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Dear Readers, 
  

 As usual, we have been 

trying our best to provide you 

with something palatable in this 

issue of Vol. 4, No.8 of our 

bulletin. Despite the fact that 

there are some hiccups felt by 

Private Higher  Education 

Institutions (PHEIs)  especially 

with respect to the fate . We have 

full heartedly continued the 

publication of the Teacher that   

may serve as a bridge between 

our institution and the entire 

society among which  academia is 

one. In light of this, in this 

edition, we have entertained 

various articles of research works, 

v i e w s  a n d  o p i n i o n s , 

commentaries and edutainmental 

pieces of writing that could be 

appealing to our readers 

according to their choice. 

  As we all know, the role 

of Private Higher Education 

Institutions, in whichever 

country they happen to exist, in 

the development of a nation is 

tremendously vital. Along with 

their academic contributions, 

which is mainly teaching and  

carrying out research works, the 

role they play in curbing 

unemployment, one of the 

gravest headaches of any nation 

in the present global scenario, 

calls for the attention of all state 

machineries to give much focus 

to this vitally important 

education sector and assist in all 

aspects so that the sector could 

contribute its lot in the overall 

growth and development of the 

country. 

 In this issue, we have 

tried to cover some important 

points especially with respect to 

higher education in Ethiopia. In 

connection with higher education 

in Ethiopia, we have two research 

articles one of which focuses on 

stakeholders’ opinions based on a 

multiplicity of variables about 

Private Higher  Education 

Institutions (PHEIs) and the other 

on the Higher Education 

Proclamation the Ministry oof 

Education (MoE) had issued in 

2009. 

  In addition, we have 

presented many other readings 

on various subjects. These 

include  some teaching tips on 

how to carry out testing and 

grading in our classrooms; how 

t o  p r o p e r l y  a p p l y 

Communicative Language 

Teaching (CLT); needs 

a s s e s s m e n t  o n 

linkage/cluster schools with 

a specific reference to KCTE, 

etc.  

  In the edutainment 

section, we have some  

pieces that could both be 

educating and entertaining 

as usual. This includes a 

translation from English 

into Amharic of a short story 

and some other Amharic and 

English piece of writings. 

 As usual, we are very much 

hopeful that our readers will 

enjoy this Vol. 4, No. 8 edition 

of ‘The Teacher’ bulletin, and 

will continue to contribute to 

its growth. 

  

Knowledge is proud 
that he has learn'd so 
much; Wisdom is 
humble that he 
knows no more. 
  William Cowper   

 

 

 

The Role of Private Higher In-
stitutions in Building a Nation 

E D I
T O R

I A L

E D I
T O R

I A L

E D I
T O R

I A L

E D I
T O R

I A L
    

    



  

     2 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          A P R I L ,  2 0 1 1  tttteachereachereachereacher    
hehehehe    

 

  

 

 

Background 

 

he value of opinions about    
educational provisions drawn 
from relevant stakeholders may 
not be debated. Among other 
things, such views could be 
indicative of prevalent strengths, 
areas of improvement and the 
needed directions a given sector 
may take by informing public 
authorities and prompting policy 

decisions.  

Despite the importance of public 
opinion on higher education, the 
available literature on the area 
seems to be too limited to 
provide reliable empirical 
findings. The meager literature 
which is conducted in the realm 
of public higher education has 
so far addressed such issues as 
the values of higher education to 
the public, access, college 
affordability and the actual price 

of higher education (Doyle 
2007).The lack of empirical 
studies dedicated to public 
perception of Private Higher 
Education (PHE) is glaringly 
evident. The research made by 
Giesecke (2006: 13) in Central 
and Eastern Europe found out  
that the following major 
concerns emerged as common 
beliefs among the public and 
authorities about Private Higher 

Education Institutions (PHEIs):  

• Students at most private 
institutions of higher education 
are thought to be ‘inferior’ in 
preparation and performance; 

• Institutional programs are 
often considered weak and too 
focused on the whims of the 
market place; 

• Library, laboratory, and  
virtual resources are practically 
non-existent; 

• The vast majority of faculty 
members at the new private 
institutions of higher education 
do not engage in scholarly 
research in their fields of 
inquiry; and 

• New private institutions 
explicitly tailor their programs 
for their graduates’ immediate 
entry into the employment  

 
 
 

market and fail to take into 
account more significant long-
term societal issues and 
concerns. 
 
 Regardless of the 
absence of empirical findings, 
there is a wide body of literature 
that also makes generalizations 
about the nature of private 
institutions around the globe. 
Private higher education 
institutions are widely conceived 
as relying too much on tuition 
and fees (Giesecke 2006; 
Slantcheva 2002); narrowly 
concentrating on inexpensive 
fields of studies (Bernasconi 
2003; Levy 2002); having low 
academic quality and being not 
selective (Altbach 2002, ); 
reliant on part time staff and 
devoid of the needed 
infrastructure (Hopper 1998; 
Slantcehva 2002); and lacking 
the research culture that’s 
characteristic of Public higher  

Stakeholders’ Opinion about the Provision of Private Higher Education in 

Ethiopia  

 

Wondwosen Tamrat (Asst. Prof), SMUC and Getnet Tizazu (PhD), AAU 

 

1    The data collected for this article were garnered for a bigger research project prepared by the authors for the World Bank Confer-

ence on Ethiopian Higher Education organized in Addis Ababa, October, 2010.   
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education institutions.  
  Although the stereotyped 
observations above must also 
inform the opinion in Ethiopia 
as evidenced in the discourse 
prevalent both in academia and 
in the wider public domain, 
there is still a significant lack 
of research on how the public 
feels about private institutions. 
The only exceptions are the 
public opinion gathered by the 
Ministry of Education in 2003 
and a small scale research 
conducted in the same year by 
Samuel (2003). Although the 
Ministry’s study did not have 
the nature of a research per se, 
the findings have brought to the 
fore the major deficiencies 
observed by the 
public 
about 

PHEIs 
and speak 
of their weaknesses 
in the area of the basic 
infrastructure that is needed to 
run their programs. Samuel’s 
(Ibid.) study which was based 
on opinions gathered from 
parents, employers, students, 
public servants and 
unemployed people focused on 
outlining what the public feels 
about the importance of PHE, 
how the Private Higher 
Education PHEIs are rated, and 
whether there are areas of 
concern related to the private 

provision of higher education.  
 

Samuel (Ibid) indicated that 
many recognize the need for 
having the sector since it 
provides additional 
opportunities for post 

secondary education; the most 
important reason for pursuing 
one’s education at PHEIs is the 
opportunity to pursue a career 

of choice; the overall 

satisfaction of the public on 
PHEIs is relatively high; and 
many feel that there’s a need for 
more private institutions in the 
country (Samuel, op. cit.: 38-
40). He also identified areas of 
concern as related to system 
funding, student financial 
assistance, overcrowding in 
classes, quality of some 
programs, and job prospects for 
graduates that have been noted 

as requiring serious redress. 

Keeping the obvious research 

gap discussed above, this 
research attempts to address the 
existing deficiency in terms of 
the availability of  empirical 
research dedicated to 
investigating stakeholders’ 
opinion about the various 
aspects of private higher 

education provision in Ethiopia. 

Objectives of the Study 

  This study was conducted to 
gauge the opinion of relevant 
stakeholders in the provision of 
private higher education in 
Ethiopia. The research seeks to 
find out what  respondents think 

about: 

• the overall importance of 
private higher education in 

Ethiopia and whether the 
sector should continue to 

operate; 

• the academic provisions of 
PHEIs as contrasted with the 
public higher education 

sector; 

• the current and presumed role 
of the government should 
assume concerning PHEIs; 

and 

• the possible factors that 
might affect the future of 

PHE in Ethiopia. 

Methodology  

The data for this study were 
collected from four private 
c o l l e ge s  ( i . e . ,  Admas 

University College, 
Omega Health 
C o l l e g e , 
HILCOE, and 
St. Mary’s 

U n i v e r s i t y 
College) and a variety 

of employing agencies, 
min is t r ies  and  off ices . 
Respondent s  who a l so 
constitute the subject of the 
study include: students and 
instructors at the private 
institutions; parents with 
children at PHEIs; and 
employers who have employed 
graduates from the private 

sector of higher education. 

The major instrument of data 
collection used was a 27 item 
questionnaire designed to 
explore the overall opinion of 
s t a k e h o l d e r s  o n  t h e 
aforementioned areas. The 
specific statements in the 
questionnaire were constructed 
in a manner that addresses the 

four focus areas identified. 

When asked if they think there are private 

institutions that offer quality education 

better than the public ones, 78 percent of 

the total respondents agreed likewise.  
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Respondents’ Profile 

The total number of 

respondents who participated in 

the study was 297. Among 

these 103 (35%) were  

students; 50 (17%) faculty; 90 

(30%) parents; and 54 (18%) 

employers.  

In terms of their educational 
level, 75 percent of the 
respondents hold academic 
qualifications ranging from 
diploma to PhD; 13 percent are 
high school graduates and 7 
percent are below secondary. 
While 58 percent of the 
respondents are graduates of 
public institutions, 32 percent 
have attended their education in 

private institutions. Many of the 
respondents are also in one way 
or another attached to students 

who attend their education at  

private institutions. 68 percent 
of them pay tuition fee for a 
relative at a PHEI. Among 
those students who receive 
assistance from the 
respondents, 44 percent attend 
business courses; 26 percent 
attend IT; 15 percent attend 
Health studies; 10 percent 

attend Law; and the rest are 
enrolled in teacher education 

and other fields of studies. 

The monthly income of the 
respondent parents indicates 
that 26 percent of them   earn 
more than Birr 4000; 14 percent 
earn between 3000 and 4000; 
18 percent between 2000 and 
3000; 17 percent between 1000 
and 2000. The earnings of the 

remaining (i.e. 24 %) are below 

1000 birr.  

Considering their overall 
knowledge of the private higher 
education sector, 49 percent of 
respondent parents said they 
have high and very high 
knowledge. Sixty five percent 
of the employers said their 
knowledge of the sector is 
moderate, while 28 percent of 
them rated their knowledge as 

high or very high. 

Findings and Discussions 

The major findings of the study 

are discussed below under four 

major headings that were 

identified earlier as constituting 

the major focus areas of the 

research. 

Overall Attitude towards 

Private Higher Education 

The study investigated if the 
respondents considered private 
provision as having an 
important role to play in the 
Ethiopian higher education 
sector. A very high percentage 
of  respondents (i.e. 87 %) 
regard the sector as an 
important alternative for those 
who have not been able to join 
public universities. This finding 
is in agreement with Samuel 
(op. cit.) who indicated that the 
sector is considered as an 
important route for those who 
seek to attend post-secondary 

education.  

 

Students 
103 

34.7% 

Faculty 

50 
16.8% 

Parents 

90 
30.3% 

Employers 
54 

18.2% 

Figure 1 Respondents by 

Category 

Universities are the cathedrals of the modern age. They shouldn't have to 

justify their existence by utilitarian criteria. David Lodge, British novelist and critic. 
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Figure 2 Respondents’ Opinion on Whether Private HEIs Create Access for those who Fail to 

Join Public HEIs 

 

 

 Eighty three percent of 

the respondents also think that 

private institutions could be 

exemplary in terms of the en-

trepreneurial culture which 

seems to characterize their na-

ture. This should not come as a 

surprise because private insti-

tutions, as evidenced in the 

wide literature available,  are 

  

established out of a strongly 

entrepreneurial impulse to take 

advantage of an emerging edu-

cation market (Kruss, 2005). 

Similarly, 70 percent of stu-

dents, 73 percent of faculty, 64 

percent of parents, and 60 per-

cent of employers think that 

PHEIs treat their students far 

better than public universities-  

perhaps this is an indicative of 

the customer orientation at 

these institutions. Quite similar 

with their entrepreneurial cul-

ture, the very identity of pri-

vate institutions is also 

wrapped up in responding to 

customer demands and treating 

students as a consumer 

(Galbraith 2003: 548). 

 
61.6 

25.3 

7.5 2.8 2.8 

Strongly agree Agree Undecided Disagree Strongly disagree 

  
P
e
rc
e
n
t 

 

Psychoanalysis cannot be considered a method of education if by education we mean 

the topiary art of clipping a tree into a beautiful artificial shape. But those who have 

a higher conception of education will prize most the method of cultivating a tree so 

that it fulfils to perfection its own natural conditions of growth. 

Attributed to Carl Gustav Jung (1875 - 1961), Microsoft Encarta, 2009 
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Figure 3 Respondents’ Opinion on Whether Private HEIs can be Exemplary to Public Institu-

tions in Entrepreneurship Culture 

Considering the importance they 
attribute to PHEIs, it could be ar-
gued that the respondents strongly 
suggest PHEIs should continue to 
be part of the Ethiopian higher 
education landscape and their 

growth should be encouraged.  

A cursory glance at the specific 
figures for each stakeholder cate-
gory shows that 95 percent of the 
respondents suggested that the 
growth of the sector should be en-
couraged.  Eighty- four percent of 
all respondents also suggested that 
PHEIs should continue to be part 

of the higher education sector. 
Agree, 86.0%

Agree, 90.0%

Agree, 84.1%

Agree, 66.0%

Undecided, 8.0%

Undecided, 10.0%

Undecided, 12.5%

Undecided, 28.3%

Disagree, 6.0%

Disagree, 0.0%

Disagree, 3.4%

Disagree, 5.7%

Students

Faculty

Parents

Employers

Figure 4 Respondents’ Opinion on Whether The Involvement of Private Institutions in HE 

should Continue 

Agree, 91.9%

Agree, 93.9%

Agree, 96.6%

Agree, 90.7%

Undecided, 6.1%

Undecided, 6.1%

Undecided, 1.1%

Undecided, 7.4%

Disagree, 2.0%

Disagree, 0.0%

Disagree, 2.3%

Disagree, 1.9%

Students

Faculty

Parents

Employers

The Quality of Academic Offer-

ings at Private Institutions 

Respondents’ opinion about the aca-
demic provisions was sought through 
an investigation of issues related to the 
capacity of PHEIs; the private provi-
sion as compared to public HEIs; and 
the modalities in which they should be 
permitted to operate. The comparison 
with public universities was deliber-
ately made as this sector is usually 
used both in the public discourse and  
the literature as a benchmark in assess-
ing the effectiveness of PHEIs.  
 

 When asked if the capacity of 
PHEIs is limited in terms of offering 
higher education, 47 percent of the stu-
dents, 33 percent of the faculty, 37 per-
cent of the parents, and 20 percent of 
the employers disagreed in a similar 

manner. However, a meaningful per-
centage of respondents has also ex-

pressed their opinion as ‘undecided’. 

Agree,   90.0% 
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Figure 5 Respondents’ Opinion on Whether The Capacity of Private HEIs to 

Offer HE is Limited  

 

Agree, 29.7% 

Agree, 30.6% 

Agree, 43.7% 

Agree, 40.7% 

Undecided, 22.8% 

Undecided, 36.7% 

Undecided, 19.5% 

Undecided, 38.9% 

Disagree, 47.5% 

Disagree, 32.7% 

Disagree, 36.8% 

Disagree, 20.4% 

Students 

Faculty 

Parents 

Employers 

 

Respondents were again asked 
if graduating from private 
HEIs is ‘easier’ as compared to 
public HEIs. 57 percent of the 
students, 64 percent of the fac-

ulty, 53 percent of the parents  

and 20 percent of the employ-
ers disagreed. The highest per-
centage of agreement (i.e.53%) 
to this question came from em-
ployers, followed by parents 38 
percent of whom think that it is 

easier to graduate from private 

 institutions.  This is perhaps 
an indication that employers 
regard the provisions at PHEIs 
less demanding as compared to 

the public institutions. 

Figure 6 Respondents’ Opinion on Whether Graduating from Private HEIs is Easier as 
Compared to that of Public HEIs 

Despite the above reservation, the 

respondents (including employers) 

did not rate public institutions better 

when it came to an overall compari-

son with private institutions. When 

asked if they consider public institu-

tions to be better than private insti-

tutions in every aspect, only 19 per-

cent of all respondents agreed, 

while 52 percent disagreed. 29 per-

cent remained undecided. This goes 

against the common observation in 

the literature that considers the pub-

lic sector as more prestigious when 

compared with the private sector 

(Galbraith 2003). 

Agree, 58.5%

Agree, 38.6%

Agree, 28.0%

Agree, 18.8%

Undecided, 20.8%

Undecided, 27.3%

Undecided, 36.0%

Undecided, 24.8%

Disagree, 20.8%

Disagree, 34.1%

Disagree, 36.0%

Disagree, 56.4%

Employers

Parents

Teachers

Students
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 Respondents were again 
asked whether they consider the 
quality of education offered at pub-
lic universities  better as compared 
to the one offered by PHEIs. In this 
regard, 63 percent of students, 64 
percent of faculty, 49 percent of 
parents, and 33 percent of employ-
ers disagreed. The highest percent-
age of agreement to this question 

did not exceed 19   percent 

as expressed by employers and 
parents.   A considerable number 
of all respondents (i.e.29%) re-

mained ‘undecided’.  

On the other hand, when respon-
dents were asked if they consider 
the quality of education offered by 
the public and private sectors are 
similar, only 39 percent of all the 

respondents agreed. Accordingly, 

 29 percent disagreed while 32 per-

cent remained ‘undecided’.  

The considerable number of re-
spondents falling on the 
‘undecided’ category could be ex-
plained by the nature of the ques-
tion which demands making gener-
alization about either of the sectors 

considered. 

Figure 7 Respondents’ Opinion on Whether Public HEIs are Better than 

Private HEIs in all Aspects 

 

Agree, 15.8%

Agree, 8.0%

Agree, 25.0%

Agree, 33.3%

Undecided, 26.7%

Undecided, 28.0%

Undecided, 21.6%

Undecided, 42.6%

Disagree, 57.4%

Disagree, 53.4%

Disagree, 24.1%

Disagree, 64.0%

Students

Faculty

Parents

Employers

Figure 8 Respondents’ Opinion on Whether There are Private HEIs Offering better 

Quality of Education than Public HEIs 

  

When asked if they think there are 
private institutions that offer qual-
ity education better than the public 
ones, 78 percent of the total re-
spondents agreed likewise. If we 
look at each category of respon-
dents, we find that the agreement 
was expressed by 83 percent of 
students, 77 percent of faculty, 84 
percent of parents and 55 percent 
of employers, respectively. The 
level of disagreement to this state-
ment did not exceed 19 percent 
and that  was expressed by em-

ployers only. 

 

Students, 52.0%

Students, 30.6%

Students, 10.2%

Students, 6.1%

Students, 1.0%

Teachers, 50.0%

Teachers, 27.1%

Teachers, 14.6%

Teachers, 6.3%

Teachers, 2.1%

Parents, 43.2%

Parents, 40.9%

Parents, 12.5%

Parents, 3.4%

Parents, 0.0%

Employers, 23.1%

Employers, 32.7%

Employers, 25.0%

Employers, 7.7%

Employers, 11.5%

Strongly agree

Agree

Undicided

Disagree

Strongly disagree

The other area about which stake-
holders’ opinion was investigated 
is related to whether PHEIs should 
be allowed to offer training in vari-
ous modes and programs of study. 
The Ethiopian Higher Education 
Proclamations(2003, 2009) grant 
that whereas the major modes of 
training in Ethiopian higher educa-
tion institutions are  regular, con-
tinuing (e.g. extension) and dis-
tance, HEIs are given the mandate 
to introduce any program of study 
so far as they could prove its rele-
vance in light of the needs of the 

country.  
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Figure 9 Respondents’ Opinion on Whether Stakeholders’ Opinion on Allowing Private 

HEIs to Offer Training  

 
Regular, 98.0% 

Regular, 0.7% 

Regular, 1.3% 

Extension, 91.3% 

Extension, 6.2% 

Extension, 2.5% 

Distance, 50.9% 

Distance, 18.8% 

Distance, 30.3% 

Agree 

Undecided 

Disagree 

 With the exception of 
distance education where we 
don’t see a similar level of en-
thusiasm, an overwhelming ma-
jority of the respondents agree 
that PHEIs should continue to 
offer training in regular and ex-
tension modes. There is literally 
no disagreement to statements 
related to the question of offer-
ing training in these modes of 
provision. The only exception 
noted is the distance mode 
where only 47 percent of stu-
dents, 56 percent of faculty, 50 

percent of parents, and 47  

directive of the government.   

The responses show that 76 
percent of faculty, 64 percent 
of students, 60 percent of em-
ployers, and 48 percent of par-
ents disagreed. When asked if 
PHEIs should be allowed to 
offer any field of study pro-
vided that they have the capac-
ity to do so, a strong level of 
agreement was again obtained. 
Accordingly, 86 percent of stu-
dents, 77 percent of faculty, 78 
percent of parents, and 65 per-
cent of employers expressed 

their opinion positively. 

percent of employers ex-
pressed their agreement. This 
may be taken as a sign of 
some reservation towards 
providing this mode of train-
ing by PHEIs. The overall 
level of disagreement to the 
statement is around 40 per-

cent. 

 Respondents were 
also asked about their opin-
ion on whether PHEIs should 
be barred from offering cer-
tain fields of studies such as 
Law and Teacher Education 

as has been issued in a recent  

“Consider what you think justice requires, and decide accordingly. But never give your reasons; for 

your judgment will probably be right, but your reasons will certainly be wrong.” 

 William Murray Mansfield (1705 - 1793) 
 

“For we both alike know that into the discussion of human affairs the question of justice enters only 
where the pressure of necessity is equal, and that the powerful exact what they can, and the weak 

grant what they must.”    Thucydides (460? BC - 400? BC) 
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Figure 10 Respondents’ Opinion on Whether Private HEIs should not be Allowed to Offer 

Training on Law, Teacher Education and Similar Fields of Studies 

 

Students, 7.3% 

Students, 12.5% 

Students, 16.7% 

Students, 28.1% 

Students, 35.4% 

Teachers, 4.3% 

Teachers, 6.5% 

Teachers, 13.0% 

Teachers, 32.6% 

Parents, 10.3% 

Parents, 11.5% 

Parents, 29.9% 

Parents, 36.8% 

Parents, 11.5% 

Employers, 9.4% 

Employers, 7.5% 

Employers, 20.8% 

Employers, 41.5% 

Employers, 20.8% 
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Strongly agree 

Agree 

Undecided 

Disagree 
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Government Role with 

Regard to Private Higher 

Education 

 The dearth of informa-
tion on PHE indicates that the 
government plays a signifi-
cant role  both in the promo-
tion and regulation of the pri-
vate sector (cf. Wondwosen 
2008). In countries where the 
private higher education sec-
tor is a new phenomenon, the 
control element may be much 
more pronounced as com-
pared to the improvement ele-
ment that is characteristic of 
countries with a matured sys-

tem of this same sector.  

[ 

 poor quality unsustainable op-

erators into the higher education 

market. Whilst the private pro-

viders recognize the need for 

state regulation, over-regulation 

will only serve to diminish the 

industry. (1999:5-6). 
  

 In light of the above, 
respondents were first asked if 
they think the existing govern-
ment regulations are too lax on 
private institutions. 65 percent 
of employers, 49 percent of 
parents, 47 percent of faculty, 
and 40 percent of students 
agreed. The overall average for 
all respondents who agreed is 
47 percent while those of the 

disagreed is only 22 percent. 

 Notwithstanding this, the 
support role that any government 
is expected to play appears to be 
essential in the development of 
PHE across all countries with var-

ied systems of higher education.  

The overall balance that gov-
ernments should be able to 
strike between strict regulation  
and creating enough space for 
operation is also considered to 
be critical. Tasker rightly ob-

serves, 

If the role of private institutions is 

to be expanded, it is imperative 

that a regulatory balance is 

reached. An environment must be 

created that neither suffocates 

educationally sound and sustain-

able private institutions with state 

∗ He gives twice who gives promptly. Publilius Syrus   (Roman writer, 1st century BC) 

∗ Wisdom denotes the pursuing of the best ends by the best means.    Francis Hutcheson  

∗ No price is too high to pay for the privilege of owning yourself. Friedrich Nietzsche  
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Figure 11 Respondents’ Opinion on Whether The Government Rules/Regulations Con-

cerning Private HEIs are Lenient 
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 In a similar vein, when 
respondents were asked if govern-
ment should control the quality of 
education given at private institu-
tions, an overwhelming majority 
of them expressed their agree-
ment. The level of agreement was 
expressed at 92 to 96 for each of 
the stakeholders investigated. 
Such a high rate of agreement in 
this study was observed only for 
statements related to whether 
PHEIs should be allowed to offer 
training in regular and extension 

modes. 

Figure 12 Respondents’ Opinion on Whether There should be Tight Quality Control 

on Education Offered by Private HEIs 
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In addition to investigating 
stakeholders’ overall opinion 
about the need for controlling 
private provision, additional 
statements on how they think 
PHEIs are treated by the gov-

ernment were also included.  

When asked if they think that  

there is government interference 

on PHE operators, with the ex-

ception of employers 34 percent 

of whom agreed, the level of 

agreement expressed by the other 

stakeholders ranged from 62 per-

cent (i.e. parents) to 82.5 percent  

 

(instructors). 

 Stakeholders also have a 
strong feeling that govern-
ment does not treat private 
and public institutions 
equally. 83 percent of stu-
dents, 82 percent of parents 
and faculty, and 67 percent of 
employers think that govern-
ment authorities apply double 
standard in treating private 
and public institutions. The 
overall level of disagreement 
observed for this statement is 
9 percent only, indicating a 
high level of consensus 

among respondents. 

“In youth and beauty 

wisdom is but rare!” 

Alexander 

Pope   (1688 - 1744) 
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Figure 13 Respondents’ Opinion on Whether Government Authorities Do not Treat 

Private and Public HEIs Equally 
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 In a context 
where the private sector 
feels threatened by a 
variety of interference, 
the need for legal pro-
tection is unavoidably 
clear. To this effect, 
stakeholders were fur-
ther asked to express 
their opinion on whether 
the private higher edu-
cation sector should be 
given legal protection 
like any other area of 
investment. They ex-
pressed their agreement 
at the level of 95 per-

cent and above.  

Figure 14    Respondents’ Opinion on Whether Legal Protection should be Given to Private 

HE like any other Investment Sector 
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 As noted earlier, the 
growth of the private sector is 
also facilitated through a variety 
of assistance that should be pro-
vided by the government. When 
asked if the government should  

facilitate working conditions for  
PHEIs and whether it should 
provide the necessary support 
for all PHEIs, more than 85 per-
cent of respondents in each case  
responded positively that it 
should. The statement that asked 

 if respondents would agree 
upon the fact that the support 
should be given only to those 
PHEIs that discharge their 
duties responsibly drew more 
support than  the case for 
providing support to all 
PHEIs inadvertently. The 
rating was 90 percent on av-
erage. 

[Impediments to the Growth 

of PHEIs  

 There are a variety of 
factors that could influence 
the future of PHEIs in Ethio-
pia. These factors may be in-
ternal or external in nature. 
The internal factors may re-
late to the existing capacity 
and overall orientation of in-
dividual institutions. The ex-
ternal factors may be mainly 
related    to how   much     the  
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government can steer and regu-
late the growth of the sector. 
 When asked if the lim-
ited capacity of PHEIs would 
be a major threat to their fu-
ture, 67 percent of employers, 
56 percent of faculty, 55 per-
cent of students, and 52 per-
cent of parents agreed. A rela-
tively high percent of the re-
spondents (i.e.35 %) were 
‘undecided’. When asked if the 
profit orientations of the insti-
tutions would endanger their   

future, 80 percent of parents, 
77 of employers, 73 percent of 
students, and 63 percent of fac-
ulty expressed their agreement. 
How much the fact that PHEIs 
are excessively reliant on tui-
tion fee would be a threat was 
also further investigated. 78 per-
cent of employers, 76 percent of 
faculty, 74 percent of parents, 
and 67 percent of students 
thought this would affect the 
institutions highly. With regard 
to external factors, respondents 

 how much the sudden meas-
ures of the government may 
affect the operation of PHEIs. 
In this regard, 91 percent of 
faculty, 68 percent of students, 
58 percent of parents, and 40 
percent of employers said it 
affects the sector highly. With 
regard to government support, 
67 percent of all respondents 
said it affects the sector greatly 
while 23 percent said it has a 

moderate effect. 

Figure 15 Respondents’ Opinion on Whether Stakeholders’ Opinion on the Degree of Impor-

tance of Factors Influencing the Functioning of Private HEIs 
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For Your Information! (FYI) 

Colleges and universities gain accreditation when an organization or agency determines that they have 
met certain predetermined standards of educational quality. Most accreditation agencies in the United 
States are recognized by either the U.S. Department of Education or the Council for Higher Education 
Accreditation, an independent association. In Canada, colleges and universities are accredited by profes-
sional regulating agencies, governmental organizations, or private associations. Accrediting agencies 
assess the educational quality of colleges and universities by determining whether they have effective 
academic programs, qualified faculty members, adequate instructional and library facilities, and suffi-
cient resources to provide satisfactory education. Once an accrediting agency grants a college or univer-
sity accreditation, it reassesses the school periodically to determine whether the school has maintained 

adequate standards. 

Source: Microsoft ® Encarta ® 2009.  
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Conclusion 

There are significant patterns in 
the findings of this study that 
could inform the existing local 
knowledge and the available 
literature on private higher 
education. 
 
Among other things, this 
exploratory survey has indicated 
that in the eyes of stakeholders 
PHE plays a significant role within 
the existing higher education 
landscape. It has created access to 
those who had no chance through 
the public system; it can be a 
model both in the entrepreneurial 
culture today’s universities are 
expected to assume and in the 
handling of students. 
 
Considering the academic 
provisions at PHEIs, the research 
highlighted that neither the public 
nor the private sector could be 
assumed to be superior to the other 
in terms of providing quality 
education. It has also established 
that there are PHEIs that perform 
better than the public ones. Hence, 
hat in the eyes of stakeholders 
PHEIs should continue to play a 
significant role in the Ethiopian 
higher education sector providing 
training in any mode (with a slight 
reservation on distance education) 
and any type of training if they 
have the capacity to do so. 
 
The stakeholders considered for 
this study also noted the 
interference on the part of the 
government and the double 
standard that is currently at play. 
However, they also emphasized 
that the government has an 
important role to play in regulating 
the sector. They feel that the 
existing regulations on private 
higher education are noticeably 
lax, and there is a need for a 
stricter control on the quality of 

education provided. 
 
With regard to the factors that may 
determine the future of PHEIs, 
respondents feel that both the 
internal and external factors 
investigated have  their own share. 
They remind us that the profit 
orientations and the fact that their 
income is solely dependent upon 
tuition fee could seriously 
jeopardize the future of PHEIs as 
is the case elsewhere. So are the 
minimal support the government is 
providing and the sudden measure 
it sometimes chooses to  take. 
 
The overall message of this small 
investigation is that there is a room 
for the private higher education 
sector in Ethiopia that should 
continue to work with all the 
proper monitoring and assistance 
required on the part of the 
government. An understanding of 
this message may be beneficial for 
policy makers who should give the 
necessary heed to public opinion 
and continue to capitalize on the 
strength of the sector, incentivize it 
and create the necessary system of 
accountability. Individual 
institutions should also recognize 
the need for productive regulation 
that is beneficial to the system as a 
whole and to their existence in 
particular. 
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I. Introduction 
 

School clusters are schools 

which will be established 

based on geographical site, 

student population, 

transportation services and 

other facilities which are 

available in the area. 

The main purposes of 

establishing cluster schools 

are: 

� to develop cooperative 

work among the 

schools; 

� to work by sharing man 

power & material 

resources 

� to provide intensive & 

persistent short term 

trainings for primary 

school teachers; 

� to solve their common 

problems; and 

� to share experiences 
 

Based on the above purposes, 

schools can be clustered in 

three ways. 

1. Urban schools cluster  

 Urban schools have a great 

number of teachers and 

students which may 

present problems. Hence 2 - 

3 schools may be 

encompassed in one cluster. 

2. Rural schools cluster. If a 

great number of schools is 

found in a populated rural 

area, 3 - 5 nearby schools 

may be organized under 

one cluster.  However, the 

distance between each 

member school and the 

cluster center should not 

exceed 2 hours walk. 

3. Remote rural schools 

cluster. In a less populated 

area where there is no 

transportation service, and 

a few schools are 

constructed which are far 

apart, 2 - 3 schools that can 

be reached within 2 hours 

walk from the cluster 

centre may be organized 

under one cluster.  

However, if there is a 

school that can not be 

reached within 2 hours 

walk from the cluster 

centre, (very far to cluster 

centre), another 

mechanism should be 

designed to strengthen the 

system of enhancing 

education and providing 

special help to that 

particular school. 

Selection of Cluster Center 

School 

The school which is selected to 

be a cluster centre at the 

primary level should fulfill the 

following: 

• It should be a full cycle 

 primary school. 

• It should have supporting 

 administrative staff. 

• It should be well organized  

 and  furnished. 

• It should have efficient 

 and  qualified 

 teachers. 

• It should be managed by a 

 trained principal /

 director 

• It should have enough 

c l a s s r o o m s  a n d 

administrative rooms 

including rooms for a 

library and resource center. 

It would also be preferable if 

it is located centrally to the 

other member schools; 

clustered. 

C l u s t e r e d  S c h o o l s 

Coordinating Committee 

This committee manages the 

clustered schools, and 

should consist of the 

following members: 

• Cluster supervisor will be 

 a chair person. 

• Principals of all member 

 schools will be members. 

• A l t e r n a t i v e  b a s i c 

e d u c a t i o n  u n i t 

representatives will be 

members 

Heads of the schools’ 

pedagogical resource centers 

will serve as a secretary and 

member of the cluster centers. 

Duties and responsibilities of 

Needs Assessment on Linkage/Cluster  Schools of KCTE 

          By: Getachew Lemma, Lecturer, KCTE  
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the committee members and 

official bodies have been 

shown on the educational 

hierarchy in written form. 

Source: (Addis Ababa Education 

 Bureau, Educational directive   

 of cluster  schools written in 

 Amharic 2001 E.C). 
 

Concerning cluster (linkage) 

schools Kotebe College of 

Teacher Education is working 

cooperatively with 13 linkage 

schools with the help of 

USAID project.  Thus, it is 

essential to conduct needs 

assessment to provide 

trainings in order to increase 

the competency of cluster 

school teachers.  Therefore the 

major purpose of conducting 

this needs assessment is to 

identify task deficiencies 

created in the linkage school 

teachers & to develop their 

capacity based on their needs. 
 

II. Related Literature on 

Needs Assessment 

Needs assessment or 

diagnosis of needs is the 

collection of data about the 

school system; the nature of 

the learners; the teachers; the 

society (the community); the 

legal and administrative 

activities and parallel system- 

national and international 

(Hawes; 1979 Pratt D. 1980) 
 

According to the above 

authors’ illustrations ought 

are gaps between what it is 

and what to be.  Needs 

assessment is a diagnostic 

process that relies on data 

collection, collaboration and 

negotiation to identify and 

understand gaps in learning 

and carrying out performance 

and to determine future 

actions. 
 

Examples of actions that 

could be implemented as the 

result of  needs assessment 

include: 

• Offering improved incentives 

• Providing better information 

• Engaging the appropriate 

 people 

• Enhancing the work design 

• Supplying essential tools or 

technology 

Implementing training or 

learning program 

As cited by Lemma Setegn, 

Burton & Merrill (1987) 

suggest that: 

A need assessment entails to 

identify deficiencies in 

people’s performance.  Hence 

it is essential to perform task 

analysis.  During task 

analysis it needs to list the 

deficiencies to meet in order of 

priority.  A deficiency in 

trainee’s performance can be 

identified by asking the 

following questions. 

- What must trainees be able to do? 

- What can they already do? 

-  Is there a gap between what 

trainees can do and what they 

cannot do? 

What are the areas of needs 

assessment? 

There are different areas of 

needs assessment.  Some 

common areas include: 

a. Analysis about the school 

system 

b. Analysis about the learners 

c. Analysis about the teachers 

d. Analysis about the society 

e. Analysis about parallel 

learning systems. 

A) Analysis about the school 

system focuses on collection of 

data and interpretation about 

� Basic demographic and 

statistical information 

� School numbers & their 

distribution enrollment 

and flow through the 

system such as ages, class 

size, staff information, 

financial allocation, 

sources etc. 

� Legal and administrative 

information.  The analysis 

deals with the current 

legal provision and 

requirements, policies & 

practices with respect to 

school building, 

equipment, supply, time 

allocation, progression in 

grades, etc. 

� Current curriculum 

practice:  the data to be 

collected and analyzed 

include the origins, the 

languages in use, time 

tables actually followed, 

program covered, subjects 

taught, etc. 
 

B) Analysis about the 

learner’s information 

� Social & cultural back 

grounds 

� Languages & perception 

� Visual perception of 

children in relation to 

materials used. 

�  Cognitive development 

�    Interests and   

aspirations of learners 

� Physical & psychomotor 

developments 
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C) Analysis about the  

teachers:  It includes 

� Teacher’s education & 

training 

� Interests and aspirations 

� R e l a t i o n s  b e t w e e n 

teachers, and between 

t e a c h e r s  a n d  t h e 

community. 

 

D) Analysis about the society /

the community the 

assessment focuses on: 

�   Resources for learning 

�   Values & attitudes 

�   Needs & goals 

E) Analysis about parallel 

learning systems:  This is 

analysis that focuses on: 

�  National  and   

international issues 

� Other learning systems 

parallel to the formal school 

system. 

� Parallel programs in similar 

national contexts such as 

research plans, material 

production, descriptions of 

programs, evaluation of data 

originating from other 

similar countries 

F) Analysis of external 

factors:  Analysis is made on 

external factors giving 

emphasis to: 

� National and/or regional 

directives and policy 

statements. 

� The expectations of local 

community and the parents. 

� The expectations of the 

employers & trade unions. 

III. Design and Strategies 

3.1 The main objectives of the 

needs assessment are: 

1)  to identify the academic 

task deficiencies created in 

the school. 

2) to elicit the crucial 

problems of teachers in the 

teaching-learning process. 

3) to know the training 

needs of teachers in terms of 

their priority. 

4) to provide short term 

trainings based on the needs 

of teachers. 

3.2 Guide questions: 

1. Is there a gap between 

what teachers can do and 

what they can not do? 

2. What are the major 

problems of teachers in the 

teaching-learning process? 

3. How can these problems be 

solved? 

4. What are the major needs 

of teachers that help them 

to improve their capacity of 

teaching? 

3.3 Data collecting 

instruments: 

Data collecting instrument 

were questionnaire & focus 

group discussion. 

3.4 Data collecting procedures 

   Both open-ended & close 

ended questions were 

prepared and filled by 65 

first cycle primary school 

teachers of all 13 linkage 

schools and 77 mathematics 

and 105 science teachers of 

2nd cycle (grades 5-8) in all 

13 linkage/cluster schools. 

In general 65 first cycle and 

182 second cycle primary 

school teachers filled the 

questionnaire. 

The technique of selecting the 

respondents was as follows. 

In each linkage school in the 

first cycle 5 teachers were 

selected randomly and in the 

second cycle all mathematics 

& science teachers selected to 

fill the questionnaire. 

For the focus group 

discussion 2 teachers from 

the 1st cycle, 3 teachers from 

the second cycle, & 2 school 

administrators were selected 

from each linkage school. 
 

 IV. Data Organization, 

Interpretation and 

Analysis 

Data obtained through 

questionnaire filled by 1st 

cycle linkage school teachers. 

Responses to 1st & 2nd 

questions: 

Q1.  Did you take any short 

term trainings? 

From 65 1st cycle teachers 

respondents' 45 teachers 

(69.23%) answered that they    

did not take any short term 

trainings.  Most of them 

identified their needs in    

sequence as follows: 

1. How to teach children to 

read & write English & 

Amharic alphabets within the 

1st quarter of the academic 

year. 

2. How to teach children to 

identify & write numbers 

from 1 up to 100 within one 

semester of the academic 

year. 

3. Active learning methods. 

4.How to prepare & use   

locally available resource 

(TALULAR). 

5. Formative continuous 

assessment 
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Responses to the 3rd question: 

The materials they need to be 

developed and provided for 

them after the trainings, are 

all the above mentioned 

techniques or strategies listed 

from 1-5. 

Responses to the 4th question: 

If you have a need different 

from the above mentioned:  

Please specify?   

Most of the teachers 

commonly identified to take 

trainings on:  How to teach 

English language using locally 

available resources. 

2) Data obtained through 

questionnaire filled by 2nd 

cycle linkage school teachers 

(77   mathematics and 105 

science teachers) 

Q1.  Did you take any short 

term tracings? 

 From the respondents 65 

mathematics teachers 

(84.42%) and 90 science 

teachers (85.71) answered 

that they did not take any 

short term trainings. 

Q2. The teachers responded 

their needs as follows: 

mathematics teachers’ needs 

of trainings in sequence are: 

1. How to make students be 

interested in mathematics. 

2. How to prepare mathematics 

teaching aids & use. 

3. How to manage the classroom 

disciplinary problems. 

4. Mathematics handout for 

grades (5-8) that comprises 

methods of teaching for each 

content. 

5. Active learning 

6. Formative continuous 

assessment and 

7. Action research. 

Science teachers' needs of 

trainings in sequence are: 

1. How to make 

experiments using 

locally available 

resources in the 

laboratory 

2. Science kit trainings 

3. Written guide lines for 

doing experiments in 

the laboratory should 

be provided after 

training. 

4. Active learning 

5. Action research 

6. How to manage  

classroom disciplinary 

problems and 

7. Formative continuous 

assessment. 

 

Q3.  The materials they need 

to be developed and 

provided for them after the 

trainings are all the above 

mentioned techniques and 

strategies listed from 1-6 

had been suggested. 

3. Data Obtained through 

Focus Group Discussion 

The guide questions for focus 

group discussion were: 

1) Is there a gap between 

what teachers can do 

and what they can not 

do?  If yes list them? 

2) What are the major 

problems of teachers in 

the teaching-learning 

process? 

A) list these problems 

B)  How can these problems 

be solved. 

3. What are the major needs 

of teachers that help them 

to improve their capacity? 

The group members were 7 in 

each linkage school.  The 

members composed of 2 

teachers from 1st cycle, 3 

teachers from second cycle 

and 2 school administrators. 

In the 13 linkage schools the 

responses of 91 teachers from 

their discussion were as 

follows: 

1) Concerning the 1st guide 

question in most of 10 

linkage schools, the group 

members responded that: 

� Some mathematics & 

science teachers have 

problems on subject 

matter knowledge. 

� Most of the teachers do 

not use teaching aids and 

have problems of 

applying active learning 

method. 

� Some teachers lack 

preparation i.e., reading 

different books, lesson 

planning, teaching aids, 

rehearsing in the 

laboratory, etc. 

2) What are the major 

problems of teachers in the 

teaching learning process? 

     The focus group discussion 

members identified the 

following as major 

problems of linkage school 

teachers: 

• Shortage of instructional 

materials i.e., chemicals, 

reference books, Mathematics 

instruments, Language 

teaching materials, maps, 

globes etc. 
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• Student’s disciplinary 

problems. 

• Teachers’ reading rooms. 

Too much preparation & being 

over loaded (self-contained 

teachers). 

The focus group discussion 

members suggested the 

following solutions for the 

above mentioned problems: 

• Instructional materials 

can be alleviated by the 

continuous effort of the school 

administration & parents. 

• Teachers with the 

cooperation of parent-teacher 

committee & the school 

administration can solve the 

disciplinary problems of the 

students 

• The school administration 

can coordinate teachers & 

stakeholders to establish 

teachers’ reading rooms & 

equip with books & furniture. 

Concerning self-contained 

teachers, it is advisable to 

assign assistant teachers. 

The 3rd guide question was 

what should be the major 

needs of teachers that help 

them to improve their 

capacity? 

The major training needs of 

teachers suggested by the 

focus group discussion 

members are: 

1. Strengthening teachers' 

knowledge of the subject 

matter through short-term 

trainings related to the 

content they teach in a 

particular grade level. 

2.   Active learning methods 

3. Preparation & usage of 

teaching aids. 

4. Doing experiments in the 

laboratory for science subjects 

including written guide lines 

which will be used for the 

experiment. 

5. Classroom management. 

6. Action research. 

7. Formative continuous 

assessment. 

8. Lesson planning & 

implementation. 

Concluding Remarks  

Needs Assessment is a 

diagnostic process that relies 

on data collection, 

collaboration and negotiation 

to identify and understand 

gaps in learning and 

performance and to determine 

future actions. 

Concerning cluster or linkage 

schools Kotebe College of 

Teacher Education is working 

cooperaqtive4ly with 13 

linkage schools with the help 

of USAID project. Thus, it is 

essential to conduct needs 

assessment to provide short 

term trainings in order to 

increase the competency of 

cluster school teachers. 

The main purpose of 

conducting this needs 

assessment is to identify task 

deficiencies   created in the 

linkage schools so that their 

teachers are able to develop 

their capacity based on their 

needs. 

The basic guide questions 

designed to conduct the needs   

assessment are: 

1. Is there a gap between 

what teachers can do and 

what they can not do 

2. What are the major 

problems of teachers in the 

teaching-learning process? 

3. How can these  problems 

be solved? 

4. What are the main needs 

of teachers that help them 

to improve their capacity 

of teaching? 

The instruments used to 

collect data were 

questionnaire & focus group 

discussion. 

Based on the data collected, 

the major problems of 

teachers in the teaching-

learning process are: 

� Some  mathematics  and 

science  teachers  have 

problems or subject matter 

knowledge 

� Most of the teachers do not 

use teaching aids and have 

problems of applying 

active learning method. 

� Some teachers lack 

preparation, i.e. reading 

different books, lesson 

planning, teaching aids, 

etc. 

� Shortage of instructional 

materials, i.e. chemicals, 

reference books, 

mathematical 

instruments, language 

teaching materials, maps, 

globes, etc. 

� Students disciplinary 

problems 

� Teachers’ reading rooms 

� Self- contained teachers 

are required to prepare  

for all  subjects 

For the above mentioned 

problems teachers suggested 

the following    solutions. 
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 �  Shortage of instructional 

materials can be allocated 

by the continuous effort of 

the school administration 

and parents. 

� Teachers with the 

cooperation of Parent-

Teacher  committee and 

the school administration  

can solve  the disciplinary 

problems of the students 

� The school administration 

can coordinate 

stakeholders, teachers, 

parents etc, to establish 

teachers’ reading rooms & 

equip them with books and 

furniture. 

� Teachers should give more 

time for preparation in 

addition to teaching and 

co-curricular activities. 

� Self- contained teachers 

should work cooperatively  

and  actively with their  

assistants in order to 

facilitate their activities 

Based on the needs 

assessment the major needs 

identified by the linkage 

school teachers are the 

following 

The needs of 1st cycle 

teachers are as follows: 

1. How to teach children to 

read and write English 

and Amharic Alphabets 

within the 1st quarter of 

the academic year. 

2.How  to teach children to 

identify and write 

numbers form 1-100 

within one semester of the   

academic year. 

 3.  Active learning methods 

 4. How to prepare and use      

 locally available 

 resources    ( TALULAR 

 5.Formative continuous 

assessment. 

 The needs of 2nd cycle 

teachers are as follows: 

�How  to make  students be  

interested in mathematics 

�How to prepare and use  

locally available resources 

�How to  manage class room 

disciplinary problems 

�Mathematics  handouts for 

grades ( 5-8)  that comprise  

methods of teaching  for  

each content and grade 

�Active learning 

�Formative  continuous  

assessment 

�Action Research 

Second cycle science    

teacher ’s needs of 

trainings are: - 

� How to make experiments 

using locally available 

r e s o u r c e s  i n  t h e 

laboratory. 

� Science kit trainings 

� Written guidelines for 

doing experiments in the 

laboratory should be 

provided after training 

� Active learning 

� Action Research 

� How to manage class room 

disciplinary problems 

� Formative continuous 

assessment. 

 From the above concluding 

remarks I suggest that the  

above  mentioned  needs of 

teachers from  linkage  

schools  should be considered 

by the USAID project and the 

trainings should be arranged 

within a short period of  time 

based on their priority. 

 References  

 Addis Ababa Education Bureau .
 (2001 E.C). Schools 
 Cluster organization  

 Unpublished. 

 Hawes, H. (1979). Curriculum 

 and Reality in African 

 primary schools, Burnt 

 Hill:  Longman  Group 

 Ltd. 

Pratt, D. (1980) .Curriculum; 

Design and Development, 

San Diego; Har Court Bracce 

Jovanovich publishers. 

Lemma Setegn  . (2003  ). 

Curriculum Development  

A Module prepared  for  the 

courf. Education in the 

Ethiopian context. 

USAID . (2008). A Review of 

School Clustering  in 

Ethiopia, unpublished. 

 

 ������������ 

 

One should guard against preaching to young people success in the customary form as the main 

aim in life. The most important motive for work in school and in life is pleasure in work, pleasure 

in its result, and the knowledge of the value of the result to the community. 

Albert Einstein (1879 - 1955) 
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INTRODUCTION 

  
There are plenty of evidences that 
indicate human beings were and 
still are natural and cultural 
beings.  Thus, they share a 
common human identity but in a 
culturally mediated manner.  They 
are both similar and different, their 
similarities and differences do not 
passively coexist but interpenetrate 
with each other (Parekh, 2006). 
  
As natural beings, human beings 
have several unique and 
worthwhile capacities; such as, the 
ability to think, reason out, use 
language, form visions of good 
life, have moral relations with one 
another, be self-critical and 
achieve increasingly high level of 
excellence.  
 
Similarly as cultural beings they 
created a system of beliefs and 
practices in terms of which a group 
of them understand, regulate and 
structure their individual and 
collective lives.  
  
They embodied their culture in 
proverbs, maxims, myths, rituals, 
symbols, collective memories, 
jokes, body languages, modes of 
non-linguistic communication, 
customs, traditions, institutions 
and manner of greeting (Dorson, 
1981).  They also articulate culture 

in the rules and norms that govern 

such basic activities and social 
relations as how, where, when, 
and with whom one eats, 
associates himself/herself and 
makes love, how one mourns 
and disposes of the dead, and 
treats one's  parents, children, 
wife, neighbors and strangers 
(Pareh, 2006). 
 Juxtaposition of the aforesaid 
manifestations of natural and 
cultural beings reproduces most 
of the desirable qualities of a 
homogenous society with 
cultural diversity.  These include 
a sense of community, solidarity, 
common loyalties and a broad 
moral and political 
consensus.  This in turn serves as 
potential tourist destination as it 
gives an ample chance to visit 
unfamiliar culturally diverse 
societies. 
 In view of the above, this mini-
research tries to explore what 
cultural diversity is meant in 
general especially in the 
Ethiopian context and critically 
assesses its significance as 
Ethiopian potential tourist 
destination.  
1.1.  CULTURAL   

DIVERSITY 
  
According to Parekh (2006), 
cultural diversity is the presence 
of a variety of cultures and 
cultural perspectives within a 
society. 

  
This indicates that cultural 
diversity is a societal 
phenomenon which creates a 
favorable atmosphere in which 

different cultures can engage in a 
mutually beneficial 
dialogue.  Different artistic, 
literary, musical, moral and 
other traditions interrogate, 
challenge and probe each 
other.  They also borrow and 
experiment with each other's 
ideas, and often throw up wholly 
new ideas and sensibilities that 
none of them could have 
generated on their own.  

  
UNESCO illustrated that cultural 
diversity is a driving force of 
development, not only with 
respect to economic growth, but 
also as a means of leading a 
more fulfilling intellectual, 
emotional, moral and spiritual 
life. 

  
Weinstock (1994, 1998) on his 
part states that cultural diversity 
is an important constituent and 
condition of human 
freedom.  He further indicates 
that unless human beings are 
able to step out of their culture, 
they remain imprisoned within it 
and tend to absolutize it, 
imaging it to be the only natural 
or self-evident way to 
understand and organize human 
life.  And they cannot step out of 
their culture unless they have 
access to others. 

  
He further elaborated that human 
beings have mini- Archimedean 
standpoints in the form of other 
cultures that enable them to view 
their own images from the 
outside.  

Cultural Diversity in Tourism:   The Ethiopian Context 
     Yasin Omer, Customer Rela-

tions and    
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In doing so, they are capable to tease 
out its strengths and weaknesses and 
deepen their 
consciousness.  Likewise, they are 
able to see the contingency of their 
culture and relate to it freely rather 
than as a fate or predicament. 
 

Thus, cultural diversity fosters vital 
preconditions of human freedom as 
self-knowledge, self-transcendence 
and self-criticism.  Apparently, 
cultural diversity embodies different 
cultures which correct and 
complement each other to new forms 
of human fulfillment.  This in turn 
creates a culturally homogenous and 
strong society.  

  
Furthermore, cultural diversity 
encourages a healthy competition 
between different systems of ideas 
and ways of life and both prevent the 
dominance of any one of them and 
facilitate the emergence of new 
truths. 

  
Cultural diversity also represent 
different talents, skills, forms of 
imagination, ways of looking at 
things, forms of social organization, 
and different sense of 
humor.  Similarly, it represents 
psychological and moral energies, all 
of which constitute a most valuable 
resource which can be fruitfully 
harnessed in such different areas of 
life as sports, businesses, 
management, creative arts, industry 
and most of all tourism. 

 

1.2. CULTURAL DIVERSITY 
IN THE ETHIOPIAN 

CONTEXT 
  
Ethiopia, a country with thirteen 
months of sunshine as a brand, 
offers a remarkable range of 
physical beauty in her land, 
cultural diversity in her nations 
and nationalities and warm-hearted 
hospitality of her people to be 
enjoyed by tourists fortunate 
enough to choose this land which 
is witnessed by studies of various 

scholars of assorted disciplines as 
a cradle of human race and a 
country of ancient civilization that 
can alluringly attract tourists as 
their travel destination. 

  
The richness and diversity of the 
Ethiopian culture is a manifestation 
of the socio-cultural differences of 
the over eighty-two ethnic groups 
that inhabit the land for ages.  Each 
of them manifests their own 
respective values, ideals, arts, 
rituals, songs, stories, literature, 
moral and spiritual wisdom. 

  
This indicates the presence of 
religious as well as cultural 
diversities in Ethiopia – 
a time honored multi-ethnic nation. 

  
The formation of nine regional 
states, with respect to cultural 
diversity that ensures political unity, 
appeared on the national agenda as a 
politically and ideologically 
significant issue. 

  
This in turn manifests that the 
Federal Democratic Republic of 
Ethiopia welcomes and cherishes its 
cultural diversity.  Moreover, it 
reveals that Ethiopia makes cultural 
diversity central to its self-
understanding and respects the 
cultural demands of its constituent 
communities. 

  
As a culturally diverse nation, 
Ethiopia must find ways of coming 
to terms with cultural diversity and 
even profiting from it; that is, 
exploiting its untapped potential 
tourist destination. 

 1.3. SIGNIFICANCE OF 

ETHIOPIA'S CULTURAL 

DIVERISTY 
  
Taking into account the aforestated 
illustration, Ethiopian's cultural 
diversity: 
*  Provides ample chance to witness 
most significant and spectacular 
festivals intensified by drumming, 
dancing and singing, 

* Provides grand opportunity to 
experience traditional ways of 
life preserved  in local customs, 
rich and varied handicrafts and 
other colorful products depicting 
or illustrative the native arts and 
lifestyles, 
*   Enables to witness religious 
processions of archbishops and 
priests carrying  ark of covenants 
accompanied by multitudes of 
followers and tourists, 
*    Enables to gain insights to a 
glorious past at well as promising 
future set amid  the natural 
beauty of this diverse country, 
* Enables to experience unique  
warm-hearted Ethiopian    
hospitality, 
* Provides great opportunity to 
experience  the authent ic 
u n s o p h i s t i c a t e d  b u t  
extraordinarily friendly attitude 
of many of the Ethiopian 
population, 
 *  Creates favorable atmosphere 
to exhibit a wide range  of 
cuisines, 

 *   Provides grand opportunity to 
set-up annual and/or bi-annual 

nations’ and nationalities’ 
festivals on  regular basis,. 
 *     Enables to watch, admire, 
and purchase handcrafts which 
constitute symbol of the  
people's cultural values and 
their love for nature, 
*    Represents psychological 
and moral energies which 
c o n s t i t u t e  m o s t 
valuable       resources which 
can be fruitfully harnessed in 
tourism. 
 *    Serves as ideal model of 
tolerance and peaceful co-
existence, and 
*    Add richness and variety to 
the society and make it 
a e s t h e t i c a l l y  p l e a s i n g 
to       tourists. 
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Hence foreign investors and other 
interested individuals are advised 
to take the aforestated 
significances of cultural diversity 
into consideration and invest in the 
Ethiopian tourism industry for 
sustainable and profitable returns. 
  

 CONCLUSION 
  
As a country with a time-honored 
multi-ethnic nation, cultural 
diversity is an asset that is 
indispensable for the development 
of tourism industry in Ethiopia. 
  
Therefore, we (Ethiopians) should 
feel a sense of loyalty to our 
diverse culture.  We also should 
gear towards exploiting the 
untapped tourist attraction 
potentials. 
  
Apparently, it is worthwhile to 
note that cultural diversity is a 
driving force of development, not 
only with respect to economic 
growth, but also, as a means of 

leading a more fulfilling 
intellectual, emotional, moral and 
spiritual life. 
 In conclusion, juxtaposition of the 
nations and nationalities' cultures, 
life flowers in the garden, 
beautifully complement each other 
and add to the wealth of 
Ethiopia.  By extension, Ethiopia 
proves to being a country having 
rich cultural diversity with 
untapped potential tourist 
destination. 
 Consequently, professionals 
engaged in cultural and tourism 
sectors and concerned 
stakeholders; such as higher 
learning institutions, should join 
their knowledge, skills and efforts 
to exploit and profit from cultural 
diversity.  
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Test AT ALL Levels 

A common mistake made by some 
teachers is to focus most test items 
on simple recall of information. It 
is easier to write and score this 
type of question because there is 
usually a single correct answer. 
However, if the teacher wants to 
extend student thinking and 
promote higher-level thought 
processes, then test questions must 
require higher-level of thinking. 
Bloom’s taxonomy and a table of 
specification are devices to assist 
the teacher in constructing test 
items at various levels. A basic 
rule for assessment of higher-order 
thinking skills is to craft tasks 
requiring use of knowledge and 
skill in new or normal situations 
(Mitchell, 1992). If you only 
assess students’ ability to recall 
what is in the textbook or what you 
say, you will not know whether 
they understand or can apply the 
reasons, explanations, and 
interpretations. In short, you must 
use novel materials to assess 

higher-order thinking.    

Give Students Enough 

Information Before Testing 

Them.  

It is the teacher professional 
responsibility to inform students 

about an upcoming test and 
about how it will be scored. To 
assess students under the best 
condition you need to provide at 
least the following information 
about your upcoming test 

(Nitko, 2004): 

1. When it will be given.  

2. Under what condition it will 
be given (timed, speeded, 

take-home test).  

3. The content areas it will 

cover.  

4. The emphasis or weighting 
of content areas to be 
included on the assessment 

(value in points).  

5. The types of performance 
the student will have to 
demonstrate (the kinds of 
items on the test, the degree 
to which memory will be 

required).  

6. How the assessment will be 

scored and graded.  

7. The importance of the 
particular assessment result 
in relation to decisions 

about the student.  

Communicating clearly to 
students what they will be 
tested on is a paramount 
importance if we want students 
to perform at their best. As we 
may all know, a favorite 
question from students is “will 
we be tested on this?” Effective 
teachers make it very clear to 

students which of the ideas 
presented in a lecture or found in 
the textbook will be included on 
the test. Some teachers will write 
key ideas from a lecture on the 
board or give them to students as 
a handout. Some provide the 
same type of tool for information 
in the text. This communicates 
to students exactly what they are 
responsible for on the test. Other 
teachers spend time in review, 
outlining key ideas to be covered 
on the test. Still others provide 
study sheets with sample 
questions. The goal in each case 
is to alert students to what is 

expected to them.  

Some teachers believe that 
surprise quizzes motivate 
students. There is no evidence to 
support this point, but there is 
some evidence that students will 
do better if they know in 
advance about a test (Tyler & 
Chalmers, 1943). Students with 
special problems often benefit 
from knowing about an 
assessment well in advance. Test 
anxiety and fear are likely to 
diminish when a student can 
rationally plan a program of 
study for a forthcoming 
assessment (Mealey & Host, 

1992).  

Teach Assessment -Taking 

Skills  

Students need more than 
information about what an 
assessment is. They need to 

learn how to take tests.  

Teaching Tips 
Some Guidelines for Testing and Grading  

                    Melaku Girma, Dean and PhD Candidate, Faculty of   

        Teacher Education, SMUC 
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You may need to teach students 
the following minimum 
assessment –taking skills, 
perhaps through direct 
instruction in the classrooms 
(Ebel & Frisbie cited in Nitko, 

2004): 

1. Paying attention to oral and 
written directions and 
finding out the 
consequences of failing to 

follow them.  

2. Asking how the assessment 
will be scored, how the 
individual tasks will be 
weighted into the total, and 
how many points will be 
deducted for wrong 
answers, misspellings, or 

poor grammar.  

3. Writing their responses or 
marking answers neatly to 
avoid lowered scores 
because of poor penmanship 

or mismarked answers.  

4. Studying throughout the 
course and in paced 
reviewing to reduce 

cramming and fatigue.  

5. Using assessment time 
wisely so that all tasks are 
completed within the given 

time.  

6. Using their partial 
knowledge and guessing 

appropriately.  

7. Reflecting, outlining, and 
organizing answers to 
essays before writing; using 
an appropriate amount of 

time for each essay.  

8. Checking the marks they 
make on the separate 
answer sheets to avoid 
mismatching or losing one’s 
place when an item is 

omitted.  

9. Reviewing their answers to 
the tasks and changing 
answers if they can make a 

better response.  

Find Ways to Deal With Test 

Anxiety  

There are at least three types of 
test-anxious students (Mealey 
and Host, 1992). Your ability to 
recognize these differences 
among students will help you to 
work with them so that they 
perform their best on the 
assessments. First are students 
who do not have good study 
skills and do not understand 
how the main ideas of the 
subject you are teaching are 
related and organized. These 
students become anxious about 
an upcoming evaluation 
because they have not learned 
well. Second are students who 
do have a good grasp of the 
material and good study skills 
but have fears of failure 
associated with assessment. 
Third are students who believe 
they have good study habits but 
who do not. They perform 
poorly on assessments and learn 
to be anxious about being 

assessed.  

The following factors were 
shown to be related to test 
anxiety (Nitko, 2004) and may 
be under your control in 
c l a s s r o om  a s s e s s m e n t 

situations:  

1. When students perceive an 
assessment to be difficult, 

their test anxiety rises.  

2. At-risk students have higher 
levels of test anxiety than 

passing students. 

3. Students who teachers give 
them item-by-item feedback 
after the test have lower test 
anxiety than students who 

receive no feedback.  

4. Tests whose items were 
arranged from easy to 
difficult raise test anxiety 
less than tests with other 

item arrangements.  

5. More frequent testing of 
highly test-anxious students 
seems to improve their 

performance.  

6. Highly test-anxious students 
are more easily distracted 
by auditory and visual 
activity than less test-

anxious students. 

7. Giving very test-anxious 
students instructions to 
concentrate their attention 
on the assessment tasks and 
not to let themselves be 
distracted from the tasks is 
more beneficial to their 
performance than simply 
reassuring them with “don’t 
worry” or “you’ll be fine” 

statements.  

8. Students with low test-
taking skills can lower their 
test anxiety with test 

wiseness training.  

In addition, Mealey and Host 

(1992) suggested the following: 

1. The teacher should not talk 
or interrupt while students 
are working on an 

assessment. 

2. The teacher should review 
the material with the entire 
class before the assessment 

is given.  

3. The teacher should not walk 
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around looking over students’ 
shoulders while they are being 

assessed. 

4. The teacher should convey a 
sense of confidence about 
students’ performance on an 
upcoming assessment (and 
avoid such statements “This is 

going to be a difficult test”)  

Furthermore, Arends (1994) 
discussed the following ideas to find 
ways to deal with test anxiety. When 
confronted with a test, it is normal, 
and even beneficial, for students to 
be a little bit anxious. However, 
some students (often more than 
teachers suspect) experience a 
degree of test anxiety that prevents 
them from doing as well as they 
could. Effective teachers learn to 
recognize such students and help 
reduce anxiety in a number of ways. 
One way is to simply help students 
relax prior to a testing situation. 
Some teachers use humor and 
students get relieved from the 
tension the test poses. Other teachers 
use simple relaxation methods, such 
as a few moments for reflection or 
deep breathing. Sometimes anxious 
students lack the requisite test-taking 
skills. Setting aside periods of 
instruction to help students learn 

how to pace themselves, how to 
allocate time during a test, how to 
make an outline for an essay 
question prior to writing, or how to 
skip over objective questions for 
which they do not know the 
answers, has been shown to reduce 
test anxiety and to improve test 

performance.  

Test Frequently  

Some teachers will wait until the end 
of an instructional unit to test 
students’ knowledge acquisition. It 
is better to test students frequently 
for two reasons (Arends, 1994). 
First, frequent tests pressure students 
to keep up with what they are 
learning and provide them with 
feedback on how they are doing. 
Second, frequent testing provides 
the teacher with feedback on how 
well students are doing on key 
instructional objectives and allows 
reteaching of ideas students are not 

learning.  

Make Grading Procedures 

Explicit  

Regardless of the approach (grading 
on a curve or grading to criterion) a 
teacher chooses to use in assigning 
grades, the exact procedures should 
be written down and should be 

communicated clearly to students 
and if required to their parents. 
Taking the mystery out of grading is 
one way to help students accomplish 
the work expected of them and is 
also a means of getting students to 
see the “fairness” of the grading 

system. 
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Great Definitions.....  
 
1. Life Insurance : A contract that  
keeps you poor all of your life so 
that you can die rich.   
2. School : A place where papa pays 
and son plays.  
3. Nurse : A person who wakes you 
up to give sleeping pills.    
4. Marriage : It's an agreement in 
which a man loses his bachelor de-
gree and a woman   gains her 
masters.  
5. Tears : The hydraulic force by 
which masculine willpower is de-
feated by feminine  water-
power.    
6. Lecture: An art of transferring 
information from the notes of the 
Lecturer to the  notes of the stu-
dents without passing through 'the 
minds of either'.  
7. Conference : The confusion of 

 one man multiplied by the num-
ber present 
8. Compromise : The art of divid-
ing a cake in such a way that eve-
rybody believes he  got the 
biggest piece.  
9. Dictionary : A place where suc-
cess comes before work.  
10. Conference Room: A place 
where everybody talks, nobody 
listens and  every-
body disagrees later on.  
11. Father: A banker provided by 
nature.  
12. Boss: Someone who is early 
when you are late and late when 
you are early.  
13. Politician: One who shakes 
your hand before elections and 
your confidence after.  
14. Doctor: A person who kills 
your ills by pills, and kills you by 
bills.  
15. Classic: Books, which people  

praise, but do not read.  
16. Smile: A curve that can set a lot 
of things straight  
17. Office: A place where you can 
relax after your strenuous home life.  
18. Yawn: The only time some mar-
ried men ever get to open their 
mouth.  
19. Etc. : A sign to make others be-
lieve that you know more than you 
actually do.  
20. Committee: Individuals who can 
do nothing individually and sit to 
decide  that nothing can be done 
together.  
21. Experience: The name men give 
to their mistakes.  
22. Atom Bomb: An invention to end 
all inventions.  
24. Philosopher: A fool who tor-
ments himself during life, to be wise 
after death.  
(Source: an email from a friend)  
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 In Lieu of 

Introduction 

 

Six years after the first Higher 

Education Proclamation in the 

country’s educational history 

was issued in 2003, the 

Ethiopian government 

proclaimed the second higher 

education bill in Sept. 2009. 

The proclamation had gone 

through a variety of 

consultative processes before 

coming to this stage, though 

the question of how much it 

had benefited from this process 

remains mute. 

A very voluminous treatise 

with 66 pages to its name, the 

new proclamation is in some 

ways an extension of the 

earlier one and in some other 

respects a significant 

departure in introducing new 

directions. Quite 

unfortunately, some sections of 

the proclamation appear to go 

backwards as compared to the 

2003 bill as will be argued 

later. The discussion in this 

small paper is structured along 

these three lines of comparison 

and offers a personal reflection 

of the author on some major 

provisions chosen for closer 

scrutiny. 

1 .  A r e a s  w h e r e 

significant change has 

been introduced 

There are some provisions 

included in the new higher 

education proclamation which  

were neither incorporated nor 

emphasized in the previous 

bill. Some of these provisions 

could be regarded as results of 

the need for addressing gaps 

identified within the sector 

after the issuance of the first 

proclamation. Others are 

hopefully included to provide 

the legal basis for an evolving 

higher education system that 

continues to address emerging 

issues and needs. One should 

expect that the new additions 

and improvements should be a 

catalyst for meaningful 

c h a n g e s  a h e a d , 

notwithstanding the fact that 

t h e y  a w a i t  p r o p e r 

implementation by pertinent 

authorities which has not been 

always the case in our context. 

Quality Enhancement 

and Internal Quality 

Audit  

One major feature the new 

proclamation has added is the 

emphasis it has given to 

quality enhancement and 

internal quality audit. The 

earlier proclamation had no 

articles on the upkeep of 

quality and how this works in 

the context of what are in 

popular    parlance    known as  
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external and internal quality 

assurance systems, excepting 

those on pre- accreditation and 

accreditation mechanisms that 

were meant to exclusively apply 

on the private sector. The fact 

that the new provisions on 

quality enhancement and 

internal quality audit are to 

apply on both government and 

private institutions is another 

new dimension that has been 

introduced through the new 

proclamation. 

In a significant departure 

from the earlier one, the new 

proclamation lays an 

emphasis on the creation of 

an internal quality assurance 

system within institutions. 

The earlier systems of pre-

a c c r e d i t a t i o n  a n d 

accreditation were part of the 

external quality control 

scheme the government 

i n t r oduc ed  i n  2003 . 

Accordingly, the need for an 

i n s t i t u t i o n a l  q ua l i t y 

enhancement scheme, and 

t h e  d u t i e s  a n d 

r e s p o n s i b i l i t i e s  o f 

institutions in quality 

enhancement were not 

properly outlined. The 

proclamation establishes that 

an institution should have an 

i n t e r n a l  q u a l i t y 

enhancement scheme that is 

expec t ed  to  improve 

continuously (Article 22.1). 

The internal regulations of 

institutions should also 

include provisions for such 

internal systems (Article 

22.4), with the system 

required to pervade all lines 

of institutional work and 

e m b o d y  c l e a r  a n d 

comprehensive measures of 

quality with a significant 

s p a c e  f o r  s t u d e n t 

involvement (Articles 22.2 

and 22.3). 

Though an emphasis is laid on 

the internal system, external 

authorities like the MoE and 

the Agency are also given the 

role of further influencing 

institutional quality through 

the establishment of a 

national quality assurance 

framework that operates on 

the basis of identifying core 

learning outcomes or graduate 

competencies (Articles 22.7). 

What is obtained both from 

internal assessment and 

external quality assurance 

through HERQA is supposed 

to inform institutional 

changes. Where there are 

recommendations made by 

the Ministry and/or the 

Agency, institutions must 

c o m p l y  w i t h  t h e s e 

requirements (Article 22.5). 

Concerning the public sector, 

the Ministry has a special 

leverage in enforcing 

institutional quality through 

the strategic plan agreement 

it shall sign with each public 

university. 

Accountability of Public 

Institutions 

The new proclamation goes a 

long way towards heightening 

the accountability of public 

institutions. Although the 

Ministry previously had a 

similar practice of supervising 

the performance of public 

univers i t ies ,  the new 

proclamation  demands this 

to be effected through a 

strategic plan agreement that 

each public university should 

prepare for a period of five 

years. This plan contains the 

overal l  p lans  of  the 

institution, block grant 

budget commitments, income 

g e n e r a t i o n  s c h e m e , 

contingency plan, and 

mechanisms of accounting, 

evaluation and reporting 

(Articles 65.1 and 65.2) and 

must be in line with the 

wishes and aspirations of the 

Ministry of Education (MoE). 

Every public institution is 

also expected to produce, 

based on its strategic plan, 

annual performance and 

audited financial reports and 

publish the educational and 

expenditure data for the fiscal 

year (Article 68.1) subject to 

the supervision of the 

Ministry to ensure its 

compliance with the law and 

strategic plan agreements.  
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 Perhaps as part of the 

accountability scheme, the 

new requirements of 

P r o c l a m a t i o n  2 0 0 9 

emphasize the need for more 

transparency on the part of 

higher education institutions 

(HEIs). Accordingly, HEIs 

are required to establish an 

organized  system o f 

information, an annual 

publication of financial and 

educational data and an 

obligation to cooperate with 

a n y o n e  w h o  s e e k s 

information from them. If 

pursued vigorously, this will 

surely put on a new pedestal 

the hitherto seemingly 

limited accountability that is 

specially prevalent in the 

public sector. 

  Block Grant 

O n e  o f  t h e  m a j o r 

achievements of the new 

proclamation could be the 

provisions on block grant  

that is planned to be 

introduced in the public 

higher education sector. The 

need for  a different financial 

system has for too long been a 

point of discussion in the 

public sector as a move away 

from the existing line item 

budgeting which has been 

regarded as very restrictive 

and unhelpful considering the 

flexibility public institutions 

needed in respect of the rapid 

higher education expansion 

that demands more autonomy 

and flexibility. Article 62 

makes such provision and 

states that block grant will be 

given to public institutions on 

the basis of strategic plan 

agreements they have made 

with the Federal or Regional 

government/s. 

Tenure and Extension 

of Retirement Age for 

Academic Staff 

The new proclamation has 

introduced for the first time 

the practice of tenure in the 

Ethiopian higher education 

sector. Until lately, members 

of academia in Ethiopia were 

not treated differently from 

the way civil servants are 

concerning their pension and 

contractual employment. In 

addition to introducing the 

tenure system, the basis for 

the system is now identified 

a s  t h e  m e r i t o r i o u s 

continuous service and 

outs tand ing  s cho lar ly 

teaching and/or research or 

institutional leadership 

exhibited by individual 

candidates. Introduced as an 

incentive to such service (cf. 

Article 33.1), this right can 

only be waived if the faculty 

commits a serious breach of 

discipline as stipulated in 

senate  s ta tutes .  The 

proclamation also establishes 

the legal basis for extending 

the retirement age of an 

academic staff (with an 

academic qualification of 

Masters or above) for two 

consecutive terms of three 

years each (Article 33.4). 

Appeal System 

The earlier proclamation 

had no provision for appeal 

if private institutions felt 

that they need to contest 

the Higher Education 

Relevance and Quality 

A g e n c y  ( H E R Q A ) 

concerning its decision on 

accreditation requests. 

Institutions that failed to 

secure accreditation permits 

were simply required to 

apply again. This gap was 

addressed through the 

appeal procedures later 

developed by HERQA 

permitting institutions to 

appeal to the Director of the 

Agency. HERQA should be 

commended for having 

identified the gap earlier 

and for being pro-active in 

developing regulations, 

though both the decision to 

accredit and the appeal 

remained within the Agency 

itself. This cast a doubt on 

whether the appeal might 

be addressed in a neutral 

fashion.      The  gap  is  now  
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bridged through the formal 

appeal procedures established 

by the new proclamation that 

stipulates that an appeal 

should be made to the 

Ministry if the applicant has 

reservation towards the 

decision of the Agency. The 

Ministry then establishes an 

appeal committee that would 

look into the matter where  

the applicant will also be 

granted the chance to get 

heard before final decision is 

made. 

Government Subsidy to 

Private Institutions 

The new proclamation has 

added for the first time the 

possibility of granting 

government subsidy to 

private institutions. The 

unfortunate part of this 

provision is that the subsidy 

will be provided only to non- 

profit private institutions. 

These type of institutions 

are a rarity in Ethiopia, and 

the possibility of having 

them in the future is also 

remote as the grounds for 

their establishment are not 

that fertile in our context. 

Although a good start by 

any count, how much this 

provision may respond to 

the existing cry for 

assistance from the private 

sector is not clear. Nor is 

clear the choice for assisting 

institutions that do not exist 

while there are many that 

have been craving  for a 

similar support for not less 

than a decade now. 

Establishment of a 

New Public Institution 

A s  p e r  t h e  2 0 0 3 

proclamation regions were 

given the mandate to run 

and supervise programs 

offered up to the level of a 

diploma only. The authority 

to open, run and control 

i n s t i t u t i on s  o f f e r i n g 

undergraduate programs 

and above resided with the 

Federal Government. The 

new proclamation has given 

the regions additional 

authority for running degree 

level programs if they wish 

to do so. Article 5.2 gives 

such mandate to state 

governments which can open 

degree level programs 

provided that the state law 

c o m p l i e s  w i t h  t h e 

requirements of the new 

proclamation and other 

federal minimum quality 

standards. 

University-Industry 

Relations 

Another area that has 

assumed a relative 

importance in the new 

proclamation is the 

emphasis that institutions 

should give to university- 

industry relations. As 

stipulated in Article 26, a 

university is expected to 

put at the service of the 

wider community the 

knowledge and skills that 

have hither to been 

restricted within academic 

communities. 

2. Provisions Indicating 

an Extension of Earlier 

Practices 

The new proclamation 

embodies a variety of 

provisions that may be 

regarded as an extension of 

earlier practices. 

University Governance 

The Higher  Educat ion 

Pro c lamat i on  o f  2003 

identified three major lines of 

authority in the running of a 

public university: the Board 

which acts as the head of the 

general administration of the 

public institution and is 

accountable to the Ministry or 

to the appropriate organ of the 

Regional Government; the 

Senate which is accountable to 

the head of the institution; and 

university presidents who are 

considered as CEOs of the 

i n s t i t u t i on .  Th e  n ew 

proclamation has extended the 

previous governance structure 

in public institutions by 

establishing additional bodies 

entrusted with a variety of 

responsibilities. 
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 One may be tempted to ask 

whether there is a real need 

for more bureaucratic 

arrangements, but the new 

proclamation adds two high 

level bodies in addition to the 

earlier three whose role has 

also assumed some changes. 

In the new proclamation the 

Board is identified as the 

‘supreme governing body of 

the institution’ but its 

accountability is not clearly 

defined excepting a provision 

that states that the 

Chairperson of the Board 

shall be designated by the 

Ministry of Education (Cf 

Article 36.1). The Senate in 

the new Proclamation is 

given the role of being “the 

leading body of  the 

institution for academic 

matters” (Article 49). The 

president still maintains the 

position of being the CEO of 

the University. 

The two new bodies included 

in the governance structure 

are identified as managing 

council and university 

council both of which assume 

an advisory role. The 

Managing Council which is 

chaired by the President is 

c o n s t i t u t e d  o f  v i c e 

presidents, the officer for 

student affairs, and others 

appointed by the president. It 

is given the authority to 

advise the president on 

strategic issues and on other 

cases that the president 

believes require collective 

information as well as serve 

as a forum for monitoring, 

coordination, and evaluation 

of institutional operations 

(Article 56.2). The University 

Council is again chaired by 

the president and comprises 

the core members of the 

managing council, all deans, 

directors, members of the 

Senate standing committee, 

the chief librarian, the 

registrar, other key academic 

officers, service department 

heads, and an appropriate 

number of academic staff and 

student representatives with 

appropriate gender mix 

(Article 57.1). It offers advice 

to  the president on 

institutional plans, budget, 

organizational structures, 

a c a d em i c  p r o g r am s , 

agreements of cooperation, 

and on division, merger and 

closure of academic units as 

well as on performance 

(Article 57.2). 

National Standard for 

Teaching and Research 

Among an extension of the 

roles and responsibilities 

given to academic staff, the 

new proclamation stipulates 

that there shall be national 

standard for research and 

teaching load (Article 30.5). 

However, how much this will 

be able to differentiate 

institutions with different 

size, objectives and values is 

not clear. The Ministry has 

also taken the mandate to 

issue the minimum academic 

staff ratios with regard to 

educational qualifications 

and professional ranks 

which shall be complied with 

by every institution (Article 

30.6). 

Teaching- Learning, 

Assessment of Students 

and Student Support 

Schemes 

The new proclamation has 

laid more emphasis on 

institutionally established 

and defined systems for 

teaching and learning, 

student support, student and 

assessment  which was 

never the case in the 

previous proclamation. 

The new focus on assessment 

may be an indication of the 

level of attention this area 

has received at the higher 

level and especially of 

government’s decision not to 

leave it to the discretion of 

individual institutions. The 

proclamation dictates that 

“ t h e r e  s h a l l  b e 

institutionally recognized 

and well-defined student 

assessment and examination 

methods    and    systems   at  
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academic unit levels to which 

any academic staff shall 

adhere, and have been made 

known to students” (Article 

41.5).  Institutions are 

expected to have adequate 

structures and rules and 

procedures pertinent to this 

issue including rooms for 

complaints which should be 

indicated in senate statutes 

(41.6 and 41.10, 41.7). This 

will hopefully improve the 

accountability of institutions 

and the academic community 

by subjecting them to rules 

and regulations than to the 

wh ims  o f  i n d i v i d ua l 

instructors. 

Quite different from the 

earlier proclamation, the new 

bill also offers an emphasis to 

academic counseling and 

guidance. With provisions 

exclusively dedicated to the 

issue, it sets the need for 

informing students on 

courses, advising on their 

studies and offering academic 

support and follow up as 

needed. Although this must 

have been practiced by many 

HEIs before, it has never been 

m a d e  m a n d a t o r y  a s 

prescribed in the new 

proclamation (Articles 23.1, 

23.2, 23.3). 

I n s t i t u t i o n a l 

Nomenclature 

It was the 2003 proclamation 

that  estab l ished the 

requirements for the status 

of a university. The 

requirements demanded that 

there must be some 

experience for an institution 

before it assumed the status 

of a university. The new 

proclamation maintains the 

old criteria but has also 

created the possibility for any 

new institution to assume 

the name of a university 

provided that “it is conceived 

as such and its resource 

provisions are well as its 

institutional plans and vision 

are such that it can, in the 

judgment of the Ministry, 

fulfill the requirements of the 

Ministry in an acceptable 

manner” (Article 11.2). 

In addition to this, Article 

12.3 establishes that a purely 

distance education and/or a 

dual mode institution might 

assume the status after the 

Ministry has made an 

investigation or on the basis 

of an international practice. 

This is a significant move 

from the earlier provisions 

which were highly restrictive 

and prohibitive as related to 

private institutions. 

Accreditation of Private 

Institutions 

The accreditation rules and 

regulat ions  previously 

inst i tut iona l ized  have 

assumed some changes after 

the enactment of the new 

Proclamation. To begin with, 

the pre-accreditation practice 

introduced in the Higher 

Education Proclamation of 

2003 has been abolished. In 

its place institutions will be 

d irect ly applying for 

accreditation which, unlike 

the previous years, will be 

uniformly required for 

establishing, upgrading or 

m o d i f y i n g  p r i v a t e 

institutions. Although this 

scheme could be considered 

as an improvement from the 

e a r l i e r  b u r e a u c r a t i c 

procedure of passing through 

two steps, it is not clear how 

much it addresses the earlier 

fear of having unscrupulous 

private providers that might 

unleash damage to the public 

if they get recognitions 

immediately after applying 

for accreditation. The time 

that the Agency should take 

to issue the accreditation 

permit is also deliberately 

left open in the new 

proclamation through the use 

of the phrase ‘a reasonable 

time period’. 

The new regulations also 

stipulate that institutions 

that receive the accreditation 

permit shall be required to 

request for renewal of the 

same after three years.    The 
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renewal process is quite 

different from the earlier 

practice. The re-accreditation 

period has been extended 

from the earlier three years to 

five in the new proclamation 

(Article 77.2). This in a way is 

an improvement considering 

the burden the three year 

renewal period had both on 

institutions and HERQA 

itself. 

3. Provisions indicative of 

Regressive Tendencies 

Notwithstanding the fact that 

the higher education 

Proclamation of 2009 has 

introduced new elements that 

would further strengthen the 

gains of the sector, one can 

not claim it to be devoid of 

short comings that could have 

been easily avoided. A few 

examples can be adduced in 

support of this claim. 
 

 Government Support 

to Private Institutions 

The 2003 proclamation had 

relevant provisions related to 

the support that could be 

accorded to the private sector. 

The provision of land and 

other possible assistance were 

clearly stated by way of 

acknowledging the support 

needed for the private sector. 

These provisions have now 

been totally removed or 

watered down in the new 

proclamation. Considering the 

expectations and demands of 

the private sector for more 

than a decade, this can be 

considered as a serious failure 

of the new proclamation 

which was expected to 

augment but not reduce the 

momentum gained through 

the 2003 proclamation. 

Joint Appointment of Staff 

In a significant departure 

from earlier practices, the 

2003 proclamation had 

provisions that allowed joint 

appointment between/among 

any type of higher education 

institution. The proclamation 

was also regarded as the first 

attempt to recognize the 

scarcity of faculty in the 

sector and address this 

through a formal and legal 

mechanism. This provision 

which was hailed as one of 

the major achievements of 

the previous proclamation 

has now been substituted 

with an article that narrowly 

defines who would be allowed 

for joint appointment. Article 

34 of the new proclamation 

states that the need for such 

a n  a r r a n g em e n t  i s 

established only when an 

institution has the challenge 

of ensuring the relevance and 

quality of education as well 

as meeting the demand for 

academic staff. Although this 

need is certainly there and 

highly pronounced in the 

private sector, the new 

provisions bar an academic 

staff of a public institution or a 

government employee to be 

jointly appointed in a private 

institution (Article 34.5). The 

kind of staff that would be 

allowed for joint appointment 

is also restricted to those with 

Masters degree and above and 

to professionals with high 

degree of relevant expertise 

from industry, business, 

research establishments and 

other organizations (Article 

34.1). Notwithstanding the 

unnecessary restrictions laid, 

the requirements of the 

proclamation are untenable 

e s p e c i a l l y  i n  s o m e 

specialization areas and 

regions where the lack of 

m a n p ow e r  i s  h i g h l y 

observable. 

Admission  Requirement 

for  Adult Learners 

In the 2003 proclamation the 

admission requirement for 

adult learners was clearly 

laid out for the first time and 

the mandate was given to 

individual institutions to 

design their own admission 

criteria: ‘special admission 

procedures, to be issued 

pursuant to the regulations of 

the institution, may be set for 

adults and experienced 

s t u d e n t s ’ .  T h e  n ew 

proclamation reserves this 

right       only     to         public 
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i n s t i t u t i o n s  p u t t i n g 

restriction on their private 

counter parts. Private 

institutions are allowed to 

apply such rules if and only 

when the Ministry wishes to 

extend the provision to the 

sector (Article 39.5). Such 

double standard can only be 

explained by the distrust 

towards the sector than by 

anything else. 

The Way Forward 

Legislations usually embody 

the will of the state in the 

governance  o f  h igher 

education institutions. In 

Ethi op ia ,  the  Higher 

Education Proclamation of 

2003 set the first practice in 

the history of the country in 

legalizing and setting the 

ground for the overall 

direction of the sector. The 

issuance in 2009 of the second 

proclamation must have 

created the hope of further 

strengthening what was set in 

the earlier proclamation. As 

indicated above, the new 

p r o c l a m a t i o n  h a s 

meaningfully addressed some 

major areas that require the 

legal ground for further action 

and implementation. Although 

there are areas of improvement 

which will respond to current 

trends and gaps on earlier 

practices, the new regulation 

cannot be said to have provided 

the expected results in every 

respect. A case in point is the 

lack of provisions that would 

allow the private sector to 

further strengthen its current 

position.  Although Ethiopia 

may not afford to issue new 

proclamations now and then, 

mechanisms should be sought 

to address the gaps that seem 

to exist still after the second 

proclamation has been issued. 

Another critical consideration 

to be made is how much what 

has been stipulated in the 

proclamation is implemented 

by pertinent authorities and 

individual institutions. The 

sector does not seem to have a 

successful experience in this 

regard. As noted by Teshome 

(2006) a significant percentage 

of people at academic 

institutions (including those at 

higher level) are sometimes 

unaware of the contents and/or 

the existence of  such 

p r o c lamat i ons .  Equa l l y 

important is how much 

government authorities have 

been able to enforce the 

provisions that are supposed 

to guide the sectoral 

engagement. For instance, 

although, as stipulated in the 

new proclamation, the block 

grant system was supposed to 

be introduced in public HEIs 

as of Sept 2010, no such 

implementation is in place 

yet. The same thing applies to 

the governance system at 

public institutions which in 

most cases still continue to 

follow their earlier systems 

and structures. The way 

forward thus demands not 

o n l y  e n c a p s u l a t i n g 

requirements and needs in the 

form of newly published bills 

but in ensuring that we attest 

to what has already been set 

to be done at a national level. 
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A man who has never gone to school may steal from a freight car, but if he has a 

university education he may steal the whole railroad. 

Attributed to Franklin D. Roosevelt (1882 - 1945) 
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INTRODUCTION 
 

One of the crucial factors in 
attaining success in an 
organization is its ability to 
motivate the employees involved 
in various operations, for 
employees’ commitment to work 
is vitally important for the 
achievement of any organization. 
There are few managers and 
supervisors who over the last 
decades have not bemoaned the 
fact that their staff no longer seem 
to be motivated as they used to be. 
Certainly, the threat of dismissal, 
once so powerful a weapon, has 
lost much of its potency. 
Conversely, the payment of 
increased salaries seems to have 
only a limited and short term 
beneficial impact. In their 
bewilderment, managers seem to 
be turned more and more to the 
band of psychologists who preach 
that improving working 
conditions, raising salaries or 
shuffling tasks, will never bring 
about the required motivation, but 
such aspects as achievement, 

recognition or responsibility will. 
 

Motivation is indispensably 
important in any job if people are 
to give their best to it. Assuming 
that employees are given 
opportunity for good performance 
and have the necessary skills, 

nevertheless, their effectiveness in a 
great magnitude depends on their 
motivation. People are undoubtedly 
the most critical resource and no 
matter what the degree of 
sophistication we pour into our 
technology, we still depend on the 
“human factor”. Thus, managers are 
required to give due attention to the 
motivation of their work force so that 
they can bring about the desired 

results in their organizations. 

It is the job of work group/team 
leaders or managers to motivate their 
teams. It is they who are best placed 
to create the correct environment in 
which people will ‘grow’ and give 
off their best to their work. Though it 
is essential to recognize that certain 
factors are often outside their span of 
control or influence, e.g. pay, status, 
terms and conditions of employment, 
etc., practical experience has shown 
that they can provide recognition, 
responsibility and work which is 
challenging, all of these have proved 
to be among the greatest motivating 

factors. 
 

MEANING OF MOTIVATION 
 

The word motivation comes from 
the Latin word movere, which 
means to move.  Motivation is 
enforcing an inspiration process 
which impels the members of the 
team, to pull their weight 
effectively to give their loyalty to 
the group, to carry out properly 
the tasks that they have accepted 
and generally to play an effective 
part in the job that the group has 
undertaken.  It is the process of 
indoctrinating employees with 
unity of purpose and the need to 
maintain harmonious relationship 
among people.  
Motivation comprises the 

fo l lowing t hree  common 

characteristics: 

A. It is concerned with what 
activates human behavior. 
B. It is also concerned with what 
directs this behavior toward a 
particular goal. 
C. The third characteristic is that 
motivation is concerned with how 

this behavior is sustained.   
Motivation is usually analyzed using 

the following causative sequence:  

In motivation, needs produce motives, 

which lead to accomplishment of 

goals.   

Needs: are usually caused by 

deficiencies which can be either 

physical or psychological.  For 

example, a physical need may 

arise when an individual goes 

without sleep for 48 hours; a 

psychological need on the other 

hand may appear when an 

individual is left without friends or 

companions. 

Motive: is an inner force within an 

individual that drives him toward 

goal oriented action.  It activates or 

motivates a person to act or behave 

in a certain manner.  For example, 

lack of sleep (the need) activates 

physical changes to take place in 

the individual.  

THEORIES OF MOTIVATION 
 
The process of motivation usually 
follows a decision-making and/ or 
problem solving approach. The 
following are the common steps 
followed in the motivation process: 

 

Motivation: Meaning, Characteristics, Theories, & Practices 
Goitom Abraham,V/President for Business & Adm., SMUC  

Need Drive/ 

Motive 

Achieve-

ment of 

Goals 
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i. Identification of the basic   

necessity for motivation  

ii. Identification of possible 

methods of motivation  

 iii. Selection of the best 

motivating tool  

iv. Making follow-up and evaluate 

the result(s)   

Several theories and models have 

been developed to explain what 

factors prompt an individual to 

work. Some experts assume a 

direct relationship between effort 

and reward. They are of the view 

that every individual seeks to 

maximize his/her self interest. S/he 

is primarily motivated by 

economic incentives. Other experts 

refute this assumption of economic 

person. They believe that an 

individual is motivated by social 

needs like love, affection, sense of 

belongingness, etc. Some experts 

visualize self actualization model 

under which job satisfaction and 

feeling of achievement are 

considered to be motivating 

factors.  

The commonly known theories of 

motivation are broadly classified 

into three categories: 

i. Theories based on human needs 

(Theories of Maslow, Herzberg 

and McClelland). 

ii. Theories based on human nature 

(Theories of McGregor, Urwick 

and Argyris). 

iii. Theories based on expectancy 

of human beings (Theories of 

Vroom and Porter and Lawler). 

 

These theories are discussed, in 

brief, next. 

Maslow’s Hierarchy of Needs  

Maslow tried to provide an 

explanation about motivation by 

classifying human needs in 

hierarchy and the theory of human 

motivation that links these needs 

to general behavior.  

The basic concepts of Maslow’s 

motivation theory include the 

following: 

� Needs form hierarchy:  

Lower level needs must at 

least be partly satisfied before 

higher level needs emerge.  

�  Higher level needs can be 

satisfied in many more ways 

than can be lower level needs. 

� A satisfied need is not a  

motivator:  If lower level need 

is satisfied a higher level need 

emerges. 

� People seek growth: People 

want to move up the hierarchy 

of needs. 

             Maslow’s hierarchy of needs can be demonstrated as follows: 

Physiologi-

cal Needs 

Self-actualization 

Needs 

       Esteem 

       Needs  

         Social/ love 

             Needs  

Safety Needs 

  Needs 
1 

2 

3 

4 

5 
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Brief explanation of these  

Hierarchically arranged  

Needs is given below: 
 

1. Physiological needs: They are 
biological needs required to 
preserve human life, e.g. food, 
water, clothing air, rest, shelter 
etc. These are the most primary 
and basic needs and must be 

satisfied before all other needs. 

  

2. Safety needs: They include 
protection from physiological 
dangers (fire, accident), job or 
economic security (benefits, 
health, insurance), smooth 
working atmosphere, etc. These 
needs imply the need for self-
preservation and economic 
independence. An organization 
can satisfy these needs through 
pension plan, guarantee of job, 
medical scheme, insurance plan, 
etc. 

3. Social / love needs: People 
want to belong, to associate, to 
gain acceptance from 
associates, to give and receive 
friendship and affection. Since 
a human being is a social 
animal s/he wants association, 
belongingness, friendship, love 
and affection. People form 
informal groups to seek 
meaningful associations and 
companionship. 

4. Esteem or ego needs: These 
include, among others, self-
confidence, achievement, self-
respect, independence, power, 
prestige, achievement, praise and 
status. 
5. Self-actualization needs – 
These include the needs for 
realizing one’s potentialities for 
continued self-development, for 
being creative in the broadest 
sense of the term. 

Self-fulfilling people are rare 
individuals who are close to living 
up to their full potential with high 

achievement. Self-actualization is 
thus the desire to become what 
one is capable of becoming 
somebody at the peak of the long 
awaited achievement.  A musician 
must make music, a poet must 
compose poems, a general must 
win battles, an artist must paint, a 
teacher must teach. What an 
individual can be, s/he must be. 
Self actualization involves self 
fulfillment or achieving what one 
considers to be his/her mission in 
life. It urges an individual to 
realize his/her full potential for 
continued self development and 
for being creative in the broadest 
sense of the word. 

 

Maslow pointed out that the first 
three categories (physiological, 
safety and social needs) are lower 
level needs. The remaining two 
(ego and self-actualization needs) 
are higher order needs. They arise 
in certain order of preference and 
not randomly. Safety needs do not 
dominate behavior until 
physiological needs are satisfied 
and so on. He says that “needs 
have a definite sequence of 
priority. If one need is satisfied, 
another takes over its place, since 
a human being is a “wanting 
animal”. According to this theory 
once a need is satisfied it ceases to 
be a motivating factor. 
 

 

Critical Evaluation of the 
Theory  
 

Maslow’s motivation is not free 
from criticism. The criticisms 
given by different social scientists 
include the following: 
The needs may or may not follow 
a definite hierarchical order. So 
to say, there may be overlapping 
in need hierarchy. For example, 
even if safety need is not 
satisfied, the social need may 
emerge. The need priority model 
may not apply at all times in all  
places.  

Researchers show that human 
being’s behavior at any time is 
mostly guided by multiplicity of 
behavior. Hence, Maslow’s pre-
position that one need is satisfied 
at one time is also doubtful in 
validity. 
In case of some people, the level 
o f  mo t i v a t i o n  ma y  b e 
permanently lower. For example, 
a person suffering from chronic 
unemployment may remain 
satisfied for the rest of his/her life 
if only s/he can get enough food. 

 

Notwithstanding, Maslow’s need 
hierarchy theory has received 
wide recognition, particularly 
among practicing managers. This 
can be attributed to the theory’s 
intuitive logic and easy to 
understand. One researcher came 
to the conclusion that theories are 
intuitively strong & die hard. 
 
Herzberg’s Motivation 
Hygiene Theory  

 

The Psychologist Frederick 
Herzberg extended the work of 
Maslow and proposed a new 
motivation theory popularly 
known as Herzberg’s motivation 
hygiene (Two factor) theory. 
Herzberg conducted widely 
reported motivational study on 
200 accountants and engineers 
employed by different firms. He 
asked these people to describe two 
important incidents at their jobs: 

i . When did you feel  
particularly good about your 
job? 

ii. When did you feel  
exceptionally bad about your 
job? 
He used the critical 

incident method of obtaining 
data. The responses when 
analyzed were found quite 
i n t e r e s t i n g  and  f a i r l y 
consis tent .  The repl ies 

respondents   gave  when    they 
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felt good about their jobs were 

significantly different from the 

replies given when they felt bad. 

Reported good feelings were 

generally associated with job 

satisfaction whereas bad feelings 

with job dissatisfaction. Herzberg 

labeled the job satisfiers – 

motivators, and he called job 

dissatisfiers -hygiene or 

maintenance factors. Taken 

together, the motivators and 

hygiene factors have become 

known as  ‘Hertzberg’s two factor 

theory of motivation’. 

According to Herzberg, the 

opposite of satisfaction is not 

dissatisfaction. The underlying 

reason, he says, is that removal of 

dissatisfying characteristics from a 

job does not necessarily make the 

job satisfying. He believes in the 

existence of a dual continuum. 

The opposite of ‘satisfaction’ is 

‘no satisfaction’ and the opposite 

of ‘dissatisfaction’ is ‘no 

dissatisfaction’ 

According to Herzberg’s 

motivation theory, today’s 

motivators are tomorrow’s 

hygiene because the latter stop 

influencing the behavior of 

persons when they get them. 

Accordingly, one’s hygiene may 

be the motivator of another. 

However, Herzberg’s model is 

labeled with the following 

criticism: 

  i. People generally tend to take 

credit themselves when things 

go well. They blame failure on 

the external environment. 

ii. The theory basically explains 

job satisfaction not motivation. 

iii. Even job satisfaction is not 

measured on an overall basis. It 

is not unlikely that a person 

may dislike part of his/her job, 

still thinks the job is 

acceptable. 

iv. This theory neglects situational 

variables to motivate an 

individual. 

Regardless of criticisms, 

Herzberg’s two factors motivation 

theory has been widely read. The 

main use of his recommendations 

lies in planning and controlling  

employees’ work. 

McClelland's Need Theory 

Another well known need 

based theory of motivation, as 

opposed to hierarchy of needs or 

satisfaction-dissatisfaction, is the 

theory developed by McClelland 

and his associates. McClelland’s 

need theory is closely associated 

with learning theory, because he 

believed that needs are learned or 

acquired by the kinds of events 

people experienced in their 

environment and culture. He 

found that people who acquire a 

particular need behave differently 

from those who do not have. His 

theory focuses on Murray’s three 

needs: Achievement, Power and 

Affiliation.  

1. Need for Achievement: 

This is the drive to excel, to 

achieve in relation to a set of 

standards, and to strive to succeed. 

In other words, need for 

achievement is a behavior directed 

towards competition with a 

standard of excellence. 

McClelland found that people 

with a high need for achievement 

perform better than those with a 

moderate or low need for 

achievement, and noted regional/

national differences in 

achievement motivation. Through 

his research, McClelland 

identified the following three 

characteristics of high-need 

achievers: 

High-need achievers have a strong 

desire to assume personal 

responsibility for performing a 

task or find a solution to a 

problem. 

High-need achievers tend to set 

moderately difficult goals and take 

calculated risks. 

High-need achievers have a strong 

desire for performance feedback. 

2. Need for Power: The need for 

power is concerned with making 

an impact on others, the desire to 

influence others, the urge to 

change people who like to be in 

control of people and events. 

This results in ultimate 

satisfaction to people. People 

who have a high need for 

power are characterized by: 

 

� a desire to influence and 
direct somebody else; 

� a desire to exercise control 
over somebody else; and 

�  a concern for maintaining  

leader-follower relations. 
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3. Need for Affiliation: The need 
for affiliation is defined as a desire 
to establish and maintain friendly 
and warm relations with other 
people. The need for affiliation, in 
many ways, is similar to Maslow’s 
social needs. The people with high 
need for affiliation have the 

following characteristics: 

i. They have a strong desire for 
acceptance and approval from 

others. 

ii. They tend to conform to the 
wishes of those people whose 
friendship and companionship 

they value. 

Iii. They value the feelings of 

others. 
 

McGregor’s Participation 

Theory (Theory X and Theory 

Y) 

Douglas McGregor of the USA 
has developed a theory of 
motivation. He has formulated two 
sets of assumptions regarding 
human behavior, which are known 
as theory ‘X’ and theory ‘Y’. 
These theories are briefly 

discussed below: 

Theory X: McGregor has 
described the first set of 
assumptions ‘Theory X”, the 
traditional theory. It represents a 
convent ional  approach to 
motivation and makes negative 
assumptions about people. Theory 
‘X’ is based on the following 
assumptions about  human 

behavior: 

1. People are by nature indolent; 
that is why they like to work 

as little as possible. 

2. People lack ambition, dislike 
responsibility, and prefer to be 

directed by others. 

3. People are inherently self 
centered and indifferent to 
organizational needs and 

goals. 

4. People are generally gullible 

and not very sharp and bright. 

These assumptions lead to 
hard approach consisting of close 
supervision, centralized structure, 
autocratic leadership and tight 
controls. Managers subscribing to 
these views about human nature 

put forth three propositions: 

1. Management is responsible 
for organizing the elements of 
productive enterprise-money, 
materials equipment; people-in the 

interest of economic needs. 

2. With respect to people, 
management involves directing 
their efforts, motivating them, 
controlling their actions and 
modifying their behavior to fit the 

needs of the organization. 

3. Without active intervention by 
management, people would be 
passive - event resistant to 
organizational needs. They must 
therefore be persuaded, rewarded, 
punished and controlled to get 
them to put forth their efforts 
towards the achievement of 

organizational goals. 

Theory Y: McGregor points out 
that theory ‘X’ assumptions are 
not true representation of human 
nature and the approach based on 
such assumptions fails to satisfy 
the higher level needs of people. 
He has propounded ‘Theory Y’ 
which he believes  better 
represents human behavior. 
Theory ‘Y’ is based on the 

following assumptions: 

 

1. People are not by nature 
passive or resistant to 

organizational goals. 

2. They want to assume 

responsibility. 

3. They want their organization 

to succeed. 

4. People are capable of 

directing their own behavior. 

5. Th ey  h a ve  n e e d  f o r 

achievement.  

Theory Y assumptions suggest a 
new approach to management 

characterized by: 

A. democratic leadership; 

B. participation in decision 

making; 

C. self control; 

D. management by objectives; 

E.   job enrichment; 

F. decentralization; and 

G. employees should be treated 
as mature, responsible and self 

motivated individuals. 

Recent research undertakings in 
the behavioral sciences reveal that, 
Theory ‘Y’ assumptions may be 
more valid than those of Theory 
‘X.’ However, an amalgamation 
of both the theories may be more 
effective in practice than either of 
the two alone. The central 
principles which derive from 
Theory ‘Y’ is that of integration, 
the creation of conditions such 
that members of the organization 
can achieve their own goals best 
by directing their efforts towards 
the success of the enterprise. The 
goals of individual employees 
should be so integrated with 
organizational goals so that that 
job becomes the means by which 
employees can achieve self 
control, sense of achievement and 

competence.  

Argyris’s Theory 

Argyris has developed his 

motivation theory based on 

proposition how management 

practices affect the individual 

behavior and growth. In his 

view, the seven changes 

taking place in an individual’s 

personality make him/her a 

mature one. In other words, 

the personality of an 

individual develops from 

immaturity to maturity. 

A r g y r i s  v i e w s  t h a t 

immatur ity  ex is ts  in 



  

     40 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          A P R I L ,  2 0 1 1  tttteachereachereachereacher    
hehehehe    

individuals mainly because of 
organizational setting and 
management practices such as task 
specialization, chain of command, 
unity of direction and span of 
management. In order to make 
individuals grow mature, he 
proposes gradual shift from the 
existing pyramidal organization 
structure to humanistic system, 
from existing management system 
to the more flexible and 
participative management. He 
states that such situation will 
satisfy not only their physiological 
and safety needs, but also will 
motivate them to be ready to make 
more use of their potential in 
accomplishing organizational 

goals. 

Vroom’s Expectancy Theory 

 

One of the most widely accepted 
explanations of motivation offered 
by Victor Vroom is his 
Expectancy Theory. It is a 
cognitive process theory of 
motivation. The theory is founded 
on the basic notions that people 
will be motivated to exert a high 

level of effort when they believe 

there are relationships between 

the effort they put forth, the 

performance they achieve, and the 

outcomes/rewards they receive. 

The relationships between notions 
of efforts, performance and 
rewards are depicted in the figure 
illustrated below. Thus, the key 
constructs in the expectancy 

theory of motivation are: 

 Valence: Valence, according to 
Vroom, means the value or 
strength one places on 

particular outcome or reward. 

Expectancy: It relates efforts to 

performance. 

I n s t r u m e n t a l i t y :  B y 
instrumentality, Vroom means, 
the belief that performance is 

related to rewards. 

Being the model  of 

multiplicative in nature, all 

the three variables must 

have high positive values to 

i m p l y  m o t i v a t e d 

performance choice. If any 

one of the variables 

approaches to Zero level, the 

possibility of the highly 

motivated performance could 

also touch zero level. 

However, Vroom’s expectancy 

theory has to face certain 

critics some of whom are the 

following: 

1. Critics like Porter and 

Lawler labeled it as a 

theory of  cognitive 

hedonism which proposes 

that  an individual 

cognitively chooses the 

course of action that leads 

to the greatest degree of 

pleasure or the smallest 

degree of pain. 

2. The assumption that 

people are rational and 

calculating makes the 

theory idealistic. 

3. The expectancy theory 

does not describe  

individual and situational 

differences. 

But the valence or value of 

people on various rewards 

varies. For example, one 

employee prefers salary to 

benefits, whereas another 

person may go opposite to this 

preference. The valence for 

the same reward as well 

varies from situation to 

situation. 

In spite of critics like these 

ones, the greatest point in the 

expectancy theory is that it 

explains why a significant 

segment of work force exerts 

low levels of efforts in 

c a r r y i n g  o u t  j o b 

responsibilities. 

Porter and Lawler’s 

Expectancy Theory 

Porter and Lawler’s theory 

is an improvement over 

Vroom’s expectancy theory. 

They speculate that 

motivation does not bring 

about equal satisfaction or 

p e r f o rma n c e  am o n g 

employees.            The model 

 

Efforts  
Performance 

Reward 

Will my effort 
improve my per-

formance? 

Will performance 
lead to rewards? 

Will reward 

satisfy indi-

vidual goals? 

Vroom’s Expectancy Theory of Motivation 

Vroom’s motivation can also be expressed in the form of an equa-

tion as follows: 

Motivation= Valence x Expectancy x Instrumentality 
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suggested by them encounters 

some of the simplistic 

traditional assumptions made 

a b o u t  t h e  p o s i t i v e 

r e l a t i o n s h i p  b e tw e e n 

satisfaction and performance. 

They proposed a multi-variate 

model to explain the complex 

relationship that exists 

between satisfaction and 

performance. What is the 

main point in Porter and 

Lawler’s model is that effort 

or motivation does not lead 

directly to performance. It is, 

in fact, mediated by abilities 

and traits and by role 

perceptions. Ultimately, 

per formance leads  to 

satisfaction. 

The main elements of the model 

are briefly discussed below: 

Effort: Effort refers to the 

amount of energy an 

employee exerts on a given 

task. How much effort an 

employee puts in a task is 

determined by two factors 

which are 

(a) value of reward and (b) 

perception of effort = reward 

probability. 

Performance: One’s effort 

leads to his/her performance. 

Both may or may not be 

equal. However, the amount 

of performance is determined 

by the amount of labor and 

the ability and role perception 

of the employee. Thus, if an 

employee possesses less 

ability and/or makes wrong 

perception, his/her 

performance may be low in 

spite of his putting in great 

efforts. 

Satisfaction: Performance 

leads to satisfaction. The level 

of satisfaction depends upon 

the amount of rewards 

achieved. If the amount of 

actual rewards meet or 

exceed perceived equitable 

rewards, the employee will 

feel satisfied. On the 

contrary, if actual rewards 

fall short of perceived ones, s/

he will be dissatisfied. 

Rewards: Performance is 

seen as leading to intrinsic 

rewards (such as sense of 

accomplishment and 

actualization) and extrinsic 

rewards (such as working 

conditions and status). 

However, the intrinsic 

rewards are much more 

likely to produce attitudes 
about satisfactions that are 

related to performance.  

In addition, the perceived 

rewards vitally affect the 

performance-satisfaction 

relationship. They reflect the 

fair level of rewards that the 

individual feels should be 

given for a given level of 

performance. 

 Implications of the 

Theory 

  Based on the result of the 

study, Porter and Lawler 

pointed out that “those 

variables presumed to 

a f fect  performance 

turned out to show 

relations to performance, 

and those variables 

presumed to result from 

p e r f o rm a n c e  a l s o 

typically were related to 

performance.” The model 

suggests that managers 

should carefully assess their 

reward     structures        and 

Value 
of re-
ward 

Perceived ef-
fort reward 
probability 

Abili-
ties and 
Traits 

 

Effort 

Role of 
percep-
tion 

 

Perform-

Instrinsic 
rewards 

Extrinsic 
rewards 

Satisfac-

Perceived 
Equitable 
Rewards 
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through careful planning and clear 
definition of role requirements, the 
e f for t -pe r formance -r eward -
satisfaction system should be 
integrated into an entire system of 

managing. 

SIGNS AND PRACTICAL 

STEPS IN MOTIVATION 

The attitudes and behavior of 
employees very often reflect 
motivation or the lack of it. The 
following are some examples of 

the signs of motivation: 

�  high performance and results  

being consistently achieved; 

�  the energy, enthusiasm and 

determination to succeed; 

�  unstinting co-operation in 

overcoming problems; 

� the willingness of individuals 

to accept responsibility; and 

� willingness to accommodate 

any necessary change(s). 

Conversely, employees who are 
de-motivated or who lack proper 

motivation often display:  

�   apathy and indifference to the  

job; 

� a poor record of time-keeping 

and high absenteeism; 

�  an exaggeration of effects/
difficulties encountered in 
problems,  disputes  and 

grievances; 

� a lack of co-operation in 
dealing with problems or 

difficulties; 

� unjustified resistance to 

change; etc. 

It has been said that there are four 
kinds of people in the world. 

These are: 

1.people who watch things 

happen; 

2. people to whom things happen; 

3. people who do not know what 

is happening; and 

4. people who make things 

happen. 

If managers are to be the ones who 
make things happen through other 
people, they must be aware of how 
they can get people to work 
willingly and well to increase 
people’s satisfaction in their job in 
order to maintain or achieve the 

organization’s efficiency. 

Every manager must then follow 

the following steps in motivation: 

1.Make Subordinates Feel 

Valued: A manager or supervisor 
can make subordinates feel valued 

by: 

1. regularly monitoring the 

subordinate’s work; 

2. sharing an interest in 
subordinates’ lives and in 

whatever they hold important; 

3. creating an atmosphere of 

approval and cooperation; 

4. ensuring every subordinate 
understands the importance of his 
or her contribution to the team’s 
(department’s or organization’s )

objectives; and 

5. by ensuring every subordinate 
understands the functions and 
philosophy of the organization and 

why work matters. 

2. Provide Opportunities for 
Deve l opment :  Manage r s /
supervisors can provide their 
subordinates  with opportunities 

for development by: 

1. setting standards and targets 

for all subordinates; 

2. providing on and off the job 

training and scholarships; 

3. arranging any necessary 
i n t e r na l  a nd  ex t e rna l 

contracts; 

4. using subordinates to train 
others in the specialist skills 

they may have; and 

5. by structuring or grouping 
tasks to use the subordinates’ 

skills or gifts to the fullest. 

3. Recognize achievements: 
Recognition of achievements is an 
essential factor of motivating 
subordinates. Managers are 
therefore expected to recognize 
their subordinates’ achievements 

by: 

1. praising and communicating 

individual successes; 

2. reporting regularly on the 

teams’ progress; 

3. conducting regular meetings 
to monitor and counsel on an 
individual progress towards 

targets; and 

4. b y  e x p l a i n i n g  t h e 
organization’s results and 

achievements. 

4. Provide a challenge: Managers 
can enhance the motivation of 
their subordinates by providing 
cha l l enge s  i n  t h e  wo rk 

environment. This could be by: 

1. setting and communicating the 
t e am ’ s  ( d e p a r t m e n t ’ s /

organization’s)  objectives; 

2. p r o v i d i n g  s c o p e  f o r 
individuals to take greater 

responsibility; and 

3. by encouraging ideas, and 
where practiced, by allowing 
subordinates the responsibility 

for implementing them. 

 

APPROACHES  OF 

MOTIVATION 
 

The approaches or the basic 
principles of motivation can be 
categorized into two, namely, 
‘Carrot and Stick approach of 
motivation’ and ‘motivation 
through good leadership’. Brief 
explanation of these principles is 

given below: 
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1. Carrot and Stick 

approach of motivation 
 

Carrot and stick approach of 
motivation is based on the 
‘principles of reinforcement’. The 
carrot and stick approach of 
motivation comes from the old story 
that the best way to make a donkey 
move is to put a carrot out in front 
of him or  bang him with a stick 
from behind. The carrot is the 
reward for moving and stick is the 
punishment for not moving. The 
carrot and stick approach of 
motivation thus takes the same 
connotation here. In motivating 
people for behavior that is desirable, 
some carrots, rewards, as money, 
promotion, and other financial and 
non-financial factors, are used; 
some sticks/punishments are used to 
push the people for desired behavior 
or to refrain from undesired 
behavior. The punishment may be 
defined as presenting an aversive or 
noxious consequence contingent 

upon a response. 

Though in various theories of 
motivation, the terms carrot and 
stick are avoided, these still form 
the basis of motivation if 
administered properly. The 
organization requires certain 
controls and influences over its 

external and internal environment. 

The role of carrots has been 
adequately explained by various 
theories of motivation when these 
analyze what people want to get 
from their performance, that is, the 
positive aspect of behavior and its 
rewards. Such rewards may be both 
financial and non-financial. The 
stick also pushes people to engage 
in positive behavior or overcoming 
negative behavior, through its role 
is not as forceful as the role of 
carrot in getting positive behavior in 
most of the cases. The basic reason 
for this phenomenon is that stick is 
not controlled by the organization 
alone but many other forces also 
come in the picture. In order to 

make the stick more effective, the 
following points should be taken 

into consideration when using it: 

1. Punishment is effective in 
modifying the behavior if it 
forces the person to select a 
desirable alternative behavior 
that makes him/her a candidate 

for any reward. 

2. Punishment is more effective if 
applied at the time when the 
undesirable behavior is actually 

performed. 

3. Punishment must be 
administered with extreme care 
so that it does not become 
reward for undesirable 
behavior. A punishment, from 
one point of view, may become 
a reward for the person 

concerned. 

The mixture of both carrot and stick 
should be used judiciously so that 
both have positive effects on the 
motivational profile of the people in 

the organization. 

2. Motivation through Good 

Leadership 

The effective manager must 
consider three inter-related aspects 

of leadership: 

� The Task:  How s/he can get 

the job done; 

� The  Ind iv idua l :  Wha t 
contribution can each employee 
make in pursuit of their goal, 
and how will s/he be affected; 

and 

� The Group: How s/he can 
build and sustain a co-operative 

team. 

With regard to the ‘Task,’ the 

manager should: 

� tell people the reasons for doing 

the job; and 

� give each person something to 
aim, for a target, which will 
ensure the successful outcome 
of the job. 
With regard to the ‘Individual,’ 
the manager should: 
� know and understand each 
person’s needs (the key). The 

needs may include money, 
security, status and teamwork; 

� know how to approach each 
one; 

� try to remove dissatisfaction; 
� give each person the 
opportunity to achieve; 

� show sincere appreciation; 

� see that they have the right 

tools; 

� give staff credit for initiative 

and intelligence; 

� consult; 

� listen to suggestions; 

� see that each employee is 

fairly paid; 

� set a good example; and 

� require high standards. 

With regard to the ‘Group’ or team, 

a manager should: 

� emphasize the common interest 
shared by the team and the 
organization; make work the 

group’s objective; 

� look after the group - both 
collectively and individually; 

and 

� help to create and maintain a 

pride in the organization. 

The inter-relationship of the three 
aspects of leadership can be 
illustrated as shown in the figure 

below: 

 

 

 

 

Inter-related aspects of motivation  
 

The three circles add up to a 

single statement, “We will work 

better if we are being treated 

like responsible people whilst we 

get on with it, and if we know 

that we are playing an 

important role in a successful 

team.” 

The 
Group 

The                                     
individual 

The Task 



  

     44 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          A P R I L ,  2 0 1 1  tttteachereachereachereacher    
hehehehe    

ESSENTIALS OF A SOUND 

MOTIVATIONAL SYSTEM 

A sound system of motivation is 
expected to fulfill the following 

requirements: 

i. Productive: The motivation 

system should not only satisfy the 
individual needs of employees but it 
should also serve the interests of the 
organization. This is possible when 
the motivational system reflects the 
objectives and philosophy of the 

organization. 

ii. Simple: The system should be 

simple to understand by employees 
and easy to apply. Employees work 
towards the achievement of 
organizational goals only when they 
perceive a direct relationship between 

effort and reward. 

iii. Competitive: The cost of the 

system should be reasonable and there 
should be adequate attraction for 
employees to remain in the 
organization. The system should not 
be inferior to the one adopted by the 

competitors. 

iv. Comprehensive: A sound 

motivational system must cater to the 
individual requirements of all 
employees and it should cover all 
types of activities. It is essential that a 
careful study of individual needs, 
degree of intensity and prospective 
consequences of satisfying or not 
satisfying them should be made and 
duly provided for in the motivational 
system. The system should consist of 
both financial and non-financial 

incentives. 

v. F l e x i b l e :  An  e f f e c t i v e 

motivational system must be flexible 
and not rigid. It should be capable of 
being adjusted easily and quickly to 
changes in the needs of employees. 
The incentives should be designed 
and applied according to the 
individual d ifferences among 
employees. This calls for a 
continuous review and appraisal of 

the system. 

Vi. Regular: The system should be a 
permanent feature of the organization. 
An ad-hoc system fails to provide 
adequate motivation in a continuing 

basis. 

CONCLUSION 

The performance of an individual 
depends on his/her ability backed by 
motivation. Whatever skill and 
competence a person may have, 
unless s/he has the desire to 
accomplish a given task s/he will not 
be performing to the required level. 
Thus, it is when employees develop 
both ability and desire to accomplish 
the given tasks that an organization 
can become successful. Therefore, 
managers need to give due attention 
to employee motivation. Motivated 
employees always look for better 
ways of doing jobs; they are quality 
oriented. Highly motivated employees 
are more productive than apathetic 
employees. They develop the decision 
to participate and produce. This 
implies that, to get the best from their 
employees, organizations need to 
have a sound motivation system. It is 
through motivation that they can 
exploit the skills and competencies of 

their workers and be productive. 

Employees should feel that they are 
reasonably rewarded for the services 
they provide, so that they will be 
stable. Lack of motivation is likely to 
result in high rate of turnover. And 
high turnover implies significant 
reduction in skill and efficiency and 
reduces output for the organization. 
Replacing highly skilled and 
experienced workers is also costly. It 
involves time and facilities for 
recruitment and training. However, by 
adopting sound motivation system, 
organizations can significantly 
minimize the rate of turnover and 
create a stable working environment. 
Therefore, managers at all levels of 
the management echelon are required 
to identify the needs of their 
subordinates and try to address them. 
They should know what motivates 
their subordinates and accordingly 
design a motivation system that 
would enable them to fulfill the needs 
identified, and enhance the motivation 
of their subordinates. In summary, 
motivating employees is the prime 
responsibility of managers, and 
should be given due consideration. By 
and large, it goes without saying that 

motivation plays an important role in 

an organization’s journey to success. 
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he process of changing the 

existing teaching practice by 

new, student and learning - 

centered ways of teaching is 

underway in many institutions of 

higher learning in Ethiopia. Many 

have been offering trainings that 

equip teachers with the skills and 

knowledge to implement the 

change. A few notable moves in 

this regard are long and short term 

trainings being offered in areas of 

active learning, progressive 

assessment, action research, 

language improvement etc.  

Commun ic a t i ve  Language 

Teaching Approach, commonly 

known as CLT, is a widely 

acclaimed language teaching 

approach which is student and 

learning centered. Most language 

teachers and ELT scholars claim 

methods in tune with the approach 

to be effective in different 

language teaching contexts and 

with various learners. It is with 

such conviction of improving the 

quality of language instructions, 

that many private and public 

institutions of higher learning are 

training teachers to use CLT.  

But what is Communicative 

Language Teaching? How can it 

be implemented in various 

contexts and with various 

learners? What are the  

challenges institutions face in 

trying to implement CLT, 

especially in contexts where the 

traditional teacher – centered 

method has come to be accepted 

as the appropriate way of language 

teaching by faculty, students, and 

administration? 

In this short article an attempt will 

be made to discuss the current 

literature on the questions raised. 

In addition, ways that help faculty 

to implement CLT will be 

indicated. It should be noted that 

suggested ways to effectively 

implement active learning 

methods also work with CLT as 

the latter is a sub-set of the 

former. 

I. The Emergence of CLT 

According to Richards & Rogers 

(2001), CLT came into the “scene 

of language teaching” because of 

the dissatisfaction with the 

Situational Language Teaching 

Method in Britain and the Audio-

Lingual Method in the USA in the 

late 1960’s. Both methods focused 

on helping learners to master the 

structures of the language being 

taught rather than enabling 

learners to communicate with the 

language in real settings. The 

main parameter of learning a 

Language in the methods, 

therefore, was mere mastery of 

structures rather than 

communicative competence 

(McDonough& Shaw, 1993). Yet, 

mastery of language structures 

alone didn’t result in ability to 

communicate with the language. 

This obvious deficiency observed 

among students prompted linguists 

and ELT scholars to doubt the 

validity of the method. Criticisms 

on the underlying assumptions of 

language and language learning in 

the above methods, therefore, 

began appearing in the arena of 

language teaching. This, among 

other factors, necessitated the 

emergence of a new approach that 

would better explain how 

language is learnt and enable 

learners to efficiently 

communicate with the language 

taught. This new approach came 

to be known as CLT. 

II. What is CLT? 

CLT has not popped out onto the 

scene of language teaching 

automatically. Nor has the 

application and interpretation of it 

already been completed. CLT 

today is “understood to mean little 

more than a set of very general 

principles that can be applied and 

interpreted in a variety of 

ways” (Richards &Rodgers, 

2001:244) .  However ,  the 

following underlying principles of 

language and language learning 

are thought to be core in CLT:  

� Tasks that involve learners in 

real communication enhance 

learning 

 



  

     46 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          A P R I L ,  2 0 1 1  tttteachereachereachereacher    
hehehehe    

� Activities that enable learners 
to complete tasks meaningful 
to them promote learning 
(Jhonson,1982) 

� The learning process is 
enhanced if language that is 
meaningful to the learner is 
used(ibid) 

In the above theory of learning 

underlying CLT, three important 

areas are focused: real 

communication, meaningful tasks 

and activities and meaningful 

language. The assumption is that 

successful language learning takes 

place if classroom teaching 

approximates the process of 

language acquisition outside the 

classroom. This can best be 

achieved by focusing on the 

process of language learning 

rather than on formal correctness. 

Richards & Rodgers also list the 

following underpinning principles 

of language in CLT: 

� Language is learnt through 

using it for communicative 

ends 

� Fluency in language learning 

is an important aspect 

� Integration of the language 

skills in communication 

should be focused 

� Language learning takes place 

through experimenting and 

trial and error 

The above points emphasize that 

language is a means of 

communication and should be 

taught as such. In the process of 

communication, getting messages 

across with ease and fluency and 

receiving them and creative 

construction are also thought to be 

important. Such a view is in total 

contradiction with a view of 

language teaching that focuses on 

formal correctness and reduction 

of the language skills. 

Generally speaking, CLT is an 

approach that is based on well 

refined language and language 

learning principles. It is a very 

broad concept providing a frame 

work for designing a number of 

methods, techniques, tasks etc. 

that could be used to teach 

language in a meaningful way to a 

variety of students.  Owing to this 

fact, teachers who want to use 

CLT, thus, have a big challenge to 

design new tasks and activities or 

modify existing ones suitable to 

the needs of their learners. 

III. What Do Students Gain from 

CLT Classrooms?  

As opposed to teacher centered 

classrooms, CLT and other 

learner-centered classrooms are 

thought to present various 

opportunities to students. Most 

obvious of all is the opportunity it 

provides to interact with one 

another and the material, and 

thereby develop their 

independence in learning. Plass 

(1998:309) believes that such 

methods enable learners to 

develop transferable skills; 

promote cooperation rather than 

competition; enhance goal 

negotiation skills, organization of 

arguments, evaluation of 

processes from various 

perspectives etc. 

Brown (2001) also lists various 

advantages CLT provides to 

learners. Among these is the 

opportunity it provides to 

understand and develop their own 

strategy of learning and move 

effectively to autonomy. In 

addition, through using the 

language for “genuine linguistic 

interaction”, they will be ready to 

interact with the language outside 

the classroom for real purposes 

(ibid). Others, like Weimer 

(2002:160), argue about the 

advantage of CLT and other 

learner-centered methods by 

showing the negative 

consequences of teacher-centered 

classrooms. She argues that 

according to research, “students’ 

motivation, confidence and 

enthusiasm for learning are all 

adversely affected when teachers 

control the process through and by 

which they [students] learn.” 

Conversely, laying the ground for 

learning so that students can be 

involved more through interaction, 

meaning extraction, argument, 

negotiation and evaluation, in 

short through maximizing 

students’ involvement in the 

process of learning, we can 

increase their motivation as well 

as confidence. 

What is most controversial in CLT 

and learner-centered classrooms is 

the role of students in evaluation. 

Many teachers fear that involving 

learners in determining their own 

grades will open room for endless 

arguments and chaos. This is more 

so given the special role grades 

play in the life of the learners. On 

the other hand, there is a strong 

argument coming from scholars 

who support the involvement of 

students in every aspect of the 

teaching learning process.  
 

Plass (1998), for instance, says 

students will have the opportunity 

to evaluate their own work and 

that of their peers objectively and 

therefore develop a very important 

skill. In real life situations, there 

could be a number of occasions 

where they may be expected to 

design criteria and objectively 

evaluate their own work and that 

of their colleagues. This task, 

therefore, will prepare them for 

real working challenges. To solve 

problems related to bias on self  
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and peer evaluation, Weimer 

(2001) advises that while faculty 

should evaluate students’ work 

and determine the final grades, 

students should be involved in a 

way that they be benefited from 

the process. 

IV. Challenges in Implementing 

CLT 

Implementing CLT in contexts 

where it did not originate poses 

various problems to practitioners. 

Especially if it is introduced in a 

context where a teacher-centered 

way of teaching has been accepted 

as the norm of good teaching, the 

challenge becomes two fold. 

Among the challenges are 

problems related to the context of 

the methodology, cultural 

appropriateness, misconceptions 

and resistance on the part of 

teachers and students etc. 

� Problems Related to the 

Context in which the Method 

is Used 

Most language teaching methods 

are said to be originated in the 

West. More specifically, they are 

believed to have been originated 

in Britain, Australia and North 

America for students with 

instrumental motivation to learn 

a language (Holliday, 1994). 

Thus, making use of these 

methods for students who have 

no such motivation to learn a 

language (as for instance, in the 

case of students in state 

education system where there is a 

wider policy and few resources) 

(ibid: 12), it is presumed that it 

poses certain problems. One 

obvious problem is that such 

methods, activities and tasks are 

not designed to fit to all contexts. 

And as teachers try to implement 

them, more problems are 

expected to arise.  
 

� Problems related to the 

Students’ Culture    

As we have seen above, CLT is 

originated in countries having 

specific cultural beliefs in learning 

and teaching and is imported by 

countries having different cultural 

values and beliefs. According to 

Ellis (1996), for instance, the 

teacher as a facilitator in the 

Communicative Approach is a 

social principle typical to Western 

culture. Orton (1990) quoted in 

Ellis (1996) says she had to 

modify her methods of teaching 

because she had found most of 

them to be in radical contradiction 

with values, beliefs and ways of 

acting amongst her Chinese 

learners. In the same way, 

Ethiopian teachers and students 

could be assumed to have been 

facing  such problems in teaching/

learning English using CLT 

methods. The problem is more 

visible in cross-cultural settings 

where the teacher is from a certain 

culture and students are from 

another. 

� Misconceptions about CLT 

The first step in bringing about 

change in our teaching practices 

is, as many believe, to work on 

teacher training. The assumption 

here is that if teachers are well 

equipped with the theory and the 

skills of student-centered teaching, 

they can be in a better position to 

implement it in the classroom. 

While this may be true in some 

cases, some research findings 

show results contradictory to the 

assumption. Kleinsasser & Sato 

(1999) researched the 

understanding of Japanese in-

service trainees about CLT and 

found out that their actions and 

views had very little to do with the 

modern notions of CLT. In fact, 

neither their in-service nor pre-

service trainings could help them 

implement CLT in the real sense 

of the term. So the understanding 

these researchers gained was the 

fact that the trainees formulated 

their own conception of CLT 

based on their own personal 

experiences belies the notions of 

foreign language teaching.  

In this connection, we can think of 

the influence of the ways teachers 

were taught within elementary as 

well as high schools in shaping 

them as teachers. Plass (1998) 

quotes Nunan (1991) as saying 

teachers are surely influenced by 

their previous learning 

experiences and advises that 

teachers have to be taught in a 

learner-centered way so that 

they themselves use the 

methods later in their career. 

Otherwise, she warns, the 

teacher centered-method will 

perpetuate itself. 

� Low level of English 
Language Proficiency 

CLT demands teachers as well as 

students to use a variety of 

language structures and situations 

in the classroom. This makes it 

difficult for non native teachers of 

English to give feedback for 

various language problems that 

arise in such classes as opposed to 

when they teach a specific 

language structure through 

dialogues, drills, rehearsed 

exercises and discussions using 

first language (Brown, 2001; 

Harmer, 2001). Thus, it becomes 

more difficult for the language 

teacher to be of help in the area s/

he is deficient and may resort to a 
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more structured specific way of 

teaching. The same could be said 

about students. They may not feel 

confident enough to deal with 

activities and tasks that demand 

uncontrolled range of language. 

As a result, CLT methods 

i n t e n d e d  t o  p r o m o t e 

communica t ive  ef f ic iency, 

confidence and motivation of 

students may end up with doing 

just the opposite. 

� Resistance from Teachers 

Unfortunately, among the first 

stakeholders who are believed to 

be resistant to change(s) in 

education are teachers. Scholars 

who carried out studies in this area 

have exhaustively discussed the 

reasons for teachers’ resistance 

especially in  regard to changing 

old teaching practices, a sensitive 

area where the teacher thinks no 

one has a better knowledge, skills 

and experience than himself/

herself. 

Numerous reasons are listed and 

discussed in the literature about 

the reasons for teachers’ resistance 

to changing old teaching practices. 

Some are recognized as good and 

need to be heeded and yet others 

are thought to be born out of fear 

of the unknown and unpredictable 

circumstances. Among the good 

reasons are pressure to cover 

content, lack of student-centered 

materials, the wash back effect of 

exams, problems in class 

organization and management, 

deterioration of teacher authority, 

lack of proper training to 

implement the method, resistance 

on the part of students and school 

directors etc. (Plass, 1998). 

A teacher who has been running a 

more structured lesson for many 

years will be hindered by the 

above factors to introduce a 

radical change in his/her way of 

teaching. Especially in our system 

of education where covering the 

content of a course has long been 

a measure of effective teaching by 

s tudents  as  well  as  the 

administration, implementing the 

new method becomes a big 

challenge to the teacher. Even 

though the teacher may full-

heartedly go into implementing 

the change, a good deal of time 

may lapse before the change bears 

fruit. Or the result may not 

altogether be worthy of the effort 

made by the teacher and students 

may begin to question whether the 

old method shouldn’t have been 

their first choice. 

� Resistance from Students  

Resistance from students is also 

inevitable when changing teacher-

centered methods of teaching with 

more communicative ways of 

teaching. Their resistance could 

determine the success or failure of 

this change.  

Students resist such changes for a 

number of reasons. Like the 

causes of resistance on the part of 

teachers, student resistance may or 

may not have legitimate grounds. 

Both ways, what should be born in 

mind is that without the complete 

understanding and support of 

s t u d e n t s ,  t e a c h e r s  a n d 

administrators won’t be successful 

with respect to introducing 

changes. 

Some obvious reasons for any 

resistance to such changes is that 

CLT and other learning-centered 

approaches are more work to the 

students; are more threatening, for 

they are unpredictable; and they 

may involve losses (Weimer, 

2002).  

The role of the teacher in CLT as 

discussed above is very limited. S/

he lays the ground and facilitates 

more learning, discovery, and 

group/pair interaction. Thus, in the 

classroom, the main actor is the 

student. This additional work may 

be resented by students who had 

been enjoying being told by the 

teacher everything they need to 

know. In addition to that the 

benefit they gain from such a 

change is not immediately visible 

which, as a consequence, makes it 

difficult for the teacher to 

convince his students that progress 

is being made. Perhaps the most 

formidable challenge on the part 

of the student comes because of 

the inevitable loss when students 

move from one level of 

understanding to the other (ibid). 

 Apart from the reasons mentioned 

above, students may resist a 

change because of lack of skills 

and knowledge for the tasks and 

the pressure to cover contents 

(ibid). As discussed earlier, 

inability to complete tasks and 

activities within the time 

scheduled could be another source 

of frustration and de-motivation. If 

such tasks and activities are part 

of everyday challenge, the 

consequences could be far 

reaching. On top of all this, lack of 

psychological readiness for the 

challenges of any change is an 

important factor that should be 

thought of before hand. Sudden 

and unexpected changes may be 

resisted for the simple reason 

that they are sudden though the 

advantages may clearly be felt. 
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� Conclusion 

Obviously, the first step in 
introducing change in our teaching 
practices is training faculty with the 
necessary skills and knowledge that 
would bring the effect we desire. 
However, training alone can’t bring 
the required success. There are a 
number of other concomitant factors 
that need to be taken into account. 
Some of these are problems from 

students and teachers as well.  

As we have seen in the above 

discussion, lack of the required 

language skills and knowledge, 

psychological readiness, fear of the 

unknown, misconception about the 

new methods etc. on the part of 

students and teachers hinder 

implementing CLT and other learner-

centered methods in our classrooms 

albeit trainings might be carried out 

according to higher standards. In 

addition, cultural factors, 

appropriateness of methodologies 

and lack of teaching aids and 

materials could hinder teachers from 

putting the training into effect. All 

this is indicative of the need to assess 

the impact of such trainings and 

further follow up of its 

implementation. In this regard, 

researches that focus on challenges in 

implementing CLT and other 

learning-centered methods can serve 

as a spring board to bring about the 

required change. Thus, success in 

this regard is not the result of a one 

time effort. Continuous commitment 

and support from colleagues and the 

administration is vitally important. 

Another essential point teachers 

should take into consideration is that 

CLT methods are not ready made 

and hence fit for all contexts. It is the 

responsibility  of the language 

teacher to design tasks and activities 

in line with CLT and use them in 

their unique contexts. Trying to use 

methods produced elsewhere without 

modifying them to fit the existing 

contexts may be more 

disadvantageous. For example, too 

much obsession on implementing 

CLT  doesn’t enable the teacher to 

focus on certain features of the 

language the discussion of which 

could be very useful to the learner. In 

this connection, Brown (2001) 

advises teachers to avoid over 

emphasizing CLT features like 

authentic language that is used in real 

life at the expense of any potential 

controlled exercises.   

One important factor which may 

determine the success in improving 

our teaching practices is recognizing 

the fact that there is a loss involved 

when changing a firmly entrenched 

teaching practice by a new one. The 

old teacher centered way of teaching 

was enjoyed by and had a  popularity 

of students in elementary, secondary, 

and even tertiary level of higher 

learning in our country for a long 

period of time up until present. 

Teachers and students have lived 

with it preparing themselves for 

teaching and learning tasks in this 

frame work. Changing this long 

practice and substituting it with 

another method cannot come into 

effect overnight without a cost. It is 

therefore highly advisable to both 

teachers and students that they need 

to be aware of the advantages of the 

aforesaid fact and try their best to 

benefit from the new trend. 

The role of the teacher in helping 

students gain advantages from the 

courses he is supposed to offer as 

well as minimizing the loss that the 

introduction of the new method 

incurs is very decisive. Teachers, for 

example, can think of a smooth 

transition by increasing the dosage of 

the new method day by day until they 

can use CLT/learner centered 

methods comfortably. 

Still an important factor in 

determining success during change is 

to keeping uniformity across 

departments in the implementation 

process. Students and, of course, 

teachers too shouldn’t be made to 

assume that the change is temporary 

or the obsession of few departments. 

Neither should they assume that its 

sustainability is short lived. Such 

attitudes have the potential to 

determine the success of the whole 

endeavor and need to be taken care 

of.   
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Need – We need to go now; it is  

getting darker. 

Knead – We have to knead the dough 
well before we put it on the pan to 

bake. 

Kneed - He kneed the child and 
chased him out of the house. (Hit 

by the knee) 

Nave – They were seated near the nave 

in the church. (Central part) 

Naïve – Don’t be naïve; believe me we 
are in a crucial conjuncture in our 

history. 

Knave – He is simply a riffraff knave. 

(A dishonest person) 

Nap - I have to take some nap before I 

start my homework. 

Nape – She kissed the nape of her 

boyfriend. (The back of the neck) 

Neat - The house was very neat 

yesterday but now it is totally untidy. 

Nit   – Some of the children had nits 

on their hair. (The egg of louse) 

Knit - She is busy knitting baby 

clothes. 

Niter – Sodium nitrate and potassium 

nitrate are informally called niter(s). 

Night – I didn’t sleep well this night. 

Knight – Salman Rushdi, the author of 
one controversial book, was 

knighted last year. 

Note – Please let’s make note of this 

reminder from the headmaster. 

Not   – We are not going to Langano 

next week. 

No    -   There is no chance of us 

getting there by eight. 

[Nether - Satan is said to be living in 

the nether world. (Underworld) 

Neither – Neither you nor your 

brother came yesterday. 

Either - She has to either go now 

alone or later with us. 

Ether - Our soul is believed to vanish 

into the ether when we die. 

Nib - The nib of this pen is defective 
and I couldn’t write with it 

properly. 

Nibble – Would you mind bringing us 
something to nibble before we 

leave? (Eat) 

Nice – What you are doing is so nice. 

Niece – She is my niece. (a daughter of 

one’s brother or sister) 

Nephew – He is our nephew. (A son 

of one’s brother or sister) 

Nil - The game was over with a nil- nil 

score. 

Null – The election was declared null 

and void. 

Oaky – We enjoyed a deliciously 
Oaky Tej at Addis Ababa 

restaurant. 

Okay/OK – Will it be okay if I bring 

my friend to the party? 

Off sight – I couldn’t see him because 

he was off my sight. 

Offsite - We were sent to perform 

some offsite activities last 

time. (out of the main site) 

 Let’s Mind our Language 
  Confusing Words  
      (Part Two, M – Z) 

        Fanta Ayalew, Lecturer, SMUC  

In the last edition of this bulletin, we  presented Part I of this article under the same title. In 
this issue, we have brought Part II out and hope that the preceding one and this too would be 
of  greater importance to our students and  readers of this Bulletin. It is good to point out  
that the words  presented here  are randomly selected out of the zillions of words available in 
the English language and many of the sentences used to illustrate the variation of their mean-

ings are also taken from some other sources indicated at the end of this piece as references. 
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Offside – The goal was denied by the 
arbiter due to the offside position 

of the scorer. 

Opaque – I find her poetry rather 

opaque.( not understandable) 

OPEC  - Some members of the OPEC 
don’t meet the required amount of 

fuel production. 

Our – He is our best friend. 

Hour – We came an hour ago. 

Oath – The witness placed her hand on 

the Bible and took the oath. 

Oats – This bread is made of oats. 

Ode – Ode is a poem particularly 

addressed to a person or subject. 

Odd – He is usually odd; for example, 
he talks alone with no one to listen 

to him. 

Oar – She dipped her oars into the 

water and pulled. 

Ore – We get iron from rocks of ores. 

Or -   You or your sister must come 

tomorrow. 

Of – The current configuration of the 

world is seriously painstaking. 

Off – Please park your car off the road. 

Owe – I owe you some $50.00 dollars. 

Own - He wants to have car of hid own. 

Ocker/Okker – An Australian who is 
not well educated and doesn’t 
behave in a polite way is called 

Ocker. 

Ochre - Ochre is a kind of yellowish 

color used in preparing paints. 

Occur – If something bad occurs, use 

this door to get out of this hall. 

Peel – You have to eat this fruit after 

peeling it. 

Pill - There are so many kinds of 

contraceptive pills in pharmacies. 

Pile – We don’t have to pile dossiers in 

this room. 

Pail – It took several pails of water to 

put out fire set by arsonists. 

Pale - She wore a pale blue hat. 

Pin – Please pass me those pins to pin 

these notices on the notice board. 

Peen – The opposite face of a 
hammerhead used to bend or pull 

out a nail is called peen. 

Pick – I will come back and pick you 

up in half an hour. 

Peak – Official figures show that 
unemp lo ymen t  p eaked  i n 

November. 

Peek – Close your eyes; don’t peek; I 

have got a surprise for you. 

Peace - There will be no peace until I 

get what I want. 

Piece- I cut the cake into six pieces. 

Pea(s) – Peas are most often grown in 

pods and maybe eaten raw. 

Pee(s) – My kid usually pees in bed 

while he is asleep. 

Pear – I like pear because it is a sweet 
fruit. 

Peer – When no one answered the door, 
she peered through the window to 
see if any one was  there. 

Pair - I have a pair of new shoes to 
wear when I come to your wedding 

next week. 

Pier – I saw some boats tied there on 
the pier. (a jutting structure to the 

water body) 

Pane – This window pane is defective. 

(a flat piece of glass) 

Pain – I feel pain around my waist. 

Pen- Would you mind passing me your 

pen for just a moment? 

Paint – I am thinking of changing the 

paint of my house. 

Pint (pai:nt) - He can drink about ten 

pints of draft if you invite him. 

Pant – The dog is panting. 

Pants/panties - She didn’t wear her 
pants when she came to the 

Physical Education class. 

Paper – Do you have enough amount of 
answer paper for the writing 

section of the exam? 

Pepper – Ethiopian pepper tastes very 

hot. 

Peat – You can take this peat if you 
like for your garden. (Decomposed 

debris) 

Pit – We are ordered by the kebele to 

dig a pit for drainage. 

Persecute – Religious minorities are 
persecuted in countries where they 

live. 

Prosecute – Any citizen is equally 
prosecuted if they commit any 

crime. 

Pity – What a pity! She has lost all her 

kids due to the fight. 

Piety – One has to have piety in 
f o l l ow i n g  t h e i r  r e l i g i o n . 

(piousness) 

Petty – These are simply petty things to 
which we shouldn’t give much 

attention. 

Pithy – Pithy fruits are those fruits 
which have whitish substance 

between the skin and the flesh.  

Plague – In 1912EC Ethiopia had been 
attacked by epidemic plague and 

many people were dead. 

Plaque – Moses received a plaque from 

God  on  wh i c h  t he  Ten 

Commandments were written.  

Plight – The people of some Arab 
countries are facing unspeakable 

plight these days. 

Blight – The pain on his leg blighted 
his chance of winning the race. 

(endangered) 

Prescribe – I have been prescribed 

fansidar for malaria. 

Proscribe – Athletes are proscribed 
not to take energizing chemicals 

and poppies. 
 

President - The president has left the 

country for an official visit. 

Precedent – There are several 
preceden ts  f o r  p romot ing 

unqualified people. 
 

Perfect – This world is not perfect in 

many things. 

Prefect -  He has been appointed 

Prefect of Bologna. ( officer) 
 

Prayer – Prayer is needed to lead 

psychologically serene life. 

Prior – Prior to your submission, you 

have to edit your paper seriously. 

Pray – We have to pray a lot to have 

His providence. 

Prey – It is a pity that weak people are 

usually preys of strong people. 

Putt – Palmer putted the ball directly 

into the hole. 

Put – You have to put the book on the 

shelf. 

Poor – Developed nations should help 

poor nations. 

Pour – Pour the milk into the bowl 

gently. 
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Poll – The latest opinion poll puts the 
democrats in the lead. 

Pole – Go carefully lest you will collide 
with a pole. 

 

Preserve - We must preserve our 
culture. 

Persevere – Despite receiving little 
support, the women are persevering 
with their crusade to fight crime. 

Puck – A small hard rubber disc used in 
ice hockey is called puck. 

Pack – Pack your goods and let’s move 
out. 

 

Quack – He is simply a quack, not an 
authorized medical doctor. 

Quake – Several earth quakes are 
devastating this globe in recent 
times. 

 

Quarry – There are many quarries 
around Legetafo from which people 
buy stones to build        
 their houses. 

Query – It is your right to query your 
marks. 

 

Quay [ki:] – Boats are tied to quays to 
load or unload their loads. 

Key – Please give the key of your car; I 
have some items to take out. 

 

Queasy – I began to feel queasy as soon 
as the plane had taken off. ((likely 
to vomit) 

Quasi – The school uniform is quasi-
military in style. 

 

Queue – Please queue up; don’t get out 
of your line. 

Cue – After she showed him the cue, 
they got out of the party and went 
home. (sign) 

  
Quire – Take care of these quires when 

you bind them.( folded papers) 
Choir – This church doesn’t have a 

choir. 
 

Quiet – Please keep quiet, why are you 
blabbing? 

Quite – It is quite understandable that 
people cannot live without food. 

 

Render -   Our office renders transport 
services to customers who buy 
more than 10 quintals of flour. 

Reindeer   - We don’t have reindeer in 
Ethiopia. ( an animal like deer) 

Rescue - The lifeboat rescued the man 
from sinking. 

Risk – If you go to Libya now, you will 
surely risk your life. 

 

Right – You are right even you are not 
legal. 

Rite – You have to undergo certain rites 
before you become a reborn 
Christian. 

Write – Please write your name on top 
of the paper. 

Writ – We have to be served a writ 
before we appear in a court. 

 

Rung – Take care of those rungs on the 

ladder; they are not dependable. 
Wrung – We wrung the clothes well 

before we had hung them on the 
wire for drying. 

 

Ring – I will ring you as soon as I reach 
there. 

Wring – Please wring the clothes 
properly before you hang them to 
dry. 

 

Raise – He raised his hand and asked a  
question in class. 

Rise – The cost of living is on the rise 
almost in all over the world. 

Rice – I don’t like eating rice in any of 
its forms. 

 

Road – Do you know the road to 
Dessie? 

Rod – The price of steel rods is 
skyrocketing nowadays. 

Rode – I never rode a bicycle when I 
was a teenager. 

Rhode – Rhode Island is one of the 
states in the US. 

 

Ream – She has written reams of 
poetry. (Many) 

Rim – The glass was rimmed with 
sugar. 

Rime – The bottle are rimed with frosts 
due  to  h i gh  th e  f r eez ing 
temperature. 

Rhyme (also rime) – Cat and bat 
rhyme one another. 

 

Reel – A stone hit his head and the 
street reeled before his eyes. 

Real – Let me tell you a real story about 
my father. 

Rill - There is a little rill near our home.
( stream or brook) 

 

Reality – It’s reality that man dies any 
time in his age. 

Realty – “Put down all your realty 
before you get shot dead!” shouted 
the robber. 

 

Roam – I have been roaming all places 
around to find my uncle’s house. 

Rome – Rome is the capital city of 
Italy. 

Read- She reads two at least two books 
in a month. 

Reed – Usually reed plant  grows near 
rivers. 

Rid - We have to get rid of this man 
before we get into a serious 
problem. 

 
Robe – She wrapped a robe around 

herself before she opened the door. 
Rob – The bandits robbed many 

precious items from the store last 
week. 

 

Report - Have you written the report 
about the accident happened last 
week? 

Rapport – She has an excellent rapport 
w i t h  h e r  s t uden t s .  (Good 

relationship) 

Rapporteur – I served as a Rapporteur 
in this year’s Annual National 
Conference sponsored                b y 

St. Mary’s University College. 

Rabble – The defeated army returned 
home as a demoralized rabble.(in  
uncontrolled and         

disorganized manner) 

Rubble - The baby was found under the 

rabble without being hurt at all. 

Ruble/Rouble   - The monetary unit of 
some former Soviet Union states is 

ruble. 

Rake – In the autumn I rake up the 

dead leaves. 

Reek –His breath reeked of garlic. 

( strong unpleasant smell) 

Wreck – The explosion shattered 
nearby windows and wrecked two 

cars. 

Rain – The rain is coming; let’s move 

on swiftly. 

Reign – The reign of Emperor 
Awgichew was marked by civil 

unrest. 

Rein – You pull both reins to stop or 

slow a horse. 

Rest – You can take some rest when we 

finish doing this. 

Wrest – He wrested the letter from my 

grasp. (take forcibly) 

Rampant – Robbery is rampant in 

today’s world. 

Rampart – The rampart of Harar city 
was built by ancient people of the 
area and it is                    
considered as one of the historical 

sites of the country. 

Scull – You need to have two sculls to 

oar your rowing boat. 

Skull – The skull of those hundreds of 
thousands of Rwandans who had 
been vict ims of  the 1994 
 genocide is being used as a 
means of income generation to the 

nation through tourism. 

Semen – There would have not been 
human life on earth had there not 

been seminal fluid. 

Siemens – is an SI measurement for 

electrical conductance. 

Sign – What is the sign of the US 

dollar? This is it - $ . 
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Sine – Sine, cosine, and tangent 

are jargons of mathematics. 

Sever - Electricity cables have 

been severed by the storm. 

Severe - It is really a severe 

problem. (serious and high in 

degree) 

Seam – My old coat is falling apart 

at the seams. 

Seem – It doesn’t seem that it will 

rain today. 

Sim - Does your cell phone have a 

sim card? 

Seal – The letter is invalid if it 

doesn’t bear the seal of the 

organization. 

Sill – Put that soap on the sill of 

the window. 

Silly – Don’t be silly, ask me 

sensible questions please! 

Sheet – This sheet of iron is used 

to make doghouses. 

Sheath – Please turn back your 

saber into its sheath. 

Shiite – Shiite and Sunni factions 

of the same Islamic religion 

should come to round table 

and avoid their differences 

t h r o u g h  c o n s t r u c t i v e 

discussion. 

Shit – He said “shit!” and went 

out of the room. 

Site – Will you go to the 

construction site today? 

Sight – My sight is deteriorating 

from time to time. 

Cite – She cited three reasons 

why people get into debt. 

Sear – Oh! What a searing 

sunlight! 

Seer – Some foreseers had 

predicted the end of time on 

earth. 

Sir    - Sir, where are you going? 

Scene – The political scene of 

some countries in the world is 

not that much encouraging. 

Seen – Have you seen that 

crooked man? 

Sin – If the people of the world 

could stop committing sins, 

life on earth would become 

worth  living. 

Scent – The scent of this shrubby 

area is pleasingly aromatic. 

Cent – One cent is practically 

useless nowadays. 

Sent – They sent us some 

presents. 

Sale – The new cars are on sale 

now. 

Sell – How much do you sell this 

bag? 

Cell – Human cells and plant cells 

are not the same. 

Saw – I saw you last time among 

the crowd. 

Sow – You reap what you sow. 

Seat – How many people does this 

room seat? 

Sit - Sit down and listen to the 

radio, please. 

Serious – I am serious, don’t ever 

come again to ask for any loan. 

Series – Due to a series of other 

events, we couldn’t give much 

attention to this issue. 

Ski [ski:] – To ski over snow, we 

need to have a pair of skis. 

Sky – What you are blabbing is 

just a pie in the sky. 

Slay – Over 2,000 people are said 

to have been slain in Libya 

due to the uprising. 

Sleigh – Use that sleigh (aka 

sledge) to take your goods. 

(wheel-less carriage  on 

snow…) 

Sly -  He is a sly old man. 

( deceiving, not trustworthy) 

Snare – It is too bad to snare 

people for their wealth in the 

name of marriage. 

Sneer – Please stop your 

sneering at people you don’t 

know. 

Soot – Too much soot is 

accumulated inside the 

chimney. 

Soothe – Who on earth can 

soothe her so that she 

gradually forgets the death of 

her only son? 

Spacious – Oh! This room is more 

spacious than that one. (wide) 

Specious – Please stop your 

specious arguments and be 

yourself. ( fictitious) 

Species - Charles Darwin’s 

studies proved that certain 

species of animals have been 

extinct. 

Suet – Suet obtained from hoofed 

animals is used in cooking. 

Suit – Does this time around suit 

you to go with me to the 

cinema? 

        - He wore a navy blue suit. 

Suite – They’ve rented a suite 

room at Wabe Shebelle Hotel 

for their honeymoon. 
 

Stake – He holds a 40% stake of 

the company.(share) 

Steak – Do you care for steak? 

(Kind of dish) 

Stick - We shall stick to the rules 

and regulations of the 

institution. 

Stare – Please don’t stare at me. 

(To look at for so long eyes 

wide open) 

Stair – The stair of   this house is 

too difficult to go up. 

Steer – This car is very easy to 

steer. 

Stir – Stir the egg yolks into the 

mixture. 

Star – American’s (United States) 

flag has 50 stars. 

Steal – “Don’t steal” is one of the 

ten commandments of the Holy 

Bible. 

Steel – This box is made up of 

steel. 

Still - Are you still eating? 

Until – I may not get back until 

next week. 

Till – We waited till half past six 

for you. 

       - This land has been tilled for 

the past many centuries.

( plowed) 
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Steam - The pump is driven by 

steam. 

Esteem – “Dear our esteemed 

guests, welcome to this special 

occasion,” said the chairperson. 

Stalk – We have to trim the stalk of 

the sugarcane before we eat it. 

Stock – We have to replenish our 

stock before winter begins. 

Strip – My nail was stripped off 

my thumb due to an accident. 

Stripe – The Zebra is a wild 

animal with black and white 

stripes. 
  

Surely -   I surely will come 

tomorrow. 

Surly - We were served by a very 

surly waiter. (Impolite and 

rude) 

Team - Our football team won last 

time. 

Teem – The conference hall is 

already teeming with so many 

people before the schedule. 

Tim – Tim is a clever young lad. 

Thrash/Thresh – We thrashed 

this idea for a longer period of 

time in our meeting. 

Trash – Please avoid this trash 

suggestion of yours.( nonsense) 

Threshold - we are at the 

threshold of the 21st century. 
 

Thicket – Nowadays, it has 

become nearly impossible to 

see thickets in our country. 

Ticket – Have you bought the 

tombola ticket? 
 

Thirst – How can I get rid of my 

thirst? Shall I take a pint of 

beer? 

Thrust – She thrust the papers at 

him. (Pushed them towards 

him, Irreg. V.) 

Trust – He can never be trusted 

any more. 

Tit – He dislike women with 

bigger tits. (Breast) 

Teat – She bought some teats to 

feed her baby from a bottle. 
 

Torch – He shone the torch into 

the dark room. 

Torture – Some interrogators of 

the police around the globe are 

said to torture people under 

      arrest when they 

fail to elicit the information 

they want from them. 

Thumb – He has a deformed 

thumb. 

Thump – My heart thumped 

when I was caught red-handed 

by my mom while stealing 

some       m o n e y 

from her purse. 

Tank – Russia is known for its 

sophisticated tanks. 

Thank – I must thank God for 

His divine providence. 

Tent – We sometimes go to 

Langano with our tents for 

picnic. 

Taint – Madoff’s name was 

permanently tainted by the 

financial scandal. 

Tenant – My father was a tenant 

to one of the land lords in the 

previous regime. 

Thread – I have the needle; please 

give some thread to mend this 

torn clothe. 

Tread – Some amoral owners of 

bakeries are alleged to tread 

the dough to mix it. 

Trade – The soldiers traded some 

artillery this night. 

There – There are some fruits in 

the drawer. 

Their – This is their car while 

that one is ours. 

Urn – Please serve these people 

some tea from that urn. ( a 

sort of flask for hot drinks) 

Earn – How much do you earn 

monthly? 

Use – You can use my car for the 

purpose you told me last time. 

Youth – The youth is the 

backbone of any society. 

Utopian – Being utopian is 

highly wishful.(excessively 

optimistic) 

Ethiopian – We are Ethiopians. 

Umber – Umber is a pigment or 

dye made from soil and is used 

for coloration. 

Amber – The traffic lights 

changed to amber when we 

started to move. (yellow) 

Ember – We sat by the glowing/

dying embers of the fire. 

Vassal – Many developing nations 

are still vassals of any of the 

developed nations like the US. 

Vessel – We have some ancient 

earthenware vessels. 

Vain- It was vain to pretend to 

himself that he was not 

disappointed. 

Vein- We humans are said to have 

zillions of blood veins. 

Virtually – At that time he was 

virtually unknown as a 

writer. ( nearly) 

Eventually – Eventually, he was 

the one who was hurt 

tremendously. ( at last) 

Veracious- Veracious people are 

usual ly free  o f  gui l ty 

consciousness. 

Voracious- He has a voracious 

appetite; he never gets 

satisfied easily. 

Violate – You don’t have to violate 

the rules and regulations of 

the institution. 

Violet – Violet is one of my 

favorite colors. 

Violent -  The public uprising in 

Libya is turning to be violent. 

Vantage – From what kind of 

vantage point are you 

observing this political crisis? 

Vintage – The 1983 vintage was 

the best quality. ( of wines) 

Vengeance – Flared trousers are 

back with a vengeance this 

summer. 

Vindictive – He cannot hide his 

vindictive nature. 

Revenge    - The Bible teaches us 

that we don’t have to take 

revenge. 

Wander - We have been 

wandering through the 

Amazon forest this whole 

week. 

Wonder – I wonder how you 

could give it this much 

attention to that news. 
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Warier – I was a little bit warier than 
you on the possibility of the salary 
increment. 

Warrior- The Japanese warriors are 
retreating to their previous position.  

Warm – The water is a little bit warm; 
please add some ice into it. 

Worm – Some worms, like silkworm, 
are beneficial to humans. 

Week – I can lend you this book in the 
following week when I finish 
reading it. 

Weak – Many people don’t want to 
even listen about their weak points. 

Wick - I bought some eight wicks to 
refill my kerosene stove. (strings 
that burn) 

Wary – I am a bit wary of giving my 
address to those whom I don’t 
know them well. 

Weary – I think he is a little weary after 
his long journey. (feel tired) 

Weir-   A wall built under a river to 
control the water passage is called 
weir. 

Weird – He is completely weird. 
(strange, odd) 

Wear- You have to wear your uniform 
except Wednesdays. 

Were- They were in cinema when the 
bank was robed. 

Where – From where are you coming? 
 
Whine- Leon’s dog was sitting by the 

door whining. 
Wine- I love Australian wines, 

especially the white wines. 
 
Waste – We shouldn’t waste our time in 

vain last time. 
West - The west do not understand the 

problem of the east. 
Waist - These trousers are a bit tight 

around my waist. 
Whether – Whether you believe it or 

not, the end of the world is 
approaching. 

Weather – The today’s weather is nice; 
we can go out for a walk. 

Wither - Grass had withered in the 
fields. 

Within – She will graduate within two 
weeks or so. 

Wizen – He was a wizened old man 
with yellow skin and deep wrinkles.
(dry skin lines in it) 

 
Whole – I will tell you the whole story 

if you give me some moments. 
Hole – Let’s mend the hole on this 

mattress. 
Wheat – I don’t usually like bread made 

of wheat. 
Wit – He is a man of great intelligence 

and wit. 
 
Whet – Use this whet to sharpen the 

knife. 
Wet - My motorbike got wet in the rain. 
 

Weal – His back was covered with 
weals where he had been repeatedly 

beaten. 

Will – Some people die without leaving 

any written will. 

Wail – The women gathered around the 

coffin and began to wail. 

Wale -  The lashes on his skin resulted 

in severe wales. (welt or ridge) 

Whale - The number of whales is 

decreasing worldwide.  

Well – I am sorry you are ill, I hope you 

get well soon. 

Wheal – A raised or a reddened area on 

the skin is called wheal. 

Wheel - This is a four-wheeled car and 

can meet your need. 

Wean - Please try to wean this baby and 

start feeding him additional foods. 

Win - To win his daily bread, he works 
anything available even as daily 

laborer. 

Want – Do you want to go with us? 
Won’t – She won’t give you back that 

book unless you give her hers. 
Wont – Unlike his wont, he came today 

a bit earlier than usual. (habit) 
 

Wrist – I bought a wrist watch to my 
daughter. 

Wriest – He showed them the wriest 
smile when they gave him the sack. 

Wry [wrier, wriest (see above) – to 
show ironic acceptance] 

Rye -  Rye is a type of grain which can 
be used as wheat and oat are used. 

Xmas (krísməss, éksməss) - This 
year’s Xmas was so fantastic. 

Christmas (krísməss) -  [same 
meaning] 

 

Yale – He is a graduate of Yale 
University. 

Yell -  I yelled aloud but no one heard 
and came to assist me. 

 

Yarn – The yarn you are using for the 
knitting is not that much strong. 

Yearn – Most of the time I just yearn to 
go abroad for better chance of 
living. 

 

Yoke – In Africa, it is usually difficult 
to bear the yoke of life due to 
various hardships. 

Yolk – We normally mix well the yolk 
and the white egg before making 
omelet. 

 

Young – My little brother is very 
young.  

Yang – In Chinese philosophy the 
masculine part of nature whose 
counterpart is yin is called 
 yang and it is believed to exist 
in all things as the principle of light. 

 

Zaddik – In Judaism and some 
Christian denominations a righteous 
man is called Zaddik.(���) 

Tzaddik – The same as Zaddik here 
above. 

References: 

Cambridge Advanced Learner’s 
Dictionary, Cambridge University 

Press, 2003 ed. 

Microsoft Encarta Dictionary, 2009 
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 Don’t Say                                    Say 

1. Don’t late.     ……………………   Don’t be late. 

2. Don’t afraid.  ………………...…   Don’t be afraid. 

3. Are you hurry? ……………..….    Are you in a hurry? 

4. You better go now………………   You had better go now. 

     5. Don’t wait him.  …………………  Don’t wait for him 

6. I said her…………………………    I said to her. 

7. She told to me. …………………..  She told me. 

8. This is failurity.   ……………….  This is a failure. 

9. She is modelist.  ………………...  She is a model. 

10.He has no tension to what I say... ..He has no attention 

                                                             to what I say. 

“I master the language of 

others. Mine does what it 

wants with me.” 

 

Karl Kraus (1874 - 1936) 

Austrian writer. 
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    According  to  the  
online audioenglish.net,  apathy  

means the following: 

[ 
1.  showing little or no emotion    
      o r   a n i m a t i o n 
2. marked by a lack of interest 
3. uninterested (not having or     
    s h o w i n g  i n t e r e s t ) 
 

 It seems in our society 
today we have become very 
apathetic to the suffering we see 
around us. We read about what is 
going on in the world with little 
or no emotion. We take no action 
to help relieve some of the 
suffering we see around us. 
People have become more 
interested in their own lives, 
making money, acquiring 
material things and having a 
social life than to heed the 
s u f f e r i n g  o f  o t h e r s . 
 

Why have we human beings 
b e c ome  s o  i n d i f f e r e n t ?  
 
It starts from childhood; we have 
been raised that way. We are 
brought up to believe that who 
we are is what we make of 
ourselves in life. We are taught 
that our careers, our homes, our 
cars, our material things and our 
friends matter a lot than anything 
else. We are raised to believe that 
in order to fit in we must succeed 
by having lots of money. We are 
shown that if we do not make it 

in the material world we are not 

anybody important in our future. 

I find today even in the spiritual 
community many of the 
teachings of the laws of 
attraction are based also on 
attracting wealth and abundance. 
We are living for egos not for our 

spirits. 

Abundance can mean many 
things not just only wealth. 
Ab un da n c e  a l s o  me a n s 
abundance of love, happiness and 
joy. We can feel all these things 
by making a difference in the 
world, by serving others. 
Material things and money are 
just temporary in this world. 
When we die we must leave 
everything behind us for 
someone else to enjoy it. What 
we take with us is the love we 
sha red  wi th  o the r s ,  an 
unadulterated eternal  lo.  
 
 For those of us who 
believe in the afterlife, which is 
our true home as we are spiritual 
beings living a physical existence 
and not the other way around, we 
know that we are accountable for 
every good deed we do while we 
are here. That also includes the 
times we could have done 
something to relieve the 
suffering of others and we did 
not. People seem to forget that in 
the spirit world there are 
different levels of existence 
where we go. Depending on our 

actions and how we evolved 
spiritually is where we go in the 
next life. We also acquire good 
and bad karma during our lives, 
which will determine our next 
reincarnation and the lessons we 
have to learn the next time 
around. I also do not understand 
how the new age movement talks 
about ascending, when we cannot 
even fix the problems in this 
dimension. We could all stay in 
this dimension if we just showed 
less apathy to what is going on 
and start being the change we 
want to see in our world. It is our 
world because God entrusted His 
creation to us and we have failed 
Him miserably. We have given 
our power to others by letting 

them ruin our planet. 

I truly believe in the Earth 

Changes, look around you, 

every day these changes are 

manifested more and more 

around the world through 

v o l c a n i c  e r u p t i o n s , 

earthquakes, tornados, 

hurricanes, etc. Those that 

have the technology, the 

elite and those in power are 

altering the climate, set off 

earthquakes, volcanoes 

remotely through the use of 

electromagnetic waves. They 

are also creating bio-

weapons and vaccines to 

eliminate us through 

diseases to fulfill their 

agenda. They are also  using 

    

COMMENTARY  
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birth control and promoting 

abortions in order to control 

population growth. Some of 

these contraceptives are 

designed to make women 

sterile. They have genetically 

also modified our food and 

contaminated our water with 

chemicals like fluoride to 

poison our bodies to make us 

sick. They are contaminating 

the air we breath through 

chemicals with high amounts 

of toxins and poison with the 

excuse that it is to strengthen 

the earth’s depleted ozone 

layers, when in fact it is 

another way to poison us . 

They are creating wars and 

promoting hate as another 

means of depopulating the 

world. Everything that they 

are creating is as a means of 

depopulating the world and 

sticking to their agenda by 

2012. Only a few awakened 

ones are seeing the truth of 

what is going on and trying to 

awaken others, the rest of the 

world are sleepers, who have 

been brainwashed through 

the media and other mind 

control strategies and do not 

truly see what is truly going 

on around them. Many of the 

sleepers have the apathy 

syndrome. 
 

We have let them destroy our 

planet and the creatures that 

were in our care because of 

our apathy. We are all 

accountable for what is going 

on on our planet today, the 

atrocities committed in our 

world, because we have 

become indifferent to the 

suffering and destruction, we 

have not made a stand to 

make the changes. During the 

big earth changes the only 

way to survive will be by 

helping each other. By being 

less self-centered and living 

in co-operation with each 

other. People who join hands 

together and create self-

sustaining communities in 

the safe zones are the ones 

that will survive the earth 

changes which  are to come 

most probably in the near 

future. 

It is all very nice to say that 

we send love and light to 

change a situation. I have not 

seen so far that just sending 

love and light without any 

actions have changed our 

world for the better. It takes 

action in order to make the 

changes. We need to get out of 

our comfort zones, to step out 

our comfortable lives i.e. 

careers, social lives, etc. and 

make the changes necessary 

to make this third dimension, 

earth, a better place to live on. 
 

There are those in power, the 

elite, that have their agenda 

and they believe that the 

planet would be better off 

with only 20% of the world’s 

population, the rest they 

consider useless eaters. 

According to them, by having 

this number of residents on 

earth it is easier to control 

and make them human 

robots. They have their plans 

on how to make their agenda 

a reality. It is time to awaken 

to the suffering that is going 

around us. It is time to 

awaken others and take a 

stand against the so called 

elite.  

Part of their agenda is: 

1. All men are more easily 

inclined towards evil than  

good. 

2.Preach Liberalism 

3. Use the idea of freedom to 

bring about class wars 

4. Any and all means should 

be used to reach the 

Illuminati Goals as they are 

justified. 

5. The right to rely on power 

and forcible coercion  

6. The power of resources 

must remain invisible until 

the very moment it gains the 

strength that no cunning or 

force can  undermine it. 

7. Avocation of mob 

psychology to control the 

masses. 

8. Use alcohol, drugs, 

corruption and all forms of 

vice to systematically corrupt 

the youth  of all the 

nations worldwide. 

9. Seize property by any 

means 

10. Use of slogans such as 

equity, liberty, fraternity 

delivered into the mouths of 

the  masses in 

psychological warfare 

11. War should be directed so 

that the nations on both sides 

are placed further in debt and 

peace conferences conducted 

so that neither combatant 

obtains territory rights. 

12. Members must use their 

wealth to have candidates 

chosen and placed  in public 

office  who will be obedient to 

their demands and will be 

used as pawns in the game by 

those behind the scenes. Their 

advisors will have been reared 

and trained from childhood to 

rule the affairs of the world. 

13. Control the press. 

14. Agents will come forward 

after fermenting traumatic 

situations and appear to be  
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the  saviors of the masses. 

15. Create industrial 

depression and financial 

panic, unemployment, hunger, 

shortage of food  and use 

this to control the masses or 

mob and then use the mob to 

wipe out all those  who 

stand on their way. 

16. Infiltrate into the secret 

Freemasons to use them for 

Illuminati purposes. 

17. Expound the value of 

systematic deception, use high 

sounding  slogans and 

phrases and  advocate lavish 

promises to the masses even 

though they cannot be kept. 

18. Detail plans for 

resolutions, discuss the art of 

street fighting which is 

necessary to bring  the 

population into speedy 

subjection. 

19. Use agents as advisors 

behind the scenes after wars 

and use secret diplomacy to 

gain  control. 

20. Establish huge monopolies 

that lean toward world 

government control. 

21. Use high taxes and unfair 

competition to bring about 

economic ruin by control of 

raw  materials. Organize 

agitation among the workers 

and subsidize their 

competitors. 

22. Build up armaments with 

police forces and soldiers 

sufficient to suppress our 

needs. 

23. Members and leaders of 

the one world (a.k.a, New 

World Order- NWO) 

Government  would be 

appointed by the directors. 

24. Infiltrate into all classes 

and levels of society and 

government for the purpose of 

fooling,  bemusing and 

corrupting especially the 

youths of societies by teaching 

them theories  and 

principles that we know to be 

false. 

25. National and 

International laws should be 

used to destroy civilization 

and enslave and  control 

the people. 

 

We need to stop being so 

apathetic to what is going 

around us and start making 

the changes. It is not by 

violence that we will make 

these changes but by taking a 

stand and just refusing to 

play their mind control games 

any longer.  

Every day people and animals 

are being tortured and killed. 

Every day we see child abuse 

and the abuse of animals and 

it is only a small group of 

people out of billions who are 

willing to do something in 

favor of curbing such 

atrocities. If the critical mass 

would awaken and start 

acting we could change earth 

into a heaven now. We would 

be living from the heart and 

not from our egos. 

We would just use resources 

that would be in harmony 

with nature and only take 

what we need from mother 

earth in order to survive. A 

clear example of this is the 

indigenous cultures around 

the world. They only took 

what they needed to survive 

and not more. Today they are 

appealing through the media 

that we go back to basics, live 

like them in harmony with 

Mother Earth and do 

something to stop the 

destruction of the greedy 

corporations that are pillaging 

and destroying our planet. 

The elite own these 

corporations and it is all about 

money and control everything 

they assume beneficial. 

Those who tried to make a 

difference like Martin Luther 

King, Mahatma Ghandi and 

many more have been 

showing us the right way to 

live on earth, though many of 

us failed to anide by their 

instructions and fatherly 

admonitions. Their voice was 

silenced also by the crooked 

elites because those in power 

are always fearful of the 

prevalence of justice in this 

planetary world in which 

some seven billion people are 

said to be dwelling nowadays.  

Amazonian Indigenous 

organization, COIAB, released 

this statement: 

"With the permission of our 

ancestors' spirits, we 

indigenous peoples are here 

with our friends from all 

corners of the earth. We build 

this symbol with our bodies as 

the cry of living beings from 

this green forest, this planet, 

for our continuity as humans 

and diverse 

creatures. The symbol of the 

bow and arrow has three 

meanings: The first, our aim 

that every man, woman, and 

child will decide to care for 

our planet; The second, the 

position of defending the 

rights of indigenous peoples, 

of nature, of the planet, and of 

our home the 

Amazon; The third, to send a 

message to the world so that 

each of us helps to protect our 

home, our air, our water, and  
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our food. The Datsiparabu 

ceremony is the purification of 

our minds, our spirit, our soul, 

and our hearts. Save the 

Amazon!"  

These words and their 

message resonate with 

Indigenous peoples worldwide 

who face the destruction of 

their lands, culture and 

traditions. Mining operations, 

agricultural development and 

the endless grab for 

unoccupied land have forced 

millions of indigenous people 

worldwide to get away from 

their traditional homelands 

and traditional ways.  

 

VOICES OF INDIGENOUS 

PEOPLES 

 

Earth 

 

"Every part of the earth is 

sacred to my people. Every 

shining pine needle, every 

sandy shore, every mist in the 

dark woods, every clearing 

and humming insect is holy in 

the memory and experience of 

my people."   A Duwamish 

Chief  

 

"The Earth is the foundation 

of Indigenous Peoples; it is the 

seat of spirituality, the 

fountain from which our 

cultures and languages 

flourish. The Earth is our 

historian, the keeper of 

events, and the bones of our 

forefathers. Earth provides us 

with food, medicine, shelter, 

and clothing. It is the source 

of our independence, it is our 

Mother. We do not dominate 

her; we must harmonize with 

her."  Hayden Burgess, native 

Hawaiian 

 

"One has only to develop a 

relationship with a certain 

place, where the land knows 

you and experience that the 

trees, the Earth and Nature 

are extending their love and 

light to you to know there is 

so much we can receive from 

the Earth to fill our hearts 

and souls."  

Inti Melasquez, Inca  

"Man is an aspect of nature, 

and nature itself is a 

manifestation of primordial 

religion. Even the word 

`religion' makes an 

unnecessary separation, and 

there is no word for it in the 

Indian tongues. Nature is 

the `Great Mysterious,' the 

`religion before religion,' the 

profound intuitive 

apprehension of the true 

nature of existence attained 

by sages of all epochs, 

everywhere on Earth; the 

whole universe is sacred, 

man is the whole universe, 

and the religious ceremony 

is life itself, the common acts 

of every day."  Peter 

Matthiessen 

 

"We Indian people are not 

supposed to say, `This land 

is mine.' We only use it. It is 

the white man who buys 

land and puts a fence around 

it. Indians are not supposed 

to do that, because the land 

belongs to all Indians, it 

belongs to God, as you call it. 

The land is a part of our 

body, and we are a part of 

the land." -- Buffalo Tiger, 

Miccosukee  

"When the last red man has 

vanished from the Earth, 

and the memory is only a 

shadow of a cloud moving 

across the prairie, these 

shores and forests will still 

hold the spirits of my people, 

for they love this Earth as 

the newborn loves its 

mother's heartbeat." Sealth, 

a 

Duwamish chief  

 

"When Indians referred to 

animals as `people' -- just a 

different sort of person from 

Man -- they were not being 

quaint. Nature to them was 

a community of such `people' 

for whom they had a great 

deal of genuine regard and 

with whom they had a 

contractual relationship to 

protect one another's 

interests and to fulfill their 

mutual needs. Man and 

Nature, in short, was joined 

by compact -- not by ethical 

ties -- a compact predicated 

on mutual esteem. This was 

the essence of the traditional 

land relationship."  Ojibway 

Magazine 

"Our roots are deep in the 

lands where we live. We 

have a great love for our 

country, for our birthplace is 

here. The soil is rich from 

the bones of thousands of our 

generations. Each of us was 

created in these lands and it 

is our duty to take great care 

of them, because from these 

lands will spring the future 

generations of our peoples. 

We walk about with great 

respect, for the Earth is a 

very Sacred Place." --Sioux, 

Navaho and Iroquois 

Declaration, 1978 

 

Chief Dan Evehema's 

Message to Humankind 

 

We Hopi people believe that 

the human race has passed  
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 through three different 

worlds and life ways since 

the beginning. At the end of 

each prior world, human life 

has been purified or 

punished by the Great Spirit 

Massauu due mainly to 

corruption, greed, and 

turning away from the Great 

Spirit's teachings. 
 

The last great destruction 

was the flood which 

destroyed all but a few 

faithful ones who received a 

permission from the Great 

Spirit to live with Him in 

this new land. The Great 

Spirit said, "It is up to you, if 

you are willing to live my 

poor, humble, and simple life 

way. It is hard but, if you 

agree to live according to my 

teachings and instructions, if 

you never lose faith in the 

life I shall give you, you may 

come and live with me." The 

Hopi and all who were saved 

from the great flood made a 

sacred covenant with the 

Great Spirit at that time. 

 

Read More here http://

www.dreamscape.com/

morgana/telesto.htm 

 

It is time to be less 

apathetic, start listening to 

our indigenous brothers and 

sisters around the world and 

start making the changes.   

 

It is time to awaken the 

Warriors of the Rainbow. 

This prophecy is the one that 

has become famous as it 

foretells the birth of the 

"Rainbow Warriors", who 

will save the earth from 

environmental destruction.  
[ 
The Rainbow Warrior 

That statue is called the 

"Rainbow Warrior" in 

memory of the Indian story 

called "The Rainbow 

Warrior." Would you like to 

hear that story? 

 

Do you know what a rainbow 

is? Yes, you should, it is a 

beautiful bow of colors in the 

sky. A warrior is a brave 

person. One who has courage 

instead of being afraid. 

Well, the Indians would tell 

this story to their children 

around the campfire. The 

story goes like this: 

 

Some time in the future, the 

Indians said, the animals 

would begin to disappear. 

People would no longer see 

the wolf, or the bear, or the 

eagles. And, the story goes; 

the giant trees would also 

disappear. And people would 

fight with each other and not 

love each other. And, the 

story goes, the beautiful 

rainbow in the sky would 

fade away, and people would 

not see the rainbow 

anymore. 

[[Well, children would come. 

And these children would 

love the animals, and they 

would bring back the 

animals. They would love 

trees, and they would bring 

back the giant trees. And 

these children would love 

other people and they would 

help people to live in peace 

with 

each other. And these 

children would love the 

rainbow, and they would 

bring back the beautiful 

rainbow in the sky. For this 

reason the Indians called 

these children the rainbow 

warriors. 

Now let me ask you a 

question. Do you love 

animals or hate animals? 

(We love animals.) Do you 

love trees or hate trees? (We 

love trees.) Do you love 

people or hate people? (We 

love people.) Do you love the 

rainbow or hate the 

rainbow? (We love the 

rainbow.) 

Well, if you love animals and 

trees, people and rainbows, 

then maybe you are the 

rainbow warriors and that is 

a statue of you. 

Awaken Warriors of the 

Rainbow from your Sleep, 

start making the changes 

now. 

Edited and contributed by: Fanta 

Ayalew, Lecturer, SMUC 

(Source :  Taken  f rom a 

yahoogroup forum of 

discussion, 2012 and a world 

through the  looking glass) 

 

And ye shall hear of wars and rumors of wars: see that ye be not troubled: for all these things 

must come to pass, but the end is not yet. For nation shall rise against nation, and kingdom 

against kingdom: and there shall be famines, and pestilences, and earthquakes, in diverse 

places. All these are the beginning of sorrows. Matthew 24:6-8 
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Who is the Customer? 

Selamawit Negasi, Lecturer and PhD Candidate, SMUC 

 

 

 

 

 

 

For a business to progress 

well and reach its sales and 

profit goals, it is needless to 

say that it should abide by 

the popular rule ‘customer is 

king’. To be able to operate 

truthfully under this banner, 

disproving those who say that 

‘customer is king’ is a con, a 

clear understanding of who 

the customer is stands out to 

be the first way forward. 

Identifying the customer and 

knowing who exactly the 

customer is can enable a 

business to plan the 

appropriate strategies for the 

provision of the right service 

to the customer’s/client’s 

needs thereby ascertaining 

the laying of the foundation 

for meeting one’s objectives. 

The notion of identifying who 

the customer is might sound 

too obvious. However, there 

have been instances when 

failure to have a clear 

specification of the customer 

and to gear the business 

towards the fulfillment of the 

customer’s needs has been a 

challenge to businesses. 

When it comes to service 

o f f e r i n g  e n t e r p r i s e s , 

par t icular ly  educat ion 

offering institutions, the 

problem is more pronounced. 

Generally, this might be 

attributed to the perception 

that one party is considered 

as an all king. Besides, the 

nature of the selling material 

is not like selling a 

commodity. That is to say, for 

example, in schools either the 

teacher, the school or the 

students are considered as 

only kings – like in privately 

o w n e d  e d u c a t i o n a l 

institutions students are the 

only kings. Besides, providing 

education is not like selling 

soap or shoe. 

Even then, since the whole 

notion of ‘customer is king ‘is 

about providing quality goods 

and services, it becomes 

important to set in action the 

principles of customer 

handling and satisfaction in 

the right place. In education 

provid ing institut ions, 

c o n t r a r y  t o  t h e 

disproportional view, which 

capitalizes on students, the 

students together with their 

future employers, on the one 

hand ,  are  cus tomers 

alongside with teachers and 

other staff in the institutions. 

The institutions should 

reorganize themselves based 

on the right understanding of 

who the customers are and 

their needs to satisfy all 

these customers so that they 

could achieve their goals and 

expectations. Working with 

this mindset might lead the 

institutions to better results. 

As mentioned earlier, in 

order that students might get 

all the good services, the 

teachers should understand 

and work for the fulfillment 

of what is needed. And for the 

teachers to be good service 

providers, the institutions 

should make it their concern 

that teachers too are their 

customers and, therefore, 

they should work towards 

fulfilling what is needed to 

make teachers a satisfied and 

productive taker-provider. 

For the institutions to be in 

good terms with these, 

responsible bodies should 

fulfill the needs of the 

institutions. The chain seems 

to be continuing but the 
interconnection is what needs 

a better realization and 

functioning. This amounts to 

putting first the receiver at all 

levels so that the provider, at 

all levels again, can operate at 

best and eventually acquire 

good results. As Craven Robert 

states, ‘It seems to be upside-

down thinking to put your 

customer’s interest  ahead of 

your own – maybe that is why 

so many businesses are so 

totally unremarkable, so  

unmemorable and ultimately 

unsuccessful.” 

One of the principles in the 

‘customer is king’ asserts that 

for a business to be productive, 

it should fight sameness and 

provide a different service that 

beats  competi tors  and 

registers honest and long-

lasting positive impacts or  

results. To teachers, whose 

customers are students, this 

this translates as ‘how 

differently do you teach and 

how effectively?’ This involves 

upgrading and  innovating,  if  
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possible, one’s method of 

teaching. If a teacher teaches 

in the same way all the time 

or if a school operates in the 

same what it looks like eter-

nity,   then     this is an indica-

tion of the lack of  awareness 

about the above mentioned 

business strategy. At this 

juncture, the gap can be 

filled in by creating aware-

ness and also by fulfilling 

the requirements that the 

teacher /school–customer 

needs to be so, for instance. 

Jointly, there should be an 

effort put to fight against 

‘mediocrity’ and stand out 

from the rest, according to 

marketing principles. Stefan 

Engeseth asserts that busi-

nesses should realize that 

feeling comfortable with 

‘mediocrity’ is a road to 

downward spiral. Also, Cra-

ven confirms that 

“Blandness and sameness 

seem to have become the 

trademark of our time and 

yet it takes so little extra 

effort to make a product or 

service genuinely personal-

ized or individualized.” 

Another rule is ‘working the 

Law of the Vital Few’. This 

is derived from Pareto’s 

Principle which states the 

80:20 principle, where the 20 

per cent of what is done is 

the most needed and effec-

tive. In the case of customer 

relationship in higher educa-

tion it means that the 20 per 

cent of teaching methods 

bring the 80 per cent results 

for the teacher, for example. 

For the institutions, the 20 

per cent input brings 80 per 

cent out put. Hence, this law 

dictates that businesses 

should know the 20 per cent 

effective areas and work on 

them to the maximum possi-

ble level. Identifying the 

fruitful 20 factors can allow 

a product or service provider 

to: 

a. Focus on what is benefi-
cial 

b. Avoid what brings less 
effectiveness 

Concentrate on “the vital few 

and try to cut the trivial 

many-focus on becoming 

more effective (otherwise you 

will become the proverbial 

busy fool).” 

What is more, businesses 

have a duty to establish 

good, long-term relation-

ships with customer (both 

internal and external) pro-

vided that their aim is long-

term effectiveness. To retain 

a customer, a business has 

to care for the customer 

which lays the ground for a 

long-term relationship. It is 

not always the ultimate boss 

that gets in touch with the 

ultimate customers. It is also 

other employees who do 

that, hence, creating a sys-

tem that cares for the em-

ployee (internal customer) 

also means setting an exam-

ple for one employee (one 

customer) to take care for 

another customer (external 

customer). This culture 

sparks devotion and devo-

tion carries itself to better 

performance and achieve-

ment. What follows here is 

the need for enterprises to 

establish customer-initiative 

program where the principle 

of ‘care for the customer’ can 

be applied at all levels. En-

terprises, therefore, need to 

examine their businesses 

and to make the necessary 

adjustments in line with the 

needs of various customers 

at different levels. 

In regard to this, Craven also 

emphasizes that “Customer 

care (relationship marketing 

and customer excellence /

loyalty/ intimacy) can become 

the central business function, 

which increases the firm’s 

competitiveness. Staff may 

well need to change in order 

to adopt the new philosophy, 

thus, creating a sense of pur-

pose about the organization.’’ 

Still more, in order to maxi-

mize effectiveness, businesses 

have to shift from being a 

product or service provider to 

problem-solver, which intro-

duces us to yet another more 

vital ‘customer is king’ princi-

ple. This principle implies the 

idea that instead of looking 

for sales, looking for problems 

that the client is facing 

‘allows businesses to bring 

measurable results towards 

effectiveness.’ In the context 

of educational institutions, 

this allows one to set the 

ground for improved and in-

novative teaching and re-

search. In fact, it could be a 

trigger factor in the first 

place. Situations will start to 

be viewed through the cus-

tomer’s eyes, so teachers 

might start to see through 

the student’s eyes, institu-

tions through the teacher’s/

student’s eyes etc. This in 

turn would lead to the aware-

ness of the potential areas for  
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b e t t e r  i n v o l v em e n t s . 

According to Craven, “By 

running your business as if it 

were a problem solver, 

suddenly you have a 

significant role to play for the 

customer. Your role is that of 

who figures out what your 

customers are trying to do and 

helps them to do it.’’ 

What is more, it is needless 

to say that enterprises should 

plan and define their 

positions clearly and 

specifically with a 

consideration of the business 

environment. To survive in 

the competition and 

eventually survive in the 

business, a clear, specifically 

defined and practical 

business positioning 

statement that is free of 

generalizations and 

abstractions should be 

developed by organizations. 

Of course, this could be 

worked out together with top-

down or down-top parties of 

the management. Presently 

in Ethiopia, at a time when 

the enhancement of quality is 

simply propagated in abstract 

terms, action-oriented and 

down-to-earth realization 

stands out as the most 

important strategy to achieve 

it. Educational institutions 

should question, for example, 

whether teachers have a 

practical understanding of 

the ‘quality’ issue in relation 

to the institutions specified 

business-positioning. This 

requires not only having a 

business positioning but also 

practically executing it. They 

should question whether a 

specified and detailed 

statement on quality that the 

teacher, for example, can 

practically assimilate and 

translate into the day-to-day 

teaching is passed down. The 

same holds true with the 

interaction between teachers 

and students and between 

institutions and employers, 

etc. 

In the final analysis, the 

notion ‘customer is king’ 

leads to a better 

understanding of the 

fundamental elements of 

business but, as it is 

mentioned at the outset of 

this article, knowing who 

exactly the customer is 

appears to be a burning issue. 

This might perhaps lead to 

the realization that the 

teacher is not the only king 

as it was maintained in the 

traditional belief which holds 

the teacher is the BIG, 

provider of all. In educational 

institutions the customers 

are dependent on one 

another, which again might 

lead to the realization that 

the student may not be an all 

king as such. In effect, this 

indicates that a strong 

realization of the powerful 

interdependence of the 

involved parties in the 

education environment needs 

a serious reconsideration. 
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You achieve customer sat-
isfaction when you sell 
merchandise that doesn't 
come back to a customer 

who does [it]. 

Stanley Marcus (1905 - 2002) 
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provides an opportunity for 

fulfillment and meaning. 
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Cows & Politics Explained 

 A CHRISTIAN DEMOCRAT:  You 
have two cows.  You keep one 
and give one to your neighbor. 
 
A SOCIALIST:  You have two 
cows.  The government takes one 
and gives it to your neighbor. 
 
AN AMERICAN 
REPUBLICAN:  You have two 
cows. Your neighbor has none. 
So what? 
 
AN AMERICAN DEMOCRAT:  You 
have two cows.  Your neighbor 
has none.  You feel guilty for 
being successful.  You vote 
people into office who tax your 
cows, forcing you to sell one to 
raise money to pay the tax.  The 
people you voted for then take 
the tax money and buy a cow and 
give it to your neighbor. You feel 
righteous. 
 
A COMMUNIST:  You have two 
cows.  The government seizes 
both and provides you with milk. 
 

A FASCIST:  You have two 
cows.  The government seizes 
both and sells you the milk. You 
join the underground and start a 
campaign of sabotage. 
 

DEMOCRACY, AMERICAN 
STYLE:  You have two cows.  The 
government taxes you to the 
point you have to sell both to 
support a man in a foreign 
country who has only one cow, 
which was a gift from your 
government. 
 

CAPITALISM, AMERICAN 
STYLE:  You have two cows.  You 
sell one, buy a bull, and build a 
herd of cows. 
 
BUREAUCRACY, AMERICAN 
STYLE:  You have two cows.  The 
government takes them both, 
shoots one, milks the other, pays 
you for the milk, then pours the 
milk down the drain. 
 

AN AMERICAN 
CORPORATION:  You have two 
cows.  You sell one, and force the 
other to produce the milk of four 
cows.  You are surprised when 
the cow drops dead. 
 
A FRENCH CORPORATION:  You 
have two cows.  You go on strike 
because you want three cows. 
 
A JAPANESE 
CORPORATION:  You have two 
cows.  You redesign them so they 
are one-tenth the size of an 
ordinary cow and produce twenty 
times the milk. You then create 
clever cow cartoon images called 
Cowkimon and market them 
World-Wide. 
 
A GERMAN CORPORATION:  You 
have two cows.  You reengineer 
them so they live for 100 years, 
eat once a month, and milk 
themselves. 
 
A BRITISH CORPORATION:  You 
have two cows.  They are 
mad.  They die. Pass the 
shepherd's pie, please. 
 
AN ITALIAN CORPORATION:  You 
have two cows, but you don't 

know where they are. You break 
for lunch. 
 
A RUSSIAN CORPORATION:  You 
have two cows.  You count them 
and learn you have five cows. 
You count them again and learn 
you have 42 cows. You count 
them again and learn you have 12 
cows.  You stop counting cows 
and open another bottle of vodka. 
 
A SWISS CORPORATION:  You 
have 5000 cows, none of which 
belong to you. You charge others 
for storing them. 
 
A BRAZILIAN 
CORPORATION:  You have two 
cows.  You enter into a 
partnership with an American 
corporation.  Soon you have 1000 
cows and the American 
corporation declares bankruptcy. 
 

AN INDIAN CORPORATION:  You 
have two cows.  You worship 
both of them. 
 

A CHINESE CORPORATION:  You 
have two cows.  You have 300 
people milking them. You claim 
full employment, high bovine 
productivity, and arrest the 
newsman who reported on them. 
 

AN ISRAELI 
CORPORATION:  There are these 
two Jewish cows, right?  They 
open a milk factory, an ice cream 
store, and then sell the movie 
rights. They send their calves to 
Harvard to become doctors. So, 
who needs people? 
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1.A day in prison is longer than a 

thousand years at large. 

2. A beggar who begs from another 

beggar will never get rich. 

3. A cat may look at a king. 

4. A bad workman always blames his 

tools. 

5. A bird in the hand is worth two in 

the bush. 

6. A burned cat shuns the fireplace. 

7. A cask of wine works more 

miracles than a church full of saints. 

8. A clever doctor never treats 

himself. 

9. A disease known is half cured. 

10. A donkey is a donkey though it 

may carry the Sultan's treasure. 

11. A drowning man grasps at water. 

12. A constant guest is never 

welcome. 

(Anonymous Sayings taken from 

Microsoft, Encarta  2009) 
 

1. ¾Ú’k¨< �`Ñ<´ ÁÑvM& ¾vcuƒ 
�SÝƒ:: 

2. ªà” u=ÑKwÖ<ƒ Á¨< ªà ’¨<:: 

3. ui�¨<”  ¾Åuk SÉN’>ƒ 
 ›ÃÑ˜KƒU:: 

4. ¾ß”p K?K=ƒ ›Ã’ÒU:: 

5. ¾Tƒ¨Å¨< �”ÓÇ u?ƒI c=S× 
u?ƒ SØ[Ó ËU`:: 

6. V˜ ›dLò ²SÆ” ÃuÉLM:: 

7. Mw �”p`ƒ ÃS—M:: 

8. JÉ Áv¨<” wpM Á¨×ªM:: 

9. �vw ÁÂ uMØ u[Â:: 

10. Ÿ�Î uÑ<”Þ::  

11. ¾�“� Sk’ƒ ›c“ŸK˜:: 

12. ¾KT˜ YM‰ u=”ŸvKM �KT˜ 
ÅÏ ›[ð:: 

The Overseslf 

A baby within its mother dies to 
that warm, comfortable life 
within, and reluctantly emerges 
into the cold, hard world without. 
Birth pangs are death pangs, death 
to the old, birth into a new state. A 
person dies upon Earth and the 
pains of death are the pains of 
birth into a different state of 
existence. Most times death—
death itself—is a quite painless 
process. Actually, as death 
approaches, Nature, in the shape 
of various metabolic changes, 
introduces a form of anesthesia 
into the body system, anesthesia 
which culls the actual perceptions 
while allowing the body reflexes 
to make certain movements which 
people think of as death pains. 
People actually associate pain and 
death, or if you prefer, death and 
pain, because in the majority of 
cases people who are grievously 
ill die apparently in pain, but that 
pain, remember, is not the pain of 

death but 

the pain caused by the illness 
itself. Perhaps there is a cancer, 
something affecting body organs, 
grasping at nerve endings or 
eating them away. But let us 
remember that this pain is the pain 
of the illness, the pain of the 
complaint, not death itself. Death, 
the actual state of transition from 
this world to the next, the actual 
state of leaving this physical body, 
is a painless process because of 
the anesthetic properties which 
come to most bodies at the 
moment of death. Some of us 
know what it is to die and to 
remember everything, and to 
come 120 back still remembering. 
In the process of dying we have a 
body which is ailing, functions are 
failing. But remember this, the 
functions are failing, that means 
the ability to perceive or 
apperceive or to comprehend pain 
impulses is failing also. We know 
that people sometimes give an 

impression of pain at dying, but 
this again is an illusion. The dying 
body is a body which has usually 
(except in the case of accident) 
reached the end of its endurance, 
it can go no more, the mechanism 
is failing, there is no longer the 
ability for metabolic processes to 
renew failing organisms. 
Eventually the heart stops, the 
breathing stops. Clinically a 
person is dead when no breath 
condenses on a mirror held before 
the lips; clinically and legally a 
person is dead when there is no 
longer a pulse or a heart-beat. 
People do not die on the instant, 
however. After the heart has 
ceased to beat and after the lungs 
have ceased to pump, the brain is 
the next to die. The brain cannot 
live long without its precious 
supply of oxygen, but even the 
brain does not die instantly, it 
takes minutes. There have been 
absolutely authenticated cases 
where people have been 
beheaded, and the head, severed 
from the body, has been held up 
for public inspection. The lips 
have continued to move and a lip 
reader can distinguish the words 
being formed. Obviously only a 
lip reader can interpret what is 
being said because there can be no 
speech when the neck has been 

cut and the supply of air from 

the lungs terminated. It is the air 
supply going past the vocal chords 
which makes the sound. After the 
brain has died, after the brain is no 
longer capable of functioning 
through this lack of oxygen, the rest 
of the body dies slowly. Various 
organs die throughout a day or so. 
At the end of three days the body is 
just a lump of decomposing 
protoplasm, but the body does not 
matter, it is the immortal soul that 

matters—the Overself.                                                           
 

T. Lobsang    Rampa, Chapters of Life, 

 pp.120 - 123 
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