd)<t> hh ' JA ^ W * 

.PAHAA© 

p ̂ . y a h ^ ' H ^ c D - i i ' l ' A ^ ' f 

?|VI1U> /'A')* PCW:3i <fcAljp 

nA-fc? A.1^ 
X(DC 7d7f 

rh^C h.emer Shift+hmre (Shif/or Capst+h)emer 

1J& 7' 7a>A hWy't' haw's' h+(Caps+WA) + (Shift+y)ete hawese h(Shift/or Caps+W)yt haws 

ssos't' (Shift+s)osete ssost 

quanqua q(Caps+WA)neq(Caps+WA) q(Caps+W)n q(Shift/or 

t'eeg'ss't' Te(Shift+x)e(Shift+s)ete 
c'kany' (Shift+c)ka(Shift+n)e (Caps/ or Shift + 

51 55 -ftAK^ -

6 J.f.A /PA "l&hCAr.'f- 12-r ,Ta>C 7611 15 M h.J?,^'} £7<r 9 ^A^T'f j&mj&^A -
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Ah M m t f r 4 A£ 

P<fcA<T* (\Mf>°* 
P V m . T f ? P+A^ 

( A £ 

^ A C * ? ox><*I') j&'rc-ns'A:: 

h*axi0°T Mt) ?t\-

- £U Pina> 
f ^ - ^ pa^A 

U' A1 5 A... 
.PA-*) fc'WJV 
i fid Vfl) " n ^ c ? 
SflMS^ 0>AT *7<VH (V>£ 

rt: <td: A... .PA'7) 
OA-Ten-

^A) ' £A3> 

A7°AA, flH.uT h'WX 
131 .PUA AJfWS* 74 ^ A 

h<t>W/'b 

VI'AW P h ^ C ? 
AA,*^?- M^trtV ovmt^b 

?iS" W W i t f t a * - P^AT'fl> 
P in 7*£A'K ,PATa> 
^ ( A - T<V A,Aa>'J 

A" htlu 
T> h ^ C ? n h r X f - h C 
-fchTA-s. AH-

Wi+Wi'l*'} 

A" 
nj.A h^c^'y *ip'>nT'fl> 

P-fchTA-S. ^ A h * a>AT 

P+A.PP 'M?10 frW^f 

THHA, 
<P'>?a> hVH«U r c - f ^ 

cd-AT 

• ?'°?A n h ^ c ? - f m r 

• n ^ c ? - m 

• T l t A ^ f C C f tA (Browser) -

f ^ A r (world 

wide web) ^A^i ?»S' 

h90% f l A£ 

f h r X P ' h C AC<*f* hfl) 

1. ^ n ^ V * (Standardizat ion) 

nh^C5? ^hP-fl <j»t\<nlw¥: 

P ^ . A - 7 Afl> P ') '?aV> 

P^A^ AA,̂  h + ^ ^ T 

OA,?" VCD-:: 

p^.nATn-7' 
P^XJAfl')'?10 ^A-

^n+AA- P ^ A AAAlf^ 
f l ^ i r J&lfSA" 
AAH.U / S C r ^ 

AA.-S A ' hmJ " n Lab " y f a i ) 

2. abV& f r (Harmonizat ion) 

P^^C5? AA,̂  
h ^ f f o " ? A ̂ m C hi)-'} 
n-hA^P T'^i^S" 
h ^ j l ^ P'f'A^P 

n^A-fiA-n 
n a r j y v j z ^ c -

PAA,^ M^cro*? 

t ^ j / o t\if\.\n 

3. h W W - M L ? ? ^ ^ A * ? 

nAA,^ h ^ a o ^ A£ h^-h5? 

n T ^ ^ AJ& n ^ ^ A ^ ' h ^ A h -
z r x 

h^A r m ^ ' i A.tf7 
n e w J&U T A ^ TS')' 

6+9" AJ& " h o i c f -
O^C5? aij&A W C ? ? " 
n̂ Afl)- ^^aa, 
J&^fliAA" I f ^ r 

^,ATfl>'> I r w ^ 
PrSAcD^^'fa)- h<£*£A 70^0)* 
Aj& Aj&l/"> h ^ A ^ AA,̂ a>- Aj& 

^AA^PA" 

P ̂  -f * L*l a* ^ flX"(/-f 
AJ& n+m^AfD-

PEICTDA ^7f7fl 

$ $ t * 
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P777/T f r r j e + v 

m c n°it\9" AA, h v i } 
0 p £ 7 ? A " Orh im'T: 

W h A W I ' H V h A W I O ) -
h'MJ.mC W ' l Vcih W i f - t 

hfcCD' •/©• - m C : : PI 
©7T§§> ©A AA"77? W 7 A 
£tfoAAA flA,A flh-A 
<70*700-7* hm* ©T^-7-'> 
&ATC9 m(r> .POOAA:: 
n/'Aje//" = 
a o a v ^ A - 7 ^ - r -

T- M P © I l l -
h l W ? hlfolfr") ' &A"1A" 
T)?©-?" Ad)- qfhj&fl)'?" H^V-
<70y.fi? r u n 
W 7 A '>*7*7C ftM.PAC'? 

?1
,/ll.ur flAP AP A-flAO^-H 

TJV/-7- ©111- 9T©" hll.U 
A£ m o oA-m ' l i r e 
^AP^AAfl-

• Ah^i'i • PAA * 'VA-fl1 

PlfV h + ^ ' f l cro') 

/S'JA^.'FA PA-fl'W" 
hl l .ur n^VA'7' 
PT^Am©-
v j A P - ^ + c n - * 7A-A 

A,AA£ £ ' f AA =: 

hAflfr? 

m o n ^ i r 

I f T r fl-l'Wm©- CdA 
A£ r ? § 0 A^H^?:)- hli.U 
n ^ ' f r-im+fr-]-'} v rn ' f 

©AT £ r ?f t7# fl.?A 
'V-fl v o i a o f 

1. ^C P'l'/^H © £ r 
7^P> P*T/'l /KTC 7"T'> 
.PA JVrfvT-

VA-fl VA-fl'J 
A9 f*!L</DilA'}'} 

VA-fl fl©<:<f"> A£ 

2. "7'Jfl'fl^T9'7^ 
mJ^^r/Df: :: O^A V'7fl 
-fl^ A©'*]©- hf-OA fl^O?" 
h d j l ^ LPS" V©:: V7C T> 
P^V-flS1 

P^AflA-fl A©- A ^ ^ C 

V7C kWir-' 

3. flT'},*<& h ^ A f l ' K 
flA^,©- -All-
h^Afn ?°9A0-> flCh-> 
,PA- +9° YlC^'i ^A-flA-fl 
?i'JT*AA'):: hA,A© 

AP7'7* towHr-: '70*'} 

hh"/ HA+ » PATf-fl HA^^ 

P i - f l ? ^ © A A : : 

W * - } fltAA- ^'J^m-flm-

-)«h A'JATOr-©^ ^-^AAr 
P^.7fl'';- fnh+A-7* 
S'-T©:: 

A/ A-f lm^^K ^nmj&'P^ 
rh/ l ^ r f r ^ t r o ^ f P ^ 

rm/ ^DJVrh,-f^f" 

PflAm P ^ - f A PA5^9 
4>Cfl> W i P l C 

flli^o P + ^ f l T ^ 

AA^Z-FA 

'fcT-fl htfV- P .̂A^V©-'? ^UA 

A4* .PA 

A^TV^ .PA^AA" AAH.U 
p^c-fl w J V F ^ r } ak^cv© 

flV7<* AJ& ^©-^A- ©A hQA-^ 

P^^^A^fl-) ' ' ) rin'}?')^ 

+Y1Y1 A?©-'> VT-fl 7A5\'> 
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M^Tda)- T 
hizcT- n+FA <*>m'> n<M*v 

PK7MR t n & P ^ t r o ^ ^ 

' m o fl'/^«A70> ax>yi£ 

?iVH.ur: U/ UPItrn'f 

A/ 

4. t ^ a r m c h^m^ii 
h<\'VC m & r A-flA-fl 
h C 7° A £ -fl 
h w c w r * W i c h & t h 
i > h a > n h ohQ^-
time? A£ V ^ t f - A 

5. n)*C<P 7. It A A T H E ^ ' J 

j&ur n ^ w CM 

6. T<- ?»A»lA7VJ 

n fr U- V h i m-:: 

JVrfvT.S" 
J ^ f l + .PPa)-:: J&ujp' 
P- | -7££ VA-fl ll A 
A^A'hhhA j & m ^ ^ A -

7. rv-vc n ^ H p f c n * (Dty'h* 
w r c P ^ A a > 

f t ^ h - J A ^ VTP^f A£-

^ H U ^ 5 u/ 7A* 
A/ n ^ r a a c 

rh/ f^A7« r A A ^ ' F ' ) 

W n-l'CDAV- VTO f̂ A£ 

wj ovfp, hl^TC 

I^CD-'-

6 A- 'f f : *> £ g: '1' 1 9 

I f W - A^A^CtnT 

8. A'mc X7fv<P 
r w - n A 

j e w i A A - n r ' M ^ n * 
7. it ni^A* 

hzem I AAH.U 
<MA ^'A')'4? 

9. ^fflC -flA- PM1P£ 
AM j e . ^ ' P A - fl l /> 
VTP-F A£ 
^ - f l ^ P ?»PAm* ^ ^ - f l 

* + n £ V -7-

10. mC "V&h. 
^iAn-7'" 

liA^H ^A+rrn-7' fl)^, A,A 

n7C r-h&^W/ '} t\axl'l° 
liAAn ^i^Cma)- j&fl)^]A-i 

nH.ur 
J&An^'A:: ^ ' ^ . n A ^ J 

P ^ H ^ K a h 
7-77C cdTC' 

îAAAT.(!> JT>fl>'> 
^iAfl'7':: AH.U?" 

r-hltro-hCD* A. A 

11. P^TH^Scd- 'n'VC 

J&^AA=: J&ur 7°A-F' 

n^nifV' m^AA »iA-7« fl) AT 
P/'AP ^A7"7- A" 

A.OA A ^A 7A5i 
Aa77T7" J&T^A-:: A,Aa> 
-7-h -̂7- A.Ama)- P^.70 VT-fl 
pA-flAna)- - H i * ? * n h z ^ 
P ^ W P hlfV 

AP-7- .PA 
fr.A7'7" j&sv-T'PA:: n n u r 

k w ^ S T . u ^ ^ f 0 ^ nF 
A.A'nffl)- J&7QA" 

12. n ^ ^ ^ T i ? " 

p ^ i/7 n -7- w i i R 

n+^n-7' VTH-f 

p^^nA-7- -> 
flC ^^^.h^^ATfl)-

P>7*7C frrfvT. Aj& 

If'," }iA7"VV(D-
n ^ v } n ^ . A ^ A h 

13. AflAj& P ^ . H ^ 
PJ77C J^fft^ hlfV 

a779H'fl ^70. VO)-:: 

/ ' A * aoll&h 

f+ZfrlXPW = A^-7« ^AOAH 

cdA^V-7' AAAa> n h W ? 
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hVPd 0W1V> A£ (\ero££ti9° 
i n nhw^r r m c to 
"hi* 7T7"9 -Y^Pta* AfK) 
f A - f ^ K ' l ' T A P^AA^Aflh 
n^ifV- A.Ama> 
£70A:: n 
7 7 7 £ A"7^-fl PS^AP^CD-
VTA* a)£?" 7 7 7 £ 
P"7„PM>C0f a> ... 
A.lfV' » -flA- ^ ^ - f l 
hfi^fryv* 7 AO f a > 7 A-flA-fl 
h£C7a)-
P^.AA^A H£> n^LTV-
rmni^mi. hA^A7. £ l f 9A : : 

2/ P777<« MA 

P777<- MA A£ A'M^ 
lfS° flTfl-fW AHA, 
fl-toO^ V7C* A£ cmfrt-f) 
j&^cn^A- hH.ur p c 

A.ATO?© P"7.70-
<k9° 77C'"F 7*") 
V)Alf7- flTA<H" 
£70A : : £U A.If') 

fF7.70 -N/h-f t ro f rdWi 
VWVHfl* J&^^iA" flA,A flh-A 
AAV *') a)£7" h')Afl-h CU6 
nifv ^ T J A ^ ^ f l -
7 7 7 0 n* A.AAC7© 
h £ * A - AAH.U : 

• h^ifeflffi- hA-f-AA-fl^ 
hwtfih'V ?MU 9n 

hA-fl<W PC 0"l.croaxcM 
axl\\P'p:-)' : 

• A.A n-hAAP 
4>cfla> p)77c 
avh-C* PC ^ A ' W ' M 

• P777£ MA Ich'h^l 

fl^-A- /H^J&Tf 
hA^AZ VfD-" £U7° A.lf) 
P^^Afl)- 777<-
P ^ W A - K ) VTA* 

A.7^ Vfl>" h V l i u r : * 

• frC-flV* /fl'f-<*>Ah* ©£7° 
0h0n.fl> OA- V7C* 

^^AAj&V'HnoA-?" H7£ 
p ' n . f& 'b rW*/ 

• / A^AA, 
Aa>7 VhA -A7A h^A 
hy,lf}9° :: Afl)- 0><?7 
VhA -fl')A ^^.A £ l f 9 A " / 

• A-fl ^A+A/ 

• £77 P^VA^ /h-MP PC 
P ^ H ^ A <n»lf7 hAfl 'W 

OA,A Hh A f - h ^ ^ V - K 

VTA*') fl^AT" hh^A 
')77C') AH 

£Am<PA" i f ^ r h^nT) AA£ 
P-K)0H9 AAfl> VA-fl 
£H ^ ^ - A 7 7 7 C7 
AA"7..PflA7i h?»7^U ^£V'f? 

/ ^ A ^ 
hA^A7. Vfl>" 

P777<* h m c ^om7 -flA« 

7.H, A 4* -flA-
O V , ^ ^ * 

£ l f 9 A = : AAH.U P'h')H0 lfS° 
h-hA^ PC AA77 

7 7 f V ^ ?i7^^CT-fl ' ) 
fl'^ia> flh-A 
îAfl'7*:: hUOT" PC P7774-7 

M P l C ' f } tywrw 
P^AAA-7-7 ^ m ^ r 777<*7 

J&AmVA:: flf^^V^r 
A.A P f-m+A-'M hl-12 AA-^7 

VTA* <*7m>7 h7fl 
Vfl>:: 

3/ 

fl^7A: P 7 7 7 C A £ 

KPtab 79 

hH.O rhVTA° 

A AMU P ^ 

h + ^ ^ f h P^V^O c r o ^ r ^ y 

h w i n A . ^ A 7 A.A 

fl^flfD- ^ VA-fl A £ 'h^oCh-H 

fl-f^mV- fl.^^ h A ^ ^ 
V T A * ' ) ^ A ^ f l T £ ^ * A A : : 

P 7 7 7 C 

1/ A A HI/Jftfl-}- 7 7 7 C 

£ U ^J&V-t 7 7 7 C fl^fflAV 

fl)^-)* A^-?- 7 7 ^ A° 
5^7^ 7f7jf^ 

Wptah aoLP^t-

P ^ V A fl> A.A flVfl^a> 

?ifl>«f"K h.V,A 

^ ^ C Vfl>- £ U W / ' f j 

h+^ii'fl fl'fc 7f7jf->* 
fl^lfV-

AA-hmf l^ * 7 C A . A P A T 

If TJ"™ V W U 7H, 
flOV,^-^* M ^ ^ f ' ) * 

PHU7 Ĵ&V')- ^ i^^- f l 

2/ A.A P-l-m9 7 7 7 C 

^ A fl^A h T ' ) * 

^ ^ ^ l - f l ' ) £ £ H A " XH, 

P ^ m 7 7f70A, A A ^ S " ^ 

P ^ A ^ 7 A£7VHfl-

^ ^ - f l flUU HA> 
m 7 h C AA A A ^ W C 

P-hA^A.AV-7 - h A ^ C fl^hhA 
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. P A T ^ A -

3/ tewt ^ f o w i 

nau Hft> ^ m + r P ^ A m -
n i n A-nAn A& WI>-

H&> n h + ^ a a * ? 
n-f^.^A^V ,PAfl>'> 
ao+rV')' 1A" r^AO') ' 
hAC hAC n^A')' n^j&v-

h ^ W l A nA^tC 

7.H, 
h^CV)' PhVA 

hA^A-NihA £;*\PA" 
j&ur h A ^ r s - -OM* A/aaa 
J& T'A A : : 

a* A> P i n 

j&u w t p - m c h ^ ^ - n 
iifD'H; p " i x i w 

I^Ch-H M1C7IC f'h<t>tr°<: 
Vfl>:: ' > O ^ W A -

^An-)- A. if'J 
k r w - ^ ,4* A-7- wfrhfru'} 
07-AU P"7..PA'f-AA$-
hAHTflh:: 

P?*7*7C XVfvtt, T<- v^pd 
J&AA/JA- i svv , h in?° 

yi'^tX:: hllV 
W/-U IV/V, P ^ h + A - M 
•/TOT ^ A * •703-: 

1. 'H; VflM A^'?' 
hA(i> I iO- r 5 ? * 
J&^^n^A I AV-C' *A£A7. 

pin- lAn-i n ^ ^ a 

thm-'E v-cv flhAT 

P'I'VA n^.Amfn-

2. 7*7*7C W R t ' l A.A 

3. PA-fl 

. P ^ ^ I A " 7.H, ©C^ 
p*7vnn n^i fV! 

P in ,PAma>'> fcP+nm^ 
r+z^Wr-'} z a nh^-fc 

4. ^A^V* P ^ A ^ o (]<7°lfi' 
P^Ama>> P>T7C 7.a 7£-fl 

5. n ^ + c n e n - l-rvc-V A£ 

0AJ& A</°lT* AA"7£7i 
P^ .P+aia* V'7-fl P l ^ m V 

6. ?T>£ 11*7 Atf 
n ^ ^ j & n * n ^ ifs° 
rhk^flfW 0 £'} 
n ^ A - A-n vcd--

7. P"7..P*cna>-'> V7C n^7H 
n ^ a ) ^ flA£ 
h W H W ?I^A'> hAfl> nA£ 
n ^ c ? P^J^.A hj&^Ar-

.PAfl)- n^lfV-

Pmn+ Va>=: 

î.e'H'?4? troAdh k'} 

^ A a * Aje-AhATfD- P'T.+^fD-
9°1 A.In Vfl> 

1. P^ .a^nT V7C 

P^.AT h ^ A r -
Î̂ .A V7C ^J&^J&n*^-: 

hClrtV? nifV 
VTPT- AJ& M t h ^ f " 

2. AA^97^fl> P^^fD-^ 

n hVh. ^A'7' • 
r h ^ - K o£(hi- 'rnvr-

VT-n h A ^ a A ^ r -

3. n ^ n o > 

nAP AP 

;iA i n ? 0 -
4. 

A,A »lAfl> P7JL 7£-fl ^C 

5. h^A, •fcrW-r-J j&P 
A.^AAfl)- J&TAA :: nA,A^ 
nh-A hA^fU"/- hi)-
P ^ - H - o k ) TfQTnh, P-f 

6. f'MUHfl> ^r/v^ 
A.lf > £*AA " V7C 

'>•7*7^ P^^A^V A.lf'JS' 
n-hAj&r n-hflJAV- VTPT" A£ 

AAau PT7-7C 
jcrh-^. n r ^ H ^ ^ n * x a h ^ 
A.A P+m4»A'*-> 
-77Ha (aAT flflr7A7Q* ^G' 

j&TC-fl^A:: 

y a g p ^ y * 
• Alan H. Monroe. Speech 

Copyright, 1949, By Sooh, 
Foresman and Company. 

• Britannica World Language 
edition of FM and Wagalls 
Standard Dictionary. Printed In 
U.S.A 1959. 

• Dale Carnegie. How to Develop 
Self-Confidence and Influence 
People. 1945. 

• Encyclopedia Britannica. 
• Wilfred Womerslay. Working 

-Wonders with Words. A practice 
guide to effective Speaking, 
Copyright 1951. 
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23 

ilMay &h'}*A 
te'H ^-- M.A hm n j l C h t: 
fl>-AT f 3 ? 
Ah^A una i ^&rb m y - ) -
A^ncAf .©- aj-AT 
hAP MK> 

A ^ - ^ h ^iso)- MM Ann 
n^nrn- hAp AA^Ama>-7o<? 
m hAP 'hPC'l'> 
h'WVW' AHA-

AS" naot+c h'W&AV-

AMA 
V>3AhAC AA'/An 7--SJ& 
7rtU*>5$" A-A^i'fc 
^ A ^ f l g i A W f r 

A m 
ZiAWfiUA '/• fl)£ 

hoo/riH: y r 

AT.W a) A f l W X 

A^AA 
n/'Vn)^" AAmn^O'?-

A S L f f t W y r p 
A - M m ^ A°T 
"7.A-)' V l 
AtC r V i W S 

hj&AAflv - AA(M 77C 1 ' i 

A A f c kAh.Vp f i ' ^ A ^ 

f ^ H A A£HC (D71? 

i n hAflh P C 

f^n-A-f- w c ' v r n ^ v o ^ 
( ^ M h T h f i O (Dj&r 
h p V W AAA?) hA / 

£«>Pfl. ^ A ^ / P C h ^ m * > 

AAJ& vac 

- f l t a y y ® ^ A * A 

'hrrvcy/\.tt9x" £AAA" 
A^-fc T> A^C A'> A r 
f ^ m ^ PAT" - fa'JJ^ 
lanP^') A^AmA yt\ov hAlfV 
AA-h+C " y 
AA+^Th-A) '* ^A^flJ'A 

A m Ah.A- (DA 
h^fl)- A" 

- 'h'rt'l' Am- mCf-h 

hm /)Aa)"l /,'k'} 

nn.u i 
AcD-hfrA'h? 

/,-/• w h s - hfr h'MAv 

-If.?fr - "yft^arf 

h-r- WA 

h'f- ^A^flJ'AflK) 

^1/7-0 A^Tfl)') A£lf'> 

A ^ i r A A r f ? n a 
h£hAhA-ur : : ...» f^Afl)-
AJ& A.ACA- A ^ f 

^i^A V-AC 
m a > AACATfl)^ AA 
K9x>rE6yt\.H9x> TH)^ 

A^^A-fc h ^ V A * A, A 

^ C ^ l ^ A V A ^ r -
AA^n^^V, ?iAhl>7 A^A 

njfJY^T0 - ^AACA 
Vfl)-: «P?i 
A7.Ii AA^ ; V J A ' i S - h ' 

V7C 

fAA")* : : h T i ^ A O . . .» -AH* 

Th- A ^ A ^ ' ) : : 

yLCh^') cm^r h^d. 

M Affl^fl)- ArhJ&fl)'}* 

T ^ f A7 

ax!6£l hUV'}' n j & s 0 ^ * ^ ^ 
A^J&T" 
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n-f^TCT P^Aa* '} rrp AP7* 
v ^ r -rmv* A^A^H-vn 
n^m- ?<p(\ n-

tiTlm-?" A* Vfl>:: 

PA-™-)-'? rt -flii?° 

a w T> 

HA a)*-?-

r s A n * p-n? nA^a^n-)-
a*<1-> /AH.* 

TP^ a)£ h^A U7C J&'WA" 
i m n * a>* h^A hno A^^AA 
U-A-> A" Jp/i 
nfiCty^flh^ ft+A^ TCA 

-AH-
p ^ A ^ A ^ n l ? 

A^A-fl ViD'ifiS 

A-A9 <J>A-fl neUL'P^ A°7<U-7' 
-fiH-r h&Ticr--

h^n* h^A . uic 
A.<7°AA w ? hi;-A-r -f*A4«<S 
^ c n-hAjp-r h h ' ^ v w^fiM 
f r ^ ^ A A A* fflj&HC ^C 
fhah-f-aA' ?iAh.C7£7V 

A * f lA* m a > a>A*PA:: 

A.^71 hw h - f ^ ^ C 
vn^nTfl)-" AJP, P"iAa> 

flAA - n ^ ' V " i W i 

P - f ^ a * W P - hH„P* A,y< 
fDJ&HC HA-hA^*. 
P-f-77 La* Ah-h 

y flA- 7*CA' hfr+Cr"; ?>H,') 
f A©- h7C n c £ 

-flA° AJP.A -̂Afl)-
mp* ?r>nA hvn^a> nAA 

Ajp.IO PA-JP-TJ ^ t d ^ T 

n°7'flAC hA.A-iP A-r- f ?iCA-<P 

ACA- r y l w r ' ) n<P> 

.PAH*? 

JH.PAHV ,PA£A^A - ^ A A - T M 

Vflh:: cw^lCO^^'): 

h-n^'} > n ^ T ^ 

^AA^-f) V fl>" V7C 

JsAh. -JA.SU J& Ĵ&U -

Ph'W- HAa-?' 'fllf'J h r v h ^ 

hV.A jr/c Ah'fi^ A^AA 

Ah "h t&mWW hA,A 

hnmjew^ Aflj- pc n^c r> 

jp-a^^a? n?»U'7>K ntD'j^rv-)' 

a)A.-n hAn* ^Afl)-

*/fl>-?» n^A-?- hhhim* 

«JP,-T:'>A °7«7n')- Vnc?» /HW.HA 

A>-ij .''/-n-i' ^A^A? 

f/HCATA 

V'l^CT) T A ^ S ' ^ ' / C n / . l t ^ f 

PlfjP. Ifjp.^ h A K T 

The Bathtub Test 
• During a visit to the menta l asylum, a visitor asked the Director, "How do you deter-
I mine whether or not a pat ient should be institutionalized?" "Well," said the Director, 
I "We fill u p a ba th tub , then we offer a teaspoon, a t eacup and a bucke t to the patient 
J and ask him or her to empty the ba th tub . " 
• "Oh, I unde r s t and , " said the visitor. "A normal person would u s e the bucket because 
• 

: it 's bigger t han the spoon or the teacup." 
9 9 

O 

| "No" said the Director, "A normal person would pull the plug. Do you want a bed near 
• the window?" 

• Source: an email from a yahoo group. 
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t* 
f h ^ h./V- P"7 . fa> PA£7A 

4-hA-t (h .h .P) h W ? P/hTMl 

p^.^j&n* wo--
n-f-Aje. n / " ^ w n j " ? w a y - ^ i 

Minn, mmc (Icdacdc 

hlhir"' 

W ^ V P^AAA-

0C* A. T P a)H-K 

v^.ii")- nito hhna v®-:: 

PA£7A 'PiA-fc 

hW?? PC CD*P> (D&m 

^cnpcf* m o a (DZ 

w w p ^ n -

hh7nA P h - ^ haK-art 
p ^ ^ ^ hAnnAfa)- l cd-{\ 

A* PA-TC 
^ C h , * ^ A* £ 7 f t W 
J ^ o ? " ph+n,7 ^ A ^ c 
A ^ f * hA£A-K hh^A* 
a t f . ^* P "7.7-Cf W 
A.-F* j&aJC^A*" 

niiu h W ? ^ 
PC Afl)7- A>A hVA- PC 

pvn^fl> hltu 
OA- n i A CD&6-P A.7H 

a)£ <PS,a> nc A ^ ^ A " P7(la> 
T l l ^ * £77° 7fL cd̂ VCD-I 

M a o ' i m ^ A..Pft<S.A7r MA7 

fl)n>:: M^^CD^CD-
£77° flP P^nCA-fc 
h r / ' A PfcAhA 
P^AAA- 'Mj&A*' V7C* 

?,H> A.70 
Tf t^ 0£V-7 h - f ? "lAfl-K 
?»A (D-i-P 

Mnri" A£ n r V7C JS^AAH 
7 A * v a > - n n , P 7 c o t * t i n i e r 

P̂ J&TA©•*> V7C ^An^ mat0 

aoao^i: Yiaorqftfr IH.^'P PA"1** 

i «nA 
hhnfl Pa><1^*7 "1J&9 = 
hAHAtiA 7 ̂ 71 ££AA!» je-AVA" 

hAAll^? ! n^Jtn^ 77 ? 
P+HA fl> V7C H7T 
TH^a>7 f&CVPA-'- "l-P 

OtroTiP - t t f H P * 

^AA^flh fl)^ 

V7C! 

1/ 
?Mt\ hm PiMcnt 

PAJ&7A 

fl)AT 'I CD- CDfrfrr-

ACr 
Y n d ^ hfr-' h l f ^ n ^ n 

A : : h h ^ hltf^CD' 

Offo A h ^ m C m < -

TC*l£a>7 n i f ^ J&M 
Pi1ff7.rt-7 

AJ&97C 

nn^a> A7°7 ACw 
• 

nc AJ& ACA 
A^l'PA" h ^ - c r ^A5?^ 
T ^ A Q * h7^«7 flAJ&'T ^ A ^ 

1 A 0 > HC -flA- n ^ A 7 

- h m C ^ ] ^ 7 

j&^Ah^'PA" AV, ArJV-7 h ^ 

h£-C7« n ^ ^ i ^ ^ 7in}iU7 
^ A < P U 7 OJCflJ-CA^" flA(D-

HAA^7 A£ IfA 
^ h A n - 7 ' 9 T 7 ° 7 fi^H VflM 

Ph7+7 f i^Ti MfOT0!" 
J&A'PA:: Ajf 

hAVAr vnc^ n^AA cDt\r^ 

£A7-7>7 ^ 7 

hi*?*" 

L(l\V " T C A 7 n ^ i r h T * ? A - ^AV+A hA-n^-" 

"^AV+A PA-nu^:: ^iV.r TCA7 fl^ir "7.A'fc r̂tA ^nA WW7* 
• f l ^ f l ^ l (\\trocro^ - t - t t f : z f K j y ? ,Ah07 ^ - f ^ A " A9^7 J&U7 h ^ T b C T T 
J&AA:: 

"n^ir T<- ! hO7 ^A-^U ^ft,'^ hA*?" 
h " ^ 7 7 ^ " P + A ^ * A-nA-n P^CDA^ 
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£Ca 
V7C A CJ>- h')°')h. "" 

"nA> j ^ J M ^ 
n.LP> 7fl>- PAT" 

/Hf-MA fn]0>:: hh\)? 

pc fPA-F 
^"l'T- 8A? kA- 79 -fill-
^ A ' h r c V f " | iA l : A 

hVf: 

nAH- w vo)- .fvn-nh-7-

"ha,-)- a) 7 ? ! 

hh- A Va> m ^ A V a ) " 
V ^ m r fMfc awn,)-

h f i W a-7- A 
flA'H- t O h d M h W > 
$» AIU A^AJ?.-n n ^ u -
lA £U Afa> ?" 

m m . H ? AA I 

r V - 7 -OATi ^ W P A T i ? " 

h^h+O)- TCA .A 

A ^ ^ Vfl>- -flAU -flAU 
v r a . T F . ' r h'm. ww? 

mA 7f> 
h£CP+ MhW- " 

f ' } J&7°A^ A! U-A-r 
Jsh h&^tahr--

h^A*?7i h'rf/tr* n^cn-

fraticr 

hJ^^lfl)-?" 

h A A T r : : " 

h'W&CDi] j&û g a * 

- 7 ^ m A A * ?!*? CU 

HlS0U» fcTT-T?: -flAU 
fiA-f- h ' K i n 
^ O J ^ n ^ A u - MA-
P+nnv ^A'7" r-7-
hU''> h'H' HA 
tC- f - tropin, T+-

f Y ) Crt-nfW'-
f Afl>'>°7 £7Ca>-" 

A>7fC f^J&TA 
fTiiPhA hlK> -flA 

j&^dA^AA T^W IfS" 7a> 
7x£\ hHA-

f PA,-7- (DJ&HC 9-7-!' 
fcp-HiAiv ft^ nnA 

h W X r f AA9P- «Pa>+<PA" 
^ ^ ^ ^A- my, TP-

flA'cih OAh- h'}h9° Aa> 
i n w yrficD- h - w z + c 
h ^ b ?.C(\V 

£>Tiab<; ^ ^ i p ^ a ^ } hA^u: : 

>»?£'7m V7C 

7Afl> A^VA-7-

îCH JT}^ 7°AA n ^ ^ 
AJ& h^HO-7" ^V^fD-'J 

7i&\ hie o r e 
f?i7,fl> HC A.7A J&t 7°AA 

?iA'7- a>AT f70 

hl^ «f?AA h ^ ^ m H T l r ^ 

?iA-t '7'->7i Hfl)C 
AnAA7i::" 
A.A ^HA- A-flAfl)- /SA-7-
7«CAfl> ^VA4? 7Afl>! 

^ A ^ C T ^ 1 ^^CU hltU* 
a-7' h f l )^* H-̂ U 
h^/f&r-- r ^ A ! 7»'>nA 

/H^Ah-9 ^A'fcA* 
A A fl)^ ?i'M1C'7'U 
?»fnAU fA^jP. AO^ hlntwfr-'-

£/tia> T^-flU 
m-fl h£Cl\) 

ZilK'hhaJOb fA-fl A'fl ATf'U 
bpgtrov 

hhfrp AJ& A'7-^7i -7fl>AAu:: 
J&U U-A" V/AU9 faJj^HC 

? ° A r A A ^ i f ' j hr^nv 

hfitl'b! 

?i7£m ! h£! 

AOAflU 

u-T-i f ^ c r hK 

Vm- h W } ytimp^h-: 

ho t A ^ ^ ^ a ) ^ 4 ? 
Hm^ z a A'7AT9 
A-7-A (D-m^cn- h?¥,'7'©A<P 
h f l w ^-r- n ^ - f ^ A,'> h')-u 

3rnc h&aizewy0 

IRI h°}C\)'} HC*7'hU 
TTMltn /STi A-7-A ^ A " 

V7C T i ^ n ^ 
M y i A ^ A ^ u r - jf-fl^ 

V7C hA^l^U a^llf^l ahCfr 

WC7AU! ^HA- 'Aa> 
h ^ ^ h ^ A I? J&fl)A^A' hA-:: 
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-flrV A.</°?i 

P"7..P#Cfl 
<t>M h+Wi&l 

v © ? n^©</>a>- •/©• 

A'7>p. PAh*©- rr/vaic 
© ^ + ?i 7 A £ -n u 

A ^ ^ c t t - p v t r 
hue: vjAf-n^mA n9°'i 
nv7Ch-u? 

7Afl>- A,-)- flh7C 
Pm4« £ W i A -flrt" HC 

A?i9 V©- AH.U-f 

Al-©©- ?i7»u7 A w 

£*C9 A-n?i7 <TA/?i PA* 
fl>j&llf VI P | # £ © « 9 VH;9 
a m ^ ' R i n m ^ A * 
P^W.CAO'M h7«V, AT 

7 7 h t t f i ? 7 ° A ' h ? i 

p r - H A j e w n «j>v-

v^iivnA-nl '/(D':: 

£ 7 7 ° aaM- 'T i 

W W - nfrcn- A©-
? i l f 9 A O : : » 

"7°7 A.h7? 7 " 7 

A . ^ .mC? i g P ^ P 7 . n C A J : © 7 

n^iTAp ac ; / -A A'?"A 
, - ^ p ' v : -nc qJK. h i i ' P m - P i 

A T 7 A . ^ A ^ V W © -

© A h , © - A . m " l 

A . 4 ^ T ^ P f ! © 7 fcj&.+C 

"7^! hA/-©-A?i 
Wit7- UC (""kmc P"7.*A©• 
p i ^ 'i ay? \"if\sax\ 

h i n nAT7?i ,p<n^?i©- nc 

T i A 7 A © ! £ U V i ; 7 7 7 < ^ 

MAh-UT":: ^ C © 7 PVHO 
P 7 £ " 1 0 croifY} 

A © 4 " P A l > - : : ? 1 Y 1 h C A 

h o a o ^ u ) ,PA^A7V^ vnc 
aaav°-c o a o ^ vnc-" 

7 A © V7<£> OA- ?»7A 

© 2 p m ^ v © -
A £ i f 7 A ^ r - A^ifv-

A T 7 ? ) 7 - f l * h A h -

£cn?j7 AT^Ti A'-nc 
£<*>aa hwnwti 
h ' M 9 * + m £ ! l " n L a b >71 £ A A ? 

i f £ > 7 M M ^ m l * P © 

PS"Ch")- '> ?iAh. a 7 n 7 i A"? .©-! 

| t w / f ? i © TiA-fl ,PA7i 
? i 7 A l f 7 ^ 7 7 ( D ^ r i £<to<ti 

A ^ . ^ ^ A ^ AC7f l>! ?»V, ^iMA-

79 n^A /HAhrnA 
n p - ' f ' ^ ? |A1AA o : : If I f ! P?iV,7 

AA'PP-

A'T'P- hhHA- P ^ A h 

Aca-Tfl)- AAvnc vmAr-©'} 
?iA-7- A-flAflh 

hn<* h ^ - n + f D -

A'> ;Co> ^C*7A?i ! 

A'P&Afah y^T0 

^ i f V - i fV? 

T 9 " > f A* h ' r t 9°'} 

U">?i9 Vfl>:: Ad>'> 

-nATi ph-np. '> 

A A r p . Va>? 7 9 A 7 9 

hA?i f-nA- Afl> ?»Ah 

A'*?: h ' i l - U l A7-A?" 

PHA ff7*>H^7i 
P')* hA9 Vfl)- AhMA-

P^^7ifl>? 7Afl)- AA^-n7i 

^^PA ^V^^ATI 
7Afl> A-^ 

?iA-7 h7fA?ia> fr^ ! 
?iV,7 A**! rAA7i7 A-flA-n 

Afl> nP-)- h^CATi::" 

j&7fA^7i9 "77 
A+t-n^'! n7A PA© OA 

ha-)' hAfl)A£:h- V©-
Ki&fr Oi&W n<iL© 

^TO'h V© 
nm,9A' aoaohfr hj&^AA'T0? 

i|A?i £77° f-Chh,Ti 

A'lA-! AA^^^ ' ) - 7.H P ^ t * 
^AA-7-! n.AT?i ?ih 
? » 7 £ A ^ h ^ M L AA' 
vnc-" 

"7A©- £7,7 £©^A! 
£77° h/KV, 

"<P9© °77 If S°! h i t 
1 

h^A. PC v-c' 
^7-S.U hT^* 
vnc : :" 

m^-F")- V© ?»v, ?9°<7°<na)*? 
h l W P?»7C >iA^ A.lf7-nA' 
^C'©-7 ?i7CA7 HC7h?l 
7/7HA7 XA 

hao*))!)'} ^Tn?i : ©m-7 

n9©7 h^A'hTi^-n^m'fl'fc© 
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s"c ( W ni<wi71 vnc-
hWViV n^S ?? 7ACD-
r w P<CAA h i & t r i 

ha)*! hot hcc nj&! r i 

h&WPfrl)'---
mAtf-7i rlATi n*?^: 

CD-££̂  7CD? AATC 

^C'cd-'JA 
PAT"?: 

A'Jm̂ TI 7-£" 
7-£ hAA47? h&AT"! ! 
P^OTi Ah-n^-)- ZH> 

?»P'|-CD 6̂R; 7-fl^fD- Oh'P 
n y w <PAT &HCD-

7ACD- h<̂ TcD- -f-£+7:: 
"HCDC nA' -aPA(> HcpC 

nA! K W i f * " 

"7U! hj&nftr -aPAiM 

£lfSA::" 

hAA+A! A<f"H -aPAO?" 

"A* -flrvri 
-ft')'?-)* nrt .fa)' iV/f 
"Iti'V VCD-" MS M-nA-
ftw'imfr cd£ ^ CD̂CD̂CD-" 
fiWJ A.CD"1 
WTCD-'* 7" A 7° A (D* 9 
hld^OY-l M^ c t i c d -
P.PH-M £PA 

7 A CD- -fl* h^A-fc P^Ofi!' 
M - S 1 - f l A -

MA£CD-S A& 

VHC:: 

"nj&OV, cd-2 

A£"n. nau Man. ^"l-nl! 

M A S f r * MS. -
i t f m snc h-n^A-'/* vnc-

HH.U nj&! 
CD£a*7i w ? " M S h f l i W 
cd^^a hy? 
nfriifch;*- "ao^r HATfA 
hAnA*^ h+tronftr"; 
P'hnA 
-f'A- CD£ M : : 

"fl), A P<f̂ U M£UT} 
h7C N W m A " " 

£(KMl7i::" M S 
-flA- A.̂ AA MA-

nn<- -n* m - s M ' ^ cd -

^»^C7cd- hy 7Acd--> h?:cn 
A,A- hMA- PC 

?iPVhA-S PA,n 

+ m-flt! ^CTA' 

hVf: 7n?:c hhl/1' cd^, 
a^^CD- -f-tfoAA-:: 

7 A CD- P^^CD-
^A+^T10:: MA- -flA^* 

POm-*? ^tn^CTlC Scro^:: 
?»A- ^n AnA" 
CDTf- hfl<- T*7 hA*cD-

hh'I'AOb nn£' 7-7RA 
-flAcD- '/-Wtfi'fc" A.n'V"?* 

hcD'T'hab A./^AT-

h^i^ch-
hJ&^AA^ ifVO-TcD-S "y"! 

TlA j CD̂ . IATCD-
-I-^aacd- r>nA 

7ACD- AT4;-?- 7.H, 

-nA- nn^- ^o^nrH^ 
nh-A h i y ^ y w Y C i W 

îMA- nchh -flAcD- p^^nh-'?--? 
A.T ?iP£A<fc 

hQtab p j& d̂AA 

hA'«PP» a * 
HA" HCD- M S ' 
CD->nC AJ& "hTiC^l 

vnc*; .̂7*7 
"P^n^; 7°A-f-7'7- <7D"1U? 

j&'i Vcd- rfX" 

-flAcn- Am-*:: 

7 A CD- An- ^^ 'hn 
AAifV "j&u^ 

7.a h/H^C A*:: 
A '̂J^CD-T" n<* J&HP" h^A ' t 
A'^p. I-'^C^-^Cd- m£<t><r°*+'-' 

-h^AA-S h7»V-
^ ^ -nAfl)- P+1 h^i^ 
7ACD- AJ& 
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h^Tmab P ^ ^ A f a - H 

A " f - V A - 9 W 

AHA- P Zvo '̂)''} A.T 
AAmS*£<fc £T̂ (D-
AA 7A(D-7 A.AA70 
h ^ V A t f O ^ A.A-: P(D-2 
A> ifV0?(D-:: hftA'JrFfl* 
-00-7* Pf-VA ?i£?'T(D-7 
?i7*r/> nfrm- A i l l 
AAA"1'T(D- AAA 
AA£7-9 & 7A(D-7 ^A 
f&vnmo)- m A'7>P. a-)* n ^ -

£c7rTo)-7 cda 
"1A AJ>AC7- AA 

hA(D"lo -nA" (DTC 

lm t ' h : : ha)' AT 
Ofl)^ Hh-A 

T C O £ CD-AT 
rnA^fl)-:: f-A^T(D-7 A£<£Cm-
?»7A rh(D-A'7' h7'7^(D-
iA-" 

h? 7A (D-9 A'?P> 
hAAp A£ V>A?<pnv ?»7A 

hAA-Ha^A- TiA-t ^JlA 
?i7Alf77i -t̂ hTi?" MS" 
h'fl-n̂ Tfl> /"C 7-fl-f- A7>p.'> 

"AA 7Afl>? A 0 7 A 
Vtea* A.7.A? n^W AA-S' 
h-7-h* -flAfl)- A^f(D-7 
A<H?-7*:: 

A4A- ?iA 7Afl>!... 
n^T Por7.A(D-7 î AA -̂
A"7A AA-O* 
?0AC P ^ ' 7 ' 

PA(D- AAU?' ?»AA-

Ahon.(D. fhiii] 07& - ^ n A n -

PV&7 9°'}^ A"7(d3> 
OA- r n.A'OA^Ta)-
P^/fS'V^'T (D- V>0 
AAA^lT^D- AAA V>A 
A?:- -Vm HS 

" AA £0A(D-

-flP. Vfl)-
h t \ S A70-T(D-7 7 , T AAC7a> 
0TA4? A^.A"!A^Trn- K T ^ 
AAhO^F** OA, 7 ' f - M O 
hrh*7 i-7* AA-CA-^?" A A S* 
OAH'7- ^A V m ^ ' " 

AA 7A(D-9 A<PP. hj&T 
PTVn* A W - I/",©- ?i7A 

nA.C (DA i - s 

7fl*:: A£ 7A(D- 4>A AA9 n-'JC 
n c fc^ A(d-<^ -nA- Jsa-fc 
A<£A" 

A'T'p. 

hA-^p'7* ^ hyi't^ 

?' hA-9 nhHA- AJ& 
"ha-7- CD- AT A.A Afl> 

A© ! phn t > / ^ p 
A fl> PA:: 

'h^Ahb? a t 

Vfl> = : A^'PT1 

/S'>£fl)7a ^ ^ A A?"'> 

V, P ^ ^ l KMiry ^A-9 

H T ^ >iAhn^a> 
^-n^^a)- 7ns" M n A 

OA- hwAh't"'- (DA 

n<̂  'hrt>Mti "hti-t j&^n-s' 
j&^Ah'fc h?iAf(D-S' 

n A ^ + c 
A,A A(D- PA7°:: PhHA-'> 

J&U.T(D- 70: : 

^AP(D- f -£AAA.A: : "j&^(D-! 

a ^ 7 C TC' l o o ^ a b OA^A'A'7 

' / n c - " 

ATP. h'),A h f ' h h ' h f r 

VhTi^c tA^A(D-

"A(D- OA- ^ T 

ym Yah:: nh^^7(D- AAO A,* 

O A ' f o r A-fl h A C 7 - A ^ 

J&U'T:'} n c 

X-fA«PAO:: ^'/(D- A ^ p ! n a t 

iAV-cn*?" 

"A'lA- OA ^ - n - U A 

AAA' AAA' "7'> J&07? 117AC' 
A 7 ^ 7 A h 0AA7Q 

tro+yj;7 AAHCjL')*r::" 

"07°'fc ^7h -7 (Tl^A?} 

P-7- M b A70 

£1/7? ... "AA-9 . ^ ^ ^ ( D - 7 

7 0 " 

A OA- JH7A 

AP(ncr7'T :fl>7 A 7 P £ OA-

n ^ ^ - f (D- ?iP£V^A- ?»Ar7* 

A -fl A (D- /H A '7* 7° C A (D-
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hy 7AO)' hhW^MV' 
A £ " 1 A h ' W ^ l n * ™ * 

hr-hvo Ah* "A^lfV- n<* 

m h ^ t A . n > > Ao)-A 

hAT-f- P ^ H C f i ^"-fc^cD* 
7a)-?" 

" V > 2 A U ! V > 2 A U ! 

A.m- a * J & H ^ H ^ : : 

nW i OU hFAh*t;9 
7-n-hU *7°A')*ha>?" 

7AO)-! ?t7,r h '}* 
f O A h - ^ A ^ 7 ^ " h<fcAA'Ai> 

A-)-A JH7, fl(£l,U ?i7nAiK: 

7a> 

"77C7i 

7.£"9 fiWJ 
h ^ A ^ Aj& hp?:0! Uihy 7Aa> 
f l ^ ! ' A^Ahh- "/C 
^OlA- A£+C A T ^ A " 
Ihf l 'h*? f ' J 

A<H> hZCrtT" 
hi\-9 M-T(D- n .97Cr a)-AT 
0)Am-'> l/^'To)-

- h a ) ^ n f * 9 

" T J AnA? M - 9 n7«C99 
nc 'h^Ah'fc:: 

"?i7, 7 ^ : £U9 
hoo'fftirt htyi9 

h»1A- 79 AAAn^£A?0)-
J M A + M 1'frC OA a> 

A/T "ViA--

W - 9 "/HA* 77 

P r ^ A A A ^ - ) ' hl£ HC 

MA-
-hA^A^fl)- hOCA^a)- -fl^? 
hahT-f-a)- Am'P-K "h7A7i 

AAfl> AAT 

Aft^Ti? " *A-9 

h a * 
h A - 9 A M 7 T ^ f l > 

m a - hiw yic 

A+:: " hA*:: 

HH7H9 

"?iA-A hm^p-i 7a)-
h^A nAj& 74-A 7fl>::" 

OA 
flTC?! YC >ifl>7fc'> 

H ' M : n A 7 ° ? 

7nc " 

ITS" 7fl)- 7 - A f l ' f r ' } 

/.It, HA ?"7 f l> 

- f lA nnAfl)-! 7 \ £ \ A H A a - t 

n ^ i f ? 7a>- M S , 

f h 4 - h A hMA ?" 

A ^ 7 - ^ - 9 /Sh a ) £ 1 A 

7a) - : : A m ^ ) -

na^9 £"77° 
7 7 ^ * ^ -flAO)- ^ ^ ^ 

"f?»7,'> hyartfia)*? 

nauA h h ^ r - - ny,in 
?iAO ÎAO*?* îHAAO ? i ik 
7 7 C ^ T A h A 

hyzctf-'" 

î»iA- nauT- ^f-n 

"J&U-'E AO)- r a 9 r f A f ? 

-HATi 70)-?" 

ATP. h^^ 
7 A a)- f / ' A - ) - a ) C 

h ' K l f ^ h**l(D~hab? A " 
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A A A " 7 A £ A ? ° ! 

AAh. c m ^ A 

^pljoab h^iai-hcn-?A» 

« 0 £ A US" AA<S» AA*9 

A f l A ^ o ) * APKMvivfYrp 
A'VCWfl)* 
t i r - h C D ' h t - h ^ A " 7 £ 

? i ^ 7 A n m l i f f ; d > fl)A a - ) ' 7 0 - : 

AA 7Afl)* 
hC h f & ' h A h A 

"hKA tfto? £<*>AA 
A^-fh-fch, Av/rvj; a)m-'> 
JTMIAAA' VnC" A^-fc 

" A £ C 0I1AU! h/H7"7^.U 

A7-I- PAV> 

A?°7 P A 9 k 

h ^ - O C ^ V A ^ h*0o<i\9°'-

£ A * A PAV> | | | 

h A & A9')«U a * 7.AU -OA-

0 £ A-A- -flP. A7C 

AAA0A+fl>* /H ' fe ' /hnCh 

a)* " lA^? i A 7*A 

k'^MA-flU!" 

OA-)- 7.a < 0 ^ A7A* 

7.a AA"1U?°! A7>l,7 A7-*S7f* 

AAfl)« Pf l )7£ AA*1* £ * C 9 

©7-0 <*>*A* 7/9 C AH^cd* 

<*£*z,7 A A ^ A A ? " ! h7*A')' 

V.A9 P7PA<£*A A0-h -f-h*A 

P ^ A A - t a b £ 7 9 A £ 

m £ * ! AT^U 
-tfoAAAU! P0£ci)*7 h7 f * P C 

A ' ) ' £ ! I f l f ! 7>? 

?i7Ao* OSU " 

" h ' i l W O b A £ 7 

?° 'h l ?i A ^ A c i m ^ A A A O ! 

'Hlt 'hWt TAU P^.AO)* 
P 'Ka> A7Alf7 AAh. 
AAAO-" 

"7-fl^*? hP^AOU 
A ^ ^ T i f l ^ ? lfA*U7 A 7 ^ 7 
^D^A PAV> A& 
A£-M> P ^ A - C Afl> 
AA-Ohfl)*? 0)£A A OA* 7 
Atf79AA" P^mChfl)* HA, Vfl)*? 

hif7 A'Wfi5* 
O^ArC "77 AA^? 7-fl^*? 

Affl^A? 7«A:9 
7 ° f f 7 £ A T A A* 9 
7mA'T(D*7 ACOfl)* A0°Qbn)'l* 
f i t - ^ c : : A A 7Afl> 
t f i M Z T 1 Hp:: H<V 

X7A"7.h*DC A 70 A lf79 
"AA-fc P 

fl)7A-? AA 77C *m*7 
AAA l̂Ti?®:: A p A ^ A?°A'7 
?»7^Am«l(tb OA- -0AAO 
b'V 0£?" 

A A A?°! AAA?°! 
07A O ^ 7o>? 

£ ^ C 9 h7°7U aofaDT 
AAT*A?" •fl7i<H::" 

A A* 9 ^7ACAYfl> 0 A ^ <f.A* 

"?iAh. A:7°7.fl>? ?°7 VOC 
AA7iab?" AA*:: 

A£ AA-t^U" A A* 9 fl)A 
^ ^ A -OAffl- ^A0.A7 ,7 
^ O T A.AAC7* hO)70;fa> 
/ ^ C AU9 AAC7° I f AT AA 

" AA! " A A* 9 A OA* 

'MU4.:: AX^Fab 

"A7C AAU *!7AA1 ! 

A*^A*A^!" AAA* OA^ffl)* 

A.hAhA* OA-P^?. A.A77/C 

AA^fl)*:: 

"AA.." A A* 9 hTIAVAJMb 

cnAA* A £ : : 

"P^OA!" ^ A l t O 7fl> 

" AA9 h H ^ m - 7 

h A ^ f l > ^ A A A O 9A" 9A" 

AAA hAAPT* ^ ^ h<t>0°m:: 

-?'h*C A,A£ AHA* 

AA9 A 

J^T AA*-

AA 7Aa> A P ' h C O ^ n / -

^7ACA-C ' "iA9 OChh f t A" 

hA77^^m* +9 AA^pfa)*:: 
P t f 7 m n m t D * 7 A T * A-O-A*? 

A-O-A*? a A - 0 ? 

I A " )*7^A^fl)*7 A ^ r t l -
A - f l ^ T ' A : : + A AA9 ^ A A 

ApA^fcn*:: 

npao)- aa acp 
hH^£Df A7A^0m H^H^ 
-OA^ +0°Ah'h<; A70 

"AP>! A OA* 

£ U IfV' AA" 

0 ^ 7 hT.-f n a ) * ^ HP9 

hObtXll'} VW.. . . : : 
Ahhh. A man with a sharp wit. 
Someone ought to take it away 
from him before he cuts himself. 
(Anonymous) . * 

fL/bP-h rOW} 
hmaifci 

( 7 
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Ufl P * ? tl* ... 

L y A | 7 * 
pna+A-n h t v O>at 
XT'" r ' ) r nc a ^ ^ i 

hMl-K P"7.nATi 
?.7A-> hf tn ; : \ i a v M 
P"7£<tdAA'> I °lt\m Ihh 
P"7.<MmCA'> hA? 

... 
^ A - r flrDAh^ 77 C l/*A* 

^qq 9'T(D*:: A,AA)-

A *7A-f» 
£<79 <T>£ h-f'fl)^ 

"h?»7, ... ^HA^IA? 
... hh7, to* * n A " l A ? ? " 
?^>A PVfUci> / P<PI> 
P A £ 7 * 7.11, h A C 
UV A. A h frWn 
?v9£C*79 n7'l ^AT™') (/-A-
p^.nAm- ihhtroW) 

P§.A 7A')"'>'> 
T A OA ft ><t>,(J,(; 

... A- fOT) 
^ S ^ 4 ? A.AT" A,Ar 

hV- A.A 
h/S9-K h a t ?«'J 

h ^ A ^ fcu.-fc PC 

a ) - n p ^ A 

<r> h u b f M ' f c ? 

I f A T ^ A 

n,e. ^ ^ a * A-n^p-

-nc* AAif7-n^ Ao)-

M C ' T i £ £ C AHA tffe.43 

p a * A ^ c ^ e 

H 2 T 7 A -fllr P"7.A ^ A ? " 

h ' U f ^ PC 
(D£ 7Q y-:: 

P ^ - f l f i A^VlM: 
^ > 7 A n T 

* ' M « i V > ' F T 

+PC .PA 

AAA6n,7<H n r j - n 
A ^ f T hib'tP* A 

/^A7nch- n ^ i r 

h A ^ A ^ r -HP- V>£79 

--(1C£- A-f lA.7 - M i ^ - f l r 

A.fmcD- hA^AT 0 " 

nAA^ 'g* P. h 

h-flC£' AHA, 
AA " K V - ^ -n C £ A-flA-7 

j&it: 

tfo-n^* ^-n^^fl)- A h ^ ^ - i 

i f7 *7n.fl)- ^ ^ AAA 

A.A ^ 'Hfl-v Ĵ&T, ?tf; 

p̂ J&^aa ^ 
P "lie h(D£ ^A i 

hHCh- AA^AA^ 

fl-flC^ A-flA-
n^'^AcD- fl>AT Afl) AT #)£ 

^ C i ^ h " ... 

AA7H1 

A ^ ^ - ? ' A'T'hC d...d..6 

P"7.A AAlf7 P^J&T 7fl)!? 
Plf 7 7-flA*! 

Afl)*7rt OA-n t l i ^ t 
P+7A 7i 'H\ . . 

Ti'H- n i f ^ , 
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A^VA* ThCh* 

AACTÎ  f\<ra%cm6p 

V&U fth CDA 
"lAh-9 <t>tr& 

O^fTf A(D-T PA?0" +A 
-np. -ACA- A-nA-'> ifrm, 

aa <m n^cv-)' 
<}£V> Jicd^A A T R ' 
a/,-at, >iacd- (MM /»c: 
cdA h4- AhOn. hM* ^AA 
YiC hvaw f^.AA^co-

& Vcd-

n^ir hovMim, M-VA +A 
-flfr APCD- A.AAJ1 
LI 1*! AA<£CD-
P̂ cd̂ ICD- h/*hAV 

' A VCD-" Â A, 
f l ^ m C h ' V ' W )' 
AA PCD- A£ HT. -(IP. ^ 
AAA-: Ah'> A OA-

niUcD- V7C 
(l^nM: en T'l' An̂ A-2. 

t X C ^ ' H f i J (fermentation) 
AAj&flro'H- vnc - h h ^ P P O 

n i A mC^-A- ' ) n^ ' JA* 

Ah^f-cD- })Ah- fl;>A 

" h-hhA-h AhA2.'> AA"7.7n 

A H A ' A A - A j & i P ^ r ! " A M ' 

I'll /^AA'V '/-'>A* AA^ f c 

f l ^ A ^ - ? " np?°Af l> AAA3 1 

AAcd-'> W > < H - A, A/)-

n ^ r A T h a ) n ^ A f 
nm<P')' fl^VA-)- Aa-hA-fir 

AA97C ni.r> mC -̂A 
^o^^A A^A '̂)- cdA 

TXA-:: 
n ^ v ^ A c D - h^A 7.n 
pnp-A-2. n ^ m - - h ^ c D -
OA- AAH.O AAA^'H* 
Aff«CDPAP T^')* 
PVfUcD- fh^A-
hAnAn n ^ i r p ^ f D ^ a ) -
^ A ^ AACD<|? 
-)'>'>A - f lA^T hACAS" 
hh.AFcD- n^cD-Ttf-
A'^W.A^CD- m P « : PAA-fc 

ha^A-n mj&'t n o o n - ) -
CD£'> cd̂ EU AA^An^ 
" h & i n n h ^ A A , A 

AhAhAh^^fl)-:: 
Pm7>fc AcdA A«ACDA 

©Ah^A n ^ w ) - " 
fAmO') '> AAA'>^'>-)' ?ill.u 
cn^&M AA ACA" <-')*" AA = : 
f a ' ^ r P H i ^ A r O A - r 
T a n g e n t ? <fcTC 

mC^-A A.A^A-C fhAAf 
cfA^^ AACD-
Am^&HcD- A£ fl>n-)* Ama)-:: 
for ACA£'> 
A W n A A fm+AAh-n-)-'* AA 

-f lA^rn* 

n^^A' ) ' Afh^ 'h "AAA... 
r'JAVfl)- AT, l-h^f- AfC 
7-fl-f-n^A:: "AAA. A W AT, 
"AAA HCh')' AA-*'> 

AP'hnAfiEL... 
AAo>? 

O A ^ - O r h k f r f i 

AA ' h ^ C f r ) ' h ' M V VO)-? 

PAn-)'?10 °7A-)-

fl^Ah.A -Mi^^A- "7A')' 
Vfl>?" - f lA^T 
-hnA^P- n ^ ' > A h " A - i r 
fen- Va)-" -flA« A 7 A T M 

A-f lA- 'W ^ f j ' J 

07A- 7|> ATA^A+fl)-:: 
V n t F ^ r HA7A" 

n ^ u A A ^ n c a n -
A97-')*:: 

h'W&f"} 

fT5-)' nAnAci)- A-^-n 
"7>!...7>! HA^o-A 

A,')' 7-A" AAa)-'> 

AAhO'> AA^Am-r:: ^ 9 ° 
f A a > A £ nuAflJ')* H^V-

na7«AAC7fl)- V77 
QACVm? AA^flJ'lJ n ^ A ^ 
A ' J ^ C T ?w3T>A')' I fS '^A:: 
^^.A A*/,?" n H O A A 

A A O A o ' > n r A ^ n - ) - ^n/^^A 

a?* fH.AV.CD- HA.A 

HAA^H^ A7fO'?':: 
f^AcD-)- AAhChV* A ^ u 

No student ever attains very 
eminent success by simply 
doing what is required of 
him: it is the amount and 
excellence of what is over 
and above the required that 
determines the greatness of 
u l t i m a t e d i s t inc t ion . 

Charles Kendall Adams 
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t 

A £ m W t f i fifoOh 
A*a>-£ MlmA- t fh 

hfin7ifl> j&tr> 
A'A* fcDrrrffi* ^ f i WCs 

+WCP h*\9° PC I 

fc^-M nA 19° 

je.1^9 ... M 
V^a* V7C 

fl^CDC*.! 

£->7+ h-HR -flA-l 
W a v M H H f i 

^ i X H i 

0)£ I 
f P * fcFUA^fl*? I 

nAA-flficih © W E ? " HA+ i 
fcPtkJ M l K - l ! 

•I. ' l vV H®*4 r -A-eS •rvV -V w . ,m . 

h ^ C ^ ... ?iAhC£9 I 
?»->A«PA«R V7I ! 

f l ^A -fl? I 
m-A^Ti - m c ? ! 

J&h-MA A ? * -MICHC? 
«h9n%>» M O A T l ! 

AlA .f tfaMi 
JiA^A f lA VWSMi 

to* ... f i t / ' i 
A^ATi A*Ail n£?°7i A-HP?LaM 

M A * ^ f n / V l a ^ A^fDA^LflM 
^ ^ m 7 i fWiKJ A 

/hXV*-} a>ca>^7i Jî Ca)- +;><{/P7ia>-i 
ft& J i S ^ J&^Kfi PC? A"7J& WAH ! 

A ^ d * V7W A M * f 'hTi : : 

rh9°A, 24/2002 

hA4, n££Ad> A«P-HF to* ^ ^ A i L f 

hAA"7<P* VrhA, 7/2002 
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