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The Faculty of Education is part and parcel of St Mary's University, a leading private 
academic institution in Ethiopia. The faculty has been providing varieties of services to its 
customers with primary focus on training teachers at different levels. This includes various 
short term trainings and consultancy services on a number of areas that are relevant to edu-
cational service providers, government and non-government organizations and other institu-
tions. 

Ns Training Areas Duration 
1 Action Research in Schools J O h r s 

2 Special Needs Education 2 J li r s 

3 Guidance and counseling Techniques 1 2 h r * 

4 Training of Trainers (ToT) on Gender issues J O h r s 

5 Classroom Management 1 r> h r s 

6 Active Learning Methods I fi h r s 

7 Material Analysis & Preparation I t ; h r s 

8 Preparation & Utilization of Teaching Aids 1 2 li r s 

9 Continuous Assessment ('. li r s 

10 CV and Application Letter Writing 2 0 h r s 

N- Training Areas Duration 
11 English for Secretaries I S h r s 

12 English for Hotel Personnel 3 0 h r s 

13 Test Construction 1 2 h r s 

14 Report Writing in Amharic 1 X h r s 

15 Report Writing in English 1 .S h r s 

16 Job Interview Skills 1 0 h r s 

17 English for Tour Guides 2 8 h r s 

18 Amharic for Foreigners 3 0 h r s 

19 Effective Utilization of Primary School Science Kit 1 ( 1 h r s 

20 Classroom Language (English) 3 0 h r s 
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Congratulations! 

Dear Readers, 
The maiden issue of "'The 

Teacher Bulletin" came out seven 
years ago when the institution was 
then called ' Sa in t M a r y ' s 
College'. This edition is Volume 
6, Number .11, 2013 and it 
coincides with the promotion of 
our University College to a 
university as of September, 2013. 

Hence, the Editorial Team of 
"The Teacher" would like to 
extend its congratulations to all 
stakeholders who, in one way or 
another, have contributed to the 
steady and observable growth of 
the ins t i tu t ion . With this 
d e v e l o p m e n t , St . M a r y ' s 
community believes and reiterates 
now and again that each 
promotion in the status of the 
i n s t i t u t i o n d o u b l e s t h e 
responsibility of the teaching staff, 
the research o f f i c e s , and 
administrative services rendered. 
Therefore, . it shall not be 
considered as an understatement 
when we say that the approval by 
the MoE of this new status adds 
impetus to the work in progress 
since quality is a never-ending 
process. 

It is true that public universities 

have been flourishing all over the 
country since the last two decades. 
And it is also true that private 
higher education institutions have 
b e e n b l o o m i n g in t h e 
aforementioned time. But to 
whatever degree both the public 
and private sectors have been 
trying to do their level best to 
satisfy the country's need of 
skilled manpower, due to the 
unprecedented population rise, it 
d o e s n ' t s eem tha t t h e s e 
institutions have produced the 
required number of educated 
personnel to fill all the demands 
of the job market. 

True to its words, in addition to 
this scholarly bulletin, the 
Univers i ty pub l i shes three 
journals: "Mizan Law review," 
"Journa l of Business and 
Administrative Studies," and 
"Journal of Agriculture and 
Development." SMU has also a 
quarterly newsletter known as 
"Quality Matters" published by 
our Center for Educational 
I m p r o v e m e n t and Q u a l i t y 
Assurance (CEIQA), which 
covers quality-related issues. The 
o t h e r t w o n e w s l e t t e r s 
"Assessment in Focus" and 
"CODL Update" are bi-annuals, 

which are published by our 
Testing Center and College Of 
Open and Distance Learning, 
respect ive ly . The quarterly 
newsletter published by our 
E x t e r n a l R e l a t i o n s a n d 
Communications Office updates 
the campus community and 
external stakeholders with the 
highlights of the on and off 
campus activities. "The Teacher" 
and the publications stated herein 
a b o v e h a v e s i g n i f i c a n t l y 
contributed to the level of growth 
that St. Mary's has now attained. 

In this issue of "The Teacher" 
due focus is given, among others, 
to creating entrepreneurial or 
en te rpr i s ing universi t ies in 
Ethiopia; the role of school 
improvement programs in. the 
enhancement of quality education 
and the awareness that freshman 
students have on the new 
e n v i r o n m e n t t h e y a r e 
encountering at the beginning of 
their studies. Moreover, the usual 
columns that are meant for 
entertaining the wide range of our 
readers are also incorporated. 
Congratulations again and good 
read! 

"I don't measure a man's success by how high he climbs, but 
how high he bounces when he hits the bottom/' 

George S. Patton 

Facuta of Education, St. Mary's University (SMU) 1 
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R e s e c t r c j * 
Creating Entrepreneurial University for Enterprise Ethiopia: 
Some Reflections 

Melaku Girma, Faculty of Education, SMU, E-mail Melaku_Girma(q),SMUC.edu.et 

Abstract 
Ethiopia is currently enjoying 
economic growth. In today's 
information societies knoyvledge drives 
economic growth and development: 
Higher education is the main source of 
that knowledge. As a result, Ethiopia is 

economic climates, mounting 
commercial competition, . demands for 
greater flexibility, erosion of academic 
staff base, and globalization, among 
other things, are the main reasons why 
the traditional universities are dying. 
Ethiopian Universities should not close 
their eyes for the challenges, They 
should try to adapt. Ethiopian 
Universities need to be innovative, 
which implies that they need to rethink 
their roles and position. 

K e y w o r d s : E n t r e p r e n e u r i a l ; 
enterprise; innovation; entrepreneurial 
universities; traditional universities 

Ethiopian Economic Growth 
Over the past decade, Ethiopia 

has attained high economic growth, 
averaging 10.7% per year (World Bank 
Group, 2013).According to the Group, 
in 2012, Ethiopia was the 12th fastest 
growing economy in the world. If the 

highlighting, the broad base of the 

expansion. 

According to Guang Zhe Chen, 

World Bank Country Director for 

Ethiopia, (cited in the World Bank 

Group, 2013) "Ethiopia has been 

implementing a growth strategy, which 

emphasizes a strong expansion of 

public investment. So far, this has 

delivered positive results. However, 

the public investment rate of Ethiopia 

is the third highest in the world, while 

the private investment rate is the sixth 

lowest. In order to sustain high 

economic growth, the development of 

a strong and vibrant private sector is 

essential." 

Very recently, the IMF envoy 

said this year ' s economic growth of 

Governments can stimulate entrepreneurial behavior through their resource allo-
cation mechanism. If universities receive their income in the form of payment for 
research achievements or for enrolling and graduating students, they are encour-

aged to be innovative in their search for students, their teaching strategies and 
their research. 

currently undertaking major higher 
education expansion. There are 
pressures for. change in higher 
education throughout the world to 
become more entrepreneurial or 
enterprising. Entrepreneur ship is 
increasingly recognized as central to 
economic growth. Universities are an 
important component of any innovation 
economy. A consensus seemed to 
emerge that universities can only 
effectively become incubators of 
entrepreneurship and Innovation if 
they themselves practice 
entrepreneurship. Technology', adverse 

count ry con t inues its h i s to r ica l ly 

impressive growth performance , it 

could potentially reach middle income 

status by 2025, as indicated in the 

latest Ethiopian Economic update 

report. 

A s p e r A f r i c a n E c o n o m i c 

Outlook (June26, 2013), Ethiopia 's 

economic growth for 2011/12 was 

estimated at 6 .9% marking a ninth year 

of strong performance. The service 

sector was the main source of growth, 

followed by industry and agriculture, 

Ethiopia is estimated to be 7% while 

the Ethiopian government says over 

11% growth expected. Whatever the 

disagreement on the exact figure, the 

fact is that Ethiopia is currently 

enjoying economic growth in line with 

Growth and Transformation Plan. 

H i g h e r E d u c a t i o n and 
Development 

Educat ion contr ibutes to the 
g r o w t h of na t iona l i ncome and 
individual earnings. In today 's 

Faculty of Education, St. Maiy's University (SMU) 
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information age, knowledge drives 
e c o n o m i c g r o w t h a n d 
development. Higher education is 
the main source of that knowledge 
- its production, dissemination and 
its absorption by society. 

Economic growth currently 
depends on. the capacity to 
produce knowledge-based goods. 
However, the future of knowledge 
economies depends more on their 
capacity to produce knowledge via 
research and development rather 
than on knowledge- based goods 
( W i l l i a m s , 2 0 0 7 ) . H e n c e , 
k n o w l e d g e e c o n o m i e s p l ace 
greater value and accord higher 
priority to the production and 
distribution of knowledge. Higher 
education institutions are a major 
source for providing the human 
capital required for knowledge 
production. That is why higher 
e d u c a t i o n r e q u i r e s . f o c u s e d 
at tent ion within the overal l 
planning of education system in 
developing countries. 

E t h i o p i a - i s c u r r e n t l y 
undertaking major public higher 
education expansion. To this end, 
at present, there are 32 public 
universities. This is a rise from 2 
in 1991. Congruent with public 
sector in the last sixteen or 
seventeen years the Ethiopian 
higher education has seen a 
change in the form of the 
u n e x p e c t e d e m e r g e n c e and 
expans ion of pr ivate h igher 
education institutions. As stated 
by HERQA (2011), there were 
virtually none fifteen years ago 
and recently there are 66 private 
owned colleges that offer degree 
programs. 

The Pressures for Change in 
Higher Education 

Much has been written 
and discussed about the nature of 
the pressures for change in HE 
sector both from the view point of 
the internal o rgan iza t ion of 

u n i v e r s i t i e s a n d m o r e 
fundamentally their changing role 
in society (Bok, 2003; Clark, 1998 
and 20.04; Kirp, 2003). There has 
been a great deal of philosophical 
reflection revisiting the idea of a 
university (Graham, 2002; Smith 
and Lang slow, 1998; Maskell and 
Robinson, 2002) and also more 
pointed debate as to the role of 
u n i v e r s i t i e s i n d e l i v e r i n g 
p r o f e s s i o n a l and v o c a t i o n a l 
education and the notion of the 
utility of university research 
(Hager and Hyland, 2003). 

In general, there is a broad 
consensus as to the nature of the 
pressures on higher education 
throughout the world to become 
m o r e e n t r e p r e n e u r i a l o r 
enterprising. There are pressures 
to play an enhanced role in 
contributing to the international 
compet i t iveness of economies 
part icularly via a process of 
commercial izat ion of research 
(European commission, 2005). 
There are increasing demands 
made on the sector to contribute 
more subs t an t i a l ly to local 
economic and social development. 
There is also pressure to prepare 
students for a life world of much 
greater uncertainty and complexity 
involving frequent occupational, 
j ob and contract status changes; 
global mobility; adaptation to 
different cultures; working in a 
world of fluid organizational 
structures (Ghoshal and Gratton 
2002; Westwood, 2000; Worrell 
and o t h e r s , 2 0 0 0 ) ; g r e a t e r 
probability of self-employment; 
and wider responsibil i t ies in 
family and social life (IPPR, 1998; 
Rajan and others, 1997). This has 
also become associated with 
pressure on the sector to do more 
to prepare students for a world of 
life long learning (EC, 1996). 

In t h i s s c e n a r i o , t h e 
university degree is regarded as no 
longer a voucher for life-long 

employability but merely an entry 
ticket into the world of work. A 
key component of this view is the 
encouragement of students to 
c o n s i d e r a c a r e e r i n 
e n t r e p r e n e u r s h i p , w i t h an 
e m p h a s i s u p o n m a n a g i n g 
independence and the capacity to 
develop growth businesses or high 
- impact ventures. Universities are 
urged to respond to these 
pressures by giving greater weight 
to the scholarship of relevance and 
integration (Carnegie 1990). 

The Entrepreneurial 
University 

E n t r e p r e n e u r s h i p i s 
increasingly recognized as central 
to economic growth. We observe 
entrepreneurial innovation driving 
growth in a number of economies 
such as Israel, Ireland, Turkey, 
India and China. Universities, 
particularly research universities, 
are an important component of 
a n y i n n o v a t i o n e c o n o m y . 
Univers i t ies have long been 
instrumental in developing much 
of the innovation that benefits our 
lives.. A key question, therefore, is 
how well universities are prepared 
to support the transition to a more 
entrepreneurial economy in a 
country like Ethiopia, which is one 
of the fastest-growing economies 
in the world. The various 
s u c c e s s f u l e x p e r i e n c e s f rom 
around the world show that the 
need to shape entrepreneurial 
u n i v e r s i t i e s c o m m i t m e n t to 
i n s t i t u t i o n a l i n n o v a t i o n . A 
consensus seemed to emerge that 
universities can only effectively 
b e c o m e i n c u b a t o r s o f 
entrepreneurship and innovation if 
t h e y t h e m s e l v e s p r a c t i c e 
entrepreneurship. 

The marketisation of higher 
education, in which input-based 
funding is replaced by competitive 
output based payments for the 
number of students enrolled and 
the amount of research produced, 

Faculty of Education, St. Mary's University (SMU) 3 
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has increased the f i nanc ia l 
autonomy of higher education 
institutions. Many have taken 
advantage of this to earn income 
f r o m s o u r c e s o t h e r t h a n 
government. This has promoted 
w h a t t o d a y is c a l l e d t he 
'entrepreneurial university' a term 
brought to public attention by 
Burton Clark in 1998. Drawing 
from the US and European 
literature and experience (Burton 
Clark, 2004) it can be argued that 
universities are entrepreneurial 
when they are unaf ra id to 
m a x i m i z e the po ten t i a l fo r 
commercialization of their ideas 
and create value in society and do 
not see this as a significant threat 
to academic values. Behind this 
lies recognition of the need for a 
diversified funding base involving 
raising a high percentage of their 
income from non-public sources 
(Burton Clark, 2004).For example, 
US state universities earn 7 0 % -
80% of their funding externally 
and many universities in the US 
are private. This may take a 
var ie ty of fo rms inc lud ing : 
consultancy; training; research and 
development; technology transfer 
related engagement with and/ or 
ownership of science parks and 
incubators and pursuit of staff and 
student project work. It also means 
tha t t h e r e is an a c c e p t e d 
r e s p o n s i b i l i t y f o r l o c a l 
development. This is considerably 
reinforced by the fact that in the 
US the public universities get their 
base funding from state, rather 
than federal government. This 
makes them more sensitive and 
responsive to local need. 

Gare th .Wi l l i am ( 2 0 0 7 ) 
hinted that the extent and forms of 
entrepreneurialism were largely 
de te rmined by the pe rv ious 
history, legal status and dominant 
culture of each university. In 
general, financial stringency and 
financial opportunities were the 

main drivers. But some case 
s tud ie s a l so sugges t ed that 
extreme shortage of cash .inhibits 
risk - taking entrepreneurialism -
many innovations impose risks 
that institutions severely short of 
money can not afford. This was 
especially apparent in the private 
European univers i t ies , which 
appeared after 1990. The initial 
venture of setting up a new 
university dependent on student 

•fees was followed by a scramble 
to recruit enough students to keep 
the institution - solvent. More 
generally, entrepreneurial ventures 
require some investment, even 
only in staff time. 

In general , the English 
University (e.g. Nottingham) has 
m o v e d f u r t h e r i n t h e 
entrepreneurial direction than 
those in European countries, but 
un ive rs i t i e s in. F in land and 
Sweden have become more 
financially adventurous since the 
mid-1990s. In Eastern European 
countries emerging from centrally-
p l a n n e d e d u c a t i o n s y s t e m s , 
extreme shortages of public funds 
and the innate conservatism of 
academic staff led to a rapid 
expansion of private universities 
se iz ing marke t o p p o r t u n i t i e s 
especially in such subject as 
c o m p u t i n g , m a n a g e m e n t • and 
commerce. 

Governments can stimulate 
entrepreneurial behavior through 
t h e i r r e s o u r c e a l l o c a t i o n 
mechanism. If universities receive 
their income in the form of 
p a y m e n t f o r r e s e a r c h 
achievements or for enrolling and 
graduating students, they are 
encouraged to be innovative in 
their search for students, their 
teaching strategies and their 
research. 

Similarly with the allocation 
of resources with in universities 
t r ad i t iona l ly , r e sources were 
m a n a g e d f r o m t h e t o p . 

Depar tmenta l s taff did their 
teaching and research according to 
the institutional rules and followed 
b u r e a u c r a t i c p r o c e d u r e s to 
purchase equipment or employ 
assistants.. This did not encourage 
i n n o v a t i o n a n d i n d i v i d u a l 
professors often supplemented 
t h e i r i n c o m e s t h r o u g h 
m o o n l i g h t i n g . In the more 
e n t r e p r e n e u r i a l u n i v e r s i t i e s , 
departments and faculties are 
treated as independent small 
business, with more room for 
maneuver and innovation. 

In- summary entrepreneurship 
is encouraged (Williams, 2007; 
Clark, 1998; Gibbons, 1998) 
when:-
* core income from government 

is tight but not inadequate for 
new imitative; 

* g o v e r n m e n t promote and 
support third (another) mission 
activities; 

* a significant part of any extra 
income goes to those who have 
the ideas, take the risks and do 
the work; 

* a significant number of the 
a c a d e m i c s t a f f accep t a 
commercial culture; unofficial 
f r e e l a n c e d v e n t u r e s a re 
regulated; and 

* the university is active in 
s u b j e c t a r e a s w h e r e 
p ro fes s iona l d e v e l o p m e n t 
and r e sea r ch f i nd ings are 
c o m m e r c i a l l y or social ly 
va luab l e . 
Finally, successful innovative 

universities appear to have the 
fol lowing basic characteristics 
(Clark, 1998; Gibbons, 1998; Van 
Vught, 1992; slaughter and Leslie, 
1997). 
* a strong steering core: -

universities that want to change 
can not depend on traditional 
control or steering. They need 
to become quicker, more 
f lexible, more focused in 
reacting to demand from their 
environments; 

Faculty of Education, St. Mary's University (SMU) 4 
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* a developmental periphery: -
universities that want to change, 
need to have mechanisms to relate 
to the outside world. They have to 
reach across their traditional 
boundaries. They need to set up 
special'organizational units to do 
so. 

* a diversified funding base: -
universities that want to change, 
need the resources to do. They 
especially need discretionary 
funds. So they have to widen their 
financial base ( and become less 
dependent on government); 

* a strong academic heartland:-
universities that want to change, 
need basic academic units, that 
accept an entrepreneurial culture. 
These basic units have to be 
stimulated to react positively to 
change; 

* an integrated entrepreneurial 
culture:- universities want to 
change,, need a culture that 
embraces change, a work ethic 
and a set of beliefs that is 
university-wide and that become 
the very base of the institution's 
identity . 

T h r e a t s for T r a d i t i o n a l 
Universities 

We are living in an age of 
change unparalleled in history. 
Technological, cultural and social 
upheavals have impacted upon us 
with regularity and increasing 
ferocity, radically changing the way 
we live, work and learn. In 
particular, these changes have been 
all pervasive in the field of 
education sliding the traditional 
universi ty system into crisis 
(Daniel, 1996). 

Daniel (1996) indicated that, 
there are seven fundamenta l 
r easons why the t r ad i t iona l 
university is dying. They are:-

* the rise of technology supported 
learning (e.g. on-line courses and 
virtual universities), 

* adverse economic c l imates 
( unfavorable economic climate; 
education has been badly hit with 

g o v e r n m e n t f u n d i n g being 
reduced), 

* mounting commercial competition 
(e.g. mega-universities such as 
UK open university, US open 
university. 1GN0U, UN IS A, etc), 

* demands for greater flexibility 
(employers are demanding highly 
skilled, flexible and responsive 
work forces), 

* subject proliferation (focus on 
want they do best or they must 
diversify ) , 

* erosion of academic staff base 
. ( academics are being lured away 

from university life into research, 
development and consultancy 
because of lucrative remuneration 
and job security), and 

'* g l o b a l i z a t i o n ( b o r d e r l e s s 
education become a widespread 
reality). 

Gibbons (1998), Kennedy 
(1997), and Trow (1996) have 
discussed the challenges that are 
c o n f r o n t i n g t h e t r a d i t i o n a l 
universities. According to the 
authors some of the challenges are. 

* universities are first of all being 
challenges by other knowledge 
procedures (e.g. think thanks, 
business f i rms, government 
bodies), 

.* universities are challenged by 
s t u d e n t s a n d e m p l o y e r s 
(employers argue that they can 
only support universities if these 
institution will offer them the 
right graduates), 

* universities are being challenged 
by other education providers 
( commercial education providers 
have entered the higher education 
market), and 

* universities are being challenged 
by new technologies (many 
courses and modules are now 
available electronically). 

Implications for Ethiopian 
Universities 

As per the analysis of the 
strengths and weaknesses of the 
higher education institutions that 
have u n d e r g o n e the H ighe r 

Education Relevance and Quality 
Agency's (HERQA) audit process 
and have Jiad their repor ts 
published below are some of the 
c h a l l e n g e s i d e n t i f i e d 
(HERQA,2011). -
* to disseminate the institution's 

vision, mission and goals and 
to ensure the same are 
internalized by the concerned 
community; 

* to r e v i e w r e g u l a r l y the 
institution's vision, mission, goals 
and values and make them 
intelligible to stakeholders; 

* to improve the institution's 
governance and management and 
stakeholders participation; 

••* to meet, at least, the minimum 
standard of qualifications for 
higher education teachers; 

'* to maximize and wisely use of 
resources in significant areas, 

* to move away f rom the 
* predominant lecture method of 

teaching; 
* to. maximize external input 

gathered through the participation 
of stakeholders which includes 
among others employers and 
professional organizations; 

* to do more to respond to demands 
of stakeholders and to adapt 
programs on the basis of feedback 
gains from stakeholders; 

* to involve external stakeholder 
during design and review of 
programs, from business and 
industry; 

* to move away from simply use of 
curricula developed in other 
institutions or given by the 
MOE ,and 

* to put into practice their aspiration 
to be renowned for research 
engagement and output. 

B e s i d e s the a b o v e the 
Ethiopian Universities appear: 
* to have preferred, especially the 

public ones, to partner with 
government and to , shield 
themselves from the private 
sector, 
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* to be less enthusiastic to use a 
wide range of technologies and 
communication strategies to link 
individuals, localities, national 
units, multi-national' businesses, 
and trans-national regions; 

* to be slow to partnership with 
industry, technology transfer 
schemes and diversification in to 
other non-traditional activities; 

* to be l agg ing to d e v e l o p 
differentiated learning curricula to 
respond to just in time demand 
and reformulate education into 
modular, flexible pathways; 

* not focusing on what they do 
best, delivering courses that are' 
both economically viable and high 
in quality, and 

* to be weak in retaining more of 
their talented and innovative staff 
by offering higher rewards and 
greater job satisfaction. 

The Way Forward 

Though the challenges appeared to 
be large, they are not necessarily 
problematic. Universities should 
not close their eyes; they should 
try to adapt. Universities need to 
be innovative, which implies that 
they need to rethink their roles and 
pos i t ion . T h e y need to be 
innovative and entrepreneurial in 
at least teaching and learning, 
research and knowledge transfer 
areas. „ 
For that they require some 
strategies which include, inter alia, 
t he f o l l o w i n g ( W a t s o n and 
Downes, 2000). 
* Collaboration, 
* investment of new technologies, 
* d e v e l o p m e n t o f h u m a n 

infrastructure, and 
* widening access and exploiting 

new markets and specialization. 
Moreover, innovations should 

b e c h a r a c t e r i z e d b y t h e 
p r o f e s s i o n a l a u t o n o m y o f 
academic experts, by 'closely 
coupled' organizational systems 
( G i b b o n s , 1998) and by a 

decentralization of the decision 
making power (Van Vught, 1992). 
Because of these fundamental 
characteristics universities cannot 
be m a n a g e d l ike i ndus t r i a l 
b u s i n e s s f i r m s . Ra the r , t he 
challenges from their changing 
environments force innovative 
universities to find new system and 
processes of governance and 
management. Here, according to 
clerk (1998) two dimensions 
appear to be relevant. First the 
governance and management of 
innovative universities has an 
important external d imens ion . 
Reacting out, networking, sharing 
of resources: all these concepts 
involve a governance system and a 
• m a n a g e m e n t s t y l e t h a t a re 
extravert. Innovative universities 
need as many windows to their 
outside world as they can create. 
The second relevant dimension of 

•gove rnance and m a n a g e m e n t 
system of innovative universities 
concerns the internal processes of 
the universities. This internal 
dimension addresses the crucial 
need for innovative universities to 
create an integrated entrepreneurial 
culture, an overall culture in which 
change and innovative behavior 
are accepted as the very work ethic 
of the university. 
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A Survey Study on the Implementation of School Improvement Program 
Getachew Lemma, PhD Candidate, Lecturer at Kotebe University College 

Introduction 
The main purpose of the study is to 
identify the factors that affect 
school improvement program & to 
assess the efforts, techniques, of 
implementation and to suggest 
some mechanisms of 
implementing the program, in 
order to strengthen the quality of 
education. This paper comprises of 
six sections. Section 1 discusses 
the experiences of SIP 
implementations of other countries 
& the design of MoE in relation to 
these countries. 

Section IT comprises specific 
objectives of the research, section 
III consists of significance of the 
study, section IV research 
questions, Section V comprises 
design and Methodology, Section 
VI consists of data organization, 
analysis and discussion, Section 
VII comprises concluding remark 
and the last pages of the paper 
comprises bibliography and 
appendices. The schools in which 
the research is conducted are 1) 
Dejach Wondirad Primary School 
2) Karalo Primary School 3) 
Salayesh Primary School 4) 
Misrak Berr No.l Primary School 
5) Kokebe Tsibah Primary School 
6) Yewotatoch Genet Primary 
School 7) Yeka Terra Primary 
School 8) Abiot Primary School 9) 
Yeka Misrak Chora Primary 

School 10) Birhan Guzo Primary 
School 11) Misrak Dil Primary 
School 12)Misrak Berr No.2 
Primary School. 13) Yeka Misrak 
Chora Primary School. 

Back ground of the study 
To implement school 

improvement in Ethiopian schools, 
MoE (1999 E.C) has designed a 
blue print that helps for a guide 
line for the implementation of 
school improvement in schools. 
Since 1990s the quality of 
education is becoming an agenda 
for MoE. Hence MoE (1999 E. C) 
has designed a frame work that 
creates good opportunities to 
improve the quality of education. 
To strengthen the quality of 
education in Ethiopian schools 
MoE • designed. six major 
components (packages) that 
contribute a great deal for 
increasing quality of education, 
these are:-
1. School improvement program 

(SIP) 
2.Teachers' development program 

(TDP). 
3. Civic and Ethical Education 

(CEE) 
4. General Education Curriculum 

(GEC) 
5. General Education Management 

and Administrative Program 
(MAT) 

6.Information and Communication 
Technology (1CT) 

From the above components, 
we will see the blue print of school 
improvement designed by MoE 
(1999 E.C). 

According to MoE (1999 E.C) 
school improvement is to survey the 
environmental conditions of schools 
based on the major activities of the 
school through self-evaluation in 
Order to improve educational inputs 
and students achievements. 

School improvement focuses 
on student learning and learning 
outcomes. In order to increase 
student learning and learning 
outcomes, school improvement 
prioritizes the major tasks which 
will be done first in order to increase 
learning outcome. 

Factors that influence student 
learning and learning outcome will 
be seen in the table below 
accordingly:-

Source: MoE (1999) School Improvement Guideline (blue print p.3) 
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. According to MoE (1999); 
School improvement has the 
following objectives:-

1)To develop student learning 
and achievement. 

2 ) T o c r ea t e a c c o u n t a b l e , 
participatory, democratic, 
and t r anspa ren t school 
leadership for e f fec t ive 
school activities. 

3 ) T o bui ld d e c e n t r a l i z e d 
school management and 
leadership in order to create 
administrative freedom in 
the school. 

In Order to achieve the above 
m e n t i o n e d o b j e c t i v e s t h e 
following school domains should 
be considered: -' MoE (1999): 

1) Learning and Teaching 
2) School management & 

leadership. 
3)Safe and healthy school 

environment. 
4 )Paren t , c o m m u n i t y and 

school relationship. 

I. Specific Objectives of the 
Research 

The major specific objectives of 
this research are to: 
1. I n v e s t i g a t e t h e t e a c h i n g 

strategies of the schools. 
2. Pinpoint the cooperative tasks of 

the schools. 
3. Find out mutual observation and 

partnership teaching in the 
classroom. 

4. I d e n t i f y t r a n s f o r m a t i o n a l 
leadership approaches in the 
schools. 

5. Identify the techniques used to 
assess students' progress. 

6. Ana lyze s tudents ' l ea rn ing 
situation. 

7. Investigate teachers' preparation, 
presentation and personality. 

8. Inquire teachers' appropriate 
usage of educational resources 
( l abora to ry , t e a c h i n g a ids , 
t e x t b o o k s , r e f e r e n c e s , 
encyclopedia, etc. 

9. Analyze teachers' development 
program. 

10. Search the l ink b e t w e e n 
effective .teaching and student 
learning outcomes. 

11. Research questions 
1. What are the major factors that 

a f fec t school improvemen t 
program in the schools? 

2. What are the major tasks 
implemented by the schools to 
enhance the quality of education? 

3. To what extent do the schools 
i m p l e m e n t t h e s c h o o l 
improvement program? 

4. What other alternative strategies 
should the schools use to 
implement more in improving 
their schools? 

5. How is the program structured 
in o rde r to c rea te good 
oppor tuni t ies for su f f i c ien t 
material and skilled human 
power resources? 

III. Design and Methodology 

Data source; the main data 
sources were teachers, directors, 
s t u d e n t s , d o c u m e n t s a n d 
administrators.. 

Data collecting instruments 
were: - questionnaire, interview, 
o b s e r v a t i o n , d o c u m e n t a r y 
a n a l y s i s , and f o c u s g r o u p 
discussion. 

Sampling procedures 

* From first cycle five teachers 
and from secord cycle five 
teachers were randomly selected 
to fill the questionnaire. 

* In all schools 130 teachers 
filled the questionnaire. In all 
cluster schools 13 directors/ 
school administrators filled the 
questionnaire 

* From second cycle (5-8) grade 
five students were interviewed. 
In all schools, 65 students were 
randomly selected & 
interviewed. 

* School improvement documents 
were analyzed through document 
analysis'guidelines. 

* Random classroom observation 
was held in 13 primary schools 
using observation checklists and 
outside classroom observation 
was also held to identify the 
physical environment of the 
schools. 

* A focus group discussion was 
held by involving 2 students, 2 
parent-teacher, association 
number & 2 schools 
administrators and: in general six 
school community members 
participated in the discussion in 
each school. 

* Data were collected from the 13 
schools with respect to each 
instrument. 

* The data were collected, 
organized and analyzed using 
both qualitative and quantitative 
methods of data analysis. 

* Data triangulation was held to 
get reliable evidence. 

IV. Data organization, Analysis 
and discussion 

The data were collected based on the 
following indicators: 

* All activities in the school focus 
on students' learning interest and 
outcome 

* The relationship of teachers and 
students is more encouraged 
through constructive comment, 
transparency and equity. 

* Students are disciplined 
* In the teaching-learning process 

most of the students develop 
freedom & self-confidence. 

* Programs like the union of 
monitors have been designed to 
make students responsible and 
disciplined. 

* The school is located in area 
favorable & comfortable to 
teaching-learning process. 

* Educational facilities are 
fulfilled (such as classrooms, 
chairs, disks, laboratory, library, 
IRC, etc.)Teachers' development 
program has been designed and 
began to be implemented 
intensively & consistently. 
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* Scientific procedures have been 
designed to develop the skill of 
teachers' method of teaching, 
c l a s s room m a n a g e m e n t and 
knowledge of the subject matter. 

* The school has planned and 
i m p l e m e n t e d p r o f e s s i o n a l 
e x p e r i e n c e s h a r i n g a m o n g 
teachers. 

* There are designed benchmarks 
that help the students to achieve 
high results in their academic 
performance. 

* Teachers & students are aware of 
the expected outcome and standard 
of education program and the 
schools is working towards for the 
successfulness of the program. 

* Students are actively participating 
in the class in each lesson. 

* The school is working for the 
. i m p r o v e m e n t of a c a d e m i c 

performance of slow learners. 
* The school is assessing all 

academic and adminis t ra t ive 
activities and using these results 
for designing the plan & program 
of the school in the future. 

* Special needs program is involved 
in the C.P.D program. 

* The school is implementing special 
needs program. 

* The school has developed a culture 
of expecting high outcome from 
the students learning performance. 

* It is believed that all students will 
achieve a better result in all 
subjects. 

* All school activities will be 
implemented consistently. 

* Teachers are aware of ethical 
values, professional principles and 
purposes of the school. 

* Strategies are designed to make 
known the plan of the school and 
its implementation to the school 
community. 

* The school administrators inform 
the school communities about the 
g o a l s , e x p e c t e d o u t c o m e s , 
improvements and practices of the 
school. 

* The competency & learning 
outcome of the teaching-learning 
activities have been assessed in all 
academic disciplines. 

* SIP priorities have been designed 

by c o n s u l t i n g the s c h o o l 
community. 

* The school priority activities have 
been integrated with SIP. 

* I can explain the focal activities of 
the. school. 

* The- school strategic planning 
comprises Teachers Development 
Program. 

* There is a designed system of 
coaching and mentoring the school 
teachers by experienced ones. 

* There is positive relationship 
among the school community. 

* Structures are designed for 
professional practices 

* The school teachers are involved in 
the school decision making 
activities. 

* The school administration has 
c o n t r i b u t e d i ts b e h a l f on 
implementing educational policies, 
like special needs & female 
education. 

* The school activity focuses on 
students learning outcomes and 
decisions based on assessment. 

* All stake holders have been aware 
of the expectation of high learning 
outcome of the school. 

* The SIP committee presents its 
annual report to the school 
community for feedback. 

* All parents are aware of writing 
comments on the task of their 
children exercise books. 

* There is a school policy that 
involves the participation of the 
society. 

* The school has promised to 
provide education for parents and 
the society concerning basic 
education and harmful practices. 

* The school newsletter involves 
recent information of the school 
and seeks attention of the readers. 

V. Major findings of the study 
1. Encouraging works done by 

the schools are the following:-
Educational facilities are to 
some extent fulfi l led. 

* The schools have planned and 
i m p l e m e n t e d p r o f e s s i o n a l 
e x p e r i e n c e s h a r i n g a m o n g 
teachers. 

* Most of the schools have tried to 

identify the problems of slow 
learners and working for the 
improvement of their academic 
performance. 

* The school administration has tried 
to implement educational policies 
such as female education, teachers' 
career structure, etc. 

* Most of the schools are working 
focusing on students' learning 
outcomes and make decision based 
on assessment techniques. 

* Teachers ' effort in reducing 
educational wastage is good. 

* Teachers have developed a culture 
of applying makeup classes. 

* Teachers advise and encourage 
their students to read in the library. 

* Teachers' are contributing to the 
design of strategic planning of the 
school. 

* Teachers have the ability of 
preparing and implementing lesson 
plans. 

* Teachers' ability of applying their 
knowledge & skill after taking 
short term trainings is good. 

* In all schools activities to be 
implemented have been prioritized. 

* SIP task forces are established. 
* Opportunities have been created to 

discuss with stakeholders and 
parent teachers association. 

* The relationship of teachers and 
students is more encouraged 
through constructive comment, 
transparency and equity. 

* Students are disciplined. 
* In the teaching-learning process 

most of the students develop 
freedom and self-confidence. 

* Programs like the union of 
monitors have been designed to 
make students responsible and 
disciplined. 

* The school administrators inform 
the school communities about the 
g o a l s , e x p e c t e d o u t c o m e s , 
improvements and practices of the 
school. 

* The administration is assessing all 
academic and administrat ive 
activities and using these results 
for designing the plan and program 
of the school in the future. 

* Teachers are aware of Ethical 
values, professional principles and 
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the school objectives. 
* School priority activities have 

been integrated with SIP. 
* Structures have been designed 

' for professional practices. 
* Most of the teachers are trying to 

motivate their students in the 
class. 

* Most of the teachers have the 
skill of managing the classroom. 

* Teachers a r range tu tor ia l 
program for low achievers. 

* Most of the teachers participate 
in co-curricular. activities. 

* Most of the teachers are punctual 
in their work. 

* The school involves the students 
during the annual performance 
report of the school 

* The students learn through 
freedom & confidence. 

* The students participate in the 
school co-curricular activities 

SIP indicators which had 
been performed at low level and 
which should be given emphasis 
by the schools are:-

* Parents are not controlling/ 
writing comments on their 
children's work. 

* They have no student leadership, 
policy. -

* In some schools students are not 
participating in the school 
decision making activities. 

* Teachers are not supporting 
special needs students (i.e., 
gifted/disabled). 

* Teachers are not explaining the 
objectives of the lesson to their 
students. 

* Most of the teachers are not 
preparing & using appropriate 
teaching aids. 

* Teachers are not arranging field 
trips and they do not create 
opportunities for their students 
to visit factories & Historical 
places 

* There is no mutual observation 
and partnership teaching in the 
classroom. 

* There is no sufficient budget 
assigned to implement SIP. 

* There is no pe r fo rmance 

a s s e s s m e n t o f S I P 
implementation in quarterly 
appraisals. 

* The duties and responsibilities of 
SIP committee are not provided 
for each member in written 
from. Coaching & mentoring 
systems are not designed. 

* There is no weekly/monthly 
monitoring & mentoring of 
activities of SIP. 

* Most science teachers are not 
practicing & demonstrating 
simple experiments for their 
students in the laboratory. 

* There is no designed system of 
evaluating effective teaching and 

. students' learning. 
* There is no new structured 

program which helps to create 
g o o d o p p o r t u n i t i e s f o r 
implementing SIP 

* Most of science teachers need 
t r a i n i n g s on e x p e r i m e n t 
manuals. 

* Laboratory facilities are not yet 
fulfilled. 

* SIP committees are not fully 
w o r k i n g , b e c a u s e s o m e 
commit tee members have 
transferred to other schools. 

* In some schools activity reports 
had not been discussed among 
the staff. 

* In some schools teachers are not 
getting feedback from parents & 
their students. 

* S I P i m p l e m e n t a t i o n is 
considered to be an additional 
load by teachers & directors. 

* Some teachers are not happy and 
interested to do extra activities. 

* In some schools there are 
shortages of class rooms. Large 
number of students (72) is 
assigned in each class. 

* There is no consistent integrated 
work with stake holders. 

* All responsibilities &burdens 
have been given to the school, 

* All teachers are hot aware of 
SIP. 

* Some teachers are not providing 
remedial class lesson for their 
students. 

* In some schools there is no 
designed bench marks that help 

the students to achieve high 
results in their academic 
performance. 

* Special needs program is not 
involved in the C.P.D program. 

* In most schools the SIP 
committees do. not present its 
annual report to the school 
community.-

'* All schools are not providing 
literacy education for the 
society. 

* There are no school newsletters 
t h a t i n f o r m t h e r e c e n t 
information of the schools & 
initiates teachers to write 
research & entertaining work-s. 

VI. Concluding Remarks 

* Parents should be aware of 
controlling & writing comments 
on their children's activities of 
the schools. 

* T o p r a c t i c e & s h a r e 
r e s p o n s i b i l i t y among the 
students student leadership 
policy should be established in 
the schools. 

* Students should participate in 
the school decision making 
activities. 

* The school should design a 
mechanism of supporting special 
needs students (i.e., gifted/ 
disabled/ 

* Teachers should explain the 
objectives of their lesson to their 
students to encourage students' 
readiness for learning. 

* A simple teaching aid speaks 
more than hundred words. In 
order to- make associations 
possible & to meet individual 
differences; teachers should 
prepare & use locally available 
teaching aids. . 

* SIP implementation should be 
considered as part of the work of 
teachers , directors, parent 
teacher associations etc. 

* Awareness should be created 
among teachers that SIP 
implementation increases the 
achievement of the students. 
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* .The school should design a 
mechanism of avoiding shortage 
of classrooms by communicating 
with educational officers." 

* There should be consistent and 
i n t e g r a t e d w o r k w i t h 
stakeholders. 

* Remedial classes should be 
arranged to meet individual 
differences among the students. 

* There should .be a designed bench 
mark that .helps the students to 
achieve high results in their 
academic performance. It means 
the re shou ld be m i n i m u m 
lea rn ing c o m p e t e n c y (wha t 
should be expected from a 
student). 

* Special needs program should be 
involved in the C.P.D program. 

* The SIP commi t t ee should 
present its report to the school 
community and work based on 
the feed back provided for each . 
person. 

* Teachers should arrange, field 
trips for their students, so as the 

' students can relate the theoretical 
part of the lesson to the practical 
situation through observation. 

* T h e r e s h o u l d be m u t u a l 
observa t ion and par tnersh ip 
teaching the class room. 

* The school should try to generate 
an income for facilitating SIP 
implementation. 

* There should be' a performance 
assessment of SIP implementation 
in quarterly appraisals. 

•* Coaching and mentoring systems 
should be designed . for all 

• activities of SIP. 
* The duties & responsibilities of 

SIP c o m m i t t e e s h o u l d be 
informed in written form to each 
member. • 

* The school should arrange short 
term trainings to capaci tate 
sc ience t eache r s in do ing / 
p r a c t i c i n g s o m e s i m p l e 
experiments using experiment 
g u i d e l i n e s / m a n u a l s in the 
laboratory. 

* The school should design a 
system of .evaluating effective 
teaching and students' learnin° 

* SIP implementation structure 
should be revised based on the 
assessment of activities & the 
feedback provided f r o m . the 
committee. 

* The school should communicate 
with some relevant NGOs (like 
USAID, capacity building 
o r g a n i z a t i o n s ) f o r f u r t h e r -
trainings and help, i.e.to fulfill 
laboratory facilities & equip 
science teachers with' sufficient 
materials 

* SIP commi t tees should be 
encouraged by replacing members 
instead of others who left the 
school 

* Activity reports of SIP should'be 
discussed among the staff with 
the scheduled program. 

* A school should arrange a 
program in which teachers should 
get feedback from parents & the it-
students. 
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Fresh Man Students' Environmental Knowledge, Attitudes, and Behavior: The 
Case of Adama University Technical Students 

Atlabachew Getaye, SMU, e-mail: getayeatlabachew@yinail.com 

I N T R O D U C T I O N 

S . t u d i e s r e v e a l t h a t 
environmental practices stem from 
knowledge and attitudes (Kasier et 
al, 1999, & Jvy and Chuan,1998). 
If proper knowledge and attitudes 
are instilled in learners, their 
actions will, by arid large, be 
d i r ec t ed t o w a r d s s u s t a i n a b l e 
development. Otherwise, they will 
play a debilitating role as many 
s tud i e s u n c o v e r tha t m a n ' s 
decision grounds on his knowledge 
and experience. 

Giving prominence to the 
above assertion, many countries 
have conducted a survey study on 
l e a r n e r s ' e n v i r o n m e n t a l 
knowledge, attitudes and behavior 
[Jvy and Chuan, 1998; Aklilu 
Dalelo, 2006). In Ethiopia too, 
e n v i r o n m e n t a l e d u c a t i o n is 
inculcated in various subjects with 
the i n t en t ion of p r o d u c i n g 
environmentally friendly society. 

Environmental education was 
introduced in Ethiopia in 1985 
when the northern part of the 
country was hit by famine. Proper 
e n v i r o n m e n t a l e d u c a t i o n is 
assumed to result in forming 
appropriate knowledge , know-
how, a t t i tudes and behav io r 
towards environment. Even if it is 

included in the different subjects, 
the issue has not yet . got 
researchers' attention to the level 
that it should deserve in such a 
way that it is not common to find 
many researches in the field of 
environment. 

-In r e l a t i o n to A d a m a 
Univers i ty , for example , the 
present researcher is unable to get 
any research, done in the field of 
environment despite the fact that 
Adama University students in 
general and Technical students in 
particular.are highly linked to the 
built, natural, health and physical 
e n v i r o n m e n t . Our c i t ies are 
b e c o m i n g a u t o m o b i l e c i t i e s ; 
automotive students are expected 
to play a positive role when it 
comes to noise and air pollution. 
Similarly, Construction students 
play the key role in the built 
environment. Their environmental 
behavior serves in promoting or 
debilitating land use and. style of 
building. Manufacturing students' 
future career is related to industry 
p r o d u c t i o n , p r o c e s s i n g and 
emissions, and it is essential to 
c h e c k t h e s t a t u s of t h e i r 
environmental knowledge, attitude 
and practice. The researcher, thus, 
a i m s at e x p l o r i n g A d a m a 
Universi ty Technical learners ' 
views of environment. To meet the 
above aims, the following research 
questions were formulated. 

1. How promising is Technical 
l e a r n e r s ' e n v i r o n m e n t a l 
knowledge? 

2. What kind of environmental' 
attitudes do Technical students, 
have towards environment? 

3. What does their environmental 
behavior look 1 ike? 

4. What are their sources of 
environmental knowledge? 

5 . A re t h e y e n g a g e d in 
environmental.clubs? 

Objective of the Study 
The central theme of this study 

is t o a n a l y z e l e a r n e r s ' 
e n v i r o n m e n t a l k n o w l e d g e , 
a t t i t udes and behav ior . The 
specific objectives of the study are 
to: 
* Identify learners' environmental 

knowledge level; 
* Examine learners' environmental 

attitude; 
* Examine learners' environmental 

behavior; 
* Examine learners' environmental 

knowledge sources, and 
* Identify whether learners. are 

members of environmental clubs. 

Review of Related Literature 
In this chapter, a review of 

l i t e r a t u r e p e r t a i n i n g t o 
e n v i r o n m e n t a l k n o w l e d g e , 
attitudes and behavior is made. 

Theoretical Background of 
Environmental Concern 

E n v i r o n m e n t a l l i t e r a c y , 
acco rd ing to many scholars , 
dictates lifestyle. Environmental 
ideologies emanate f rom existing 
knowledge, attitudes and behavior. 
In other words, lifestyle defines 
environmental perspectives. For 
example, most people believe that 
man is superior to other species 
and, hence, he can subdue nature. 
This misperception, according to 
P l a n w o o d ( 2 0 0 2 ) in C a r t e r 
(2004:325) : . 

That we are so other than 
nature and so independent from it 
that we need not respect it— 
serves to justify a mistreatment of 
the natural world that is 
sufficiently damaging to our 
planet's life-support systems that 
we ourselves, are now seriously . 
threatened by our own seemingly 
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rational- actions. As such the 
dom inant concept) on of 
"rationality" is in actual fact, 
deeply irrational. 

\Ve thus fail to see how one 
behavior is ultimately suicidal in 
denying our dependency on the 
natural world and in our failure 
even to. hear in distress, we 
destroy the preconditions of our 
own continued existence. It is in 
this way that rationality, which 
ostensibly generates the various 
dualities noted above, is highly 
irrational. 

Others believe, on the other hand, 
in sustainable development i!e., in 
meeting the present need without 
compromising the future generations' 
need. Thus, knowledge, attitudes and 
behavior play key roles in defining the. 
relationship of society with nature in 
either constructive or destructive 
manner (Pearce and Turner, 1990; 
Miller 1992; Dryzek, 1997). 

Scholars spell out that national 
development is presently determined 
by the quality of knowledge, know 
how, skills and capacities that a 
certain society has.. Under normal 
c i rcumstances , higher educat ion 
graduates can give due emphasis to 
e c o l o g i c a l b a l a n c e , f o r m u l a t e 
adequate and environmentally friendly 
policies, and use their knowledge 
appropriately. 

As to attitude, it emanates from 
knowledge. Attitude expresses one's 
concern towards environment (Vining 
and Ebreo., 1992). Environmental 
attitude, according to Pelstring (1997), 
is "a learned predisposition to respond 
consis tent ly in a f avorab le or 
unfavorable manner with respect to 
the environment". This, in turn, 
governs one's behavior. 

Collecting information, from a 
certain citizen in general and from 
learners in par t icular , provides 
invaluable information regarding their 
environmental ideologies. Realizing 
the above merits, many countries have 
conducted survey studies on students 
at various levels [Jvy and Chuan, 
1998; Aklilu Dalelo, 2006). . 

Accord ing to Akl i lu Dale lo 
(2006:40), "Most of the reports on 
students' • knowledge and attitude 
towards certain environmental issues 
indicate that students, in general, have 
poor, very general and uncritical 

knowledge, and attitudes that cannot 
be rated as promising." 

Blum revised five studies in 1987, 
done at ' national level on students' 
k n o w l e d g e a n d b e l i e f o f 
environmental concern. The studies 
were carried out "in the United States 
(Bohl,-1976; Perkes, 1973), Australian 
(Eyers, 1975), England (Richmond, 
.1976) and Israel (Blum, 1984)" (Ivy 
and Chuan, 1998). 

It was then common to see studies 
on environmental issues. In the 
Dominican Republic, a survey was 
conducted on 12"' grade students' 
e n v i r o n m e n t a l k n o w l e d g e and 
attitudes by Roth and Perez (1989). 
The finding was not satisfactory when 
it comes -to their environmental 
knowledge and attitudes. Similar 
s tudies were conducted in the 
Ph i l ipp ines (Cor tes , 1991), in 
Singapore (Lau, 1992), and the United 
States (Manning, 1992) on school 
children environmental knowledge 
and commitment. The report of Lau 
(1992), for instance, indicated that 
learners' environmental knowledge 
and commitment was low. 

Many studies were also conducted 
to ident ify the re la t ionship of 
environmental knowledge, attitudes 
and behavior (Ostman and Parker, 
1987; Gilffod, 1982; Roth and Peretz, 
1989; Hsu and Roth, 1996). The 
studies revealed that there was a 
positive relationship among the three 
factors. 

Studies were also carried out on 
f ac to r s which could i n f l uence 
students' knowledge, attitudes and 
behavior. Factors such as curriculum 
content, teaching method, education 
level, residence, sex, academic stream, 
source of information are found to 
af fec t learners ' knowledge and 
attitudes regarding • environmental 
concern and practice (Aklilu Dalelo, 
2006). 

In developing countries, the studies 
done on learners' environmental 
concerns were extremely limited 
(Aklilu Dalelo, 2006). In Tanzania 
(1992; 1989) studies were conducted 
on conservation of plants. Oddly 
enough, in the eyes of the students, 
conservation of the environment was 
unessential. Another survey (1997) 

conducted on Nigerian learners' 
environmental knowledge, attitudes 
a n d p r a c t i c e t u r n e d to be 
disappointing [ibid]. 

In Ethiopia, few studies were" 
conducted in relation to environmental 
e d u c a t i o n . E d u c a t o r s ' v i e w s 
concerning the use and protection of 
natural resources were investigated. 
The study revealed that "educators 
manifested favorable views regarding 
the use and protection of natural 
resources with an average score of 
3.95 on a scale running from one to 
five" (Aklilu, 1998:56). Furthermore, a 
survey was carried out in some 
selected Ethiopian high schools and 
the s t u d y uncovered that students 
were familiar to environmental issues. 
They expressed also favorable attitude 
toward the conservation of resources, 
having limited practice experience 
(Desalegn, 1998). 
Research Methodology 
Sample 

First year Adama University 
Technical students are the target 
populations for this study. One 
hundred thirty six students were 
randomly selected from a total of 621 
technical students. 
Ins t ruments of Data Collection 
The survey questionnaire was the data 
gathering instruments. The 
examination contained thirty eight 
items, 18 for assessing environmental 
knowledge, ten for environmental 
attitudes, eight for environmental 
behavior and two for environmental 
sources and club membership 
related issues. The questionnaire had 
four sections: section one measured 
learners environmental knowledge; 
section two assessed students' 
attitudes towards the environment; 
sections three appraised learners 
practical actions, and section four tried 
to identify and check learners sources 
of environmental knowledge and 
membership in environmental clubs. 

The education of peo-
ples is a necessary 
precondition to peace. 

Carlo Azeglio Ciampi 
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Methods of Data Analysis 
and Interpretation 

. Descriptive statistics was 
employed to analyze the data. Likert 
and rating scales, multiple choice 
and True or False items were used. 
The results were presented using 
percentiles. 

Validity and Reliability 
The questionnaire was piloted 

with Cronbach Alpha on 25 students, 
showing 0=0.834) and (r=0.789) 
stable reliability for environmental 

attitude and practice. The instruments 
were also checked by other 
researchers for their validity and 
reliability. The content of the 
questionnaire was . shown to 
environmental experts, and their 
comments we re incorporated. 

ANALYSIS OF THE 
RESULTS 

In this chapter, report of the 
findings . regarding learners-
environmental knowledge, attitudes 
and behavior is made. 

Environmental knowledge 
of students 

; Table l exhibits the frequency of 
response (as a ' percentage) to each 
item in the knowledge section. Of the 
total, it was only 50% of the questions 
that learners were able to answer 
above average which is the minimum 
score to pass. Hence, it seems that 
learners' knowledge of environment is 
not promising in relation to these 
specific items. A brief discussion of 
the students' responses to the 
knowledge items is presented as 
follows. 

Table 1: F r e q u e n c y o f r e s p o n s e s (as p e r c e n t a g e ) t o e a c h o p t i o n o f k n o w l e d g e 

S.N I t em Opt ions S.N I t em A B C D E F 

1-
Mos t of t h e e lec t r ica l e n e r g y u s e d in E t h i o p i a i s p r o d u c e d 
by 5 % • 8 1 % 60%** 9 % 8 % 

2 
W h i c h of t h e fol lowing s o u r c e s of e n e r g y c o n t r i b u t e s t h e 
l e a s t to e n v i r o n m e n t a l p r o b l e m s ? **35% 2 3 % 1 5 % 16% 6 % 

3 W h i c h of t h e fol lowing i s a r e n e w a b l e r e s o u r c e ? 1 1 % 9 % • 7% 68%** 5 % 

4 In E th iop i a , t h e m o s t i m p o r t a n t e n e r g v s o u r c e is 2 5 % **60% 6% 5 % 4 % 

5 
In E th iop i a , o n e of t h e fol lowing r e g i o n s i s n o t b e t t e r for-
e s t covered 8 % 17% **50% 15% 10% 

6 
T h e c o n c e n t r a t i o n of e n d e m i c a n i m a l s is p a r t i c u l a r l y h igh 
in 2 1 % 2 1 % 46%** 4 % 7 % 

7 In E t h i o p i a seve ra l of t h e e igh t l a k e s a r e f o u n d in 2 4 % 51%** 1 0 % 5 % 10% 

8 Food i n s e c u r i t y c a n , o n e w a y or a n o t h e r , r e s u l t f r o m 2 6 % . 2 9 % 1 2 % 2 % 29%** 
1 
% 

9 
Almos t all of t h e m a j o r r iver b a s i n s in E t h i o p i a o r ig ina t e 
in • 1 5 % 3 6 % 33%** 4 % • 12% 

1 0 
O n e of t h e fo l lowing i s n o t u r b a n e n v i r o n m e n t a l p r o b l e m s 
in E th iop i a . 6 % . 1 5 % 3 4 % 1 1 % 26%** 

7 
% 

1 1 The p r i n c i p a l s o u r c e s of a i r p o l l u t a n t s in b ig c i t ies a r e 12% 1 5 % 64%** 5 % 4 % -

1 2 
Which , of t h e fol lowing s t a t e m e n t s is t r u e a b o u t a i r po l lu -
t i o n s ? 2 9 % 1 2 % 1 0 % 44%** . 4 % 

1 3 
As a r e s u l t of b u r n i n g coal a n d oil, t h e a m o u n t of c a r b o n 
dioxide in t h e a t m o s p h e r e is 4 1 % 10% 7% 74%** 6 % 

1 4 Noise levels h a v e i n c r e a s e d t h r o u g h t h e fol lowing excep t 2 1 % 1 6 % 35%** , 1 4 % 13% 

1 5 H o w s h o u l d h u m a n ' s b e s t r e l a t e to n a t u r e ? 41%** 1 0 % 1 9 % 2 5 4 % 

1 6 D e f o r e s t a t i o n is r e s p o n s i b l e for 5 % 7 % 8 % 78%** 1% 

1 7 
T h e m a j o r a i r p o l l u t a n t ( m e a s u r e d by weight) d i s c h a r g e d 
by m o t o r vehic le i s 41%** 3 6 % 1 0 % 7 % 4 % 

1 8 
T h e m o s t i m p o r t a n t c a u s e of de se r t i f i c a t i on in E t h i o p i a is 
c a u s e d b y 6 2 % 10%** 1 5 % 9 % 4 % 

N o t e : t h o s e i n ** i n d i c a t e t h e c o r r e c t a n s w e r 
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Energy Source (Items 1, 2 
and 4) 

Of the questions, two of them ask 
learners to identify energy sources. 
Interestingly, 60% of the students had 
a good level of knowledge on 
identifying energy sources. Similarly, 
68% of students identified correctly 
the renewable resource from the given 
option. Nevertheless, as to item 3, 
which tested learners to identify the 
source of energy which contributed 
the least to environmental problems; it 
was only 35% of students who chose 
the correct answer. 

Air (Items 11, 12, 13 and 
17) 

The students' knowledge on air 
pollution turned to be good. 64% of 
the respondents identified correctly 
the principal source of air pollutant in 
big cities. They also know well the 
effect of carbon dioxide (74%). On the 

other hand, they failed to score above 
average on the remaining two air 
pollution items. 

Rivers (Items 7 and 9) 
Both items simply requested 

learners recalling power. 51% chose 
the correct answer for item 7, but it 
was only 33% who answered carefully 
the 9th item. 
D e f o r e s t a t i o n a n d 
Desertification (Items 16 
and 18) 

78% of students knew.the effects 
of deforestation. Nevertheless, it was 
only 1.0% of students who were able 
to identify the most important cause of 
desertification in Ethiopia. 
Urban E n v i r o n m e n t a l 
Problems (Item 10) 

A high proportion of students 
failed to understand the causes of 
urban environmental problems. In 
other words, only 26% of the students 

gave the correct answer. 
Noise (Item 14) 

A large number of students (65%) 
were not able to know the causes of 
noise occurrence. 
General (Items 6, 8, and 
14) 

The student level of knowledge 
on the concentration of plant (46%), 
food insecurity (29%), and man-
environment relationship (35%) 
appeared poor. In all the items, they 
scored below average. 
Students Environmental 
Attitudes 

Table 2 displays a summary of 
the responses of students (in 
percentages) to their attitude. Oddly 
enough, learners' scores for the 
attitudinal test appeared in all cases 
below average which indicated that 
they did not have positive 
environmental attitudes. 

Table 2: Summary of responses to each option of attitude items 

s Item: Questions 
Option 

/ 
Item: Questions 

SD D N A SA 

1 
The conservation of natural resources is totally the government's 
responsibility 29%** 29% 15% 13% 13% 

' 2 The earth is a planet with only limited room and resources 12% 27% 13% 26% 22%** 

3 Controls should be placed on industry 13% 12% 14% 34% 28%** 

4 
When humans interfere with nature it often produces disastrous 
consequences 10% 16% 24% 31% 19%** 

5 Plants and animals exist primarily to be used by humans 8%** 18% 14% 38% 21% 

6 Humans must live in harmony with nature in order to live 15% 18% 14% 38% 21%** 

7 
Humans have the right to modify the natural environment to 
suit their needs 10%** 11% 14% 34% 32% 

8 
The problem of desertification is a problem of unsustainable de-
velopment 15% 15% 12% 28% 29%** 

9 
Mankind was created to rule the rest of nature in any way the 
wishes 15%** 22% 15% 32% 13% 

1 
0 

People would be better off if they lived a more simple life with out 
so much technology 34% 30% 9% 20% 7%** 

Note: those in ** indicate the correct answer 
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Most of the items focus on nature. 
And learners fail to have the required 
attitude. It was only 29% who 
e x p r e s s e d t h e i r d i s a g r e e m e n t 
regarding item l: 'The conservation of 
natural resources is totally the 
g o v e r n m e n t ' s r e s p o n s i b i l i t y ' . 
Similarly, most students did not know 
that the earth is a planet with limited 
resources (82%). They also expressed 
their consensus for man's interference 
with nature for it was 19% who 
contested the idea. According to the 

belief of students, 'plants and animals 
exist primarily to be used by humans' . 

Most learners bel ieved that 
'mankind was created to rule the rest 
of nature'. As a result, they pointed 
out that 'Humans have the. right to 
modify the natural environment to suit 
their needs'. 

A large number of students 
disagreed to the idea that 'people 
would be better off .if they lived a 
more simple life with out so much 
technology' which is quite contrary to 

nature. In addition, they did not feel 
the need to place control on industry. 
H e n c e , l e a r n e r s ' l e v e l o f 
e n v i r o n m e n t a l a t t i t u d e w a s 
d i s a p p o i n t i n g l ike any o t h e r 
developing students to mention one-
Nigeria. 

Students Behavior 
Table 3 shows a summary of the 

frequency of response to each item in 
the behavior section. The students' 
correct environmental behavior score 
range from 16% to 37% which is poor. 

Table 3: S u m m a r y o f r e s p o n s e s t o e a c h o p t i o n o f B e h a v i o r a l I t e m s 

S / N I t e m 
Opt ion 

S / N I t e m Never S e l d o m 
S o m e 
t i m e s Always 

.1 
H o w o f t e n d o y o u t h r o w r u b b i s h w h e n 
n o b o d y i s w a t c h i n g 22%** , 1 6 % 5 0 % 1 2 % 

H o w o f t e n d o y o u k e e p p a p e r s w h i c h a r e 
p r i n t e d o n o n e s i d e in o r d e r t o w r i t e o n 

2 t h e o t h e r s i d e ? 1 9 % 1.3% 4 4 % 24%** 

; 3 H o w o f t e n d o y o u t a k e s h o r t e r s h o w e r s ? 16%. ... . 7 % .. ... 5 3 % . 24%** 

4 
H o w o f t e n d o . y o u 
r o o m s , w h i c h a r e 

t u r n off t h e l i gh t i n 
2 2 % 1 3 % 2 8 % 4 

H o w o f t e n d o . y o u 
r o o m s , w h i c h a r e n o t b e i n g - u s e d ? —--•••- 2 2 % 1 3 % 2 8 % 6 l / o 
H o w o f t e n d o y o u p l a n t t r e e s o r f l ower 

5 o n a y e a r l y b a s e s ? 2 2 % ' 1 3 % 4 8 % 17%** 

6 
H o w o l t e n d o y o u t a l k a b o u t p r o b l e m s 
r e l a t e d t o t h e e n v i r o n m e n t ? 1 5 % 1 3 % 4 9 % 17%** J 
H o w o f t e n d o y o u p o i n t o u t to s o m e o n e 

7 
h i s / h e r e n v i r o n m e n t a l u n f r i e n d l y b e -
h a v i o r ? 3 1 % 1 9 % 3 7 % 13%** 

8 
H o w o f t e n d o y o u u s e p l a s t i c d u r i n g 
s h o p p i n g ? 16%** i 2 0 % 3 8 % 2 4 % 

Note : t h o s e in; ** indicate the correct answer; 

The survey focused on learners' 
consumer and general behavior. In 
relation to littering, it was only fewer 
than 22% who never threw rubbish. 
Similarly, less than 24% of the stu-
dents always reused items and took 
shorter showers. 

About 37% of the respondents had 
always turned off the lights when 
they were not needed. Sadly enough, 
only 17% students also always 

planted trees and flowers on yearly 
basis. Likewise, only 16% students 
had never used plastic during shop-

P f n & o i i l i w ^ t i l r j lqmig nom s tevi.f p 
The students who always en-

gaged themselves in environmental 
problem discussion were found to be 
few. 23% always talked about envi-
ronmental problems. Worse, only 
13% of the respondents always 
pointed out to someone his/her 

environmental unfriendly behavior. 

Students' Perception of 
Sources of Knowledge 

The responses to the sources of 
environmental knowledge as per-
ceived by the students are shown in 
Table 4. . 
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Table 4: Most Important Source of 
Environmental Knowledge 

s 
/ 
N Sources Total 

1 
General Educa t ion 
of School 29% 

2 
Special Environ-
m e n t a l Cour ses 20% 

3 
Talks and Exhibi-
t ions 10% 

4 ' 
Radio and Televi-
sion 24% 

5 
Books a n d Maga-
zines " 4% 

6 P a r e n t s and Fr iends 8% 
7 Others 4% 

G e n e r a l e d u c a t i o n a t s c h o o l 
a c c o u n t e d ' f o r t h e h i g h e s t 
r e s p o n s e (29%) fo l lowed b y 
r a d i o a n d t e l e v i s i o n (24%). A 
good n u m b e r of s t u d e n t s a l s o 
s e l e c t e d s p e c i a l e n v i r o n m e n t a l 
c o u r s e s (20%). O n l y a f a i r ly 
s m a l l p e r c e n t a g e of s t u d e n t s 
s e l e c t e d t a l k s a n d e x h i b i t i o n s 
(10%), p a r e n t s a n d f r i e n d s 
(8%), b o o k s a n d m a g a z i n e s 
(4%) a n d o t h e r s (4%). 

Membership in 
Environmental Clubs 

T a b l e 5 d i s p l a y s w h e t h e r 
s t u d e n t s w e r e m e m b e r s t o a n y 
e n v i r o n m e n t a l c l u b s . 

Table 5: Membership in 
Environmental Clubs 

Tota l 

Have you ever 

been a m e m b e r 

of nv i ronmenta l 

c lubs / organizat i 

ons? 

Yes NO 

Have you ever 

been a m e m b e r 

of nv i ronmenta l 

c lubs / organizat i 

ons? 4 0 % 6 0 % 

As the Table shows, 40% of the 
respondents pointed out that they 
were members of environmental 
clubs. Nevertheless, 60% spelled out 
that they were not members. 

Implications and 
Conclusions 

T h e f i n d i n g s of t h i s p a p e r 
m a y d r a w t h e a t t e n t i o n • of 
e d u c a t o r s . And it m a y h a v e i t s 
own- i m p l i c a t i o n s for s u b j e c t 
t e a c h e r s a n d c u r r i c u l u m 
deve lopers . The s t u d y p i n p o i n t s 
t h a t l e a r n e r s p o s s e s s t h e 
m i n i m u m k n o w l e d g e r e g a r d i n g 
e n v i r o n m e n t a l c o n c e r n s . It is n o t 
p r o m i s i n g . Hence , in s c h o o l s it 
s e e m s i m p o r t a n t t o g i v e 
p r o m i n e n c e to e n v i r o n m e n t a l 
i s s u e s so a s to r a i s e t he i r 
a w a r e n e s s . They s h o u l d k n o w 
f a c t u a l i n f o r m a t i o n a b o u t t h e 
e n v i r o n m e n t . P a r t i c u l a r 
e m p h a s i s s h o u l d be g iven to 
n o i s e a n d a i r po l lu t i ons , l a n d 
d e g r a d a t i o n a n d . g e n e r a l 
e n v i r o n m e n t a l knowledge . 

C o m p a r e d to e n v i r o n m e n t a l 
knowledge, learners' attitude was found 
to be disappointing. They believed that 
the government should be responsible 
for protecting the environment. Besides, 
learners failed to know that the earth is 
a planet with limited resources.-Thus, 
they spelled out that mankind could 
exploit nature in any way he wishes. 
Consistent to the above assertion, the 
respondents made clear that there was 
no need to control the industries. These 
unfavorable attitudes, manifested by 
learners, indicated, that the subjects have 
failed to bring about the desired change. 
Thus, there is a need to redress sorhe of 
the topics so as to bring the required 
affective domain. 

Of all the responses, the results of 
the survey in relation to environmental 
behavior are saddening. The highest 
score was 37%. Learners did not act 
properly towards the environment. For 
example, most learners did not reuse 
items, turn off the lights, plant trees and 
flowers and discuss environmental 
issues. 

Examining learners' attitude and 
behavior, one can safely conclude that 
the philosophy of these particular 
learners is environmental domination 
instead of sustainable development. A 
lot is expected from school teachers to 
re-direct learners' attitude and behavior. 
As to sources of knowledge, the study 
indicated that learners gain their 
k n o w l e d g e f r o m b o t h w i th in a n d 
o u t s i d e schoo l s o u r c e s . T h i s 
i m p l i e s t h a t e n v i r o n m e n t a l 

e d u c a t i o n s h o u l d u s e b o t h 
m e d i a . 
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Useful Tips lor Teachers 
Improving Discussion and Discourse Patterns 

Melaku Girma, SMU, Dean and PhD Candidate, Faculty of Education 

Introduction 
Just as teachers need to learn and 

practice discussion behaviors, so too do 
students. For successful classroom 
discussions to occur, students need to be 
thought discussion skills and to be 
socialized into norms that support 
productive discourse patterns. Several 
skills and norms are important. Below 
are skills and strategies to broaden 
participation, to promote interpersonal 
regard, and to heighten classroom 
thinking. 
Slowing the Pace and Broadening 
Participation (Lyman, 1985) 

• To broaden participation and 
get real discussions requires substantial 
changes to the limited • pattern of 
discourse. 'The pace must he slowed 
down and the norms about questioning 
and -turn-taking modified. Below are 
some strategies. 
Think-Pai r -Share 

T he th in k - p a i r - s h a re 
strategy has grown out of the 
cooperative learning and. wait-time 
research. It is an effective way to 
extend student thinking and to 
increase student participation. It 
challenges the assumption that all 
discussions need to be held in the 
whole-group settings and it has built-
in procedures for giving students more 
time to think and respond . They 
would employ the following steps. 
Thinking: The teacher poses a 
question or an issue associated with 
the lesson and asks students to spend 

a minute thinking alone about 
the answer or the issue. 

Pairing: Next the teacher asks each 
student to pair off and talk about what 
they have been thinking. 

Sharing: As a final step, the teacher 
asks the pairs to share with the whole 
class what they have been t h i n k i n g 
about. 
Buzz Groups 
Buzz groups are one among other 
effective means of increasing student 
participation. When using buzz 
groups, the teacher asks students to 

form into groups of three to six lo 
discuss ideas they have about a 
particular topic or lesson. Each group 
assigns a person to make a list of all 
the ideas group members have. Altera 
few minutes the teacher asks the 
recorders to summarize for the whole 
class the major ideas and opinions 
expressed in their group. 
The Chance To Listen 

During many discussions, 
students are not listening to one 
.another.' Instead, they sit with their 
hand in the air waiting for their turn to 
speak. One way to promote listening 
skills is to insist during some 
discussions (those where the main 
objective is to learn discussion skills) 
that before a student can speak, he or 
she must first paraphrase what the 
student who just have finished 
speaking said. 
High-Talker Tap-out 
. It is not uncommon in whole-class 

discussions to find only a small 
p e r c e n t a g e of the s t u d e n t s 
participating. One way to produce 
more balanced participation is to 
assign one student to keep track of 
each student's participation. If the 
monitor observing a particular student 
talking repeatedly, he or she can pass 
a note asking that student to refrain 
from further comments until everyone 
will have had a turn. 
Time Tokens 

If the teacher has a class where a 
few people dominate class discussions 
and a few never say anything, time 
tokens can help distribute participation 
more equitably. Each student is given 
several tokens that are worth 10 or 15 
seconds of.talk time. 
Beach Ball 

A final technique (particularly 
effective with younger students) for 
b r o a d e n i n g p a r t i c i p a t i o n and 
promoting one. person talking at a time 
is beach ball. The teacher gives the 
ball to one student to start the 
discussion with the understanding.that 
only the person with the ball is 
permitted to talk. Other students raise 

their hand for the ball when they want 
a turn. 
Increasing Interpersonal Regard 
and Unders tanding (Lyman, 1986; 
McTighe and Lyman, 1988). 

Open and honest communication 
processes are perhaps the single most 
important variable for promoting 
positive classroom discourse and 
discussion. Fortunately, the way 
discourse occurs in classrooms can be 
heavily influenced by the teacher's 
leadership, particularly if efforts are 
made to teach skills that promote 
honest communication and positive 
regard among students. 

S i n c e , c o m m u n i c a t i o n is 
essentially a process of sending and 
r ece iv ing massages , e f f e c t i v e 
communication requires the sender of 
message to express clearly what he or 
she intends to communicate and for 
the receiver to interpret the message 
accurately. ' in reality, however, the 
message a person intends to send often 
is not the one the .other person 
receives. The intentions in the mind of 
the sender may not be accurately 
expressed by the gender or may be 
expressed in a manner that doesn't fit 
the prior experiences of the- person 
receiving the message. Whenever 
either of these conditions occurs, a 
communication gap develops. Beneath 
are four interpersonal skiJIs people 
can use to make the process .of 
sending and receiving messages more 
effective and to. reduce the. gap in 
communication. Two of these skills 
are intended to assist the sender; two 
assist the receiver. 
Paraphrasing 

Paraphrasing is a skill for checking 
with others, to be sure you understand 
their ideas as they intended you to 
understand. Any mean's of revealing 
your understanding of a message 
constitutes a paraphrase. Paraphrasing 
is more than word swapping or merely 
saying back what another person has 
said. Instead, it answers the question, 
"what exactly does the sender's state-
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ment mean to me?" and requests the 
_sender to verify the correctness of the 
interpretation. Following are some 
examples. 

Sender: Fd sure like to own this book 

You: {being more specific)-. Does it 
have useful information in it? 

Sender: I don't know about that, but the 
binding is beautiful. 

Sender: This book is too hard to use. 

You: (giving an example)'. Do you 
mean, for example, that it fails to cite 
research? J . . ™ • 

Sender: yes, that's one example. It also 
lacks an adequate index. 

Sender: Do you have a book on 
teaching? 

You,: -{being more general): Do you 
just want information on that topic? I 
have several articles. 

Sender: No, I want to find out about 
cooperative learning. 

Behavior Description 
In a behavior description, one 

person .reports specific - observable 
behaviors of another person without 
evaluating them or making inferences 
about the other's motives. If you tell me 
that I am rude (a trait) or that I do not 
care about your op in ion (my 
motivations) when I am not trying to be 
rude and do care about your opinion, I 
may not understand what you are trying 
to communicate. However, if you point 
out that I have interrupted you several 
times inUhe last I0 minutes, I receive a 
clearer picture of what actions of mine 
were affecting you. Sometimes it is 
helpful to preface a behavior description 
with I noticed that" or "i; hear you 
say" to remind yourself that you are 
trying to describe specific actions. 
Consider the following examples: 
"Kebede, you've talked more than 
others on this topic:" 
instead of saying, 
*Kebede, do you always have to be 
the center of attention?" 
or 

"Aster, I really felt good when you 
complimented me on my presentation 
before the class" 
instead of, 

"Aster, you sure go out of your way to 

say nice things to people." 
Describing Feelings 

Although people often take pains 
to make sure that'others understand 
their ideas, only rarely do they 
describe how they are feeling. Instead, 
they act on their feelings, sending 
messages that others draw inferences-
from. If you think that others are 
failing to take your feelings into 
account, it is helpful to put those 
feelings into words, instead of 
blushing and saying nothing, try "I 
feel embarrassed," or "I feel pleased". 
Instead o f shut up!" try, "I get hurt 
too much to hear anymore" or "I 'm 
angry with you." 
Checking Impressions 

T h i s s k i l l c o m p l e m e n t s 
describing your own feelings, and 
involves checking your sense of what 
is going on inside the other person. 
You transform the other's expression 
of feelings (the blush, the silence, the 
tone of voice) into a tentative 
description of feelings and check it out 
for accuracy. An impression check 
describes, what you think the Other's 
feelings may be. and does not express, 
disapproval or approval but merely 
conveys "This is how I understand 
your feelings. Am I accurate? 
examples include: 
"I get the impression that you are 
angry with me. Aren't you?'4 

"Am I right that you feel disappointed 
that no-body commented on your 
suggestions?" . 
Often an impression check can be 
coupled easily With a behavior 
description, as in these examples. 
"Konjit, you've said nothing so far 
and seem upset with the class. Aren't 
yoip^ .i?f J8 , v.0* ^ 
"Assefa, you've made that proposal a 
couple of times. Are you feeling put 
down because we haven t accepted 

l i m o i m&M i JsaW Tfino^oia 
Conclusion 

Besides the above strategies, 
specific visual tools such as the think-
pair-share cueing device and the 
thinking matrix can help students 
learn discourse and thinking skills. 
For students to become effective in the 
discourse system and during specific 
discussion and discovery lessons 
requires teaching student discourse 

skills just as directly as academic 
content and other academic skills are 
thought.. 
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Incorporating Special Needs... 
Con'd from p. 2.1 

To this effect . teacher education 
institutions should be built at regional 
level so that they result in a reduction 
of social problems in general and 
achieve the goal: Education for All, 
in particular. 
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Incorporating Special Needs in Primary Education and Some 
Barriers of Broader Social Inclusion 

Elleni Kassa, Gulele Subcity, Educaion Bureau 

Background 
Education plays vital roie in 

achieving sustainable economic 
growth and reducing poverty. This 
becomes real if barriers of broader 
social inclusion are removed. To this 
effect, there is high need to call 
attention to the disadvantaged groups 
by allocating resources and providing 
assistance. The education and training 
policy (1994) emphasizes the 
expansion of quality primary 
education to all citizens. 
Underpinning the issue, the education 
sector has a strategy for special needs 
education which overviews the current 
situation and strategic priorities. It 
also identifies resources and 
opportunities. To attain the strategic 
outcomes, there is a defined approach 
as a means to implement the overall 
objectives. 

Thus, education should be for all 
irrespective of gender differences and 
learning difficulties. Ordinary schools 
should give support to the needy. In 
spite of the fact that special needs 
education (SNE) has been expanding 
in the last decades, the main barriers 
are seldom under consideration. Thus, 
the paper addresses these issues and 
uncovers solutions to attain the motto, 
"Education for All" in light of the 
Ministry of Education's strategy in 
primary education system. 

Current Situation of SNE and 
Policy Implementation 

The Education and Training Policy 
(ETP, 1994) sets a strategic plan that 
encompasses student children with 
disabilities and disadvantages. The 
policy forms the bases of the strategy 
considering the current situation and 
existing resources. Access for 
services, prioritizing strategies and 
providing responsibilities are 
important to efficient and effective 
implementation. 

There should be special attention 
to gender and special needs because of 
different factors. Repetition and 
dropout are serious problems. Schools 
are not well organized due to this 
there is few data about student 
children with learning difficulties. 
Problems to learning also emancipates 
from quality of teaching, interactions 
between teachers and students, socio-
cultural environment and availability 
of facilities. 

Incorporating special needs in 
Ethiopian education is a phenomenon 
that should be addressed from many 
angles. Quality education and access 
to all is the first issue. Concerning 
drawbacks of quality, SNE is under-
resourced. There are also few accesses 
for the needy. It mainly arises from 
being unaware of the universal right to 
primary education. That is why only 
1% of them get access to education 
(Tirussew 2006). 

Teacher education and school 
management are the second issues 
which lead to school children 
repetition and dropout. There is lack 
of awareness about the children's 
problems (e.g. personal, family). This 
arises from poor skill based 
professionals. Weak infrastructure, 
poor recording and few regular reports 
including on budget and funding 
because of lack of humari resources 
are other barriers in current situation 
of SNE. 

Access to Services 
As the National Education Policy 

set in line with international principles 
related to special needs, the 
government gives attention for 10-

20% of children who are in need to 
achieve the goal of universal 
education. It focuses on equal access 
to public funded social services as a 
strategy (ETP, 1994) which is a 
barrier to social inclusion if not 
handled properly. 

This strategy is, firstly, directed to 
implement the rights of citizens to 
education. To this effect, developing a 
guideline and modifying a curriculum 
is vital. Increasing the number of 
trained manpower, providing 
appropriate materials to schools 
facilitate the participation of 
schoolchildren with special needs. By 
building teachers' capacity and 
facilitating school managements, it is 
possible to take affirmative action to 
ensure better education for all. 
P r i o r i t i z i n g t h e Strategy 

There are emerging problems on 
giving levels and orders on matters 
that should be included in SNE. Since 
the level of needs and disabilities are 
not the same and uniform, like 
psychological problems, there should 
be strategic priorities in 
implementations to be fruitful. 
Prioritizing the strategy should start 
from planning in which the schools 
are organized and the teachers are 
appropriately educated along with 
inclusive line. Developing a guideline 
and provision of technical assistance 
should also be the strategy of 
priorities. 

Setting time framework for 
activities will end with expected 
outcomes and good results if the 
actual plans are designed by 
responsible bodies. Creating 
awareness, planning and reporting 
inclusion of SNE and sharing ideas 
with stakeholders and improving 
trainings are positive outcomes. 

Various Responsibilities 
Inter-sectoral cooperation and 

working with partners should be 
considered to address matters related 
to SNE. Favorable policy environment 
and division of duties and 
responsibilities at various levels should 
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be set to have collaborative effort. 
Firstly, favorable policy environment 
helps to support schools and teachers so 
that numbers of repeaters and dropouts 
will be reduced which are targeted by 
SNE. Favorable policy helps the 
enhancement of quality education, gives 

'access to all and ensures equity. 
Otherwise, it will continue as barrier in 
benefiting the disadvantaged groups in 
the education sector. 

- Secondly, there should be division 
of duties and responsibilities in the 
education system. This will help to plan, 
m o n i t o r a n d e v a l u a t e t h e 
implementation of SNE at different 
levels; the education sector ensures the 
integration of SNE in the education 
program by preparing guideline and 
curriculum and facilitating conditions. If. 
the curriculum doesn't consider socio-
cultural, cognitive level and humanistic 
views, it is seldom able to accommodate 
special needs education and hence it 
becomes ineffective and inefficient. 

Materials that incorporate these 
views shouldn't be only an input, it is 
possible to see. them as emerging from 
the teaching and learning as an ongoing 
achievement of the process. 

Schools i d e n t i f y 
special needs and plan accordingly at 
their level based on the schoolchildren's 
cognitive and emotional needs that 
should be taken into account in setting 
the curriculum that incorporates SHN. 
Schools work with communities and 
moni tor the program because 
communities focus on socio-cultural 
values. Parents and community send 
their children to school and ensure the 
favorable condition for school children. 
They inform children's situation to 
teachers and school. Eventually, these 
explicit views help the teaching learning 
process to accommodate the target it 
addresses. Thus, responsible bodies 
should always have updated information 
through networks for capacity building 

and supporting each other. 
Capacity building 

Different sources are not stretched 
to boost up school management and 
teacher educator. This trend should be 
changed. Firstly, there should be 
9ollaborative work with expertise to 
increase the number of trained 
manpower. Teacher education sector 
should provide relevant education to 
produce skill based professionals of 
SNE. Introductory course of SNE and in 
-service trainings to teachers could help 
increase human capacity. Teachers 
should participate in action research, 
identify good examples and support 
students with special needs. Secondly, 
budget should be allocated for capacity 
building. It should support for learning, 
improve materials and facilitate support 
system. 

There should be cooperative and 
partnerships with Ministry of Education 
and other organizations like MoH, 
Labour and Social Affairs to have strong 
horizontal relation (ETP1994). School 
management has to cooperate in order to 
implement materials with SNE and 
bring positive attitude in the school. 
Supporting System 

As part of educational sustainability 
towards SNE, there are different 
supportive systems in which schools, 
teachers and students receive supports. 
When the network system is not well 
established in supporting co-teaching, 
training teachers is one of the remedy to 
tackle barriers of social inclusions. 
There might be a need for additional 
expertise like doctors and psychologists. 
Technical assistance to the management 
is another support. Establishing resource 
centers (or using existing special school 
as resource center) helps teachers to 
know their students and provide proper 
support. Therefore, needs have to be 
assessed case by case involving parents, 
teachers and other professionals. 

A great majority of school children 
who repeat/dropout school can attend 
ordinary school with some supports 
from their teachers. A minority of 
schoolchildren who have disabilities like 
hearing and visual impairments, 
however, need be taught in special class. 
Consequently, forming special units and 
classes is helpful to support in small 
groups as early as possible. 

Plan should be set to ensure regular-
support at management level. School 
management should address its own 

responsibilities. Guidance, information 
about existing special classes and 
cooperating with communities and 
additional expertise are among its task to 
use supports properly. Teachers should 
exchange information among each other 
about schoolchildren. It in turn helps to 
give classroom assistance and adapt 
materials. There should also be 
coordination and cooperation among 
stakeholders (e.g. parents, teachers, and 
other professionals) to help the needy 
learn and participate so that universal 
primary education for all is addressed 
properly. 
Summary 

In Ethiopian socio-cultural aspect, 
children with learning difficulties 
seldom get attention and special needs 
education seems neglected in most 
cases. This arises from lack of 
awareness. Weak economic capacity and 
shortage of trained manpower are other 
constraints to implement SNE in 
schools. The curriculum and materials 
are not inclusive special education. The 
third challenge is poor understanding of 
the issues by some officials. 

Creating awareness about 
children with learning difficulties has 
main valve. The special needs education 
program has its own benefits to attain 
education goals. It improves quality of 
teaching-learning process by addressing 
special needs in the school curriculum, 
by building teachers' capacity and by 
improving classroom- and school-
environments for marginalized children. 

As education is the key to 
sustaining economic growth and 
reducing poverty, the ministry should 
assure access to quality education which 
encompasses, school children with 
learning difficulties. 
Conclusion 

In general, many school children 
have temporary or long term learning 
problems. These students are at risk of 
repetition and dropout. They have 
learning difficulties and are excluded 
from education. Thus, with respect to 
including SNE in schools' main 
concerns, revisiting the curriculum and 
teachers' effectiveness shouldn't be left 
for tomorrow. In relation to this, a 
comprehensive and coordinated 
approach must be established among all 
stakeholders operating in the education 
sector. 

(to be continued on page 19) 
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Bird's Eye View on the Advantages and Benefits of e-Books 
Versus Traditional Books 

Yasin Omer, EIPO, Copyright & Community Knowledge Research, 
Registration & Information Team Leader 

1. INTRODUCTION 
Ancient Greeks made significant 

transition from orality(Socrates) to 
literacy (Aristotle). Predictably, this 
practice of reading helps to strengthen 
literacy proficiency. The more we read 
the better readers we become. A 
significant correlation exists between 
the frequencies of reading books and 
literacy levels. 

Similarly, youth who read or 
write letters in their leisure time at 
home score significantly better on 
literacy scores (Willims, 1999). 

When i f comes to higher 
education institute students, those 
students who read for fun as well as 
for study do better academically than 
students who do not read beyond what 
is required for their course work 
(Burgess and Jones, 2010). 

As students move into the work 
force, a significant loss in literacy skill 
level can occur over their life, unless 
they read at home or away from the 
job ((Willims and Murray, 2007). 

There are also various noteworthy 
relationships between literacy rates 
and positive social behavior. For 
example, there is correlation between 
high youth literacy rates and low 
crime rates, low unemployment and 
dependence on social welfare, and low 
health care expenditures (Willims, 

:2003>i To' vjfinwn aril aaepiotii 
Similarly, high levels of adult 

literacy are associated with higher level 
of employment and wages, lifelong 
learning activities, participation in 
society, and level of health (Ibid, 
2003). 

A strong correlation has even been 
found between literacy levels and the 
likelihood of time spent in prison 
(National Endowment for the Arts, 
2007). The NEA has found that 50 
percent of Americans who are readers 
have far higher levels of cultural and 
civic engagement than non-readers. 
And so, they visit more museums, play 
more sports, exercise more, do more 
outdoor activities, and they are much 
more likely to volunteer and vote (Ibid, 
2007). 

A significant correlation lias also 
been found between library u$e and 
social involvement." People who 
frequent libraries have higher levels of 
trust, are more likely to be involved in 
their community, and show a high level 
of civic engagement (Johnson, 2010). 

On the contrary, with the advent 
and advancement of Information 
Communication Technology (ICT), 
writing and reading-from newspapers to 
novels, academic reports to gossip 
magazines—are migrating ever faster to 
digital screens, like laptops and cell 
phones. Traditional book publishers are 
putting out "vooks", which place videos 
in electronic text that can be read online 
or an iPhone. Others are republishing 
old books in electronic form. And 
libraries, responding to demand, are 
offering more e-books for download 
(Hargittai, 2002). 

Indeed, Web site designers know 
very well that people generally do not 
read much online. Web site users tend to 
browse pages rapidly, and read only 
about 20 percent of the text on an 
average pace (Nielson, 2008). 

From the aforestated fact, one can 
understand that a typical "screen 
based reading behavior" is emerging 

characterized by more time spent on 
"browsing and scanning, keyword 
spotting, one-time reading, non-linear 
reading, and reading more selectively, 
while less time is spent on in-depth 
reading, and concentrated reading(Liu, 

S p ^ l ^ i r i r ' bnV 
When on-line, people switch 

between two poor kinds of reading— 
"tunnel vision" reading in which one 
reads a single bit of text without the 
sense of the context, and "marginal 
distraction," which happens, for 
example, when a person reads textual 
feeds on the sidebar of a web site such 
as the blog(Liu, 2010). 

Hence, recently a new wave of 
considerable discussion about the 
advantages and benefits of eBooks 
versus Traditional books has been 
taking place in the popular press and 
online. 

Bearing this in mind, this paper 
alternately examines the advantages 
and benefits of eBooks versus 
Traditional books. 
2.The Advantages and 

Benefits of eBooks Versus 
Traditional Books 

Before any one decides to buy 
either an eBook or Traditional book, 
it's important to realize that there are 
some advantages and benefits of each. 
And so, one should always evaluate 
his/her own needs before deciding. 

2. 1. The Advantages and 
>• Benefits of eBooks 

* Travel. If you're on the go a lot, 
you know how heavy regular titles 
are, particularly if you intend to 
finish one book while you are out 
and need to bring another book with 
you. eBooks allow you to bring a 
whole library with you wherever 
you go. You can switch between 
titles with ease and the weight is 
lighter than a standard paperback. 
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• Storage. Those who Own a lot of 
books know how much space they can 
take up, but with a reader, your 
bookshelf is located on a small handheld 
device, your computer or on both. This 
will save you a lot of storage space and 
also means you have a backup online if 
something happens to your books. 

• Price. eBooks are often cheaper in 
the long run because there are no 
printing fees associated with them. In 
fact, you can often find free eBooks 
online, whereas physical books almost 
always cost you something. You must 
remember, however, that readers are not 
free, you are going to spend a good 
amount upfront for a device like this. 

• Speed. When you buy an eBook, 
your reward is instantaneous. Whereas if 
you order a book online you have to 
wait for it to arrive before the fun 
begins. 

• Font adjustments. With an eBook, 
you can instantly change the darkness of 
the lettering or the size of your font. 
When your eyes feel strained after 
reading a paper book too long, you have 
little choice but to stop reading. With an 
eBook, you can just change the font size 
and keep going. This is also a great 
feature for those who need large print 
books. 

• Night reading. If you read in bed, 
an eBook may be a good option as many 
readers come with built-in reading 
lights. These are easy to use and won't 
get in the way like the lights attached to 
actual books do. 

• Searchable. Allowing easier access 
to a single desired occurrence and easier 
comparisons of multiple occurrences. 

• Enhanceable. Resources designed 
to enhance text use and comprehension 
can be embedded into an eBook by the 
developers or by teachers. These 
resources might be designed to support 
students' understanding of the text 
(example:- definition, explanation, 
pictures) or extend their learning 
(example:- background, information, 
primary source material, links to related 
documents). By supporting students' 
literacy skills, embedded resources can 
also help students with diverse learning 
needs achieve success in their efforts to 
read and learn from eBooks. 

• Modifiable. Can be changed during 
use to meet the needs of the reader 

(multiple languages). It also allows 
students to add their own documents and 
images to the book, or annotate the text 
with personal observations in the form 
of notes. 

• Environmental Friendly. They are 
produced without using a printing press, 
fuel for delivery and they are paper-free 
and ink-free. Hence; there are no trees 
cut to create it and the cost is cheaper. 

• Availability. eBooks are available 
seven days a week, and twenty- four 
hours a day.(Harness 2009;McKenize 
2012; Sasson 2010) 

2.2.The Advantages and Benefits of 
Traditional Books 

• R e s a l e v a l u e . Like mus i c 
downloads, you'll never actually be able 
to resell electronic books. If you are into 
collectable books, this is a particularly 
big problem and you should only use 
physical titles. 

• Reading ease. This one. is only 
really a benefit for those that would 
otherwise read eBooks on their 
computers or phones. If you buy a 
commercial eReader, it will probably 
use ink technology that will not hurt 
your eyes with backlight. Nevertheless, 
you don't need to worry about this 
problem with a physical book. 

• No devices needed. If you find 
yourself in a small town without your 
cell phOne or computer, you won't be 
able to download a new title for your 
eBook, but you can always stop by a 
local bookstore and pick up a new 
paperback. 

• No batteries. While most readers 
have a good battery life, there will still 
be times where you forget to charge it 
and then can't read at all. You'll never 
have this problem with a standard book. 

• No warranties needed. If your 
eReader breaks, you will have nothing 
to read until you receive a new one.. 
Some devices let you read the titles you 
have saved on your computer, but it's 
just something you'll never have to 
worry about with a physical book. Best 
of all, if a book does get damaged to 
where you can't read it, you can just go 
to the bookstore and buy another copy, 
rather than worrying if it is still covered 
by the manufacturer's warranty. 

• Tradition. Let's face it; you're 
never going to get that comforting smell 
of paper or the weight of a good book in 

your hands when you read an eBook. 
And while you can flip ahead in an 
eBook, you can't do so in a matter of 
seconds and flip right back to your page. 

As one can see, both types of books 
have many advantages and benefits; the 
decision is ultimately up to the user. 
Some people find technology more 
convenient, while others find the weight 
and smell of books to be comforting. 

In conclusion, HEIs; such as, St. 
Mary's University College should play 
active role to equip their library with 
both types of book collections and assist 
their students to make the best out of 
them. 
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How to Cut Down on your Drinking 
Contributed by Tamrat Haile 

At the beginning of a new If you are drinking too may want to cut down or stop 
year, it is common to hear such m u c h , you can improve your life drinking. You may want to 
personal decisions as, will do anc* health by cutting down. How 

i - , . , . . do you know if you drink too 
(or not do) this and that in the m u c h ? R e a d t h e s e q u e s t i o n s and 
forthcoming new year" ~ 
god knows if these 
really as good as their golden 
words to fulfill the promises they 
pledge. Most often, many people 
forget what they promise to do or 
to be as of the beginning of the 
New Year as t ime goes by and 
keep on the old tradition they 
were used to. Amongs t the 
promises people often mention in 
such occasions include 
withdrawal f rom addictions such 
as alcoholic drinks, khat, 
cigarettes, and/or other addictive 
substances which affect the 

But only answer "yes" or "no": 
people are 

• Do you drink alone when you 
feel angry or sad? 

• Does your drinking ever make 
you late for work? 

• Does your drinking worry 
your family? 

• Do you ever drink after telling 
yourself you won't? 

• Do you ever forget what you 
did while you were drinking? 

• Do you get headaches or have 
a hang-over after you have 

improve your health, sleep better, 
or get along better with your 
family or friends. Make a list of 
the reasons you want to drink less. 

2. Set a drinking goal. 

Choose a limit for how much 
you will drink. You may choose 
to cut down or not to drink at all. 
If you -are cutting down, keep 
below these limits: 

• Women: N o more than one 
drink a day 

• Men: No more than two 
drinks a day been drinking? 

, „ _ These limits may be too high 
If you answered yes to any of f , , , , . J J J for some people who have certain 

, u . , t h e s e questions, you may have a m e d i c a , b l e m s o r w h o a r e 

human mind and chemical drinking problem. Check with older. Talk with your doctor about 
composition of the body in y 0 u r doctor to be sure. Your the limit that is right for you. 
various ways. The contributor of doctor will be able to tell you w r j t e y o u r drinking goal 
this piece, for instance, has been whether you should cut down or 0 n a p j e c e 0 f paper. Put it where 
trying to give up drinking alcohol1 abstain. I f you are alcoholic or you can see it, such as on your 
in his New Year promises for have other medical problems, refrigerator or bathroom mirror. 
many years in the past. But he you should not just cut down on Your paper might look like this: 
failed to date. your drinking—you should stop My drinking goal. 

Whatever reasons may be drinking completely. Your 
attributed to our drinking habit, doctor will advise you about 
based on studies and practical life what is right for you. 
experience, it is quite 
understandable that being I f your doctor tells you to cut 
addicted to alcohol is absolutely down on your drinking, these 
dangerous. Though it is 'better steps can help you: 
said than done ' , let us skim over 

than 
I will start on this day _ 
I will not drink more 
_ _ _ _ drinks in 1 day. 
I will not drink more than 

drinks in 1 week. 
or 

the fol lowing piece of writing on 
how to cut down our alcohol 
intake and gradually become 
alcohol free individuals. The 
source is the internet. 

for will stop drinking alcohol. 1. Write your reasons 
cutting down or stopping. 

Why do you want to drink less? i n s i d e cover p a g e ) ^ d 

There are many reasons why you 

on back 
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Altruism - a Slowly Fading away 

Societal Value 
Mulualem Denbegna 

The Merriam Webster dic-
tionary defines Altruism as unselfish 
regard, devotion or concern to the 
welfare of others. It is a traditional 
virtue in many cultures, and a core 
aspect of various religious traditions, 
though the concept of 'others', towards 
whom concern should be directed, can 
vary among cultures and religions. 
Altruism is the opposite of selfishness 
or egoism. There has been some de-
bate on whether or not humans are 
truly capable of achieving altruism. 

Altruism is distinguished from 
feelings of duty and loyalty. It is a 
motivation to provide something of 
value to a party who must be anyone 
except the self, while duty focuses on 
a moral obligation towards a specific 
individual or collective. Pure altruism 
consists of sacrificing something for 
someone other than the self (e.g. sacri-
ficing time, energy or possessions) 
with no expectation of any compensa-
tion or benefits, either direct or indi-
rect. Much debate exists as to whether 
true altruism is possible. Arguably, the 
act of sharing, helping or sacrificing 
may be primarily motivated by the 
gratification it brings in turn. 

The concept of altruism has a 
long history in philosophical and ethi-
cal thought. The term was originally 
coined in the 19,h century by the 
founding sociologist and philosopher 
of science, Auguste Comte, and has 
become a major topic for psycholo-
gists, evolutionary biologists, and 
ethologists. While ideas about altru-

ism from one field can have an impact 
on the other fields, the different meth-
ods and focuses of these fields lead to 
different perspectives on altruism. In 
brief, altruism is caring about the wel-
fare of other people and acting to help 
them. It is all about helping, comfort-
ing, sharing, cooperation, philan-
thropy, and community service. 

Most, if not all, of the world's 
religions promote altruism as a very 
important moral value. Buddhism, 
Christianity, Hinduism, Islam, Jain-
ism, Judaism, Sikhism, etc., place 
particular emphasis on altruistic mo-
rality. Altruism, for instance, figures 
prominently in Buddhism. Love and 
compassion are components of all 
forms of Buddhism, and both are fo-
cused on all beings equally: the wish 
that all beings be happy (love) and the 
wish that all beings be free from suf-
fering (compassion). 

Altruism was also central to the 
teachings of Jesus Christ found in the 
Gospel, especially in the Sermon on 
the Mount and the Sermon on the 
Plain. "You should love your neighbor 
as yourself' seems to be the founda-
tion of Christianity. Many biblical 
authors draw a strong connection be-
tween love of others and love of God. 
It is stated in the New Testament that 
for one to love God, first they must 
love their fellowrrian. According to the 
Bible, no one is said to genuinely love 
the invisible God before s/he loves the 
tangible human being near him or her. 

In Islam, too, the concept of 
altruism is the notion of 'preferring 
others to oneself. For Muslims, this 
means devotion to . others' need 
through complete forgetfulness of 
one's own concerns. The importance 
lies in sacrifice for the sake of the 

greater good. Islam considers altruists 
as abiding by the highest degree of 
nobility. 
On the other hand, many studies have 
observed the effects of altruism on 
happiness and health and have consis-
tently found a strong connection be-
tween volunteerism as well as current 
and future health and well-being. In a 
study of older adults, those who vol-
unteered were significantly higher on 
life satisfaction and will to live, and 
significantly lower in depression and 
anxiety. Altruism and helping behav-
ior have not only been shown to im-
prove mental health, but physical 
health and longevity as well. 

However, despite all these moral-
istic and religious implications as well 
as health benefits, altruism seems to 
be slowly fading away from the mind-
set and practice of a sizable number of 
people especially those living in our 
main cities and the surrounding areas. 
The writer of this piece wishes to ex-
ercise maximum caution'and prudence 
not to jump to hasty generalizations or 
broad conclusions and put every met-
ropolitan in the same basket. This arti-
cle is aimed simply at shedding light 
on the need to maintain our long-held 
Ethiopian altruistic tradition, which 
had been the basis for our strong so-
cial fabric. 

Several factors are cited as possi-
ble reasons for the fast declining of 
altruistic values in our society. One of 
them is modernization and the ensuing 
pervasive egoistic trends. 
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Indeed , the so-cal led 
modernization has had a marked 
i m p a c t in c h a n g i n g t h e 
personal i ty of our society 
especially those living in the 
metropolis. As attachment to 
one's tradition and culture 
d e c r e a s e s a n d m o d e r n i t y 
increases as a result of societal 
modernization, people tend to 
have lower societal-oriented 
achievement motivation and a 
higher need for individual-
focused achievements. 

G l o b a l i z a t i o n a n d t h e 
subsequent inflow of western 
cultures and life styles gave way 
to individualism, which is an 
alien mode of personality to the 
Ethiopian community. And, 
individualism is growing fast to 
the level of egoism, a personality 
drive aimed at maintaining and 
enhancing favorable views of 
oneself. Unlike altruists, the 
egotists, have an overwhelming 
sense of the centrality of the 'Me': 
of their personal qualities. They 
have no concern for others, 
including those loved or 
considered as "close". Although it 
r equ i res a wel l - researched 
empirical data , a common 

layman observation indicates 
that the Ethiopian traditional 
value of altruism; in the 
metropolis is being rapidly 
eroded and replaced by high level 
of striving for self-achievement 
and a g g r a n d i z e m e n t . The 
metropolis altruistic orientations 
are being gradually transforming 
into a more modern pattern 
consisting of individualism and 
egoism. People are tending ' to 
place more value on personal 
economic gains than societal 
r e w a r d and a d v a n c e m e n t . 

Especial ly the younger 
generation in the metropolis 
appear to be moving towards 
attaching more importance to 
comfortable self-life and less 
emphasis on social values of 
helping and being there for each 
other. The younger generation is 
increasingly ascribing higher 
r a t ings to the values of 
individualism and lower ratings 
to co l l ec t iv i sm, a l t r u i s m , 
patience, and compassion. 

True, in light of the growing 
globalization and technological 
stride world-wide I am not 
suggesting that we have to shy 
away from modernization and 

civilization. Not at all! But, it is 
my strong belief that we can 
embrace modernity and its 
associated benefi ts without 
compromising and sacrificing our 
long-held and risk-free good 
t r a d i t i o n s such as' being 
a l t r u i s t i c , h o s p i t a b l e and 
compassionate. These are our 
hallmark societal values that 
promote collective work and 
u l t imate ly en ta i l collective 
growth. 

Altruism promotes our own 
happiness. The more" we care for 
the happiness of others, the 
greater our own sense of well-
being becomes. I would like to 
conclude this piece of writing by 
quoting the famous noble prize 
winner Tibetan monk and 
activist Dalai Lama. "Many 
illnesses can be cured by the one 
medicine of love and compassion. 
These qualities are the ultimate 
source of human happiness, and 
the need for them lies at the very 
core of our being". 
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Phrasal Verbs 

In this edition of ' T h e Teacher ' 
we will deal with some of the phrasal 
verbs used in the English language. 
According to Encarta Dictionary, 
phrasal verbs are verbs combined with 
other words to give a meaning, a 
meaning usually different from the 
one the combined words give 
individually. In short a phrasal verb is 
" a verb combined with another word, 
that is, a verb followed by an adverb, 
a preposition, or both, used with an 
idiomatic meaning that is often quite 
different from the literal meaning of 
the individual words. Examples 
include 'put up with,' meaning 
'tolerate,' and 'stand for,' meaning 
'represent.'" We can have thousands 
of phrasal verbs in English that are 
used idiomatically in addition to or 
along with the plain or literal usage of 
the words in the language. 

In this issue, we shall see some 
phrasal verbs taken from internet 
sources. They are elaborated by 
appropriate sentences that show the 
meanings correctly. For now, we will 
deal with A to D in alphabetic order; 
and God willing, we shall treat others 
in the coming editions of this bulletin. 

Account for 
(inseparable) to explain 
A bebe's wife was angry at him 
because he could not account for 
the lipstick on his collar. 

Acquaint with 
(separable) to make someone 

Compiled by Fanta Ayalew, Lecturer, SMU 

aware of or familiar with someone 
or something . 
You should acquaint yourself with 
cultures from around the world. 

Act up 
(intransitive) to behave poorly 
(human); to reoccur (disease); to 
malfunction (machine) 
I think I'll stand, rather than sit 
because my hemorrhoids are 
acting up again 

Add on 
(separable) to increase or enhance 
something by joining or uniting 
something to it 
We've decided to add on another 
bedroom to the house. 

Add up 
(intransitive) to result in a certain 
total 

I've calculated that over and over, 
but it just doesn't add up. 

Add up to 
(inseparable) to result in a certain 
total 

The money I. lost in the slot machines 
added up to over three hundred 
dollars. 

Ask for 
(inseparable) to deserve a negative 
consequence 
George is asking for trouble. 

Ask in 
(separable) to request someone to 
come in 
At the end of the date, I asked 
Mulu in. 

Ask out 
(separable) to request someone to 
go on a date with you 

I asked Mulu out again. She 
refused. 

Back away 
(intransitive) to retreat backwards 
The crowd backed away as the 
terrorist blew himself up. 

Back down 
(intransitive) to concede in a 
disagreement 

The mugger backed down when he 
saw that Belay was carrying a 
9mm handgun. 

Back up 
(separable) to make copies of 
computer files just in case 
something happens to the original 
files 
Please be sure to back up your 

files before you go home each day. 
Back up 

(separable) to help or support 
I will back my friends up no matter 
what they do. 

Back up 
(separable) to go in reverse 
When Steve passed the beautiful 
girl hitchhiking on the freeway, he 
immediately stopped the car, 
backed up, and offered her a ride. 

Bail out 
(intransitive) to jump out of an 
airplane (usually when it's going 
to crash) 
Luckily the pilot bailed out before 
his. plane hit the side f the 
mountain. 

Bail out 
(intransitive) to quit or stop doing 
something (usually when 
experiencing difficulties) 
The congressional candidate 
bailed out of the race because 
there was no hope that he coidd 
raise enough money to win. 

Bail out 
(separable) to rescue someone 

financially from a difficult 
situation 
Belachew's uncle bailed him out of 
the financial problems he was 
having. 

Ball up 
(separable) to roll or form 
something into a round shape 
When Zerihun does his laundry, 
instead of folding everything nicely 
when it's done, he just balls 
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everything up and throws it in a 
bag. 

Bash in 
(separable) to damage something 
by hitting it violently 
Vandals bashed in the windows 
of my new house. 

Beat up 
(separable) to hurt someone by 
hitting and/or kicking them re-
peatedly 
The bully beat the other kids up 
for their lunch money. 

Black out 
(intransitive) to lose conscious-
ness momentarily 
Belay had a. very severe headache 
and blacked out several times, so 
his doctor admitted him to the 
hospital. 

Blend in 
(intransitive) to match or look the 
same as the surroundings 
In Belay's neighborhood, if you 
don't blend in, you'll get beat up. 

Blow off 
(separable) to remove with pow-
erful force 
The bomb blew the roof off the 
house. 

Blowup 
(intransitive) to suddenly become 
angry 
The teacher blew up when she 
discovered that the students had-
n't done their homework. 

Blow up 
(separable) to explode or to de-
stroy something with an explo-
sion 
Mulu was arrested for blowing up 
Belay's car with a homemade 
bomb. 

Blow up 
(separable) to inflate 
Al's job was to sell the balloons. 
Jim's job was to blow them up. 

Bone up on 
(inseparable) to review, study, or 
practice a subject for a short pe-
riod of time 
I need to bone up on my math as 
I have a university entrance exam 
at the end of the month. 

Boss around 
(separable) to tell someone what 
to do repeatedly 
Mulu likes to boss people around. 

Break down 
(intransitive) to stop functioning 
John had to learn to become a 
good mechanic as his car was 
always breaking down. 

Break down 
(intransitive) to lose control of 
one's emotions 
Belay broke down in tears when 
he heard that Mulu had been ar-
rested. 

Break in 
(separable), to work or repeatedly 
use something so that it becomes 
comfortable or easily usable 
Belay's shoes hurt him as he had 
not yet broke them in. 

Break in 
(intransitive) to forcibly enter a 
building 
Belay called the police when he 
thought he heard someone break-
ing in. 

Break into 
(inseparable) to forcibly enter 
Mulu broke into the car to steal 
the stereo. 

Break out 
(intransitive) to suddenly develop 
or erupt 
A riot broke out in Los Angeles 
today. 

Break up 
(separable) to cause to disperse 
or scatter 
What time did -the cops break the 
party up last night? 

Break up (with) 
(separable) to end a relationship 
Have Getachew and Almaz bro-
ken up yet? 

Bring about 
(inseparable) to make happen 
Alemu's new girlfriend brought 
about some positive changes in 
his behavior, 

Bring around 
(separable) to guide someone or 
convey something 
I will bring the new intern around 
the office when she gets here. 

Bring around 
(separable) to persuade, to cause 
to some on to do something 
through persuasion 
Mulu's passionate speech 
brought Belay around to donating 
to her organization. 

Bring down 
(separable) to cause to fall 
The rebels in Syria are hoping to 
bring the Assad government 
down. 

Bring forth 
(separable) to produce or give 
rise to 
The eager new intern brought 
forth many new ideas on how to 
run the company. 

Bring in 
(separable) to arrest someone; to 
bring someone to the police sta-
tion (usually for questioning) 
The police brought Belay in for 
robbing the bank. 

Bring in 
(separable) to reach a verdict 
The judge declared a mistrial be-
cause the jury could not bring in a 
verdict. 

Bring in 
(separable) to earn money 
Senait hates her new job, but she 
is bringing in a lot of money. 

Bring on 
(separable) to cause to appear 
Bring on the birthday cake! 

Bring up 
(separable) to raise or rear 
Mowgli was a boy brought up by 
wolves. 

Bring up 
(separable) to mention 
When talking to Mulu, Belay 
never brings up her criminal re-
cord. 

Brush up on 
(intransitive) to practice; to im-
prove your skill or knowledge 
Belay went back to school to brush 
up on mathematics. 

Burn down 
(separable) to destroy by fire 
Please don't smoke in bed for you 
may burn the house down. 

Butt in 
(intransitive) to enter a conversa-
tion uninvited 
"Excuse me for butting in, but I 
couldn't help overhearing..." 
Call off 
(separable) to cancel 
Mulu decided to call off her wed-
ding with Belay. 

Call up 
(separable) to telephone 
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Aster called the priest up to tell him 
the wedding was off. 

Clam down 
(separable) to stop being emotion-
ally distressed 
Belay was so upset that nothing 
could calm him down. 

Carry on 
(intransitive) to continue 
Belay was not sure if he could carry 
on any longer. 

Catch on 
(intransitive) to become popidar 
Belay is hoping that being short, fat, 
and bald will catch on. 

Check in 
(separable) to register (usually at a 
hotel, airport, or hospital) 
The terrorist sweated nervously as 
he checked his baggage in. 

Cheer on 
(separable) to support or encourage 
with shouts of praise 
The crowd at the marathon cheered 
the runners on. 

Cheer up 
(intransitive) to become happier or 
less miserable 
Belay cheered up at the end of the 

night. 
Cheer up 

(separable) to make someone be-
come happier or less miserable 
We tried very hard to cheer Mulu 
up, but nothing we did worked. 

Chicken out 
(intransitive) not to do something 
because of fear 
Belay wanted to ask Mulu out on a 
date, but he chickened out. 

Clean up 
(separable) to clean completely 
When living with others it is impor-
tant to clean up after yourself. 

Color in 
(separable) to fill-with color 
(usually an outline) 
Belay happily colored in the pic-
tures in his textbook. 
Come about 
(intransitive) to happen 
How did that come about? 

Come across 
(inseparable) to find by chance 
As Belay was cleaning up his room 
he came across Mulu's phone num-
ber. 

Come along 
(intransitive) to appear 
Belay was quite happy until Mulu 

came along. 
Come along 

(intransitive) to accompany some-
one who takes the lead 
Hagos asked me to come along on 
the trip, but I decided not to. 

Come along 
(intransitive) to progress 
Things are coming along well at 
work these days. 

Come around 
(intransitive) to change one's 
opinion or position 
After our long debate, Zeberga 
finally came around to my point of 
view. 

Come back 
(intransitive) to reply, retort 
When Sisay criticized Mulu, she 
came back with some very sharp 
criticism of h im. 

Come back 
(intransitive) to even the score 
(sports) 
France came back to beat England 
after being down 1- 0 all game. 

Come back 
(intransitive) to recall 
I think I remember that story. It's 
all coming back to me now. 

Come back 
(intransitive) to be restored 

I was sick and weak, but now I feel 
better and-my strength is coming 
back. 

Come back 
(intransitive) to return to a place 
one has been before; to return to a 
previous activity 
Belay left our office, but quickly 
came back after discovering he had 
left his keys here. 

Come by 
(inseparable) to obtain 
(accidentally) 
I 'm not sure how I came by this hat, 
but I've had it for years. 

Come by 
(intransitive) to visit informally 

/ was in the neighborhood so I 
thought I would come by to see how 
you were doing. 

Come down 
(intransitive) to become sick 
Belay came down with the flu. 

Come down 
(intransitive) to reduce to the 
essential element 

In politics everything really just 
comes down to the economy. 

Come down 
(intransitive) to precipitate, fall 

from clouds 
Snow has been coming down for 
about 2 hours now. 

Come down 
(intransitive) to descend, fall, go 
down 
It's been hot all day. Finally the 
temperature is starting to come 
down a.bit. 

Come down 
(intransitive) to criticize 
Belay came down on Mulu for. not 
washing the dishes after dinner. 

Come in 
(intransitive) to arrive, get in 
News came in that next year's car 
models have just come in. 

Come in 
(intransitive) to place in a race or 
contest 
Molla came in second in the Bos-
ton Marathon. 

Come in 
(intransitive) to be received 
(signal) 
No matter how much Belay ad-

justed the antenna, the radio sta-
tion just didn 't come in very well. 

Come into 
(inseparable) to acquire 
Mulu came into a lot of money 
when her grandfather passed 
away. 

Come off 
(intransitive) to appear 
Gizachew doesn 7 come off as be-
ing very intelligent. 

Come off 
(intransitive) to fare, happen in a 
particular manner 
The meeting came off as well as 
could be expected. 

Come off 
(inseparable) to have recently 
completed or recovered from 
After coming off a nasty hip injury, 
Ha He went on to win the Sydney 
Marathon. 

Come on 
(inseparable) to advance progres-
sively 
Our soccer game ended as dark-
ness came on. 
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Come on 
(intransitive) to project a particular 
personal image 
Mulu comes on as a very serious 
person, but is actually quite fun. 

Come on 
(intransitive) to start running, be-
come available 
I wish the electricity would come on 
again. It is dark in here 

Come out 
(intransitive) to become known, to 
come into public view, to debut 
The news of the candidates past 
sexual misconduct came out just 
before the election. 

Come out 
(intransitive) to turn out, result 
Everything came out fine in the end. 

Come out 
(intransitive) to declare one's posi-
tion publicly 
The senator came out against gay 
marriage. 

Come out 
(intransitive) to reveal that oneself 
as homosexual 

-After years of trying to act straight, 
Belay finally came out. 

Come over 
(intransitive) to change sides -
Sisay has finally come over to our 

way of seeing things. 
Come over 

(intransitive) to visit casually 
Gedeon and his wife are coming 
over to watch football tonight. 

Come through 
(intransitive) to do what is expected 
or required 
I really needed to get tickets to the 
show and Belay, my buddy, came 
through for me and got me a pair. 

Come through 
(intransitive) to be communicated 
Bezawit's displeasure with Solomon 
really came through when she hit 
him upside the head. 

Come up 
(intransitive) to be mentioned 
In Belay's conversation with Mulu, 
the topic of their wedding never 
came up. 

Come up 
(intransitive) to approach, draw 

near 
Birtukan came up and introduced 
herself. 

Come up with 
(inseparable) think of 

Trunesh came up with a brilliant 
idea. . 

Come up on 
(inseparable) to meet or discover 
by accident 
Endalkachew came upon a twenty 
dollar bill while walking down the 
street. 

Copy dawn 
(separable) to record in. writing 
Argaw told Elleni about the idea. 
She copied it down and sold it to 
the highest bidder. 

C r a n k up 
(separable) to increase the power 

•or volume 
Every time that song comes on the 
radio, I crank it up. 

Cross out 
(separable) to, draw a line 
through something 
I didn't have an eraser, so I had 
to cross out my mistakes instead. 

Gut down 
(inseparable) to reduce 
1 decided to cut down his alcohol 
consumption. 

Drop away 
(inseparable) get worse . Se-
Iamawit's grades are dropping 
away. 

Die down 
(intransitive) to decrease 
The noise from the party finally 
died down around four in the 
morning. 

Die out 
(inseparable) decrease momentum 
or severity 
The fire died out soon. 

Dig up 
(separable) to look for and find hid-
den things or information; find 
something by digging in the ground 

• Mary was paid thousands of dollars 
to dig up some dirt on that promis-
ing politician. 
Alemayehu dug up an old box in 
the garden. 
Dish out 
(separable) to allocate, dispense, or 
distribute food from a container 
After dinner, Max dished out some 
delicious fruit salad for desert. 

Errors, like straws, upon the surface flow; 
He who would search for pearls must dive below. 

John Dryden 

Doze off 
(intransitive) to fall asleep 

You know you're a boring speaker 
when your entire audience dozes 
off. 

Drag on 
(intransitive) to continue for what 
seems to be an extremely long time 
The speech of the Prime Minister 
dragged on and on until we all got 
too tired. 

Draw up 
(separable) to prepare 
Lee Harvey was happy to have the 

Soviets draw up the assassination 
plans. 

Dream up 

(separable) to think of (something 
new) 

The CIA and the KGB were always 
dreaming up new ways of keeping 
tabs on each other. 

Dress up 
(separable) to put on formal or very 
nice clothing 
Emebet likes to dress her son up to 
go to church. 

Drink up 
(separable) to finish a drink 
Bobby drank his juice up and went to 

bed. 
Drop off 

(separable) to unload or deliver (on 
the way to somewhere else) 
If you are going to the store, could 

you drop me off at Sirgut's house on 
the way? 

Drop off 
(intransitive) to decline (in number); 
to sleep 
Towards the end of the school year 
university enrollment numbers drop 
off a little. 
He always drops off during classes. 

Drown out 
(separable) to make a sound inaudible 
with a louder sound . 
Gidey uses his iPod to drown,out all 
of the people's voices around him. 
Source: Microsoft lincarta. 2009 ed. ' 

Rich Mc( Sirr. l-jlnd. 
Cambridge Advanced Learner's English 

• ' , Dictionary 
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A Comparative Analysis on "The Beautyful Ones Are Not Yet Born" and 
(I Shall Never Be Born)" Fanta Ayalew, Lecturer, SMU 

Introduction 
The aim of this paper is to show the 

similarities and differences that are sup-
posed to be existing between the two 
novels of the Ghanaian renowned au-
thor; Ayi Kwei Armah's "The Beauty-
ful Ones Are Not Yet Born," and that 
of the Ethiopian locally reputed author, 
Abbe Gobegna's Amharic novel 
"JiAfflrt.fc'J'0- 'ahvoledim' - which liter-
ally means ' / shall never be Born"'. 
This comparative analysis tries to give 
some highlights on the similarities and 
differences of these novels written by 
the two authors of differing social, po-
litical, geographical, linguistic, psycho-
logical, educational/academic and other 
backgrounds. 

With regard to time, these two au-
thors are said to be contemporaries. In 
light of their literary contributions, they 
both are the same breeds of the post-
colonial Africa wherein the indigenous 
people of the majority of this continent 
were'exposed to fatal hopelessness due 
to the negative effects of colonialism 
and postcolonial indigenous politics. 
Those effects, which were manifested in 
various aspects, were felt almost every-
where in Africa. The autochthonic cul-
tures were adulterated; vernacular reli-
gious beliefs and traditions were modi-
fied or changed; the so called postcolo-
nial period elites who took over the 
political seats everywhere were selfish 
and blind obedient of their former colo-
nial masters; and due to all these and 
other concomitant factors the people in 
Africa were once more exposed to their 
own 'colonizers' through a new trend 
called neocolonialism indirectly im-
posed by the former white colonizers. 

The people of Africa, in some in-
stances, like the case of Ethiopia, were 
forced to suffer from nostalgia to the 
European colonizers due to the severity 
of the agony they used to face at home 
by their own merciless kings and rulers 

who reigned upon them after the so 
called independence.' 

: It was in that period of the postcolo-
nial Africa that few heroes in the realm 
of literature arose and tried to express 
their voice in lieu of the majority. There 
is a saying in Amharic, 'ye'enat hod 
zingurgur new', which literally means 
"The womb of a mother is spotty.[as is 
the skin of zebra]". This is to mean that 
a mother gives birth to persons whose 
behavior is different; one evil the other 
good, one greedy the other generous, 
one hero the other gutless, etc. 

In this regard, among those African 
children who shouted to the brim to get 
their voices heard among the peace lov-
ing people of the world are the ones 
mentioned in this small paper, Abbe 
Gubegna of Ethiopia and Ayi Kwei 
Armah of Ghana. Be'alu Girma of 
Ethiopia (who is believed to have lost 
his life by the Dergue Regime for the 
love he had to unadulterated literature), 
Alex La Guma of South Africa, James 
Ngugi Wa Thiong'o of Kenya, Chinua 
Achebe and Wole Soyinka of Nigeria 
are also among the few who fought the 
fight of the people with sole help of 
their pens and high spirit which did 
even despise death itself. Intimidation, 
killing, exile, and all sort of suffering 
which those/these weeds of history, the 
usurpers, posed to dishearten and stop 
the literary works of Africa's writers 
didn't work that much, though we lost 
rriany a great personalities like that of 
Be'alu Girma of Ethiopia who was mys-
teriously killed in the previous regime 
of Ethiopia some 30 years back. 

It goes also without saying that 
many more authors and journalists have 
been and still are victims of despots all 
over the world due to their attempt to 
freely express their ideas in speech- or 
writing. 

Comparative Literature Analysis in 
Brief 

Normally, any English dictionary 
has it that 'compare' means 'examine 
differences' (Cambridge Adv. Learner's 
Dictionary) and/or 'examine people or 
things for similarities' (Microsoft En-
carta Dictionary) and hence this word 
needs at least two things for compari-
son. Our common sense has it as well 
that when comparing things vve can also 
examine differences, not only similari-
ties as such; it is through comparison 
that we obtain how two or more per-
sons/things are similar or different one 
to the other. 

Therefore, when we say comparative 
literature we mean, in short, it is a 
"study of literature across different 
times and cultures," and its programs as 
literature studies in universities and 
colleges of various institutions in the 
world "are interdisciplinary, but stress 
language skills and critical theory." In 
addition, "The academic discipline of 
Comparative Literature practices liter-
ary criticism on works written in differ-
ent languages and/or coming from dif-
ferent cultures. Other types of art may 
also be compared, especially if they, 
like opera or film, have a written aspect. 
(http://www.dartmouth.edu/reg/courses/ 
desc/colt.html/) 

Moreover, answers.com defines it 
that Comparative Literature (aka Comp 
Lit) is, the combined study of similar 
literary works written in different lan-
guages, which stresses the points of 
connection between literary products of 
two or more cultures, as distinct from 
the sometimes narrow and exclusive 
perspective of English Literature or 
similar approaches based on one na-
tional canon. Advocates of comparative 
literature maintain that there is, despite 
the obvious disadvantages, much to be 
gained from studying literary works in 
translation. 
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Comparative literature is an inter-
disciplinary field whose practitioners 
study literature across national borders, 
across time periods, across languages, 
across genres, across boundaries be-
tween literature and the other arts 
(music, painting, dance, film, etc.), 
across disciplines (literature and psy-
chology, philosophy, science, history, 
architecture, sociology, politics, etc.). 
Defined most broadly, comparative 
literature is the study of "literature with-
out borders." Scholarship in Compara-
tive Literature includes, for example, 
studying literacy and social status in the 
Americas, studying medieval epic and 
romance, studying the links of literature 
to folklore and mythology, studying 
colonial and postcolonial writings in 
different parts of the world, asking fun-
damental questions about definitions of 
literature itself..(ibid) 

With regard to the origin or the 
coming into being and effect of com-
parative literature, the aforementioned 
source states that "One of the first to 
anticipate the study of Comparative 
Literature was Johann Wolfgang von 
Goethe. In the early 19th century, 
Goethe promulgated the idea of Weltlit-
eratur, or World Literature, though he 
didn't follow up with any comprehen-
sive critical work on the subject."(ibid) 
To mention just few others, Hugo 
Meltzl de Lomnitz, H.M Posnett, Alex-
ander Veselovsky , and Viktor Zhir-
munsky are prominently cited by many 
as pioneers of comparative literature 
(Comp Lit). 

After, few decades of the time in 
which Wolfgang and other contempo-
raries propagated this modern theory of 
that century, Comparative Literature 
studies began to develop in universities 
and colleges worldwide. Primarily, the 
19th century comparatists used to focus 
on European literature, but as of the 
threshold of the 20th century, the scope 
and domain of comparative studies 
grew alongside increased Western 
scholarship about non-Indo-European 
languages, (ibid) 

For a comparative literature to be 
viably successful and effectively mean-
ingful, it goes without saying that there 
need to be a commendable knowledge 
and an admirable command of the lan-
guages to be tabled on the itinerary of 
comparative analysis. For example, if 
any practitioner wants to carry out a 
comparative literature analysis of two 

novels Or a work of literature in any 
genre, be it drama or poetry or any 
other, that practitioner should have a 
commanding knowledge and skill of the 
languages those pieces of literature are 
written with. This knowledge of lan-
guages incorporates many things; does 
the comparatist understand the level of 
communication in those respective lan-
guages? Can s/he identify or realize all 
the language usage - the idioms, figures 
of speech, axioms, sayings, parables, 
denotative and connotative meanings of 
words, etc.? Does s/he know the relig-
ion, the culture, the history, etc. of those 
countries whose literary pieces are to be 
compared and get analyzed? By and 
large, it is not easy for any comparatist 
to simply go headlong to the analysis 
work before s/he checks his/her capac-
ity in regard to the points mentioned 
here around. It is because of this that 
some scholars say comparative litera-
ture needs a high level of precaution as 
answers.com has to say the following: 

The interdisciplinary nature of the 
field means that comparatists typically 
exhibit some acquaintance with transla-
tion studies, sociology, critical theory, 
cultural studies, religious studies, and 
history.-As a result, comparative litera-
ture programs withjn universities may 
be designed by scholars drawn from 
several such departments. This eclecti-
cism has led critics (from within and 
without) to charge that Comparative 
Literature is insufficiently well-defined, 
or that comparatists too easily fall into 
dilettantism, because the scope of their 
work is, of necessity, broad. Some ques-
tion whether this breadth affects the 
ability of Ph.D.s to find employment in 
the highly specialized environment of 
academia and the career market at large, 
although such concerns do not seem to 
be borne out by placement data that 
shows comparative literature graduates 
to be hired at similar or higher rates 
than their compeers in English, 
(accessed on March 28, 2011) 

The Importance of Com-
parative Literature 

In a certain mode of thought, 
needless to mention here, there is noth-
ing unimportant. Everything is created 
for purpose. Though the issue at hand 
has nothing to do with this notion of the 
usefulness nature of any being in the 
cosmos of the universe in which our 
galaxy is a dot there, we can examine 
how comparative analysis in the litera-

ture of various societies is useful and 
important. 

The life of people everywhere on 
this planet is nearly similar. They face 
almost the same natural and man made 
calamities. They express their resent-
ment or indignation and happiness in 
languages and paints or the like and the 
magnitude of their emotions is. quasi 
similar. They face bad rulers and good 
rulers; they undergo sufferings and/or 
delightful moments. Therefore, it is the 
responsibility of comparatists to com-
pare and contrast the societal life all 
over the world and create a bridge so 
that people come to learn that the peo-
ple of this or that nation do not have a 
significant difference in humanity and 
the manifestations thereof. Compara-
tists play a great role in studying the 
common characteristics that exist in all 
oral or written literature of the people 
of the world and they can realize the 
source as well as the final goal of hu-
manity is one and the same, though 
there are linguistic, geographical, tech-
nological and some other differences as 
temporary barriers. 

To the comparatists themselves, 
this field of literature is vitally impor-
tant for a number of reasons two of 
which are the following ones: 

•What scholars in Comparative 
Literature share is a desire to study 
literature beyond national boundaries 
and an interest in languages so that 
they can read foreign texts in their 
original form. Many comparatists also 
share the desire to integrate literary 
experience with other cultural phenom-
ena such as historical change, philoso-
phical concepts, and social movements, 
(ibid) 

It is, therefore, worth mentioning 
that any comparatist can benefit them-
selves along with many other interested 
individuals or groups in many ways if 
they are engaged in the field of com-
parative literature. Out of those bene-
fits, gaining an access to an exotic 
knowledge of the skies and the con-
tents within and without, enjoying the 
funs created by other societies, and 
serving communities as a means of 
bridging through literary lubricants are 
the major ones. 

Faculty of Education, St. Mary's University (SMI/) 32 



t he 
eflc-her B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 1 3 

Some Background on 
Abbe's Book 

Ethiopia is said to be 
one of the two countries in 
Africa which has not been 
fallen under colonialism. 
Nevertheless, it is empirical 
to remember that her people 
had tasted the effects of 
colonial invasion for five 
y e a r s b e f o r e W W I I . 
Historians say that Ethiopia 
was not under colonialism in 
its strictest sense due to the 
fact that her people were 
f i g h t i n g t h e I t a l i a n 
expansionist invaders day 
and night in those five years, 
and hence she was rather in a 
mood of rebellion not in a 
disposition of submission. 
Whatsoever the case, we 
Ethiopians had had that 
experience of being ruled by 
colonizers, for a short period 
of time though. 

After the fight for 
independence was over at 
around the end of WWII, 
there was a sort of cultural 
confusion. The elite who had 
an exposure to European 
education and scholastics 
were in limbo at home being 
confused by the frustration 
created by the gap between 
their new identity and the 
indigenous one. There was a 
conflict with respect to the 
old tradition and culture 
especially among the so 
called educated people. 
Those five years of colonial 
exper ience had real ly 
devastated many vernacular 
customs and practices and 
h a d b o o s t e d t h e 
consciousness of the youth 
t o w a r d s m o d e r n 
gubernatorial styles, for most 
of them had been abroad for 
schooling or had at least read 
books the contents of which 
were against traditional 
oppressive monarchial and 
landlord" regimes. It was after 
this conjuncture in the history 
of Ethiopia that few 
enlightened writers came into 
being and tried their best to 
awaken the sleeping mass to 

rise for their freedom though 
their attempts were in vain at 
least up until 1974 of the 
great Ethiopian Revolution 
that had wiped out the 
m o n a r c h y f o r g o o d . 
Nevertheless, it is pitifully 
r e g r e t t a b l e t h a t t h a t 
revolution had been hijacked 
by the military and wasted 
after all the sacrifice it 
n e e d e d t o h a p p e n . 
Understandably, it seems that 
the dream of those African 
writers is not yet fulfilled. 

Nowadays, we observe 
poverty and lack of good 
governance almost in every 
corner of the continent. 
Hence, it is possible to say 
"The beautyful ones are not 
yet born," just to borrow 
Armah's fantastic expression 
of his unbearably hellacious 
emotions. (By the way, 
A r m a h ' s s p e l l i n g fo r 
'beautiful' in his title is 
'beautyful'.) 

A Short Biography 
of Abbe Gobegna 

Abbe Gubogna was born 
on June 17, 1932. To the 
reader's surprise, his mother 
was nearly 17 years of age 
when she dies after giving 
birth two children, Abbe and 
his elder sister. He was three 
and a half years at that time. 
We can imagine at what age 
of his mother he was born 
and through this we can 
envisage also how the 
marriage custom of the 
people of Ethiopia in those 
old days was terribly 
unacceptable in the standards 
of modern marriage. 

A b b e a t t e n d e d t h e 
traditional schooling of the 
church from the first level to 
the fifth level, i.e, the final 
stage. He was said to be 
extraordinarily outstanding in 
his religious education. He 
came to Addis after he 
finished all his religious 
education from different 
traditional schools in Gojam, 
one of the 14 provinces of the 
country in the those old days. 
In Addis, he was given job 

opportunities in various big 
and small churches to serve 
as 'Debtera', a religious 
leader of the praying session 
who is more educated than 
the ordinary priest and 
d e a c o n and has the 
authentication to compose 
special hymns and poetic 
poems on the spot at the 
middle of a Mass to be 
performed for a special 
occasion or a holy day. 
(Interview with his wife, 
Mrs. Desta Shibeshi, March 
2 1 , 2 0 1 1 ) 

Abbe later joined modern 
education making use of his 
extraordinarily special talent 
in the church education and 
completed his high school 
within few years. After 
completing his high school, 
he didn't attend any higher 
education but by his own 
extra efforts, he was able to 
have a good command of the 
English language even to the 
extent of composing two 
fictional works in this same 
language. (Michael, Abbe 
Gubegna, interview, March 
1,2011) 

'Alwoledim' (I Shall 
Never Be Born) is one of his 
best politically oriented 
novels publisehd in 1962 for 
the first time. But due to the 
fact that it was highly strong 
in censuring the ruling 
system of the monarchial 
hegemony of the time, the 
book was banned after some 
800 copies were sold out to 
the public. Not only banning, 
the rest of the books along 
with the sold ones, when it 
was possible to retrieve them 
by tracing the buyers, were 
burnt and Abbe was exiled 
inland to lead an atrocious 
life with much work under 
the supervision of the 
security. (Elias Ayalneh, 
'Ye'Abbe Gubegna Yeb'er 
Tegadlo', P. 10) 

Needless to mention their 
n a m e s and y e a r of 
publication, Abbe Gubegna 
has generally 24 fiction and 
n o n - f i c t i o n w o r k s of 
literature two of which are 

'The Savage Girl' and 
'Defiance' that are written in 
English, (ibid) 

After fighting with two 
Goliaths, the former King 
Haile Silasie and the latter 
the military junta which 
u s u r p e d the p e o p l e ' s 
revolu t ion erupted by 
students and civil servants in 
1974, with his bare hands and 
a pen added in fact, Abbe 
was killed in 1980 by the 
security of the Dergue 
Regime who were sent for 
same mission to eliminate 
him from the surface of both 
Ethiopia and literature due to 
his political activism, (ibid, 
his son, Michael, also 
believes that Abbe was more 
of political activist than a 
novelist.) 

A Short Biography of 
Ayi Kwei Armah 

Ayi Kwei Armah was 
born in 1939 to Fante-
speaking parents in the twin 
harbor city of Sekondi 
Takoradi, in western Ghana. 
On his father's side Armah 
was descended from a royal 
family in the Ga tribe. 
Armah grew up in this 
British colonial port, in a 
multilingual environment. In 
his early education, Armah 
was admi t ted at the 
p r e s t i g i o u s A c h i m o t a 
College, a secondary school 
in Accra; its alumni include 
Kwame Nkrumah, Ghana's 
first president, and the writer 
Kofi Awnoor. 

In 1959, Armah went on 
scholarship to the Groton 
S c h o o l in G r o t o n , 
M a s s a c h u s e t t s . A f t e r 
graduat ing, he • entered 
Harvard University, where 
he changed, from literature to 
Social Science Studies, 
receiving a BA degree in 
sociology, with honors. 

While in Harvard, he 
published a short story, 
entitled T h e Ball', in 
Harvard Advocate. Upon 
moving to Algeria, Armah 
worked as a translator for the 5 

magazine Revolution 
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Africaine. Falling seriously ill, he was 
hospitalized in Algiers and Boston. Ar-
mah then returned to Ghana, where he 
was employed as a scriptwriter for 
Ghana Television and later taught Eng-
lish at the Navarongo School. Between 
the years 1967 and 1968, he was editor 
of Jeune Afrique magazine in Paris. In 
1968-70 Armah studied at Columbia 
University, obtaining his M.F.A. in 
creative writing: 

In the 1970s Armah worked as a 
teacher in East Africa, at the College of 
National Education, Chamg'omge, Tan-
zania, and at the National University of 
Lesotho. He has also lived in Dakar, 
Senegal from the 1980s and taught at 
Amherst, and University of Wisconsin 
at Madison. In in the village of Popen-
guine, some 70 km from Dakar, he has 
established his own publishing house, 
Per Ankh: the African Publication Col-
lective. His first three novels, written 
during his time in East Africa, were 
published by Heinemann, a multi-
national company, with which he had a 
complex relationship from the begin-
ning. 

Armah began his career as a writer 
in the 1960s. He published poems and. 
short stories in the Ghanaian magazine 
Okyeame, and in Harper's, The Atlantic 
Monthly, and New African. 

Ayi Kwei Armah has totally written 
some 33 short stories and novels alto-
gether up until now. According to 
www.answers.com, Ayi Kwei Armah is 
well and alive now.( http:// 
www.highbeam.com/doc/1G1 -
17380972.html accessed on March 28, 
2 0 1 i j , f / r b n ' o o 3 U f ' ^ U l l o - - ) r " 

The Story of "D O 0 D D D " 
g V fI Shall not Be Born) 

In this novel, there is a 
woman, a poor woman, just only a 
pauper living on the streets. She is not 
married but becomes pregnant from 
someone she doesn't [want to] recog-
nize him. It is the baby inside her that 
becomes the major character through 
out the novel in the first person point 
of view. 

This unnamed baby, fetus in 
our case, who from- the very outset 
refuses to get born and mix up with 
his contemporaries, confronts his poor 
mother saying that he doesn't want to 
be born unless the worldly conditions 
are favorably conducive for his up-
bringing and the consequent earthly 

life he is to face ahead becomes favor-
able. He strongly argues that the cur-
rent grotesque setup of the world is 
terribly disgusting. This fetus believes 
the placenta he is wrapped with in his 
mom's womb is very much wider and 
more comfortable than the real world 
he rebuffs to come to live with others 
amongst the community. 

After declining to be born for 
about 42 years, and staying there defi-
antly in his mother's womb for such a 
long period of time, saying whatever 
he wished to say, finally this fetus be-
comes willing to be born. Even after his 
birth, he keeps on his defiance as before 
and speaks his truths with no restrain. 
But his unusual behavior ultimately 
brings his fate to an end under a kanga-
roo court and he is killed by shooting, 
As this man was odd through out the 
novel in all aspects, before the shooting, 
he begs his killers to allow him to dig 
his own grave so that they are not going 
to exploit the cheap labor of poor daily 
laborers to dig his grave with a cheap 
wage or remuneration. He was 'kind' to 
this extent, you see? 

The story of "The Beautyful 
Ones Are Not Yet Born" 

The story of this internationally 
well known novel is about one nameless 
Ghanaian railway station traffic control-
ler who represents people who struggle 
to survive on the menial wage of income 
they receive. He Works at'.the railway 
station and leads a hand to mouth eco-
nomic life. He abhors corruption though 
he leads a frugal life due to his low in-
come. He is a dedicated employee who 
avoids any corruption. He vehemently 
opposes anyone who tries to tempt him 
to take part in any corruptible acts. This 
man, called as 'The Man' in the novel, 
deplores all kinds of corruption and 
embezzlement even though he knows 
that his friends become rich overnight 
via insincere way of wealth accumula-
tion which is the major characteristic Of 
officials in the post colonial Africa, in 
this specific case Ghana. This character 
feels that he is the reason for the eco-
nomic suffering of his family, a wife, 
Oyo, and three children due to his in-
ability to involve in corruption. But on 
the other hand, he is proud of his deci-
sion not to have been involved in that 
treacherous act of corruption like his 
schoolmate, Joseph Koomson, who is 
known for his luxurious life due to his 

engagement in the embezzlement via his 
political power. But this man is dedi-
cated only to innocence and defies the 
challenges that come from his friends 
and the family including from his 
mother-in-law to get him involved in 
corruption and get rich sooner. 

The story shows the two facets of 
life in Ghana, not only of Ghana, in fact, 
but that of almost all parts of the post-
colonial Africa, for that matter, for they 
all share the same fate in both cases of 
the oppressors or the oppressed. On one 
hand, the poor, the slums, the ghettos, 
are represented by the protagonist, 'The 
Man', and on the other hand, the rich, 
the filthy rich, the corruptible, people of 
the real estates, are represented by 
Koomson, his classmate. 'The teacher' 
and 'The Man', who are seen stumbling 
with their real wage to connect the one 
end of the month with the other end of 
the coming month are representatives of 
the majority of Ghanaians while Koom-
son and the like along with their loots 
are representatives of the thieves and the 
scoundrels who suck the blood of the 
country and her people to the maximum. 

This story, which depicts the 
postcolonial Ghana in a novel, ex-
poses the public secret that Ghanaian 
elites have overtaken the white colo-
nizers ruling system along with all 
the means and mechanisms the white 
people had been exercising. Finally, a 
revolution erupts as a solution to the 
untold suffering of the people in the 
novel, as it was practically true that 
there was a revolution in Ghana to 
depose the then Nkrumah. From bad 
to worse, after the revolution takes 
place by the soldiers, the police, the 
ones who were the major catalysts for 
the Coming into being of the new 
revolution, get themselves involved 
in another corruption. A new fatalis-' 
tic system replaces the former fatalis-
tic system. The novel gets its name 
here: " The Beautyful Ones Afe Not 
Yet Born," the 'y ' letter purposely 
put for some effect the author warits 
to convey. 

Some Analysis 
These two writers are from two sepa-

rate countries. Their countries are re-
gionally different; one from West Af-
rica, the other from East Africa. Armah 
is highly educated in terms of modern 
literary aspects while Abbe didn't get 
that much chance of being 

Faculty of Education, St. Mary's University (SMU) 
34 

http://www.answers.com
http://www.highbeam.com/doc/1G1


the 
mcMtr 

B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 ) 3 

educated inthe strictest sense of modern 
literature. Armah has both a BA and an 
MA degree in his writing profession. But 
Abbe had a church education and was a 
high school graduate. But by his own 
effort to update himself through reading, 
like his contemporary, Paulos Gnogno, 
he was able to be miraculously dynamic 
individual. Armah has an exposure to 
outside literature and working, 
experience but Abbe had mainly 
Ethiopian traditional experience and 
liturgical knowledge of the Ethiopian 
Orthodox Church. 

With respect to language and 
civilization, both writers differ in many 
ways. Due to colonial pressure, Armah 
has an opportunity to speak some foreign 
languages in addition to his own native 
one while Abbe used to speak the old 
Ethiopian church language, Ge'ez, and 
Amharic with which he might have not 
got extraordinary exotic knowledge from 
internationally renowned • authors. 
Therefore, it could be unfair if one 
compares the works of these writers in 
the strictest sense of comparison. 

Nevertheless, since both writers 
have nearly the same experience with 
regard to both the colonial invaders and 
neocolonial vernacular oppressors, it is 
possible to see some similarities and 
differences as weli in their manner of 
writing their novels. 

Theme 
The theme of both novels is the same. 

For an outsider, it seems that they have 
copied one from the.other. But that is not 
the .case , though they are 
contemporaries. The similarity of their 
theme is resulted from the similarities of 
the empirical conditions in their 
respective countries during the time they 
wrote their novels. 

Ghana with a name 'Gold Coast*' had 
been a colony of the UK until her 
independence in 1957. After her 
independence, Kwame Nkrumah, who 
was not as good as his words after 
independence, was her president. But 
his presidency had not changed the life 
of the people into a better direction, 
rather, life was deteriorating from time 
to time; corruption was in rife, 
dictatorship was ongoing till that system 
was deposed by a military coup in 1966. 
It was this social wave and atrocity by 
rulers that inspired Armah to write this 
book. And as a major theme, the novel 
provides a description of the existential 
angst of the book's hero who struggles to 
remain clean when everyone else around 

him has "succumbed to 'rot'. 
(Wikipedia.com) 

Likewise, in Ethiopia, there was 
colonial influence for five years from 
1935 to 1942. The king had escaped to 
the UK for fear of his life leaving behind 
his subjects. But after five years, when 
Ethiopian patriots were nearly to secure 
victory, the king came through the Sudan 
and united his force, the military force 
he received from Britain in her colonies 
of Egypt and Sudan, with that of the 
patriots and finally defeated colonialists. 
After the king was reinstated to his 
throne, a new type of tyranny and 
corruptible system was put in place until 
it was toppled again by public uprising 
in 1974. As a matter of fact, the military 
coups of some African and other similar 
countries of despotic rulers had the same 
chance of replacing one evil system with 
another equally evil or at times even 
more malicious system of government. 
(Elias Ayalrieh, op.cit. p.57) It is this 
rotten time of the monarchy and that of 
the military which sued later that had 
inspired Abbe to write this novel to 
mean every political system is likely to 
be corrupt and intrinsically tyrant. The 
theme of this Amharic novel is hence to 
depict the struggle of the novel's hero, 
like that of Armah's 'the man', while 
trying his level best to avoid being a 
member of an ugliest social and political 
system which was rotten by corruption 
and social injustice. 

Characterization 
Armah's major character is not 

explained in any name. The protagonist, 
known as 'The Man', goes as strong as 
ever until the climax. He lives in 
poverty. He gets some 'opportunities' to 
get involved in corruption but he doesn't 
make use of-them even if his wife tempts 
him continuously to do so. He never 
regrets for his being unable to involve in 
the corruption, but he laments thinking 
that he is not able to properly support his 
five family members, including himself. 
Not only him. but there are also innocent 
and incorruptible citizens, like the 
teacher, though this guy, the teacher, 
doesn't seem to have an access to 
corruption, unless he sells chalks and 
dusters or the blackboard, which is 
totally unviable. The major character 
passes the 'exam' posed by the 
difficult life in Ghana unlike those 
many who become accomplices to the 
rotten political systems in both regimes 
of the postcolonial period. 'The man' is 

free. He speaks freely'what he feels. His 
freedom of conscience comes from his 
being free of corruption. He was tempted 
many times but they couldn't implicate 
him to their dirty system. 

Abbe's baby character, later born 
when he reaches 42, refuses to be born 
arguing that the world is not suitable to 
live in. This unnamed character, like that 
of Armah's 'The Man', speaks whatever 
he feels understanding that no one can 
get him out as long as he is inside his 
mother's womb. He opposes every social 
practice that doesn't help the majority 
gain any upheaval in life. There are no 
other significant characters in this novel. 
We remain passive guests to listen the 
grudges of this baby if we happen to read 
this book. But after his birth, and when it 
is possible for the security to arrest him; 
the court process begins and finally he is 
executed. But the relief he gets is bright. 
And it gives the reader a sort of relief 
due to his free speech about the evil 
doings of evil leaders and dirty political 
systems. 

Setting 
Time wise, the setting of Armah's 

novel covers the time from 1965 to 1966 
during which the old regime of Kwame 
Nkrumah was toppled by a military 
coup. Moreover, it covers the pre and 
postcolonial era. During that time, 
Nkrumah "was encouraged by the 
colonizers to serve them, as a go-
between to freely get any raw material 
for their industries and factories. With 
respect to place, the story of the novel 
takes place in a coastal city of Ghana 
called Sekondi Takoradi. Nevertheless, 
novels like Armah's or Abbe's do not 
seem to be ' time bound. They work 
whenever there is tyranny in any 
historical conjuncture like the fantastic 
books of George Orwell, specifically 
' The Animal Farm ' and '1984'. They are 
rather symbolic to people who suffer 
under the same yoke of suppression from 
their despotic rulers. 

In terms of time, the setting of 
Abbe's novel is the same as the setting 
of Armah's. The difference is Nkrumah 
was the 'President' of Ghana while Haile 
Silasie was the 'Emperor' of Ethiopia. 
The rest, the military stuff and the 
corruption, the despotism, the poverty 
thereof, were similar in both countries. 
Therefore, the setting covers particularly 
the two postcolonial governments of the 
country with an extension of 
applicability to same events any time in 
any future. 
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Point of View 
The point of view of a literary work 

is the perspective from which the reader 
views the action and characters. The 
three major types of point of view, in 
novels are omniscient (ali-knowing 
narrator outside the story itself), first-
person (observations of a character who 
narrates the story), and third-person-
limited (outside narration focusing on 
one character's observations). (Microsoft 
Encarta, 2009) 

In light of this, the point of view 
from which the story of "The Beautyful 
Ones Are Not yet Born" narrated is the 
third person limited while Abbe Gubegna 
in his novel uses the first person point of 
view through out this piece of creative 
writing. In terms of credibility, that of 
Armah's seems to grip the attention of 
readers, for it most often uses the third 
person, while the character in Abbe's 
novel is less credible due to the point of 
view it employs^ This is due to the fact 
that First -person narration usual ly faces 
some challenges from readers. For 
instance, it is better to trust the narration. 
"He is truthful person," than "I am 
truthful person." This is just an example 
we can mention with respect the point of 
views under discussion. 
Plot 

The plot of a novel is the narrative 
and thematic development of the story— 
that is, what happens and what these 
events mean. English novelist E. M. 
Fbrster, author of works such-as A Room 

•with a View (1908) and. Howards End 
(1910), referred to the plot as a "narrative 
of events, the emphasis falling on 
causality." By' this statement, he meant 
that plot is a series of events that depend 
on one another, not a sequence of 
unrelated episodes.(ibid) 
' A story of a novel gets its. flesh 

when and if the author is capable of 
designing a good and gripping plot that 
creates suspense in readers. A novel with 
poorly presented plot is likely to be quit 
by readers even before perusing some 
pages ahead. Therefore, an author with 
the necessary knowledge in literary 
works should give special focus to their 
plot when writing a novel or any piece of 
creative work. 

The unnamed protagonist of 
Armah's first novel, referred to as "the 
man" works at a railway station and is 
approached with a bribe; when he 
refuses, his wife becomes furious and he 
can't help feeling guilty despite his 
innocence. The novel expresses the 

frustration many citizens of the newly-
independent states in Africa felf after 
attaining political independence. Many 
African states like Ghana followed 
similar paths in which corruption and the 
greed of African elites became rampant 
here and there. Corruption in turn oozed 
down to the.rest of society and the:'rot' 
that characterized post-independent 
Ghana, Ethiopia or any other similar 
global nation for that matter, in the last 
years of Nkrumah is a dominant theme in 
the book. 

The case of our poor protagonist in 
Abbe's novel is also similar with that of 
Armah's. He is a victim of the notion that 
his country is spoilt by corruption and 
decides that it is not worth coming to 
Ethiopia as a new citizen.Mis decision 
not to be born highly worries his mother 
and they get into harsh quarrel at times. 
She provokes him io let her free but he 
refuses saying that she was to blame for 
the pregnancy which was done out of his 
free will to come and suffer. He asks her 
to fulfill all what he needs when he is 
born if she wants him to leave her free. 
Their conflict gets a pause when he 
finally becomes kind to get born at the 
age of 42. But as soon as he was born, he 
was accused of what he has been saying 
inside his mother's womb. Nevertheless, 
he continues his unrestrained expression 
of his feelings in what come r may 
manner.. Finally, the conflict gets high 
and he is kiljed by the ones whom he was 
afraid of before birth and because of 
whom he was belligerently opposing his 
mother not to be born. 
Conclusion 

:*" The Beautyful Ones Are Not Yet 
Born', hence, " 1 Shall Never Be Born!' " 

An attempt has been made here above 
to show some literary connection 
between two African novels, one from 
Ethiopia written in the official language 
of the country, Amharic, and the other 
from Ghana written in English. 

Both Ethiopia and Ghana are 
countries of Africa found in the east and 
west of the Continent respectively. Due to 
their geographical location, they have, a 
difference of three hours.with reference 
to. GMT, for Ghana is found 
perpendicular to Greenwich, some 45 
degree latitudes afar. Apart from this 
natural difference, they have also, some 
other differences such as language, 
culture, colonial experience, 
psychological makeup, economy and the 
like. 

Nonetheless, despite all these and other 
differences, both countries have some 
things in common. They both had been 
victims of colonial invasion; Ghana by 
UK, Ethiopia by Italy, though for a short 
period of time and in fierce struggle for 
independence. In differing circumstances, 
both had been occupied for a certain 
period of time. The people of both 
countries have been suffering under 
untold suppression by their own children 
who took over political power from their 
masters of the colonial invaders and these 
stooges of African despots have been 
impoverishing the majority of the people 
while they themselves have been 
climbing up to the tower of wealth and 
power. Both countries,.have had writers 
of social realism and political activism 
who have been .struggling for. the 
economic and political freedom of the 
people. 

It is to show these similarities and 
differences in literature that the title to 
this, paper was selected. In light of this, 
an effort has been made in this paper to 
see how these two writers of various 
culture and language have exhibited 
nearly ~ the same social issue Of 
corruptible and spoilt gubernatorial 
system of their respective nations. The 
similarity of the novels begins at 'the 
gate', just when we see their titles: And 
we can blend them to give us one 
'original' idea of - ' " The Beautyful Ones 
Are Not Yet Born", hence, " I Shall 
Never Be Born!' " 
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The right to a quality education is, I believe, the perfect path to 
bridge the gap between different cultures and to reconcile various 
civilizations. Without such a right, the values of liberty, justice and 
equality will have no meaning. Ignorance is by far the biggest dan-
ger and threat to humankind. 

Mozah bint Nasser A1 Missned 
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r ^ W - T o * iiK-H* YaxljnUib hCAtf-rt V / I I . V n ^ C >a>:: h ^ A Va>-:: nu-A-fc ^ i h A 
D M:'} n/hC.P-7- n<P(fP. WA-f l H A f ^ Al) 'IY, Wfl)- AP-7'7' Y^Cd >()? '/ah-
hCMtl A,P,(f'/ MiCA-FA <T°A<P'7" Art)- A'l ^ C ?iP7,£ 7(i)-:: PII.U rYi'W W" U<A-U9° Vao^nfr 
fl).e, </" < A. A" 7, : A, A" 7. P <7p a) A i > " / " m . C n -I A PP- a)- :: n II. U cn> u> £ + 

( A r A h , : A?" A (\9"'t 9 n < \ & - F A A : : ( P A W A'Vl l .Ml^C '/'A'7' Plf '/ P ' M ' C T 
n"7.Afl)- PhCft-FA I'M- <\£?Tab'l A..PP- <>l-^Ah'7- ^ ^ Vfl):: ^ P - 7 -

(ro<\\L'Y va>:: nil.U'7V ^ n - 7 - ^ AJP, A.0C;/'> A/MA- -Mfl*^^ If7 
fl?«<7H.>i'flWvCt7 nAfl)- ^ i h A ,e,TAA-:: ' /7-Z- h'l-"7 O f F rt.fliHA f « A 
rPAfl)- YaWKi'a> tiWl* • a)Z A.7X /h7/n- n.^Ah-7- < f ^Ah-7 - f V / v / o 7 - 7 - Y9"c;riab 77C 
?r7ll.>» n J b C l « ^ A : : , e , u r ^ri/^-y^) M MW 7«)*> A.A /pure difference/ 
nhcft-f-ft n?»,7ii.>vflrh,f; am-i.- ,p / i ' aa : : nv i iu »; A- v/cv'-r a j - a t h^-A'7- 7 7 C ^ .pa 
ft'l ^ m t t i t i -H- ' / "7A^A:: ?tH.U f7> /Subl ime/ 77C AV < W > 77C 
/J r + st'C'r / ^ A ' ) " AA«/r/-'> 7?C ^ ' l ^ ^ f l ?W,PA'>:: ^^V- ' / ' ' / hWt\',:: AM.U 7a> 
( d i a l e c t i c a l t r i c k ) r i A ^ H ^ C l i Y i n ^ U C f i ^ A f 
h?i'7H.>i'flrh,C P"7.AP'/ A./»An A'>A hM^i 77 C ai<!> m- A n n A 
h H i - hfc^liA-flrfb'C ^ C flA'>e; A.e, h i ^ i ' l C ' i 7am: if 7(»•: •• Afl)-Pfl)- ^ . - h 
"WH.M aij?,r 7fl>:: : {'I A A :: P £ £ n / ^ f r 
fl>£ h ^ . AK-: f ^ A ' r ^ ' J ^ .A- 'VAAn = ?>V Ti A . W f i ^ n C U 
n /hCj? , A f , 'P7 JA >:: A'7M.A HrK,C-CA•»• A A.A.PP- A(l)-Pfl)- ^ Vfl)-: 
n ^ ^ f ' W A/,-A- n /hC^ .A) ' ) hprifc.?" h ' b ^ Q ^ l V ^/^mx: 
fr^iar-hT A : : ?vfl>-7 ^ 7 ( C o n c r e t e n A l - K c n h ^ V-7-
71CA)- n/hCje. ^o-A- universality) ATIC -7'A<> -7-AAC ' I ' r i W p . 77C 
,e,<!>aon)t\:: J % W- V r h C f , M T f l ) : : PU'iYW- ^ I f ' i A : : j?»U 
h7AAn n f lV '7 - . ^ c 7A>-:: J^jv.-/- a ) , e , r A^^-7- AP-7-7- n n ^ A - ^ i h A 
j e ^ n ^ A : : O M - S . a > f l T 77C A/'1^1C .e^/IV^A:: A'/.P. A7.p; 
77C I d f P ' i AA^.^l^lA' n^o /AAT 77C H7Q h l f 7 
A A ^ ' P ^ ^ A : : # A.P,if'> r - M A m a r r - h f d e J V r h # 
PH.U 71C drVF-F 77C W T ^ i ^ l f 7 - 7t» :: ,e,7nQA:: • " ^ H A ' f l ' i C 7°;/:A" 
"7ChA fl)P. A'/P; - f l f ^ ^ P-/'7 A nun- 77C 7/T:: n«7//'TAfl> <n A,A Y'hMO 

a) A .P. 9 A :: £ u r W ^ ' / W {\hall?K Xwfv^ h / ^ C ^VflHA:: "7/7; 
V h f r ^ T r ' l ' ->?,t\ 7a>:: a>AT PAa)- <P(;ab 7 /C 7°;/;A" PIlU -/'A.P; 
V 7 C ' / ' P ^ ^ I ^ I A ^ . e , A P l ^ V f l ) - 77C A.7AT Y9n(,riab -MC 9""/?;", 7(i)? A?n'> n*7A^ 
nhCA'KAr ma> frvrr 7a>:: 7 /C h'A'A7fl)- 77C A.^AAA r -7- i f 7 
hCA-l-A n?°£"C A.e, .PA- VOC 71C Va>:: l 7 /C hab'r'h'rh PA,Aa> ^ 
v v c - r - > n ^ / n ^ i A ^ h •/ -/.- 2001 nn7A A,e,^A I ^X^A-- Tr'h AAUJ7 A ^ A r -

n ^ A ^ / n v /A'/P. Obhl: h C Z W I & n n/.lt(P- hil.u Va>:: PO^V./-
YhVfiU-Z P ^ ' 7 A A ;/-7/ P7n^fi) ' / <td§7/<"7" H ^ ^ f l ) ^ " '//<• *7An^l -)>Cd 
Y'l'tai- tV'W 7'1C ACA- CD^. P a J m - n - l - VOC:: ^ 7 W f t K ' n : 

niA.e , P/711-n /JV 26 l ^ ^ . ' A 
n ^ h n - n >la* i 
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fft-nrtn £> f l (Parliamentary Proce-

dure) ; .: 

i ^ 
PA-AAA h « " c : c A.'I A A f3')'-

A'>£'> <}Aa7 oiy/W" WlP'-T- h7A 
A ati £* t A CD- y. y, p T- CD-
r ^ . p ' i v . ^ n ' / ' 
"7A'7- VCD-"- PA-HAM fl^A?" 
h + t t h M f / r ' l - ? T i P^-A- £'H) 
AACD-" JE.U £ > A M 
t c a ^ ' J ^ T / ^ v / j 'C a i ; i - £>A 
(Parliamentary Procedure) -MIA-
,P, m A : : 9nYi')?-U9n £'>A-

7.H P<J.A'I*CD- h?i'J7A.7/ 
T C A A 7 N ^ M - '/CD-:: TN>U>£U 
P?i'>7A.7f ,TCA"7 ,P,(K> hiI..P 
CD ^ U • A, A" 'I'- rh 7 '/• 

7.11, p ^ A'flAn^T-S" « 
£IGN PA,A;PCD- A-nAo^ -R-?" AAH7CD'> 
7.n niu;- £>A VCD-
^ e n ? A -fl A 0 -r- ''7 A -7- 7n 

"A'>-<?A^A7>h nPcD^-l: M ^ p ' p n . 
p ^ . h ' i ^ A-nAn^'-r- ^-n»r,;cD-'> m 
# " 7 . P CIV'IWX? £>FL M ' F ' ( P ' : : 

N ^ I F V - R PM.U ^.P. ' /F^- A-NAN^'-R-
7.£-7- A # " 7 . vwi-wy.y 
£ > A J?»LF9A : : PARFLAH 
P £ > n A . n A r n-i-p/ j / j^/ . 
F L M H , * A - A A A ^ T ' ) AAM?CD-'> 
PA^ 'T - A-FLAN CD,P/>R CD.E/>R 
£C£"7< CDJ?/>?" H ^ ' L - P"7."V,-A '7-
P/h-Jr* A-FLA-fl (fS" FLAM^A.P, 
P ^ C A ^ £'>-A AJP, HAO/^c-R-
ATWK^A£*C£-k CD.P/J?" Ah"7'LcD-
h t i ' ^ C KY&W*! 0 1 ! -I-.P.O P7\P,'/77 
(socroty VCD-:: 7.H P^7'7flC' 
p £ C ? H \ coy,'}?" P h ^ t 
P 0O-MX.6F £>A .PACD-> AflAH 

p T C A m £*>-A h ^ 7 ' n i n - r nA7C 
PA-nAHcD-'J P^n YPMy £ '>A7?" 
m»<l> AAA-7-" P A 7 £ > 

P A A A A p av-iwxy ?/'/•(] 
m + C f r ' b AAA7; AAlfV- AA^.AJ. 
A. lO A^'A'A'A IfV A ""'Ac; Wl- / -

, P / / n A " A ' W c D - r 
f f i w i - ^ w £'>•() CD-AT AA<LA7. IFS° 

Q7'/-'7* 7.11 FL-A- AAA-/- £ 'HK/ 

A^/AAA ' ; " IRV A^J'AC ^-N-7- ^ATCD-

R/OIRV-> P N S L P T ? H ' W X 

^IAFL'7':: ,P,L)'> A ^ y ^ l MWiay, 
7.11 2/3 '̂CD- P^RD 
r/n 7"/ -7- •/ A n -7- r 7 A ft-
,P/i'Cn,'J"A:: P^.A7CD-
hA' / ' 7" / n h ^ A ? " IfV 
flrri'T'AAcD- A^ACDTR I/"/ A"7'<YA'A 
w . f ' A f " 9nii')yvr 
P A c D - r ^ VCD:: P A fl A A 

fl h°7.Ph'7-;J-Tci)-
o^hhA P^.h-I A-'/- je/n-fl.-J-A:: 

• A-flAflCD- f-7-s 
,,PUA 7.11 

• ;»Arf5j.,P> A-flAfl^T- CD,P,r 
?i'/flr7'J 7- A- i • 

• PA-flAflCD- A.«^ <7D>flC;9 
f ^HC 1 

• PAH An CD- H n A 7- ^-n-7-<7 
I 

• PA-fl An CD- 9°M'\R 7-nh, CDJ&>?° 

• PA-nAncD- pffl-AV, 7A-n 
AA-flAncD- . ^ ' C - f l I 

• flcD-,P,jP>'7<9 flhChC CD'7"7-
^ h n c P^nr -CD- cfoao^yfD^ i 

• AA£?nd h ADITS' CD-Av.^'r-'/ 
cmpcwr \ 

• PA-flAflCD-'} A. t ^"^flCS" 
rt^f^T P^..PA'/'A P f r r d 
AA^lTi 

• ci)-AV,^'7v> A^A-I AAV-
Pal/.^A^.A7CD'> -n'1-7-
CDM7' S'T'CD-:: 

AA-flAO AJ& -AH- 711 P^VA- ^A-7* 

A-AAfl P n . c r * ^ P«7..PA'/'^AC* VCD-:: 
PAAAACD- A.«f»-^>AC AAAACD-'J 
^h^ . - J -A i l /^V 

Mih-n^A i n n . o r 
P •/' 9 p ^ ^ "T- > '> £ V" h 'I' A 
n^- 'hH^i - 'h J?» CD A 9 A : : A-flAflcD-
hcr7JrA^.A7cD- flAj?> V ^ J P . ^ I i r 

A.'/ '-^o'Jfl^ fl-7'hhA 
A^dcd<1)-7' A-flAn £'>-fl new: -m^-H' p a a a a h c h o s -

CD-,P,JP,'7-'> 
J&70^PA:: PA.f 
PA-flMv^-r-'/ hAA'7' ^A;7- "7Arnn;/' 

m>-n-7- tfnfflflK A'flAflCD- ^A°7CD-'> 
irom'wb C\.in flcD'^fi4-

A,P, ?iAhA £ZA flA^°-
h y, CN I / y P-. o- V, + CD-

' CDH'F'. 

?iP'/-nA je.cn^-A 
n '/> A -i- v tro £ -fl h A A" 7 CD-
P^.S^^CD-:: A?"AA, 'W>£ A/l'-
^/n'HK- 7A-n hlfV ..." 

A.<»7C PAAAACD-'J £TFL ^AhflZ 
CDje,'>r hChC h"7£Z7fl7-

CC>A (D-FFL. PI/1/ CDJE/̂ R 

PA, ACD- V 7 C fl^97C 
PA-flAncD-> 7.11 P^ . ^nh ' ^ hi/"/ A. 'K 

9atj'}y'W) n ^ ^ 7AP m a -
Î̂ N1 h l ^ Y a n ^ A.̂ HCD-

.e>*AA:: 
AA AAn CD-AT ?I.PA 

A-A AO C D - J S ' J ^ J P ^ ^ A.&C7--7-
p^.^'-a- u-A-7- irynyr? ^ A -
A C D - A.7*-^'/fl<- fl'/VFLCD- A 
A.P, -V6- An A ^ h ^ - h C 
h^.A7 A.lf> U-A'hVaJ' £ 7 7 ° A.</'-

hA '/'CPfl'7' CD-AV, 

hAflA'/: 2/3yrab hr'rl A.Pcn-
CD J £ 7 7 ° AA-AAACD- a^\f\y.6y 
£>f l A7£V77CD- croivt-)- P-PAP-
T4--7' A-AAfl'^ aoTSr-) : 
?i'>'t5.P»'7-A A.7££ '/CD" flll.U 7.IL 
^ h " 7 A AAAACD-'> 
y,tn>6*A! y,\)Y'iT A..P£C7 
CD7 > £76" A,ACD-7 7 ^CD-7° fl^S^C 
PA.A-T-7 7.11 PAfl'7-?"" 
flA,A MP1C9" AcD-;p,JP,'f.- CD^-7-
flC^A- A,P, cdA^. ( D i m ) ' } 
^AP-)- AjP,7ncD-r:: AAAA^^ 
A A A T : A.LfV- A A n ' r - A - -AAU A.7'-
^n'/AC flPA?:'/-",^ A ^ C 

je.A^lA--: 
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- nA7ft PA-AAA ^ A A 9 ° '/FL)'- NFI-IIAKI> ^ ' H I Y Y , ; D H ^ ^ N - N^.')- HMI^ I ; O-FIT 

7 1 1 c v-i- ft l 7 N T ah CD-A V, ?/Hi A - I -M+A OA-M'C 7 AN-7 0 ^ . 7 ^ I •i\^cPeni A A ? " 

P/ACIM-TCD- A7»XC H7JJ.C 7-^P'R A-I-CDAVCD- A0/-'/- A.«/>-"O7N<- AAAAACD- A.E; <N>SP£. 

P"7.<7°ll7fl-N-7- " ' ' / f t VFL)-:: ^A-7-AA, eAAAAfl)- 7.11, A J ^ L L ? " PAAA-/:7 £ ,7A ; P<PA" F CD-AV, 7A-0 /7A5V9 

AII.J;- I ^ N C O / ^ M © J ? / ^ ^ F T T F F I - AAA-'/•:: P A - A A A « FA A.I/7 . E ^ ^ I A - 7A-A 

fl/^ftfl h^tf'i'l- J?,.CIA" W - H ? " |flA'l;7 AA'^.fAAT ' I HA,A fl^'A CD £ 7 ? " F^Wr?- . A.'/'C-A 
7.11, A7£A-V,;WD- h h ' J f t 7.11. Aa7.cn<- A-flAA^'* • / j e / ' / A A - fl/J'A A"7V7CA'7- fl)4"7' 

OA.e, A . ^ T £».E/>R A.^N.E.-N V W R V - AA^XPC/J-T-CD- A > V - 7A0-7 EA-AAACD- JW^, N ^ A 

je/7'AA" PA-flAA JWii- ( W ' P V ) A-AAA^* h l W A V ^ ^o«HlA AAA-/'-
hA 'l'-^7A<-</ hA,A"'•)'• P A-fl A A CD- f,cnfl'7'0-T<PA" Pa>AV, VA-fl 

A A//I "7 h ^ ' f c AAA')- £ o '> A . f y . C 7 - r 7 7 r ? (V '-/' VA-fl ftpV A W - Aft?n6 h^-T^f l -
' h i ' t r , N ^ U i t - ) - 9 * h A r p r ^ . w n^-7- VAO-7 A<*fsoc cD,e,7?n eoAcn 

e , A - M . A " w-ty A "7 FT//? e^/.AVH^ cv/r.-i-
^A-7AA> «7!| /"7- h"7 7<1(D- <p<; haojp,A'> cDft«P9cp- V 7 C T 9 .<>A•/• f CD-AV, V A - f l 

<PS« ^ v h ' i A -7 - EV -N^ - " V-.^.E, A 7 i 7 f l - r ; AAA-7- M A <W E^'-R- -MIACD- .E,m<4-A-:: 
A-flAA hA *A-7-AACD-7 ^ A ' l A , V7C** P"7>CA-7- VAP'7' AcD-AV, 

070-0 fl"7A"7-7- ^Vft^*? AAAT C D - - VA-A A<7'/-N.ci)- - W ^ V ) - "7TV-/-
A-OAACD- P -7 - : N ? " 7 -/'7F/ A ' V 7 - M M W A A A T A ) - " H L L . f r A ' ) . A ' F "7A"A.e 
? - ' A A H . F K - W F C F L > ATF'WFL)- ' } '/'.E.?" V A P ' 7 ' ^ T C H A H A - J ; 

PA-NAFLFFL- ANA-7" A R - l i m e ; AM^AAA)- A-n A o n , y i A NA'>.E; A ® - - R / V . ; ' s T nA.'i'-r/n'>n<- A ^ / W r / - y,<rc<i?rm h+mr fm-AV, v a a 
NH'RHR VE-7- / ^/-V ' y,+(\AAI A » IA ACD-AV. .E,^CNA-:= -IV-

n > l < AAA4A7 . .(JA^AA-7-'> , PACMA- : hCJlC hlfV T> AA7-^P PFFL-AV, VA-fl 
mZ -fViAnVflKJ <pc (P(i V/JV" CWC'S] n m 

' . ' . ' A.(I)A7<X>- V R - R - A A Y , ' M Y , A/H 'F 'AA P ^ . A M F F L - POHAV, 7A-FT: -

N I L , N > C^/.J/A-, ^NANCI)- A ^ M A T A - K i W i - M K Cdt\ (KI)-,e.,ev7-f.' HCJIG A.e,. 

' WANT • P/>N- (7Dufz;i' A ' ^ A OJ-AV, A.e.ATn-7-
P W T F V A A R FL)U-K H^.-LFL)- A) E A A H . F £ PA>-AV. VAA-F 

J , ^ ."- n yax>AA'PA- -l-A-nAn.a> AflVfAA fa)-A'/> 7AA'-/> -1-flAfl)* m ^ - A -
<r°Vrl' Y^.n -lab AAA-/- AVA-l-fab -Hvf-A PVH.U Pffl-AV, 7 A A'7' Tf,'ci)-'/ 
- i j t c V O J - : : n A - n A n o ) - w i i . w A A O ) - - 7.11 ( ? > . e , ( e , - 7 - m c c i f i ( W W ) 

.e.7rfl fl)-AT hA'|-7A}\ nA-l-'/'C ^ T f l h ? A A h . f ^ m y / ' / A f / - 7 ' A - ? " : : 
hAAA-f.- h'7m/'A HA.e. h-/ '/ '/• r A 7 f- ^ ^ ^ 0 - ^ 7 f^.A^l-Tfl)- fa)-A'/, 7AA-7"-
7-nA, A7^-I^7.A M'AlCS" A-nAAfl)- A>k A77'n^n.V^-Tffl- A-flA0a>7 A^7Af7/- PhChC 

7-AA,n> J|A'/ -7.A a . ^ t T T S " Aa>y,y,-l: 7.11,7 A 7 • A A -f fj, JR 
A-NAAFLJ- f l ' I A T ' T " </>MC _ W - 7 V N . ^ / ' C - H A ^ 7 N - H = A-HA0CI)-

'/'V 'J'cnC'co- AA'/n<-7- AnA-7- AA-/-.PMA-7" A - O A A A7^.fl-/-7 fl)M-/-. f ^ / i - c n -
[/-A- ,e,7A7A:: 7-nA,c»-7 AAA7^,7^ AVH.tW AV1I.U7 P^AAA-

n h ^ A d . ^ (Fraction) ? " A A , : - H A M (L') ,A <*77?ci)-r A A A 7-W'r- f,cr)AV-f,- A-AAAFL)-

(1/3! %) CDI17-. h^/A'/v/oT y,A'7' 0 A . ' l ' - ^ 7 n < - t\:\- h£'}Pt -f-7cnATA- cu^fcD- C^A (>iK7«) 
A # 7 . A 7 W f 7 A'UTC °7A</>^m- A.fA..P.7I ^ A A = : A7£- AAA ,P^°AAA : : 

A?" A A, hw i' PUA Afl)-,e,.e,'7- C6 A AA?:7-P. fl)-A*i,f- PCD-AV, 7A-A A£7>"d <J'CP 
Ai'7'AA AAA-7 v n h h A VrAcu- A-flAA AA.e,|i h-I- e . 7 c i (1 A.<l>-^7n<• hl)£<f' ci>AV, j ^ l f f A " ci)f,7?" A-A-7-
Ay, A.7 V- AAA-7- AA-J-7'V- h ' lU'Vrj- AO,-/; h'JV.n H7.A a-/: fa)-A'/, VAA')* OA-OAAaJ 

7-AA.CD- 7'"7.A;/;A" 0"7A'7- OA-I ^ C Afl?7A-7- A.E/T A^"" ^ r d «/'Cflfl> 
A0AAU)-7 P7'A'A Vci)-" ,( '«^ncD-7r VA-fl ^-A- 'IM'(V-(t° ?£9"d -OA^i f7'Vfl)- VA-fl ©-AV, 

7-A A, CD- R/O«7.A-7- F A(l;/' c 9"h'}y-k9" M A A " CD-AV, 0AF7-S7^ AAA 
A-OMf^T AAA-7- AA-nAAco- A.e, VAA-7 A.-/- H/ 'F'OAfl)- A-),A y -l /./A^V/-'!' 
oRR7,e,7"/-o-7" ci)'7*-7- OA-OA^i .^'/V) t\oi-y,y;'i- yt\&. V A A en,-/.- A-nii-^7 .e,7»iA-> p^/.acd- ^ c u 
A.fl)A7 e"7.7A(»- CD-AV, (1T</:-}'•A7Xi. PA'/^-A.ci)- A.E,.E.A?":: I 'md 'S V"W"/(D-9" AH.if A.e, Vfl>:= 
•l-dd'l' d l l ^ ' r - 7 e«7,eAAA7 fCD-AV, VA-fl- Pfl>A'/, VA-fl a7A7- CDAV,7 A 7 ^ V f l 
CD-AV, A7^je,-/-AA^ Vfl) - AA7£* C^A A.e, CD-f,,e,-7- -i AV^ -flA^i A'),A CD-AV, 
AK 7 ^ - - fl A 7 A OA A A.e, A7^.ATA-7- W . I 1 7A-fl Vfl)-" .e.ifS'A:: J?,(/-7 A7«. A 7 ^ CD-AV, 
\ ' e » l i ? 1 6 y C6A Vfl)-:: C.̂ A fflJ-AV, 7A-fl 0^ /7^0) -?° A-flAA 6 1 ^ + 9 " if ' / flf-AA-l-
A A.e, hlfV -/-h'/A- A?:7^cd-7 h-/-AAA.^-T n . f7A OA 7 ft ACD- cDje,7'/" A'/'-hA hA^. 
AH^^-7 - ,e,cdAS"A : : A A A A ^ ' 7 - 7 AA0-7-:: JP.U77 . W 1 iA7'V n) .A f/-V,^CD- - l - ^ W W - I ^ C - J -
A CD ¥ 'I: A a i , A A .e 7 7 .OA-I ^ G ; AA-AAACD- fl)-.e,,e,'7- A.-l-C-A CD-AV,CD- A7.e.7S' h'iK^y- AAAA7-
VWiJlty C.dA AA7-7- e-/-CJ)V A.IF7 hfr^M^- hfl.U?" m>mS':l' AU-/-I- e^-flH'CD-
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AAAACD- AJP.A77 ht/7 CDA7,CD- Av-l-)-
n-i MM- m a 7 - A A . + ^ H K -

fl) y CD- 7- A o*L XJ A A £ 7 L fl)-
,PAfl)-,*A-:: A.'J'-tfi>7A<-?" A77<> 
Uao^n) ' A/-AA, £7>CAA:: 
AAA A 7.?° 2/3 7 fl)- A7£7S' 
A7-<l;)\P, h£7<<.cD- 7. It l iA n^A-l.-
A 'HAH A,P. A 7 £ 7 v y.pyt\-' 
£AAAH.£?" -IKP A'/7-n^n. its" 
hA7-7*VV .7. II, P ° 7 . A T h(P7 
A<7//'TACD- A flA'l AAK74 V/nAh f jRH 
JP,'/'CAA- P</'£^fl)-7 fl)-A7, P°7J'"AC 
n-f: !|A7*V 7 7 
CD-A 7, PKS' JP.lfSA" AA,A flh-A A7£ 
(D-AV. CD-A" A£<r A7£7S" A7-P.„*JP, 
hAAA7.* T£<fc A.'/'C-fl Afl)-Acn £7A-
hA7cn*A AA7-+C 7-4P ACD7'AACD-
AAA7* A-flAn h ^ v n - aj,7- n.r>A 

AA.«F'-^'>FL<- FL).P,?N 

AAhJ ' t f hn-fcfl)- °7''/Y.fl AAn-7;fl)-:: 
hii.u n-j.A 7 - w A7£/s - JP,^£A : : 

</'£?" A £ C 7 PIAAJ.CD- FL)-A7, A£7? 
h m S ' h<7.7"PAFL)- A-flAfl AJ,7-
7V.1°7.77' P"7,P7'->; htP7 A.</'-^7A<-
AA-T >J,JP, A-flAn £CN^-S" ?i7£7£." 
.PACDAS'A" 

"AA^-J-fl" (order! - A A ^ C ? AH-CD-7 
7.11 <<7AAA.£/Ah7,£Y/"7 /"£:<*)•!> 
A<7.A-7- M l ' 
AhChC 7.H, PA-AAACD-7 £7-nS' / " 7 
/"C77* P"7 P'J.AA A P/JT?" 
'TC'cD-r AAA «P7° "AA£7-A" A"7A7-
A£7A-S" A / " 7 /»C°i'U 7 \ ^ - 7 . 
Plf7fl)-7 7/C A7-LI.CD7£ 

Ah)- JP/-T-AA" A 7 £ 7 V 7 ^ 
hhCIK- /^C77- A.aK'l = hAAAAfl)-
wt-Mty £7-fl fl)-AT P7"£777- /h 
A."1A-: #7.7h "/11C A.££7 
A,Afl)- PA-flAA An A "AA£7rA" A"?A7-

AA.'/'- '̂/n<- "Vr/nAh-/-
,P,-'MA : : "AA£7-fl" -flA" P^/.+C-A T_P<k 
hCh<- h ' J f l iATA" A7-qAr <f'£°7.,P 
JP-AfllTW: " 1 A > 7-fl-f- A ^ h ^ - h C 77 
"AA£7-A" -flA" ^fllP<7' hy,L<t> 

AA£7-A P4VA0)- T£<fr 
7-hhA AA^m-J ^ 7 Ad 
AAA-'/-:: AA£7-fl P'/'ZAfl)-
-'/hhA? hlfV Au-hk7 'T\P«fc 
A'l'<^A.fl)-7 ^ ^ o A ; ' ) 7 7A. '/fl)-:: 

P h C h C I ^ W 
PA-AAAfl)- A . + - ^ o 7 A C 

Afl)-je,je,-'/- ^ i f V - 7 AAhAAfl)^ 
hChC A67° A.P>oC hyM-M"--

A^AhAC hlM^/ 
£AA7 ?" flhChC fl)'>-'/- Vfl)-" £AflAlU J 

Pfl)-.P,je,''/^ PhChC 
+Cf - P^'/ChT hllJJ '/" A AG" P^-A 
A,(f 7 .e/r-AA:: PA-AAAfl)-
AAA-7-r A.If'/- / "7 /"C^)'} A^hL) 

AAAAT-fl)- A.^-m»7A<-7 
A.£7H-7- j?.7AA" 

flA7£ Afl)-j?,.P,7- fl«/VA C<JA AJP, 
hChf.'ri' fl)-jP.jP,'/- h"7.£A7^;f'fl)-
T <f> 7° -T- h h A P h A- 7-
jP/f/ ' f l^A:: 

P 'I' L n fl)- 7 A 7 -<5 P f lAm 

2^' Plf 7 7A-fl fA'l'fl)-7 
PA-flA'l -/ h-f-PT- A7£ 7 A A 

3 ? hW-'/'t-Va)*} 7A-A A ^ n l ' h AH-
. ( V O ^ Y - A -

hCh<-7 fl/^7 l\</°9°6:\' 
£77° cohflC ^AA'I'fl)- /h7'T- AA-:f 
h7 ll. UJ»" ^ h h A V ^ P 3 ']': 
# 7 h /A-7- *i;f:fl)':: 

1. <77?fl)-r hA-AAflfl)- A/^-
^7NC f>tI'1C 
PAfl7-r--: 

2. a77 f; 'fl)-7r 7 777<-7 AA . t -
^7f l< - AAA 7- A7XS. 
A7AAP'-r- (/"If"} P A A 7- : : 
AAJ.A7.77J P7£ £0A hA l f7 
AA l 4 f ; PA .+ -^7A<-7?" I f 7 
PA.A -'T- P 7- A A, A ^ ^ C 
AAA;/-7 A?" v o T ^ - i ' P/hAhA 
V C D -

3. PA-AAAcu- AAA7- A 7 £"7 7A-A 
-I- M' CI)- FO a)' A . 7 <• JP. -T" A A- : : 
hlfl)-7°fl)- 7 7 7 A -A 7 
A7X5. 7AA-A7 ^>lf7 PAA7 -^ " 

4. hhCh<- CAA fl)-^ ^ / C 
h?. t.<l> 

5. AAA7' 7 A-A IIA 
P ^ r t l P ' > 9 P 7 A 7An ;f 'fl)-7 
P<td7A5V o^-n-'/- AA7'CI)-:: 

6. -AH- ISP6P-1- l i A - AA7£ CDA 
A 7 £ HA7£ 7.H, AA£, 

Aje.TCfl ')?":: -AH-
•I'^p^p-r- hA,A- 77 A/N^7A<-
AAh^'KP. £^77 n A.97C 
JP/TAA" 

7. A7£ PCU-A7, 7A-A +CP h-iyiL 
A'XA P°7'AA<J 7A A A.'/'C-fl .P,U 

P"7AA'£ 7 A -A •/• </' N JP, 7-
A7^Aci)-<, ' A7£A.ACI> AA.'/>-^°7A<-
A°7H'L7- 7 A n- 7 ^ ?! ̂  ^ £ 

a°ri;l' AAA''/ :: 
8. „PA'I£7J. PCD-A'/, 7A-A W A 

AAA A7-7'7fl)- CAA AjP, A,A 
PCD-A7, 7A-I1 A . ? + C -A 
jP.'-r-AA:: 

9. AAAAAFL)- AJP, yhl'S'M AAA 
hCh<- Afl^7;A f»" a)£ 
AA«1T J?, H, £ -fl A -

7A-A A„PTC-N JP.-TAA" 
10. AA£7-fl P°7.A(U- T£<t hChC 

A.h7,£7" A. 7*7 JP/TAA" 

A7H,7 A.AT A A £ 7 A 
P°7.AFL)- T.P'T' A.7'7 P "7 ' } ' A 
7A)-:: A A A £ 7 A 
P"7.7'7 T£'FE DA- H F C I 
7 A ^ A°\F'T AAA''/--

11 . A . ' / ' - ^ 7 n < - A 0 7 7 ^ C D ? " CU'H' 
PTFD<?7C CD-FL-J: P'|VNN+ 7CD-:: 

A-AAA CD- H ' / ^ W . A7A-F- A.+-^7FL<-
H-HA-flAfl.^'T- AH- 7£,7-'/- TY-L^'L-
A.£CA-'/- JP/R-AA-:: 'PF," T W T F •/"'IP-'LI 
<i"f"fl)-:: . 
£7'A :- AA AAAf l )- 7^.7- AJ?, £7 H-^-A S 

PA-AAAfl)- /H7 A7^.'AA'A 1 
T£'FE:- A+^N 7 A A AJP, ^-FL^^^ 

TTONIP^ 
A A -h £ P ' ' / • - A «/' <£ A T£«FR AJP, 

7A A °7HA 
A+^A 7A-A AjP, 

7AA'F HFL'/J P°7.TCNA''/-
H I H Y - A A A A A c u - /h7 CI)JP,7" 

CAA AJP, P ACT"-'/-
AA /-PP7- ^NJ",^ 

7 ^ 0 ) - 7 ° : - A A A A A f l ) - ĴP, P°7.7A-
^ FR 7' fl)- 7'/" 7 £, 7 •'/• 7 A A -T-
A^O^CI)?" P°7.7A 

H A A A A FL)- A£. P / £ ^ 7 -
fl)- A 7, -T- 7 A,A"'T-7 77C-T-
n "7. ffD rt h -'/• P f7. A 7 II <-

AA7£P'r--r- CDH'H. A.'/'Cn-

All.U 7.M, A-AAACD-7 P ^ . ^ ^ C D -
ACD- P - H ;CD- hP7-5?fl)- ^ <>£'/" 
A7^AA7- 7'777/A /H-PA-7 
M - A ' P /.£7.7 A7 h h A H A ^ 7-AA.CD-
P 7 C R A V P^-H7- <7D£YH J?,IFS"A:: 

AAII.U P A A A A A ^ ^ C 7 £ 7 A S ' 
AT'FLL- A A ^ ^ - C AJP, 

AO<T>CM<R -R-7C A7£°7 .£ A h 7 A 7 V £ F -
hll.£ AJ,7- A7V.A7.CD- DA)*!"!' ^ A 7 
A A - P h h A " CRD-J"/)- CDA^ 7fl)-:: A AAACD-
A A U A T FL)7S A47?.^' PA7.hS'FL)7 
J L L A ? " AUA'SFL )-7 P A - A A A A H 7 £ 
hOtP'l:f°'li'- H'H A-FLAFL. 

7-7/-A7-7 (17A<-
PA DA'S AAAA7 
C T ^ 7 - JP.7nA" 

O h C h C 

AA7£" CAA AJP. h C h C S ' 7 7 7 C 
A ^ D £ Z 7 AJP. A£A ^ ' J T ^ T P^.-F-Afl)-
A A £ 7 A A<7.7A T£<FE -A?1 A.P,LF7 
AA,A«'R- '/ "JRW-T-R T - R C 7A)--
A R A A , hChC AAA7.£^7A7- 7-T',J?, 

fl)^,?° ^ A ^ ^ ^ A^oAcn-K 
•HFLN.A'T?' ^ A ^ : * ! A^CNP7 '? ° (T7 
A ^ A M 7 - A 7 £ PA-AAA AAA (1777C 
<7D}LHA A.,/,-^D7A<-7 AAJ.T'^ ^OS'7C 
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w&her 

b Z ^ S f ^ A ^ A ) - flhChC 

<7Aft- A f W ^ W fl^A^S 
P f fl)A'l, A £ 
KiKftfi'&i Mvmz 
A.7A- T f * ? 0 ? <7»AA 
A W i m * fl^.A 
7fl)-:: ( M A j & r VAfl/> 
n,-f: n-7-hhA hM&xerfr* in^ifv-r iHAA-f-

7AO, P ^ . A 
T y f c n T PA-flAO hOA (\tr°u£\ 
LPS 

tf^A^lfl)- T > h ^ C fl.lO 
AA£'Ml P^.AA)-

T > M - f l ^ ^ W If'/ 
bK^lS .fcAnVPA" 

flhChC fl)H- h^A VA-fl 
fl<# h x o 

hbco td-J&J&'I- n^i^n-V-
VA-A A£ t-GGisnt, VA-A 
J&ArtVPA" 

nA-flAo a>«at s - r a 

J w v - h w nfl>-Ak l /Af l A& 
A.lf'> A,Afl)- r M A . * ! ^ Vfl)" 

pcn-A'*. v An- rno-fl h-i-A"? 
n j . A fl^s-"?..? +T<V 
'i-wi.py £<ro 
?T>*.Artv P a o + w x ? 
£'H1 .PAfl)- A-flAO him 
AA£5>"d hA'OT VWft JiAfl>-
n £ ? n - VAA-

nA-nAoo)- y / w 
cn-AT >iA*m+A 

>l'<rt>0 UAd'f-1' 

£5>"C hAArn Pfl>Ak VAA- cn-Ak 
lfS° . P A ^ A " Jl7A T > hAA7.(l)'} 

AAA7f (!)•£•<> J&lf'tt* 
ffl)-li,A VAA- h w i < ; A f t * 
A f l ) - £ £ - K AJiChC i x M C - n 
AA.A 7.H. A-flAO t\h'£'M;t' 
J&.PHA fl)&'>?" M . l ; 

h T ' H - A ^ . + T Afl)- A-flAO 
hVfl>-A'& VAA- Afl>-££'7-
/ ^ . . P + C A f l ) -
?ih-A A?ih-A A< n ^ '0A '7 - 7«lt 

fl)A^ j&lfS'A 
- " 7 A ? ? " ?iCA- P£A7fl>- A £ 

£ATS* Aco-A'*, VA-flW-
K j f c j A K W.L?A-

/.H.^'e h t r v ^A-7-
M ( l h : : £,H,0)9n nhHAV'?' 

h R<r6 flA.7'-
fl)A^ h A a ) -

f ^ . A-flAO A . ' f - ^ f l C T > 
(i)A'l fl.^ "/Oh ?t\ay-

7.It Km ffl)A'i, VA-fl 
I sPah'P'; ZVO 

flm^AAfl)- A0A7- £9nd 
flA, A flh-A 

A fcn-AV, 7 AH* 
h C h C A.+Cfl- J&'fAA ! 
V7C *?> fl) AV, V ^ l T i ' l ' hhOA-fr 

U A J ^fl)- (cnj&>r 
fl^'Jfl- a o w l A ) 

fl'f'Aj&r 

^A-flAO A0A7- AA f 

AKrh .̂V-V* . . .) I m ^ a b 
<1>.'VC 51 Afl)-

fflM ?v>£tf > rt/|»-£ro*>fl<. 
Arc***. 

AAA'/'" 6tXkP>'r'} 
Arc***, h ^ ^ f l - fl^.-'/' 

( t o A r 
A ^ ^ ^ * "V'^fl-fl J&ZO^PA" ftb&'ns 
° r y > KW^.tmCav A ^ f l ) A > 
.PA*7'A-7:<PAS" Vcn*:: 

A a o f r e * ^ a o - y i ^ 
J&^AA:: A r A A , r 

'HfiMtF^ A.fll'f'^"- fl f ^^-fl'7' 

A r h ^ * 
Vfl)*:: -I'OiMt f f l A m 

+AA ? £ 9 " d - f l A ^ 
f-flA« J&m^A: : nA,A flh-A 

h + ^ f l - ) ' hcnWf0? rmhhA 
50 fl</o-f-
^AH7-

fl^ J ^ . ^ f r«£V77 l i t f V 
tap^eck *7A6 -flA^X 

- f lA^ i A^hS'fl) '^ h f . J-? 
P V l l ' l ' i U'A'I* ' I ' M M P ^ 

?v>£7S' AU.M '4? 
J&lfSA:: 

AflvA'i, VA-fl?" IfV A ^ C ^ , 

w y i P ^ A.hS'fl)> 
J&*)'AA:: 

^ ^ r d fl^A^') :- A.7' 
VAfl-7 
fl)J&>r </S7A/> r 9 n ) ' 0 » C m > 
•flA" A.^+C-fl 
<?iAa7a7AL>- fl)J&>r 

H i f ' A 
fl^A^?' K i A A T 

^ fl^fl)^ :- Acn-AV, 
P+^flfl)-> VA-fl 

yy j . ; y - i ih p ^ . a - b n & v l i 

A.^+C-fl P'f'VA-
fltf»<fcfliC hli.U 
fl-l"7A+}\(n- VAfl-
" I M - K ao(\Y?Af) 

JR^AA:: 
^ P ^ ' / ^ f l t C r C ^ - Pfl)'A't 

VAfl-7 A ^ y . / W If 7 
Afim^fl)?" K W U i r ircrl'l 
Af/7»lV,AV flr/^m.C P ^ l ' i ^ 
r c ^ i Vfl) " P ^ C ^ f l ) -

fl f-M^K " /T '> fl) A T J&70A 
fl) y . ' I T AAA^n^^?- M . - l ; 
i m f r A A - j&ArtlA:: 
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n-tea ->9° u"/ ftAhnn.fl)-
YaVi'<Lw- ' W - h A - f t hhpn fl)-A« 
A£'2 'A" nn-f.'fl)«rn?"*?n'~ n£7A-T 

n^l l V~ ftvo') A JP, 7-H A"7Tfl)-
AjP,'/A P"7.fl)-A hlf'/ AAPci)-

Vfl)':: f l A f t ' n u v - l ^ ' : flA7AA'f.'S' 
n irv HA l n a b A.A V7C fl-A- Aft-fl 
AAft-fl APAA7- PA£ft S"^ A7-P,„P?" 
A.A h-^Afl)- A7h- hAA-
A 7 * A ^ AjP-tDA^'T-a)'?"- 7S' A^-Tfl)-7 

A.£?"<• PV7< 7 A7}J.7 
fl'7-m- A j ? , ^ Atf-J'-Tffl- /SCTflK* 
A'A-Afl)- /»P A 7 ^ 7 ' 
hPA+'ft'^.fl)- htV .P.AA-- hft„P"7 
"77 ?"7 A'>£"7. A A7#1'?" ^ 'A 
A^o.PH JP.'T*7^A:: ?i7£ a77?" flA-
£c*a)-7 'i'AC' f /vn^ A-A- n^.A^Vfl)-
A J W . ^ A " tfoTW" A.PA A77k7 
h - t & C jP^ . - IAhA - P 'l^fl)- £*77° 
P7'AP« '/fl)-- A-A-^fl)- AP£4-
P<td7£<7 r'hll-n ftV«I:A A'>-(7.rt)'Tl 
p n i > ; > A " 7A^PS' fl)£ A£"7</:a)-
A . 7 ' ^ ° A N«">7£<- AJP. ')"A«> ^ - V -
P^/N^L A A ^ D A A ' V > A " « K ? " A. A 
A'>?;•!.• . p ^ ® - "'i T ' T w ,e, (pm :f :a)-r 
Ma)- £°?7° "WA fl)£-<f' ftPVCfc' ft-t 
U r r l - H ' +ftA, JP.A'AA" ... 
AA.PP-J; hPAfl)- 7 'AV IU" ft^^A?" 
'//<• -i'nA. ir>£-

•Ift-SjP, WlAtf)- fl)/C' 
Am>:vd hVA^-r-fl)- . P I T m n n n . c 

AAh.AVm<> n-^ h/.P« A.PA'ft7-
Vfl)-" PHfl)'7'C " I h L ^ t ? PlfV'-r-fl)-
AnnATfl)- A AS" 1 fl-AYi?" 
<PP'H} ^7^'AA !" "7A-7* A.?:?n<. 
7'A*7Al; .PA'ffl)- rh*7 AAh'14 V " 7 
/ " C ^ ' H hAfl-7 n >,A. h/h"? 
•ft7lfV- AAh.ftC£A')'D- flJ.e. 
" l u . ? a-7- v-^A'r-tM" nA- (IAOS-
a)<£«M?7 f\allci"i'l' A.7°hC PAAII 

t" Pirv'ffl)- im.Vfi 
"hfl-A?" ftAj?, /h*7 ! n f A £ h T J 
JP.ftA"lA? A?"7 A7/A?ifl)-
A7C P7»l m»AA"A' fl)-Am-7 A-L'A ! 
77<-̂ r ftjP,!" AA ' -K IIA'J-S" ASQ.7 

Olrtl'f:: 
A^toTA 7 / ^ A LT"/:: 

A A V f U ? " - P7m.'/'A Ann A ap-7- nA 
A«> vnc:: w^a)- pnA 
. e W A " w a r >ft ^Aa)- P7'A.A-
P7i£n M l ' h 'h 'htf i** (V'^U Vfl)-:: 

O^oATflJ- Vfl)-: 
^n-/: ac'7.7- hc-T'A. n.d)C^ A'>£ 

A?n*> jp.Ann? 
AAT-fl)- A 'K lTV- +nA,a)'> U - A I ^ ' 
n.^T'0)- A£C7fl) / i 'A" n t i . u r p pva 
pnAn-7- » iA i f v nA-h+c pj.A7")-7 
.PUA P'/7C m e n.fl)Zfl)<- A'>7J.-> 

A«I'C'>C ^ A V n ^ V f l i - w . A -
A^T-'/" JP.̂ ^OTIA " A^^'A 

^AAfl)- A A ^ ^ P ) -
h'/a-PAA^'fl)- Pfl)*A7- A')' APA-U Afl)'> 
^•nA'J'S- ^VAntA JP.'/>S';/'PA:: 
A^V'Wfl)?" pn^fl)- n<f-nA.fl)- xd-AT 
/-hw.-r- £fl)»i7nfl)- A r n ^ c s " 

•I'Z'A 'V-'M?-!' AA.A 7.11. n«/'mC' 
' M l ^ " 

P ^ ^ n^lPV- £fl)A 
.P7A7AA" A'^A^S 'Tf l ) - flh-A 
£Afl)'> fl)'>£Arn. 1? : 'W nn-m 

A A c t " f \ '<ray}9° ftp 
(D'ifAm, jP-flm-flm-')- 70-= 

h<7'> /JC 7T^f l ) -
_ P'>Arh 

An^ Tfl)- P i n h - jP.^nAA lki)7-C A'/. 
MAA^O- AJP.IT>?"? Afl)- A 0 7 * 1 
a / ; ? a I A ? n.L'? h u ' ^ - h ? 
7'AChfl)- <7oH&/h0)- AAn^ AA;f'fl)S* 

A£C'7 Vfl)- P°7.A-^? V7Z 
A7.P. Vfl)-:: hJiAfl)-^ 

J?;I/"> A'W.? A-fl A A AjP//°7?":: 
V?^*? h'/7C 7'>'A* A.£7'V-
hr/oA;>fl)7- ; jf ; JP.'K-T'PA" 
Pn.7- A A17- Afc"£. -flp. 
AAfl^' A?"7 £A A.PA fl)-AT 7H 
AAS" P^-lU'fl)- ' ) 
y-9"?; «/'VAfl)-" 

m > h c nA n-m. " i z m a b ' } 
cro'ltf- A £9°<~ h f l ) - ^ , P 000)0). 
t&Wa)' n<-7 A7h.}j.f« AA.A 
£-fl£n p-/Af.^fl)'> hP.'Ttv'} 
^ A A fl)--

n<-> 7^- A£c;7 "?n." a a ^ 
hr.A- Jp.»j,7- TA-> AA" 

fl)*7U;)' AAVnC nA-7'AA 
fr7'fl)-7" AA'K A ' ^ f ^ A A 
n^omn'l' A7- > AP'l"fl)-:: 

n-j /TDAAjp. p + a ^ a)?.£c'<P 
mp -nA" "A9I; r."7* nhfi 'H T ) 
i r f t W ; ' } 7-7'A t\Aari.??.CPl° 
nr^-Ajp.'A fl-A- ^ ^ A'^»jp.7n'A" 
AA9 ^ n . nVh'AT' AjP. ^1A A£-c:7 
Piu. ' / hc l ' - fh^p / . ' f l ) - a7- A ^ r ^ n V -

fl)/C A^'-VA A'/7;>7:fl)-7 n^AA7" 
•n7' A£C7fl)- A.lr/A-7-
Ah fl)£ n.7- AA^DlfV 

M'I-ivL*- fl)£ h^A-
7-n/fl)- ĵP.S"'T"fl)-7 A>£7A7A-

"A^V'A PAi-A'ffl)' pn . 
^AA'A? 037^! AAJ.Afl)-
n^^nvsn-7- A*?cfi hti.u'f a7- CD-a^ 
n.e.'F fl)m" AA-^ h - n n j ; /n / f l ) -
A.£'A'f'"/T^-7- l fl)JP. A-A '̂fl)-

v n c I f Vfl)- ^ m - n ) - : : T T 
*T°AA" P ^7-^'Tfl)-

P"1A A^.A 
A A ^ A O . r ^ A : : 
Ar7-7nn7-7 

"A^P!" nA A7-? : rc 

o^AA'A HA'A An,/; Ar7 '7n . f l )? 

Vfl)-:: pfl)££<? Afl)- A71 ft,'f: 
A'lfl)- ^£7/ Vfl)-!" AA-9 

h^.AT' Q ^ T & y a ) - A7£PH-
A.fl)Zfl)-^7- pn<-7 yJA7f"i: 

n7Vhy. w - h i ^ n v p n*7 

rhy.cvj ; ' } n l ^ ' i K i A n z A7C 
^,flr77> fl)A4i ao^L 'V) AH A^A-)* 
7.11,';" AjP.S%7- nA°7C AflW-S 
nr^'-r-fl)- cm'-r-- p7 h7 A7- r 
PA?""... 

fl)/c a^d-va 7+nA- n.nA 
Y<n>Zin>6? A,7- A'^'T'fl)- hA (K* nA. 

m r W w ' i -nm 
PA^ 'J An)' n ^ 

•/fl)- JP.U'>'>?" f ^ m ' ? - ) ' AP-
A'>£A,A7* AA^AA AA A7n-r-fl)-
AS'T'fl)' A7/,/fl)-A7- '7JP,lf'> A«'/> 

Ann 
AA7'fl)- A'/£lfV P7'l A^f l ) ' ' 7 7 + C 
^ '(D^A-r- jp.u ? " / " r n . c AnAa7: 

w ^ A a j r nn.u r h ' ^ 7 -
A,7'P-7> ^-A-Tfl)-

• fV^mcm-7-9 jp,v°7<-7' v n c - jp,a-"^' 
-ftA" V7C AA^m^n-Tfl) ^"^:: 

hfl)-A t f £ -/'ft, A.P£C?" f.' JP,U'> 
7-£ ft^o-A- £f l )+ f A -
A.^IA-T'fl)- A4--7 :fl)-> .PH^fl)-
AP^AAf l ) - A£fl)A ftV7C rn;l' 

ft.AA*7?" "AftEiH 
ft Afl' I P^.J.A1? A'J^. 

A £Afl)-'> fl)-'A ft^ULfl)-. 
Aje.7°hZfl)?°! 79 ?"'> AjP,'/'A' !" 
-ftAfl)- A<T. .PAJP.MA-:: "777?° 
Aje.j.<-?"=: nii„p?" mn^-Tfl)' 
j p . ^ - ^ r A -

Pfl)/C A7/7- Por7.£A£'f.9 
Af f l )AV 7,rt.?° ft. I f 7 - I ' M ' V ^ ? ' 
m y A C P V a ) ' hfl£ .PA V7C ft.TC 
<n>mT £rn- +7 Vfl)-- £V, ^"C^i . 
PA?°- h-f:hA9 mK £'77° Vr.A-Tfl)-
V f l ) - P°7.;)'ft'l'Tfl)-7 A7.rt.fl)-

A.A-Tfl)- *77 ftA£-ft 
f T ^ 7 C 7 - ^ A - Pftft'-"5 -ftA" ?°r7i^-7' 
P A ? " -

^ • A ' i ^ ft/"'^ ft'l-7' 
P£hh^f l ) -79 Pmfl)A7fl)-7 Afl)-'/7." 7 
A ^ A Z V . h V ^ i ^ a ) ' AA^f l ) - AjP. y. 
ft A- 7 - 7 P A . A - rtfl)-
AA-9 " A ^ l f V - ftca^U Vfl)-?" AA-9 
ftA^-Tffl- fl,vftmfl)- pyy.7-7 ' f j ^ ' ^ 
fl)Z«/"7' fl)£ OjP.V- / ^ C AAm77'fl)' 

fl)£ 75V 50 H£-A 
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h ^ u r M I 

vl'C W W wen1!' -mi' Vfl) - n / ^ v 
7T7 I>-f- fl)-AT "V'l'C"/ V'l'C AA-7-

A 'h^ -7 AA7Afl)-f jP.h-fMA 
Mt\h<r°0)- Afl)-" ^ f t A - 7"hhA 7JP,lf7 
A j nYict\±n ^A7 a)£ 
/";J'/7- Afl)-m ftVft^ ^ A h.^7 aaiPi.')' 
h5500 7 ft'), A hCA-F-A A7-<S.fl)A£ 
PA7l1.A-ftW>,C Pft7fl)- fWfr'CS' 
AAV.7>C va)- : : ,eu <*JP,VI.-7 
I t f/nA.Tf? "agape" .P .A -^A -

flA^T- H7£ fl-flH- HCT-
. p . ^ a ^ A - ,e,u .^A A.V/C -nil 
p?°s'A^fl)-Afl)- ?"SAft7- n / v ^ - v . 

^ ' l h A AAAfl)- PT-^CS' Pfl)A.-ft 
77V/7* A.lT> JP.TAA - h'}?A\<n>'i* 
"P/^AAIV, . ^ R HIRV AAft,.P:R-7 MI.U 
•fl?: 7-fl)A'." AAP-fl)- Vfl)-" hll.u 
fl)-mn. A'I- AS£C7fl)' HA7 £77° 7FTR"h 

n A ^ T ' <n>>ihA* 0A7AA7-
<7»hhA? A ' fV.TCS" ftrtA-MS' PA"7JP.7 
AP AP ixpp>y(' a&rc: nviu/- 'VA$,P7-
AJP,'.' fl)-AT A'7.7"/- V m - ^ 7 A^'-r-
£A-Tfl> 7:->C = A ^ T AA';"Ah7:0)-' 
A A A y- -V fl)- 5 A -7 £ -T- CD- J ... 
P ^ W P ' ) ' h-IVfl)- < i | | c P7AP> 
VFL)-- A^-R- JP,U7 7_e.v7.-7 N^^E- 5 ?®-
"Platonic Love" ? a7Al(D'} f M - f i M H 
.PA-J'hAA 75Wh ft^WPIl?- /.It 
^A- A.rn^ h°7.;f-P7 CDJP.?" 
h<7.A°77 P P ^ ^ T - *CC-ft ftAJ. CDJP.?" 
nnAm n A ^ T v n-i-^.Tc *°hhA .PA®-
AP- 'kCU- J&^fl)AS"A" JP-U V/C 117-AjP, 
ftAO-V- H<*>7 ftA<f-7- AA^'|"<-
JP.WlAA- h^S' PM.7- Pftll-
ITVPAS'" 

Afl)- A7AA7-7 A7AA7-?" 
AFL)-7 J P ^ ^ A - N U V W V ' K N K - N * W ? 
P n ^ a j ' h - l ' A7££-ftV A7ft'77 P ^ A A A -
A 7 A A 7- A 7 7 A P A ^ "1 "7. 
h / ^ m ^ A T ' f l ) - (lAfl)- <-fl7> 
Pa7.A-n7' 7.H, A A - T'S'fl)- V C D -

A7<SAfl)- 7?"7- fl)-AT n°7A7A7-S" 
ft^m7'H' A^-T- h y t f Aftn'f-7 1?7"C 

hA7fl'7S" hV-ftC P C ? " 
PAChA 7-C4.7- A.PAP PAA)-
A7P:^-Tfl)-7 ? V / " h P7A°7'r-7 l t7T 
A7^A- I1H.U A77^',.U Afl)-4.' 
A7AA7- hfv^fl)- AAJ. 
A P P</o HI17V \ }ooT9S: A7^- PA7^-7 

n i r / ^ 7 ' 7 A 7 £ A ' i ' in . A7^..u 
M t f ' U "- A7£\ l t7 'An « ) - A T A7-^.7" 
(17 A7£- 7 A 7 A 7 f l )A£9 QA7mn+ 
O-V,^ nfl)A£'-T- flT'l:7- «/'S"7- fl)-AT 
7-7d;>A'T:: 7A7A ?° 7V '7C ^ n A 7 v 
A A L T V " Prt,7.' A ^ l t 7 -

AAVn^-r- A 7 £ 7 ' A £ JP.U7 
7 A 7 A h A ^ l Ah -A ^ T O - ) -

niu/- H7S" Afl)-. 
"7A7 ?" PA.7"P T> A.^- PA7-S.7' A,7' rtl-7" 

- AP f-AVo- fli-n-Z-fl)- .P£PA- " 
117 AA-7'^ ^-377"V7'?0 

J?,£CAA" 
A7.<V (D'bl- P^.A.'l n7A .PICAS' 

AHfl)-^- 7ft£ A.7h^-7-7- n.fl)-A Ptf7.A'T 
n7 ^ l S ' n/- A^-7 fl)£n,7; j e . ^ A A A " 
.P7 H7 A7 P A^j, n ^ ' / : r n c AH.7-

A7TiAhA 
P','^7-0)- HAN.7.- A 7 £ 0)^1 -HA 
An,7 - AAVN^-R-}'":: A . ^ . HA NA,A7 'n7-
P /7 H7 AT) y y c n s l i A ay'/ ccuCA 
An, 7" h ^ 7 # AS'7- h7,£') 'n7-
7-^NAAAT' : : A 7 £ '/'AA AS- - £ PH7-
AH-£ P '/nAfl)- AS A.IP7 ,P,7'AA -
APCVN 7S* A7n.fl)- H^O7'17; "A"7P ! 
Anp. n/-7 A^A'A!" A.A 7' 
"A...?" I1A fl)£ ^<{,7- AC7-7- 7-AS' 
•Vha&.maI ' - - nAcn. A<?-7.-
-n7-A^7?" A7v^AA AA^A-r- '/"" ' ICT 
^ IFV- MI..P ft,7' fl)-AT ^A.'ifl)-
A)£ 7 A f l ) M - PH.R> 7 ^ 7 -
4-A.»i A J)-.P.- 'I'7 '7,P«fl)'A 
A.P.7 'CrS' ft"77/^-1.- A'7' I1AA7-
PA.FF-T' 7'-ftC I h l 1 . U jP.U»O)-C" 
M - I . T C ? J R AA >AA7« AACD-
Pa7.7Y7 7^ 'C 7£-ft JiA l (1KA7- A77^.U 
A7-S.U .PA A7^,A 
7-711. Vfl)-- I1I1.U n a M ^ 
A^7:fl)- A.7°7" 5>"7-ft ftA^ftA7- AAAh 
'VAJ.7* P"7.^,7- fl)-A"T- A7-pJA- "7A^-fl)A 
7*711. '/fl)-- Afl)-'/'/^' AAhll.U 
m : A A -

ftA-^.A Ann h/-"? A / o c Ahnn. 
ft"7.7^ A7£ 7 ?°uc7" a7- h30 
l o o p ) ' n^.7- ns5;1 a) -AT P77IA/-

Vfl) " 7-4. p'/,fl)- Vfl) " 
ftH.U PS5!'' £ h ^ A fl)-AT 63 

7 VflC7- ftT-C-ft h7fliC h i 

-n^o^i?0 hAfl)- ^ c ft f-A- A^7nn7- nil-
7.11, P"7jP,fl)A£-ft^ AA'/ftCh- h7pA 7£A 
h O - A - r 7 ^ C A7nnv PAft,7 
A^i,fl)7- v n c - n 7 r o c 7 - r p u a 

AAVftch-rs h :nn-^'r- ^ c 
A-ft^7 ASVnS'S A 7 ^ VftC:: 07-A.P. 
A77A.7t^ AJP. Aft A.P.Am-?" h"7/lA-
t w f ? . ^ AAVftC W W 
ft7,S77- £7 P7-?"uc7- 7JP,'/7-

VflC - ^ 7 , 7 " "A^-A A.'PCA- ..." 
A.P.t'.A A"7.nA? A7-p,7£, frh<!.Yr + nil-?" 
n,p.ft'7 T'ft7- ^Arn7-
A 7 A A 7 " : : A S A ?•</• ft I I . £ P-f-V'7 
h?\77A/H5I; P C A P 
7>j'C v f t ^ ' l - A u - 7 r A7> .̂:<>: 
A7^.7A-^ A7>i. P^-A, A P 
£-H7C AHPK-'E- £CA7- APH^h-

ft7A;Pfl> A£A-HihA-
V f l C " 7-"7 6F°?I'9N JP.U7 

A7^,.7- P-/Z7^-R- A1.7- AJP. 77 
A7^,.D 1/7- A 0-7 e^A 
A. ;N^ AAP^A (/-v.^- T«ft7- W T J C 

.E.AFLV-VV ft£7^JP, 
ft'/'V-/' n"7^-A h ^ A fl)-AT A7^.-
AJP. A7^A7 '#T ,P,V7<»-fi;A:: P'/7<-7-
Vfl)-V A7^HH-^ A £ C 7 AA'/V/NTH--
P"7.^nrn-7' £77° P?"fl)^7:fl)-S" 
ft7A7;fl)- AJP.7'C PA77A.7f{"i; 

V ft : : P 7 
A £ £ C A n - r - 0 " i i ^^ l f l ) - ? " ' ' M A 7 
y y c ' i t f ih" h"7A7- ?°7 jp.nAA? 

nn-O)- 7-a7^ 7'/!7 A'7/5.7 ll-T. fl-V 
A.PA AV7^f l ) -7? " A^A ' i - J / J AP7°hZ 
nAft7- G)'!'•)• a v r v ^ ' i JP,7ftA-" 
AA7'cd?" 7S' hllC A 7 W - AV/>^7 :fl)-7 
^Vh»»7'S' PJ,7- 7^^7 ;fl)-7 "7A4-7 C 
JP.JP M A - P'7A7' f f7^£ 
rn A> '1 fl)- A JP. A 7 3 A ^ rn-
" A f l ) - ^ A 0-1 JP.;C7 P'/"7-'A7- V7C 
Afl)-fli-!" AA V ft ^ JP. A JP, 41 A- = = 
7 J . A P f l^AA7- 7-fl)^fl)^A7-" 
" '77 Vfl)- yM'troCVh? Afl)-m-! JP^7 

^ P dJ- fl)- 7 h A f l ) 7: ih 
AAA77"C?" : : " JP.A-S fl)£J,pV7-
7'Afl)-nlfl)- hA6"^-7:fl)- 7'AJ.7T<lfl)-
A,fl)rn- P.P^A- O.P.'."?:7;fl)-7 ftO-A-'/" 
7 ^7^^-r- AJP. £7-^mC r t lA-" 

7*tf7^fl)- 7 7 t ) T JP.AS* 
ft'AAPAT?"" .P.^S'A- hf t j '7 7.11. 
ft<{.7-r IfV (l).A P 7 ^ 
J P . / C ^ ' A - D-A-'/" <A77'fc7 fth^-> 71A» 
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L11 f l f t f t P * ^ ) 

A77' A7£ tra* C hrtm-)' 
n-).A h w h ^ ' ) ' /7H-n h t 
£11! <<f:AS' 77IH) f-A" £A££A-> 
P°7.Afl)-7 7 Z ) 7 " A7"H7p::" j e . A - ^ A -
-YLLT "A*«A7S7W/- A77;1 'HC 77 
A77-7 n" l?" AA?"fl)£U PV7Chi*7 l'6'V 

AA<J.A7?":: AA-TCD-" 
*** 

ftA7£ h7<7 P<n>£7- a v - w w r rt-flH-
«f'S'7' h M ^ P l a o AA^'T'CD- PW7-
© A ^ i A37 ;a>7 nA,A h l arl fl)£<7.S"<-
\ \ a o j P . A h - ^ A " hA7£ h(/-A7-
'I' S' 7- f l A " A A -f U -7 ao A A 7 
A J A h A ^ u - Vfl):: MA-1' ih 
<td> f>T7>fll-7 fl).?.1;' Ah-7" : :" P<7.A 

P A £ CD A A3#f l ) -7 
hAh-n7- ££A7;fl)-" 

* * * 

A f t i "Ann: (1")?° a)-£ Vfl)-
A7£,7 
An7-1 " V . A£.£A?" Aft,:: ?"Vfl)-7" 
A f t i " n n A ^ T fl)-AT hAfl)- +A?" 
n7-7'A- A£. m-n n£C7n7- A<7°7 

*** 

"Prh7 A!" A A T AS'7P<P 7 ^ " "7'S"77-
AH.U A£, if- A 7' v n c 
i T l ' M T l i - : : A ih ' i A 7 £ -n^ 

A7£»7- A . i f7 ?A?" 
"a.L,A<7 AAVftC £.U?fl)-7 AAPCD-

A A Vfl)-::" fcfl Pvh7A" *** 

AS" 7- : n"7A£ A£, 7'7m^-C-f- -".A 
A<7.£V'7 A & i " A P A U ? " nAftl) 
A<77A7- A7-S.U h?"7-7m<{ 

A f t : "Afl-7 HAft. h°77'77- AAV- "77'77-
.PW'AA A7-J&-V Va)-?" *** 

AS'7- ft,7- fl)-AT i fS : 
"A77- 7-A'f'P ! r'/fl)- 7h77 0)7£7"U7 

A7£H.U P?"^AA<>Aa)-? PmP</'U7 
u-A- Arnfl)- P ^ . A / f l ) - 7 ? " u-A-
A£C7A7- AAAI/-U?"?" 

7A<f.P« h f l ) - ^ - "A^D = nA'AV'A A<7P-; 
7-£-7£ <p£c AA^S' h-P^Ch-A) -
n').A fl)£0,7- AA7Hfl> nA- Vfl)-
A7-3.U A P I M - L * A<7.£A*A" AA7-" *** 

An7'= "A?°7£*Vfl)- AA7 °7^U W W ? " 
A f t ' "Afl)-A7'<4-A.£ P 7- A 7 £ If'/ 
fll^-f^::" 
An7- ? unA: hAo-7 n-),A a ^ t - 7 
P?°;*-A7>?DTn7-7 A7 -C7::" *** 

A £ T A 7^ . 7- 7-77i fl)-A' h-nncD-
A . 7 ^ a h A7£ AAJ.fl)- f^ . 1 / ,^ -tA 
7-^Ah7:S' rnp TlAa)-1 
"?°7£Vfl)- 7 tD ?" A.A- mf'/i:: 

h A ^ 7; A7^.= "fl)-'A7- n^7»A7-
Af7*fl)^£C7 Vtf)-=: 7-A^ 0)-A'7' 
f ^ ^ ' A £U7'7 n-TA ,P/AA'7A" AAT'fl)-" 

7'A-?": "je^'C je»nAT-j;-! fl)-A7- £ 7 7 ° 
A7£T<- V7C IfV? AV. 
nAS'77- fl)-A7- P"7/1A V7C 
AAfl)-^?0 V n c - AA>u)-7r fl)-A'7-
nA7£n t f c A f cD- t r - : " A.A- <WW 

nA7£ "ACA^ AA'7^75A! 
n-TA7 ,7 ^ f l ) - A£ je/r-AA-::" AA/Tfl)--

19847./'" 
t \ L T l p (D^ft. Ar<- i 

Afl)- A .mAU n^' '7£ , l f7 A . f l )£U?" 

j & u ^ A - n * n A a > 

A?"7 -nAU : 

f^tTT* ATI flA! 

* A7-97C A<Mn V7C 
* u-7 m 7 l l ^ 
* A7-ft£A A7-T.'TC 
* A7-C1AT I 'M- A7'7: / .T 
* A7-9££--f-A" 
* A7-m>hC hA-fl A £ ? " T 
* A 7 - ^ + C A 7 - m C T C 
* frhnt] A7 h ^ A 
* A7-T-7C A7-ft /C 
* A7-fl)£,e, i;-7 AA / 'p.e, 

n7A"?-r-7 Af t7 nc!i.-> 
£.V7^A-:: fi7C£^ 7?"7- hA?"A7- A. 
nA£ i - 'M fvy - n7A?" A7£^V7<-
A7'pi7£ TS'-r-T- £m'/:"7A-:: 
A h A7£"77 f ' r ,fl)-< ;" O'fl l -C Ji-A-
s m ^ T ? " nn,7 Ans' ni ic £ ^ £ n A - -
AVH.u h A r A 7 - A.u A 7 £ ^ n A r n -
P°7V7CA7 ;fl)- nm<>AAfl)-
nA?"7) - f H C 7 7 / - T A7£ c 7.^£n-

TS'7- n<7.£<iAn7- P^^oAAA 
fl)£.?" A7^- AA7-S- P t f M ' ^ n 7X7-
Vn)-:: 

A A A, n A. 7- f• A" £ h 7 (i H 
A7£'7.fl)A^- f or7.V/CA7;fl)- 7"7CJ'«JS' 
A ^ C ^ n nii- ^ 7 7 £ f .+^^nA-: : 

ftrc AAA OtV- l - V /C 
c ^ -T to- £ < : a -n ii- ? " A A A » ' A 

£,^£.n7 ;7 ,A:: A ^ C / S ' 7 '7C. ; 

'7,e.lfV- - n i l - ^ fA.7f-A-£ t ' M f 0 * 
n-nii- v/c JP.^aaaa-:: A-nc n^>s"c 
7.£7- fnuAS' ff l )7 A°7£ ^ f f l ^ A 
A7^.A 1/-A- f T D f l ^ A ? " 
7A'A* Vfl) " pa)-Am-7 7-7-7 fl)£fl) ^ / ; " 
•ns''r77-c A?"AA. A^VCV'S' o -̂n5*/ 

n-nH- v / c ^ p ^ ^ a a a 

£,7£.n7:7>A:: (/h.?°: -nC'Wl'JJ A'£.: 
A h . C : ? TDTL /- . FLF/ A T : ? " 

h T A 7£ A A 7 £' V 7 - S" 
'/•^AA,e.v7- je^-.e.n7;7,A:: APA 
f7-nA Afl)- n^A7- A£. 
7Yn?"£fl)- P f ^Ah^T'f l ) - A7£' ?"i/-C 
-nil- A7^£.^V7?S' hP 7-a)-?" ^ 7 * 
P'T7.fl)^A7 ^ A fl)£?" JV7A' 7A-n A7^A 
fl)£.7?" / ^ C 7 7 -

m '!> av- £ 7 £ U A P7A T"-7C 
A7£a7£Ah7-A A ^ m ' P ? " n£-^7d 
h f / ^ f l ) - A7£ TM:7- A77%7'AS 
A 7 ^ A h 7 - " 

A f t tfTl AAA, fl)-AT hA7£ h0!^ f ' t A 
"7.A7- p c nifv A£. nA^c5;- ' 
A7£U7>fl)7- A77A, ?"7y" A7 -A ' 
AA-^ : :naA?" 'A77 A,' ?"7£Vfl)-? -np-
AAAAA ^ A A - 7 Ml 'V " ) " . : A77-' 
A^VC5;-' Va)- :: A,' n A C r y 'A7h.7' 
"7A7- Vfl)-:: A ^ T * nAC'T" ^ h h A -nH-

n^s '^ ' Ta ) - no-A7- x ' w p ' r -
7 ^ 7 - P7-S'7<-7- VCD-:: '7A7 - P^.A7-7 ?" 
A77- A7h,7' Vfl)-:: AC'?"5;-®- A7.-A,' 

VCD-::A7£H.U Anil- 11^7 Pa7^.fll^fl)-7 
^ A ^ ' f ' t tA Ahnn.fl)- AO)- A£A'T-7C?":: 
AV74- RAG'?"5? A77- 'A7:' AV, AS" A.lf 7 
7AH-?" 'A77 ! AV AAtf7 (/-A ?" A7£ 
Vfl)-:: A7£ ^ A hP7'?" J?,?"'1! /hWft 
hA^£f l ) - "7A7-fl). £ 'T7^-A:: hAA. ' 
hP7 ?" f . r ^ l P7 A ^ £ ^ A If S*.A" hAn 
h A ^ 7 £ 7 ^ 7 ' n^,7- A£^-fl)'>?" VnC:: 

A>Afl)- A7£ © £ ? " V7C h7^-
A/C fl)£A,Afl) 

The universe is 
change; our life is 
what our thoughts 
make it. 

M . A A n t o n i n u s 

It's not that some 
people have will-
power and some 
don't. It's that 
some people are 
ready to change 
and others are not. 
J. Gordon 

A7J.U.C A ^ - 7 £|i 
^ 7 . 4 . £ A Vfl)-:: 

<td-ICT-tro- iTl<. 
Vfl)-:: AAnAH.£ 
A V - A5"/?" 
n A T 7 ^ A 
Afl)-mS'A 
•np* A^.A 
^ ^ rn P n A 
ao v P 7 C 
£ A h 7- A A :: 
A?"AA.i 

Ah.C n7AH?" 
' A h C ' A. if 7 
n A 7 7 A. H ? ?" 
A-7C Vfl)-:: 
^.^A n7A7f?" Vfl)-:: nAC'?"5? ^C-S 
'A . l f7 nA77A.7/? i fCA Vffl-:: 

fl)-A' nA77A.715I;(nA7:7) canine Vfl)-
nfl)A£^5>" 'hS*£,' JP.^AA^A:: 

A»j.<- a),P,?" A7AA7: cmftm.C£ 
h ^ P n 7 -

I don't know the key 
to success, but the 
key to failure is try-
ing to please every-
body. 

Bill Cosby 
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The Green Chalk 
H.W 4 8 TT'/ 

C D - F T W ' A . f£CA P n T A n ' / ' 
jp^r^A :*: n n ^ T ' / r "A 7 f t CD/,? 
fo//a ) -7 fi.u rn/7 Aft foAAa) -?" " 
P <7.0 ACD- ftU7 A^cnP'T' ' kd : : " I C x l ' l ^ 
PA,Aa> a)/, '/CD-= A A A ) - ! " 

7-AA* R I L < - '/'Am" OAfl,'/' CDFTHC' AMA-
N<N,-R-R-> piA,fi. ' ir7 ft/^7 - A C D - 7 ± 7 
'/CD-" 

n ^ r u / / } / / f t ftp 7 A 7 ft i f v 
A A A 7 ft ao ?" U C n 'I- A J?-
n ^ . f A C D - 117ft 
f7.V7<-A-)' p<7.77<-n-7-
P<777/: aro'ih<*>ifP^ ,e/,%A- = A7H.U 
CD / , ')• CD- A T 7 7 h V A. A 

A7ft/-m</'AcD- A 7 W ' f CD-A7- A.lfV-
P °7.•)'• A- S' n "7 ft CD -'/• -/• <7 / ^ T 
7'^.AA^.D)- AaJ-PcD-7 A°7A^1')- CDft?" 

CD/.^-T- A.',"<-
A7£°7.:7'A- P>f l )+ -/CD-:: </D?"U/-7 
fl<7A-/'7C P-0.4")' MWl'aJ- ,('•!• 
P/AfP- A7°F7 f7 f ' rA- : : 7fll/ hlf'/-: 
AM- hlf'/-= T<- 7/7ft;/- AftC7cD- cd£ 
JIT-A p°7.7n- (D.p.r pfl?,p//n- ht/"/- = 
flA7;J7/,-;f'a)<,' a^S lUD l ' ^ r - cD - P.'J'A'/-

hmW>9°i nA>llW-TcD-: flAAOflA'T'CD-: 
n'/lCn-'/^ 'TcD-: n'7'feV^'T'CD-: flCD-ai,'/-
AA ^ l ' T O ) - : fl/.'/S' h(Dn}n]:PCD'S" 
AA'//-/<77va)-; h'/^/^-J' - 'TcD- ;?C 
f W / ' T c D - '?'>"/•'/7- : CDH7-. P/7'7 AP-
AP- A7°'7-7S" 7 ^ * * 7 ftJ"Cf-A:: 

A7".- ?v7'ti, U M W l / - - -
0A7ft A A'I 'V '7'?"UC;7' 

a,-)- 70// Pw^A-n AA-/"7/ vcd- p ^ - f 
n^-/: Tftfc CD-AT P"7//0 AftP.A?"-
77C '77 A'>ftflli-^") ; <7»iru/7 A7^.7ft 
0</»A«'K A-AT- AA-0'7-:: hVM.ur 
</°hhA ^i'J'S" P^/,* "7CJtf -
AVf lA. ftA-^A > P ^ - f HC*-> QAd-f 'T -
<*>cnT fl.cn, ft</"7?"AA:: n v i i . u r An. f 
HCD-7-C P"7ft7°AA'7- 0-/A, 7a>" CD.p. 
hV-A A.7a?" i n A.CD"1 '/CD-:: 
AC;j.-J- AA- v/c A j i ^ f t f l * ? 0 " nn-cD-7 
7.ii " I * iv7- fl'irmfic" 
f A ^ - C D - ^ n ^ A : : flrtl?" 7 ft. A 7i 
h^ l f ' /•?" P 'I' 7 '7 cn^°7, '7 J & + C 
P<7.ftHCD- flSh,'7' h.A- 7CD-" 

A7ft */'7 A.PA'/y"C ?i7ft/0 
T ' / : C AA>^CD- A f t A . ^ v . h h . A - V-'h 

ACD ÎĴ - nA" ^ / f fa)"]S' PW\.Afl 
'1'9°UC'b'> fA.-'iCD- Aft n ^ f 
cn^7,7'7' FA7hcD- 70 — CrJA^'J The 
green chalk P-Z-OACD-'/" All.U '/CD--

-I: ftp 7 CD-!" 

?.Ah.A-7' ft/A 0?°7 m / . A7.P.70C 
U-A- AA^CDACD-R:: HLI.F7 D A * 
f ,U < n > f u c H 7 ft 
P°7.̂ CD'f'CD- "-/."T-C .-/'/ft' fl°7.A «>rtlft 
A^n- a'7 = /7D?"u<. n'1!?" 
?»7^.'/7.cDft A-A- ft^Ah< A^-A = 

^A-S' ^,09" '7ft'/ 'C n.'J'/f 7CD- P°7.nAcD-
ftAA " 0H.U ^ A h 0 7 # r A 
A7hAC -l-cncr- h f A * ? " - nh ' J f t 
'7 - ruC '7" 0,-7- CD-AT AO'/: 
OCDCTI-A'7- CDFT?" /-A- ^'7'/. P^»7/7-0 A"7, 
,p,a-7 OA- O'I'̂ CD- A ^ - P°7.cn/-
r/Df'UC ?iAha7ft7''Vfl7' ft/.X{ ft/A 
p a - a - 7 A n < 7 ' T A 
Pf7.m/-0'7; a-7,^ ft'/AA" 

h - ^ ^ h j & i f 
T A - 0 7 A7<".7ft A ^ ' f 0^1?" A.0'1 

/-/'Vs-/- 7 7 " 7-ZV A'/'V^.U 
P A If 7- '7" 7 " " A A" cm 'J- f -/• : 
P n 4 A 7 - 7 - 7 ?I7«A/.A7-7" A f t O 
fl "*1 'V A A 7' A ^ 7 A ^ A A 
^^•OftS ' csT>aa*\?Ji>: n f tA-^^ A7AA-7-

J?.7 ?iP/-07 ?i7-p,A/-n'/ <y»AA7 
crofV<)>: •'•)'•"/"/ A^»ftn;/' 0h7'/i 
<W>Z.A . . . . "7A-7- c^lfV- Ofl^/V./i-
O . m W o n - r A f A h ' i ^ 00- A^-'/V 
pn.u Anf."7? n'A.-J- A A n 
^a , ( . '7 :a)-7 0«/'T;> CD.P/;" O / f P / A7A-
/-A'Tcd- AP-T'T-CD- ,P A •/• 7 n-
'/-70/-7- ^n/^'7- A,P4"7<'/":: 

7A7ft 'A.h fA 7Af/7A CDft A7ft 
PhVA a / C AcD-i'-n-A A/2.?" 7-0 
ft'7Z./-A" h/-')-/.- 0 7 ^ ' A m / 
7 T 9 " 7A0A.A:: AcD-j'-O-A-

P/Xi 0"." hAA-'-r 
A^AP ; / ' ft^AAA A*/?CA fl.cn, 

,E,.'>JP.AA" ftU ACD- /^W.-
f 7 -SO A.ff tA P°7f t / .A7 ^ 0 7 - 7 
FL7AR^L ^ A H '/CD- P/AXA'7- : : 7-MCD-
«/'cnA" 'Ah,CD- p-/-«/'^cncD- fl/. F-^ffl- AC 
Afl<- ARTI7'fl OAfl)- P7flC 7CD-:: ^ H - R 
P-£5A II.E.ACD-7 A N W ' H ' 
p'/-^^cncD- Mi. a- •/'•n/-/- /.-7' 
A/,-7- OACD- P '7T7 /\ e, 7CD-:: 

Aa-7?" 7-OCD- FL/.A^i 
FLCD/, .'J-̂ -O ' / 'CNA- PH.U7 ACD-P-. 

cmA7,a)T A . f f t OH. 07 ^ A A 
h/J^VlF3')'- D-MM9" K'/^S^Ciay 
A7ft /..A^'A h^h//CD- P/Jfl/,- h.A 
FCD^'F." A7»i ftA7>A:: ACD-PCD- 77 
^A-Z-U '/CD-? 0A7C ^ A A h - U ? " ftAV 
<I'ACD-7 fl^Z.T. he"'!<V-<)> P/.,A^-A 
7fl->fa)-7 ft^AAA:: /. ,A^A-7 
a)^h.A- fth;>A:: P°7.7C^tf)- 77C ftu 

P7vJ./-A'7'7 77CP' A ^ A 
A7^7 A«/"/' A.A«/'CD-
/ ^ / . . A ^ A - 7 CD.e.h.A- h"7- F-
AA<3.X/A?° 70C" A AT/- hP0]01!. OH.U 
•fl?: 7'CDAS" AAO^'?"" PA'/'tfl')" fl/-".^ 
Aft 7CD-:: /"S'l* A ?"'/- A A ? " 
A«/"̂ cD•^l U-M.-9" *19If'HV- AcD-f-fl-A-
fl^A CD̂ . -7-f'7'C fl,'7-7'7- -l-Amm--
PA7-t5- '-r-7C AA.ACD- P.e.A;> V P/.77;J-

troyf1!- AA-l-Kaoty0*; OH.f 
fAZ.77S' f AA«^ A7^ . .a - r 

f A 7 7 c n A A 7 0 / r : : h-Z-7- A/-7-

A f t l f 7 r » 7-/^7 '7 -r AA / M'IO.S- AA^<fc 
h-7'7-7 h ^ l f 7 A f t7 ; i - r : : A .A^A -7 
fl//'flAcD-V fl.m«/'?"fl'7A S"C? A A - r 
/^-/.-r cmh/.'cD-'/" hAhOfl..P<C nhA-7-
.e.-7cD- AA'/fl/?"7? A All.U /-A7 ^ l f 7 7 
r/n»7CT<. '/a)-" 

•r*?C Of t/ .cner A7»j,7 A5!*- AACD-
A7f7cD-A7 cDf,?" AAACD-A7 ^ A h ? " 
77C P"7.f P.C7-A77 A^- r - ff>A^ 

Aft /A?":: hH U '/T O A ' j . f A*/, 
?°7.AH A.^/7-7- P-/ OA -7'A'7' ? "AA , A A -
^mh/.' P/OCD- flCA7;CD- H ^ 7 A7^.lf7 
F.^CD^'A:: ft/, P^JP^/FFL)- - fl^h.S' 

ACA-PCD- 7fl<- AA- : : n^oh.S"'7;CD-
-/•'7^/CD- fl/h //fl7;CD- ^ U A A.-7H- /h7/fl-
" 7 7- '7 '••/' '> fl A ft 7 ^ ' / h h- C 
Aft7,^-fl7?°= A/-A^° ^U/7-7- A.A-
0A7H.7C | a - 7 - f l ^ hH.U ^ A c n A " 
PA.P/07 /./A ftcD-/^.s" n n f r c o ^ 
A7.P/r'cD- flA7C^ ft7A..." A A-FCD-

- fl)«.fax7- a)/-1'..:: 
/H F/ATcD- HA<)CD-'/"7- FL./^-R 

AC A CD- A AOS" A7^. f t 
A7P,A'TCD- 0^77110 '1'9"VC'1:7 FLV.FT7" 

A / A-TCD- 7-fl-HD-
A7.H.CD- 7 7 fl'7"^fl.'-/' "?IS'77- A h 
AAATFM>'Tu- 7a)- A'/XI. ftu '/7C ^ h . S ' 
P"7.0 A l.-hTA-Xi. 
cD-cn,'7- 7a)-::.. " -AACD- A7>.L"7^.<-
AA'J-711-r:: 7 - ^ ' -flAU7'7" '/CD-:: h ^ 
A . A P7 /AcncD-?" h-<- ACD- /^}'/:7 Ah-flC 
fl.'/'flAcD- '1' C P^'7'A'AA'A A"7'7: 
Oft ' i "/a) -?n A7>j,'/ ? " 7 r h.'7/-
OA'/fl/cD-1 CD .̂PCD-7- h"/?.-l h'l-(J)-9" 
A .A^A -7 fl'/'cn<J'tf°fl'7\S' QA-f-'P/.p.:: 

f V 7 C flJm- m i p / ^ ^ m -
E F/N Y. T -> T R V "7 P 0). «I> 

ft7/Jft7 P ^ A A 70-7/ 7/C fl.^ 
AAfl'7-" MSP* W '7ftU"J 
fl'/'/a)- PA'JAA'7- 7ft'/'K»; '7/.' 
7ftS"/CD- A7^"7ft'/'C 0o'1oo')' JP,;I:AA:: 
AH.U'/" 7a)- cd-A'T'^i' Xvn'V-'> P^'AAA-
A7AA-7- n - I A f p . •T'A^.f 7'a> P/AfP-

-i" -J- 7 A fl. rn, ^ '/'• a)-
A J f t ^ . f t A f A A f S" P A ^ i 
a)^.fa).7- A'>A"7.AVTlcn- P°7.77/a)-:: Aa> 
A77-pi.U ACD- fl^lfV-

A,P. FTCNFL^fl^ A ^7A '/-
7a) -

A.a)A -flH- 7/C A-flC 
ft^a)AA = : n ^ S ^ / f n•[• <;;j/s' 
flAft'7':P' c^ l ihA ^ h f l f l O ftcnftM" 
AP-HSS'/J AOF.'ICIV'Y P A ? " " O A I ? NU 

•flA" ' 7h / ' 7 '> croAavr 
ft/OA:: FLH.U 7/.7" 7^^/CD- ?"7 A.V7C 
A7^.0*7 CEV.CA7 A7A"*/ ?"7 ^A'/-
A7^Z.A7 Â 'CD- fl^7^o-7- PrW'CaicD-
hlfV ^'7fl0'7- Aft^A?":: ' 7 ^ / 7 f A 0 7 
A77^.fa)-A ",/Am,/Af.' f A / 0 - 7 v 
7 APT- hrt- nA.A-'T- .</>A'7 fv a//J-7-
A J ^ f - O / Z - A J ^cnP'> 70>:: n^7-fl 

Facility of Education, St. Mary's University (SML/) 48 



he t he 
encMer B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 1 3 

•M'<rn] h W - K A7-a)C£ AP-Mlpft]' 
hA-1- PC - W f k w&Ar' YOi'V 
CD^-ft v h^m-7- V<F'l <- ¥:9"'A • PA*0'-!'-
fl^.S A,Aa> AAa)- 6U);TI;/- ftftMl 
ao&*iao<V A7£"7PA''j'A '7 A ft' VnC" 
VP'rl: nA" "h.ft 6.'P AAYi 
Aft.ftA?" JP.A/J-A" ft"/: AW- . H T -/'OA 

" ?"7 AA^-Af/•? ?"7A A^ftA-V 
V/C A'/Vu-V '/CD- A74.U A?"7-A^?" 
7 A 'PA-y - : : V7<- f A - i r t f r - i f y i 
nAaH-n-n- o)-AT A 7<j-t"7-7 

je.rn AA^p?nn7" £m,v 7'7' i^ 
n(/-A I- A AAm>7n<l7- '7</?7 A'/"/'fl)-:: 
A'/A- 77 PAa) -7 "fV (/A- h'/?-ft *7ft.T$-7-
A?"7 AJ^A/^nn-?" A^N /W A7ft-
P/^.m<:d)-7 AU/-7- AC^a)- fta)7-
A<*>7nn'/- ?"7?" my7- Aftftc/- A7S 
7^-7f|i ^A-qft-n a>AT 7fi-:: 

,e,u P'7..PAP7 frH-T- flll.U 
^7nn7- AP/-A^o)- n«MA v/c 

7-A«> mil'.' A?"n7C a*AT A7£'7./n-S' 
7-A«> mnA \",x}.-\a> y/p-'i- a)-AT 
A'*£<7.11^</! Va)-" h^hAO)' P),A 
h.A CD-AT £A7- PA.A7- </OIFV-7 
A<7<IP7T vnc "h.A AATi AftftA?" 
•NA" PFLLP^'/-" AC A. 7 7 AA?"CX<P 
n-l^ao^'h a*'/!?; -l-Mi-OfA 

"lie A7ftA,A N^>S'7C 
•IAP6W- nAmn<j'a> 
AA^7n<l7- '/-A'p7<." £V, hi/A 7-
A7ft?;/'-a)- Pl-<i.mZa)-.7 /"V A'7S"fp 
OR>W<L-'I- ,PA O)- A A ^ ' 7 n n ; / " n-r-A" 
A.^A7»IV)A- ft/M vnc- A7-P'P 
A^^'Vna) - 77 jP^nm^a)- W i A 7 " 

A A'/V. - <A3f»(fn'-)'-ffl- V7C> 
•/•/N. £A7 ' a ) - > ^ A A AM' } ' : : n;/^?"ma)-
TC<7 " ?"7 AAh^?" flA P'7m/,f T£«l' 
7-mp,'/'a> vnc-

AA-?" P i s " / n a ) / - A-s?"m 
</»AA PAm'-T-ffl- <yoAAa)-:: ^ A A . 
hTft'to)- p c <7»ir/-> Am'." 
T£'FCA)-7 A ^ V / ? " ? " 7-7A7-S" 
r v A n 7 - r Tn-n?" AAvrua)-?":: niuu 

P " 7 X C A 7-^C = P7ft^V7- 7-AACT 

p/-cn7-'i' = 0)117-. ft^f-fi/-" 
ftftj-ft ftAA^ha)- V/C A 'W//? n AU 
" A . . . ? " n A u A7-mp,<1' A i r > n * c n - A 4 . A 
<{.A.T ^o'IM'-n> "A?"-/-7 A!" OT'IA 
^fto*><. h'f . A'/'^'. A > £ V7C A.V/^7 
PA'7VFL)- A7» j/> A 

"9"'y AAh^?" nA > 
A^PTV ayrtic VCD-C PAN'/?":: 
<AUA7 A A?" A1 = V7C7 A '̂/"A»> VFLJ-V" 

AAI IU 0 ) £ A A ^ 7 N N 7 - P^.F.P.CA-
ero'ilfMi'} A^ollp 'l' n«>m- ODp^ao'r ) : 

(/-A- A,A"'-R-7 N T T V 
A ^ - S ^ T P?"7/{.A/fl)-7 V7C n7: 

h n.e.'Wl .PA^^T'^ 
7.11 "^Caj- A.P.A^r A'>£.?" 

P ' 7 . A 7 hM"t".C H ^ ' 1 ^ - 7 - P 7 V 7 
h ' W j r A i H ^ M P < > .P.A'1' P^-A')' R> 
7 -C / -? " h ^ A m 7 - a)H-l- = 

nuA-r-7 "7£Y.'7 J?//'ISA:: a°(HC -iVA 
'7,e,(/"> T n n Vfl)-:: 
toe A^T.T'A'fl 

nA>£ */7C n-/-A.e.r n r^ -nv 
n ^ i i T A.7:7< nn- r Aw.aV/7? 
A.^h<- fD,P,r ^-A-Tfl)-'/ A'7^777-
'y-7 '̂7'7:- ^-A7;a> AA^-A'I'a)- A.S'7<-
A ' K ^ . ^ ^ m a ) - "Acd-C A'/lY- A'7.</'A-n 
A?"Ah..." £AA-:: 7-hhA Vfl)-:: p'7.77c 
AflJ- A'/'Ah-7 JiAn- h-/ '7m'/ A V/C 
,P7/A^A:: A h A>P/7'>VfD-r 
nYj^v AOJ- WM-A?" if'/ A^P 
f/-A- nc/Mi nn v7 i: t u p M h w ^ M -

7RR>-I.- hm R > . P . ^ P A -
nil..Pfl)- .PA'i-AS A7.e.A7fl.A-nWi,C 

7-d»n/ '7A7- A,p.if> 
,P»'-y-AA:: A'>£Aifl- 77 hi/-A ?" PnA AA«1^ 
VCD-:: 7AH-?" "A?"'/ Cf/n £7j?,AV. 
h-S'7-" (hcj/n r»cv7- .e/A'A '̂A) n'7A7-
PCi/117 AA}^//7- A/-A-)' .PAPS'AS' 
P ^ . AA p"V.'/'^A v / c nn.7- AT- i ' 
A7£ 'lA'/'V.fl)- An'lA A7ft7* nA7ft7- A.A ll 
h^P'/S' nn..er -lA^ja-i' 7 I ^ t 7 -
PAPA7- A»C'/7- A.P/AA hpA'C.n P")C 
7.IUD-?" A ^ ' C Va)-', :: 

AI/-7 prvpfl)- P "dd)'C A7lV«-" 7-"..e, 
hci/ ns' hmcv-7- p c n ^ ^ vi A,e.7S"^r:: 
V7<- A7.H.U Vfl)-:: '/'ft?" '1A A7ft fl)^/'7-
A7 f t ' -7FT?P NA7FT fl-',' 0,7- AP 'M/W 
Vfl)-:: £9"<l"'h h^mn l7'£.' 

PC AP7-P71I A^'J.A— 7.1 Un-
AP̂ /n'A A. 7ft 77 Pn-S' ft,'/-- ft?"n'7v7- '/-</-
n/vi- fflA'l' A£A- je/i^S" A Aft 7 n;'i' 

A 7-5. Pn-7 ft,/.' AA/-7pftS' A7^-
AAft7 Pa)m 7A'7"/ A.7A'»iA'h- .P-U 7ft?P 

,P,A'7A:: n^-fl)- p/mc h'/ '7 
va)-',' .PV, ^n^-7- AAAvn^ nh-^-i/ vnc 
nil.,P n-7 ft,7- fl)-AT 7 A?" A.'/'AT 
f^ .P^Ao) - : : 7 A "7 A a)-V h ^ W 
p.VP7^-A-:: Am/n^fl)- If'." 
ft^^lA:: A A P P.PIIfl)-?" nil.ftfl)- 11-7 
n,7- fl)-AT ^ i f v - 7 A-n je,A.A:: 

Aa)-

h<i:ftd Vfl)-? 

Y/.,f\U(0'> -WunSVuH J&'Z, 
- H e Mco-? 

AV, A Jjp.n- .PA v /c I -nc 
AfrA'AAJ/-:: jp,7,fl)'.' hfl-V-V-
AATTi" 

J?,r/->:: 'V'J hit-} MIACV'n dC/U"/ 
YIL'VL A A^«1AJ/-:: 

•f-^c PRTFL)-?":: S'NIH-'L- H(\P LLM9? </:TC 
'/FL)-:: 

•|:TC ̂ '-T- MIS'? Ah" 
QC Af, "7-771 ft'7PJ?» 

n o ? " 
AAHPfl)-?" M- h£C'l(\ 
Va)--

A^Clrt//-:: 
,P,U7 Pa)-'17/,̂  a)-A A.A"7^-

i - W r W r Y y A a)- a)T-f-
h7,ftS' Pft7Pf. ?"Ah7.-7 AA'/'?"|H h / V 
ft'),A f,7,ft'i" rP'/:7 ft7pf, ft,C> 
ft/, AA+?°r" n<-7?" Ajp,HP /enn 
AftC > f , /-f/'A:: A-n Aft'C7- </-A7- arM-
nA7 >5.7- A,-'/- A>7'A<?: AT-/•«)• AA'/-
A Ĵ JVAa)- P°7.MNA n'PA" AAP'/'a)- AF. 
AP1-7Aflm- 'i-T-a)-:: A7'/-- < f̂tV.A 
Af.'/'C?" ft^A- f•'/:?" A,7-
AA77/-7^'r?" - . ,P7; ?"Ah7- ft JP.P, 
a)M?n' r f b > /n7'7 ha ) -AT T C > ? ° 
AftCP I I P 7 " A'7 PA I h-̂ -7/ PA! hH.ft 
N-),A"7 ?°V- ,P»MP7'A? 

Afl)-C A P ' 7 / f ' A f l . . . " - HH.U 
Ofl)-ft- Af,m7 n.nA va)- A'7..PAh,ft 
j e ^ A A ^ A - 7>fl)-c A7lV,- A'7<i'A-fl 
A.P,rt17" PA7-t5-7 A.Aft. A A 7^- A AM'- '/'ft 7° 
7.A-ft Ph^.Aa>7 Afl)-p. n'/:a,1,•'/•'." n7ft,-'/-
A. ft A ft-C ftAh^.Aa)-7 Aa)-P- nA^aift-/' 
<ACH.*/'> A.ft?°VA7.7i AAft^" £?fl)- Afl)-P-
PA.A.7- /'7'1'r AA'/nC 'Y-7 C 
A7^.AVftC ftH.U Apm'7. "7A;)-flJA P"7. /'l 
ft^AA^'A:: 

bki-
^ F T C P A ^ U - ? 

A 7 ft- A'/01/5;-' 7 / n ^ AAA'77-J/-
Ah^A-r-O-" hft/PA A7ft/-/'? P i V /^A7-
Aft7 AAftV'fc 7m^'-V Va)-" 

.P.7. ^,An-h A'7.A-7- 7-ft' 7111-
AP^V,- Va>" f t m i f •iyAAM'i 
.P'/S '^ 'Ai P7-^C C . " PA)A.-n •/•<<.AA7f?°'y-7 
V-A77- A"7.A7- A.7- h'/-7 £<{. •/''." 
JP.AA; A7^7.^?" "(Am-'." 
' 7 f t . ' / 'C / " p )-7 n^f t ' f '7 H ^ ' / - ? AA-^7? 
'7.V7 f ^ i O ^ A " 7flft7 n^ft ' /- ' /-: 
A"6*"/ ft"7^.AA7 • P7-?"UC'/- Aft'A7 
ft^A/"/'/• ... ^7ft'?" P°7.^ifl)/-fl)- «7.S" 
•/'AA AjP.ftA?":: PAT'/- 7 7 
H''MC PC P'7.77C Vfl)-:: 

A7^.7- A,7-7 A7ft* a)7ft 
nil. i/- £,An-h crD'i*<pa)<l'ci' aoa)$?A-
y;p\9"6-A-" V'l'J-VO)' f,m7S" Ap' f t^ '/'V 
• h n c je,'PC"iA-:: hii.ft n^,7- 7 7 nA?" 
(I:'i: P'7.-/-'PCD</!'/• pfl).e^,7- ' I A ' i ' '7.A7-
O A H A '/-77^/FL)- .P.'/-'Pfl)'/J H7ft 
ftA^^A-" All.//-?" Ah,7- nA A t " ? 
P-/-.PHA7- l/ n ^ ? " n^ ' l fV - A ' 7 A 7 -
P A P C 7 7 V K ^ A A P7-M FL)m.^'-y-7 
p^ .A '^ ^ 77H-n y.AVJA7-7 p?°7 ^ m n 7 - 7 
«/'7 n/ - / -7- m.nvin'> ftftMA" 

Va&9"*:i<p <n Af.ftCA PA?" JP,£CAA" 
ACD-PCD- APC fl)-AT 
AJft^./n-fl^')- ?"Ah-/.-7 y.'n^^A--
Ac A.?" n'/-/-7- A7-m/7A7- Ph^^7'-a)-7 
fl)-ft- hc^TK pfl)ft^7• nAft7:7 A°7P7-
A7-77 AA'/'/T?"" ft-Z-'lAfl)- «f>7 

h J-a)AV PAPC A f t n ^ - n - ) ,A a) - f t 
A^-Vt a)ft'7./ivn.-/'7- Aa)-c"rA7 
ox\Liyay 7 - f t C A A 7 ' " PMFT.^7- 7 7 
^-A^a) - PVN^A)- An A Aa)-P-- '7ft if 7 
n^A-'LIC AV I-7'i- h f t i i - h n A £ 7 ' } 
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f i ^ ^ T i 
H7JV 45 <?VL 

"AAh. £,U7 A A h £fl)-AS' A 7 S ' W ' 
A A - 7 -

A®£ ^ h ^ F A 7 Vft.C 
A A h V®- = ni1.£7 A77- £'77° n.G1 

h<T.7- Aft-ftA?"- - H i 9 ' T 
AftC7 ftp77° . h7°h^ nj .A 
P"7.£VAfl)- A7£A,A V7/,-7-fl)" 

-7-'>7i h f t ^ A T f l ) - ftllu 
7A?" £A7 V7C A "7®-^7-
Aft.AS'7:®-7°" "Ch.7- ob/*>.&.•]• 
ft/V-AA-?" fl.HA- A7h.7 
AA'PTZ®-?"! " h"7A7- ®ft').A 
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"A7£*. AHhU7 
A7ftn;M :®-7 T f P A l ! ' ^ T<fc?' 
A£Vn7- A r A h , ! " A£A <*>"7K7 

' w a p . ? m m 
7-FT- A " 7 U A ' 1 ? M 7 , 7 - ® T 7 U "7;*-
V®-
A7°77n®! A^-AU ft?"au P"7ft.A"7 
Aft ?°7 Aft'C7 A 7ft "7. A-U AA70Yi 
AASS- AI/-7A P7' A7ft^A? <*»7P. 

<m4''(nl? (7o<{>av6*i MW'" 
AA-S' PVmA7;fl)-7 AP^'fl* 77HA 
-/'S' "7A7- -

fth^-7 
fttf°AAA>S' PA)£ 7/<4- </«IFS'7 :®-7 
n./vii-nr PV7<-7 A"7®T- "As 
?°7 7-NA?'' AA7*®--

AAHP&7- A A - O A ^ P<*.A7-7-7 n c 
AAH^F-A 'T® *!.77 AFTA- '/"V-
7 -V7C '? A £ C ft-'M-A- AAV A-
FT-HAWF-fl)- A 7 A V . AS'7-U A"7AFT 
7l7-Ah A A T U AFT.<7°YiA^"" A7»J.7 
AH - f tU7 ft.T'CS" P*J.A7®- N ; i f 7 ?IAU 
R A ^ FTA'P^T^A" A A-7 7®<*-
n"7.A-7- V/C H * ? P /SFT* . A^»? 0 AA 
m .f, ^ -T- fl)- 7 A ft 7 * 7? n - / ; ^ 7-

£11" 
Anr-FL)- A ) - n c ?n7?° 

A A + A A A 2 T ® - <3.17^7-
A abC-hcD- Aft,m7n-7"" P"7.£®<-7-
ft77° A (/-A ?" V©- - Aa7.fta) ^ 7 ?" 
Aa7fta)^77n " A7ftCAT-®- ^.Ah-C 

nai.7>V7: A27"f®-7 "77 
ftCAn7*:: Atfo^l A7,£®- PA37;fl)-
<h9u V7<£?V7' ntfC'®- Aft,74^<PC "77 
A ')• 7- ? A T IM? a)- A ft' " 7 D- 7 7 
P"7.A"7®- 7 -/SM- I/-A- l f £ A.£a)-7> 

" 7 ^ AP inn) - A?°-F- A 7 - 3AA"? 
ftA^.T'A- P°7/r'-VA7:a)- P"7ft®-.!H:®-

Aa)- -n? V®--
AnAftT; n^ if7' A72. 

Aa)- AC7-7/ <7Blf£7 An-hf- hP7/la)-
a)-A- Af t -^ 'A" -nH-O)- Aa)- n°7A7T 
^ A h h77- fA2'T-a)-7 <7«Pft^ 
A-nh7- P^.A^Ta) -? 0 ft.u7 PA%7;7 
U-V.^ n°7//n AA°7.ftO)-7' Va) " 
^ - A - ' i ^ - 77 hA^.<- Aa)- P C 
A r - n w ° A"7ft7S^ AV7<- A77^ Va) -
ft.ur V7C vnc fl)je.HC A</°Tfl7 

7ft77;fl)-7 A7^TA-n7- P74.4-7;0)--
A7ft' ^ A AftA- A7ft"7ft,^AA-

hA^7'a)- PC A./A7-- Aft^m- A./A7: 
h7>A- n-).A AA-f.' ftA^a)+a)- ^.^A 
5V7A nAn.7- A7^/.*Ya)- ^ - A - 7 ^ 7 
74-^7-a)- hAS-T'O)- p c npn-) : 

A°77S"V7' ^^n7'0)-7 "1A--
P/hftfl)7-7 fl)-m fl)-^ft 

p i -^ I n ^ i f v - A^ .^^ in ) - V7C i/'A-
AjP.ftS'/T?":: n-/Aft.?" PUV .C7 
A A - a A ^ - hAftV)" A Ah 
na7./n A T 7 f - ;>A" 

P d)/C A ^ ^ ' A ' 7 ^ 7 7 ft' 
A P 7 ' A h 7- n ft 7 n A 7 A a) 'b 7-
A A 7 n a> n ft h '7 V 'T- a)- A ft H'/ 
n-nAm;i-7'-fl)- AP7-ftV'/' P'7.A^'l7:fl)-7 
^ A A nil- hfD^l ha)^ft n-).A 7-h-C 
•nA" Aft-T-a)-" V7/-Tfl)-7 PTVn ^ A A -
^ft7 :a)-" nA,A nh-A Pc7ftlf7 ^ A A 
A T 7; -T' fl)- V7C h^nA'A-/.- n^.7-
"A77^U PrnA-r'Tu7 A7- Pr7-llpfl)-
a77- -n7"S"cr n7-s*'cr a7-u n,7: 
Va)-7 d-'h A 7-^7-V A 7-
77^7'S' Au7-u n.7-U7 7°'If' 7°'> 
;J ' ftC7AU i 'I'A nA7?° P» 'C7 V7C 
AS 'A -nn^A7" AV7<- ft 7, A7h.7 
AftAcUL7'l'7?° i fSfl)- o o f M - y - U h 
Va)--" AA-S' P?"77-7^;J-7:a)-7 A*)' 
Aft.A-7- P7tA'fAn7-
AAP.7--

^-A-'A,-)- ft'777' nAT' AAn7--
P^C^.. P"7«ft»)hA- 7 ft.'i* 7-" 7 
7 ' T T Aft^/ST* "A^ l fV - AV.7 fl'7.7n 
ft a)- 'h yf A ? " A A 7 h 7 C' 7; 
AP-/-7 '/vn 'I'fll- TCA73 AP7"i-a); 
mP.'>7:a)-" 

"rVa)- Aft ! nAftA7- 7 ^ 7 -
7-Cn7-S' A77-7 °7a)'> ftVA'S?" 

"AV AV. ^V^?" 
"7ft.V,7 A^-A'/'O)-! ^ -A - ' i ^ - A7J5. 

A.A "77 A7' l f7 V®-!" 
a7<?" Affi-7'a)-!TA" Affl- hA®-

PC A^S"C A777.-7 n.ft7- A7ft 'feA 
^" IVnC A An 7"? ft 77° A A7ftS't 
n"7hn^ n * /-• np- AA-n^? 
A ^ l f V - PV-C '7 ft? P?"7-lf V^7 

IJ.C,' yf\aa-f^ih 0°U"h') "77 
V7^^7? PV.7 V-C 7- P r T A ® -
A^A. A73?. A.A® -l'C-1" 
Aft.^Ah r^ ;f®}'"" AAH.U AA^Ah?" 
AA7 AA-n^ A^A7S'A i ) - " A7^,.U £A 
v / c m o o ? n.ftVA-n^ h r c 
A ^ l A ^ A l / - " A7^.U 7JP.V7; V/C 
ft7'/° A7ftCA/° hA Pdft-n AAmp 
Af tmnT-?" : : " A AS' 7?°n<- Aft. 
P7-77'X'T/{.®-7 An-7 n w ^ n -

A^lfV- ft^?"%:A7-7 
7-7AA n.ft®-^ S"C ?°7 ft.AT® 
ftlf7? 

®/C ftAmn-/j7- ^ A A 
AA7ma7T®- hft'7Pfl)>ft7:®- P7VA 
A.A®-7?° ft^.^m-7- Aft^AA-?":: 
nft-7 If V7>A:: A7»j.7 A.^AA-A)-
ft^'CS' A7^-'T®- oo^an^' ./-AS"7-
7-AA^-A" nAmn«ft7- PWvA 
A 7 ? > ' / ; ® ft^^®- ®/C A<yn'VA 
^ ^ V a b Af t 

AP7-vnnn'T'®- A ^ 7 f t - -nft-7 AA-S 
"H/. A 7 7* A f t f t A u r - A.A + 7 
A7^L.®'F'(PA7" n"?A7-

^ -A - ' i ^ - '/'mAS "A.A 7'7? p r 7 
A.A 'f'7! n"7.7n^7- ^7^ AlZ-V-V-
PV/Ch-^7- ft.^AA?A" A7^.ft®-r 
h'M. ft?"C n.7'^ AV.7'/" 
n.7; ft7' A ? A - " 

"ft-nft-nu A7ft l f V Aft A I/-! 
P A ft. n, 7- V ® : : A P {/• 
A^/.f l)^Ai/-" AA-S' A C / ? " / r AftA-

"7Artl77"ftft A T 7; 7' v n c - V/4-7 

p 7- ' / ' n A T n 7- <TD A A R 

n"7.fl)-All7- A77- h®/C' A^^ 'A P C 

®<{. A7-AA'> 7"®-A ft^C" 
A 7 ft* 7'7 Al1S'7-r; nA^-An 

A77- ®ftn,7." n7.1t tTDi]:: LM^'/-?fl)-S' 
A.7-P-T7" A7ftA-n -7ft?S" ffl^ft 
A A 'i Ton CD- A.ft®<- A 7 ? 7 ; ® - " 
fl)^,ft®-V- An^^-7 '" A.AT' ft®-
if' /•)•" nn.u 7ft ' /7- nA^-7-
i lm^ w j . ' t ' W A ® m - 7-AAA-r- 7-nA 
nil^nft A7'J.7 
n^nA, / 'A7 P ^ - a - 7 ^ - 7 h ^ h-vn^7-
A-'> APflJ^lT hfl/ftnrpp P C n'AChS' 
7 -7 ; n 'H l ftH7-" V/C 7 7 A^. <>n. An 

7ft.v7- A A A T n.fl), n ^ i f s ; 
A ^ - A - 7 ^ P ? V 7 f 7 S ' P?°7"f ' / 'PC 

7 - ^ f t / n - "7^- h 7 m 7 -
PV7C Avne A;>'Pft.A7-

7,It nCA, AFT ftA® A?°'/7- Aftf t / 
ft7ft ft^C" 

^D-A-'î - A/.It® hV /C p^-f' 

<TO'/'mA-7 A A 7 - m ^ n M ? ° " n/hft.®)-
A ^ S " C h <{. A 7 A 7 ft- tJft 'A 
A7ft'7-Am®- Ann7- nAS'7: 

hn.C P7vl^.®-7 A"7/nftft-
A777.-7 A'/'C'/'C." h71A<-S' PC 
A . ^ 7 A ft'777' / " A h ^ " f t " 

"7 A- " 7 7 ' An A?" 
""777 ,->®-^AU?" 
" A ^ a 7 - = A t A f t /.It PA^?"! 

A "7 A 7- P A 7. ®- 7 n 'T?' 
n J ' / A ^ A ^ ? " 

^ > h A 7 C V®-? A n ' l h ® ! 
A7^0 ?I^.APAL/-S' P7- A77S'^?" 

"AJ»°7 vnc PV, Au7'? ft77°A 
"77V7-A7 AAfl)-'l' A7ft.7- A7^.U ftA 
V7C 7S '7 /ftA'A?" 

"A?"7 A"7fl)-> 7-hAO? n?0'/'TCD 
ri> ^-/T/'AU"" 

"A 7 ^ 7 7: /.It A A A 7-
AT/S'Al/-!" A AS' P f t ^ T ® - 7 
V7C A7 ! j . 7 A7 a. iCA / " A h - 7 
A C T Aft, m ^ ^ D ® - -

V f t f t T - : hit 7- ft, M ®-
P ® i } T ® 7ft '777;?° 'ft?" V/C Aft. 
Aft»®*A 
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n°T?n0 '7- 7 - " 7 ? " s W 7 A74A7AhA7- "hH.O htm?•)'••• ft7AnAftfl)- havim-TCD-
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Mt.J •)'•••• n->C-fl A7''/-ffl)- HA <*>ft;y/.7- A7tf°'/T7'7 ,A7 = h l f ' /A7 Afl)m7-S\ hfl)AA- Aft A A + ^ m T " 
A-** P.S.Ah A77;7 A f l ) T ; > "£U7 ft77° Aft.'/ AA/7M h^7- AftAh- hfl)4.ft A7-A "Aflfl-P-? 
ft//S' A' lhU7 7ft '7/7:?° Aftft'^? tW'&A* A V # A l / : : A7X ; A7 (f"/. Aft A V A A f i ? A7-<?.fttf)?" pA'. h/mC 
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AA-TS" fl)^.ftfl)"V* A.Artl7" "ni.^r- 'y P/-7«P/l11lfl)-7 A?nft<P7 7>T Aft 'CP AA"7"7?" A7>?"A-Tfl)-" AA7'S' f l C M 
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7 ; A . O 7A7A'f=: . ^ n (/• A 7* a i C A ftfl)A" 

n n A ' ^ 7 - '7 77; 7° 7̂  7 AA'/fl,* A ^ ^ A A 7-n-F- ft^^a)-7 "7A-! "77 AHA?" 
A-hn-fl')' A f l ^ i f l ) - A,A IfS" "7A" ^ f t vh t f AA7--7 71 A-n7- A f t C V^ " P/5.A7^ Afl)- VflC?" 
"7"7.7 Vfl) ?" A A ' K / " A h - 7 ftVA7-fl)- AAVOC A/-A-7 hflftfl)-S' ^7->A7.'7 "A7^.ftfl)'?°!" 
//ft!7 AS'7;7 A7-m/- 7,ft7'-:: toft </°/,7- 7 - h A " h a 7 0. fl)- "AC7.7.S A & fl/ftA-T-fl)-? A ^ i f V -

"fl)£V. Aft ft 7'! 'I/, ?"7 7-ft Vfl)- n"7.fl)Cftfl)- a)-7 "7ft/-/.-7 ftA^-A" ftA'T'K A'A?" 
Pfl)/ftft'7?" AA'-r-S' -ftA'-J?-;/; A ftA- fl)/C A ^ T A nm«P7: hft/'Tfl)- </:^fl)- "AV.7? hAftft l l+C -S-ft 7>A 
h A A ' j . P7 VA A7CV;/; 7 -A ft <£ CD- ftm717;7- VftCS' I1AT<. n h - A A f t T A ? " ! AA-?" 
fintro-^ a)ft Yl-'l; 7-m77-fl)- "A77-?? Afl)- I f 7hS PAV.7 "7A! ftC7:S' ft.-1.-7 m-ft<fc" AAS 

Atf»A7ft A A 7ft P7"V7:7- ft Aft. 7.-7 A f t A?" 5?>>C" 'A/ 7-fl)- l lpf l ) - " 
VflCS' P?"7-A7- mW-ft-'/- 7 ft. 7 7ftS.7 AAA?" A7V-C? ft). A AV. PA»/-ft7?"" ft.U7 7.11. VftC Aftft-T- PA ft, 7 
7-.P7- ft^C- fllfft "ftflmfl)- ft^.7^!" AA-S' P W ' ;fl)-7 <^IICp7- p/JV,"/fl)-" h"7.7ftfl)- flAft hftA/.-
-OA P ^ l * f l f 7 V 7 ^ 7 - : : A.7'f-<P?" A . f t W ?"7?" ^ A A AftA^l7 ;fl)- fl)ft fl)-A7^ m/</>^7'-n7-S' ftftA^-
PV.'/'C A ft'ft C A 7^7- V/C A'-h ftA?- ft,-/.- 7ft" ACC A A - hu'J-l-V'P PC Pft/- fl)/.'P7 -/'mA-f" 
ft.^AA Aft ft'7- hmP«/'?-7- 7ft '77-i;?0 7;CA-7 ftA-f- AA^.A7.fl)-7 AftftT- U't-lVT PAm;J:7-7 - f tC^ 'P 
Aft u'A'7 '77 ' l .r AA^< ftA ft 7-7 A7ft V / C T ft.H ft ft'}. AftA h'?ft.fl)- ^ - A - "7C ft.'l <*>AA AA-lf" fl)/C 
7?°A '77-/.7»" h^Afl.ftfl)- Af l ) -T^ ' A^f l ) -^ l7- A.r tlft7' " I IA ' IA fl)7ft A ^ ' A ft/7-7- "A7ft,7- Aft /7 'A?" 

Aft AA'/'^m-r-A7-:: ^nAft! Pfl)7ft AA"**," AftA- AS'7-S'. "AV. ft77; Af t ! ?"7 ftAV'7'A" 
Aftft-T- A,A AU/-7- AA^/" / -7 - S ' A f t PAft-ft S'^ A.ftfl)C^ft7- P^-ft-fc u'/-(/-A7-" ft?" -ft»l7- ft'i-fl)-

A.A AA^nftfl)A nT7,<H; ' k T C ' T ' } 7 A ^ T -ftA- AftT*fl)-S' APA'/'ft-fa)- AP-/ftA hA7'?^..U ft/7- ft^^-A^ A " 
Vh'i-r-S' A7-rnftft«> 7,ft" ftll.u?" ftftA 7-^rnA " AAT-S" ^ -U . t f l ) -7 f l / f t ^ -

ftll.ft^'fl)- <°t<h ""77 Af tA P"7.A?" fl)/C A^'7'A Aft.?"^'T'a)- 11-C.1 •ft;f-7,7 ^ f t V A ft^/T"" "P"7.7ft-7-
P?"7-(D-'/>fl>7 Pci)7ft- A f t ft?"ft ftft</n VVA fl)ft ft,,->7'-fl)- A7ftA(/- A.A- 7/ft.l'T- A7ft.7- ftA- ftlfV ?" A.PA7' 
A7'V7" Pft..->7'fl)- WP, AftS''/"»-7-fl)-S' h/-0, P C ^."7,77- ft^/'-T" 

"P4'ft'"7. V^f A"7,7 AA?"V7CU -ft A CD- T C A 7:fl)- 7 (l..P7 C f ? " P ^ - A - 7 ^ DV-/ ? ftft.Cft ?-?" fl)T 
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"A 77; Afl)-! /n,Vv VA? A A. "77 AA7 : A-? " " AA77'fl)-S' - f t A ^ ^ t f ) - O ^ A AAAft7- A7^-cd-7 hVA'7-
Af tA?" 7-ft/Cftfl)- Ap:p» A.ftA"/<P-T-fl)- 7^7-fl)- (1'>.A A7ft P77 A T 7 7 ' OA.?"/-ft7-
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AA3 -AA -? " - " P"7Am7'/'7ift 7.P.V7- ihA- h^Am-/.-?" fl)ft ).Afl)- A 7 f t ^ ^ A A -ftA" "ftrftft! 
"7-</'A-'JAU? PA</^ A f t V^ " " A.A ?"h<-7 A.ft7/7ft7-ft'A7'-fl)- ft^'AA:: ftr/ift!" ftA- 7^1/-" " A ^ l f V - ftm^'T' 
"ft.7:7 ftfl)^A AS'7-S' fl.ft7A ft.ft7A h'/JA7- «/>7 A7ft' 7'7 ft.(f7?" AAS' m p -ftA- - l - ' M - V } 

Aft AP/'/'ftftA-lM/- ^ - A ' i . ^ 7 A ^ T A - ^ - A - ?"'A7.-7 ?°hC ft^Am7- ft.ft-WT?" A W I T * P"7.fl)^l?" If'/ 
ft A 7* U' "7'/CD-? £77° A 7 7; ftAA'i-A" _ fl)£'7?"ftfP P"7.7ft APC PA?"== 7Z-
n-/-/-'A n / " A h ?"7 A//-7 AftA'A hCA- A / " C 'A.U P^A-7- ftCft/- VOffl-l A,A"7-7 7/fl.r-7' AP7-ftS'ft^ 
Vfl)-?" Pfl)/C A ^ T A "m-ft = ALC ftlf7h-7- - 7,ft- m/.-7'fl)-" 

5i77- hftft V-7'C ftft^A"" ft/ ft,7- 1177:7- US' A ft?"/-7- p^mfl ) - ft-A- 7'H-'A A7ftA,A7-
"A^A7S'A(/-! h(/-7 n>.A -ft7-ftfl)-ft, Aft.7'C?"- AA l; A'lh'A AA77 SP- ft-S h - ^ m ft').A "ftA^-l'i/- A7-7A-! 

fl)-Cft h/-A,! A^-'Z-CD^'fl)- fl)-AT AVftA7-" P"7.Afl)- AftftA Aftft'T-7 A7"A.A ftfl)-A-i" P"7.Afl)- AAflM 
AC^.'A' 7"J'^tfn. hV7ft-r-ft7- P7A-/1 ^7/ f t ' ^ A A 7 - ^ - A - i ; ) - 7/- A7ft7ftfl)- ffl)-/: A7ft 

A7ftlfV - I ' l ' ^ a V ?"S', P<)''A7- ^'ftft . P</n-A-7.;J- A7C fl)^'l A/^.A fl)/C 7/ft,7- AA7ftV /'A.A mft.ft / " A h 
S'7- Afth7-(/-!" AAS' / " A h - 7 A ^ ^ ' A hftC CD-AI. fll'17 ftlfS'A" ftfl)-Am- (/-V,;J-fl>7 hAfl)«/; hT«/:7-
ft/'/^fl)-" 11AA h^-A -7; ) - ft,7- llfl)- P?"7'A7> ?A>J'ft'),A 7"A.A7' ft^A " 

Aft ft 7- tro&'li'f A 7- ^ f t fl)- fiiWab ftft'/ C ^ f t ' i l ' P / " A h - 7 7 ; A^ A7.ll.fl)- AA^.A7.fl)-7 ^D/^' hA'lAfl-
hAh/-'r°7- ftAVA AAVftC ftA"7fl)- PVft/ h V A (//C AA l l ^ ^ T f l ) - Aft'/'C fl').A /.'7fl)-7 A ? " C ^ / - fl)ft l fA7 . '^A 
A C C ft.U Vfl)- A f t f tA? " - Aft.ft^A 7 - ft fl)- A fl * A 7 - : : ?"'/• 7'm--- Pft^l-7-7 Ahfl)- P^-A - 'M-7 ;>A A^ '/ ' f lA 
PA?" fl.;/; ft/AT" 7-7hA h^?."7,fl)- A"7ft/A fl)ftmft.ft 7,-^" -ftll-?" AA 'PP?" " 

llfl)- h"7A7; AS';/; h^.;/; PVft/fl)-7 m ;/'AA P.Pll7-(D-7 ^C'// hfl)fll- fl)-AT ^>-A-7,;i- flA^l7:fl)- 7JA cmivL:\-
PA"77- ft"77flft P7ft7 ft7- 7 !'.;7>7 ft tfT + fl)^..ftfl)-V- fl)ftt"^.<- A-ft/fl)- '/-7I1-" 
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a)/C A^'-V'd AAhA^f l ) - ( I t o f nh-A PA'Ah|)-7 Pf'Vft- Vfl)"- A / A AA7°7- Oft 7-p.9£, 
/7m«» hnn'f " f ^ n - ™ ? ! vA-flmo)- <Mrr M m / m ^ r - h ^ m ft-aw AHi.7 
A,/C<*-7- av, v*; .p.AA- w - n A h ' ? ffl/c a ^ t a mi ft, A ' / f t7^, f l )7n- ' / - vnc? h ? r m . u a7-V7/p; 
hC'TA, ftn<Vn<VH 0 £ 7 ° 7 7 " ^ - 7 - 7n7'fl>S' <*ft»9¥aK>' 7A7-A®- Ph<f. f/7,;J- ft.mnT-'AA" AAS 
Vfl)-::" A74A'7'- AS";/; 7'AA Aft-C7fl)- '?w£7^>,fl)7-hft"1 AA- ft^,fl)7-7lu! P"lAfl)-7 TlAC A'/Al' A7.e.n;i; 
"A'/'/' n,7- AS ^ft f t / 'Z ' £Afl)-7 A/ / -7 ft7, h77- P<7.mft7'. Vfl)-? A7 f t AAh.h/ .7- ftmnnT- ftH-
n A T C A'Ah'A AJ^^fl ) - !" AA , i ' : : fr"h7 Afl)- I F W O C f t C A7f t f tC hAfl)- ><? 7lA A7-<*>Ah7-fl)- P ^ . / V ^ I T A 
7 '7 f tC£ ' / - 7.-S -n^AA 7 7 ft/'V7'-fl)- fl)/. AArt7'? AP 7?</"S' TIA'A! A 70 7 l /? .A: : l1fl)C T1A A77: ' / 
V/C A7fl,v'/- n7: v n c - AA-7?° A.ftPU ft US Afl)- 7 ' ^ A A A U " AV,7 A 7 W » h 7 - "A"7ft,7'C V/C fl)^.ft 
A A 7 f l ) ' H ) - : : A'^Afl)'Ah7-h'V ft.n i; A?°Ah A 7 / - 7 r V7/'Afl)- 7-7A7ft," A.A.7- " H ' - T ^ J 

^ - A - ' i ^ h ' i f t hT</:7- A7.-J-7- n-).A 7-7 ftA US' ftAfl)'fih7-u!" A7^A- AA'7- A'A'7- Aftft/7'7' "?°7 A f t C 7 ... 
P / 'A .A crofts U(D/C' A ^ ' V A AC Aft. nAh'M.fl)- PVH<- 7'A.A"7'- AT* A ^ + C h ' U /HACD- fl)72.A"'5 AA'Vl 
Aft. fft+V'-r-:: /S A / 7 - 7 £ , /.V7'A7*fl> : : 1."/-'A-7 /,7" V'7'7'- ftA A nA-7° 

A7-SP HAfl)- fl)ft a^-7'fl)- 70-S' "nft. A 73.?" AAS hHA<- P C P7A.PP 7''7£ M ' - ' P * nP7,H,fl)-
"7-ft' ^A! P / 'A .A W i . S ' S7' ^"AA'7 AP7^ i f l ) 7 ' 7111- 7.H. Aft.fl)Aft A f t^^H n«K7- # > m A : £ : ftp7n 
AAA. m / f t -a7- P r . - J ^ t f A . <tdAA'A hfl)-m,7- Aft. n f t /An7- n A A h nAmV7'7'fl)- nAft-n £ 7 ° A f l , v $ 
Aft7-?" AA-S1 Ann'7'7 AHn.7 " nfl)-Am- AP7^VhVh £ 4 j r f t * ? > > C - ft^C" AA^AA"/: : hAS7; P C 
7 7 f t C f t / - fl)"l A7-A h / 'A .A- P C AlW'7' 7 A ^ T T1A AS 7 :7 7 < 7 h / 7 P7f t ,T ^ C ? / 7*17" 
/ P ' T M fl)- VAC- P/.<-7" <TP£ZA- 7 W l h 7 - ^ l Aft .^AA- ^ A A 7 > A - w'/-'f:?fl)- 'A'Ch, AAVA / ' f fl)'? A7 -A/-

A A + / . n A S K A^'- ;>V.Afl)- 7 h * C -flAfl)- AP-7>7 S A7A7:fl)- A c i ' i - A.^P'V a^,^»Ch-n7-" ^LPV-7 
fl)ft7'A.A ^nn.ft 7 ' f l )A^: : A C 7 V AA : : P'lA li^i.7 AAnQ.7" ZA7; OC-fl ^ A A ^ S ^Vn/')'7> 

7'A.A ^in.ft A7ftft/A- Ann'T- 7-97^7 ' pvn/fl)- PO07" A7n /.7'Z'A.^ ? P7-AP. fl)T A / - a ^ ' C ^ 
<MV°7 ^ 0 . 7 rtmK fl)/c A ^ T A fl)fllv A777:7 ft<i^ 7-7A'l'A;Z' 7"^»7nA7v n ^ . A AA71 ACA-7 717: 

-l-mA-" tcroQ-' Aft.'C yillh ftU7 tfnTfc" 
"fl)/C' ft+^fll-?" AAS PA'Z'Afl)- 7'C7-?D n°7ftfl)Afl)-A ftC'/.7- A7-^. oVr- l^ 'P" ! 

<rt>Cax16G)' p n i ' T f l ) " (/-V.^ A"77?° n,( /7?° n^'A7- ft?°7 ftCA-n'^ A7ft'A7- AAAAf/-? 
L ' l l ^ ® ') 7vn/-flK-7" : : ft/:<5 A.^VHCA7- nA^7 :A- "A'/'A 'Z'V-7 A7ft,7* "7A-n A(/-7 
7'A.A- A f̂t'Zf A.K?°C AA7-74-A'7:fl)- ATft7?^'7 ; ^nAA Aft . lP7r: : AA7 V7 Vfl)- Aft.7n1r:= n?1 

'KCT ft.A ? > > C - PAV.7r IfV ft7-T:7 7.H. Vfl)-" n7ftA- 7'7 Aft/'17 AAA7^::" AA-K 
"AftT^ Aw^ 'hW-- <r°C7/ AAS A(/-7?° 7 h-C nA- Aftft7- n / f t ^ - 7 7 ^ A A.A TftT? A7-flinn'l' 

A7ftArn7"7« I^CA^CT Aft C P hA7ftn7: 7-hhA? 7'A.7 ft.mfl7' "A^lfV- A?°7 ftUA 771, 
•I S"7/-A'f:: ACA^ (/-V.;>fl)-7 nft771 A^S'7C 7l7'A5T hOft.S"^; /hftfl)7- AAA4-7V'>.A?" -AA" 
hA/.^- n7.n, fl)ft n ,7-^ .e.^AAA-:: /-£-7ft.7; AP .̂V'Z'A p"7.fl)^'lfl)- ftA77lpft);n7'7 Tft'f? mP^'7-:: 
h/ 'A.A P " 7 . f t ^ A T V/C "7AnA AAArtl7' AA:= A'A'. AA'̂ S' = ^ 7 ; A 
Pf - f t / 77 Afl)-*/7' n.A^^V-7- 7-C4- 7'A.A- 7-7A-Z- ^ - T T n->flV AVp / / 'Wi AV, APfl)ftfth-7-
7-7/717- A 7 A . A . Aft,7?":: 77' -nA- AA-/'n7-S 7'V^^ftA'A':: ACA- nV*C A.ft'/'Cn'l AAA7:A Ah 
n . f tn t <TDfl)-"17: Aft ' / 'Cr:: AAH.U ^-C'fl)-7?" PA'fl)- /hftfl)7- A"77M-7- Vfl)-, nAAU (DftH.U fl)7KA fl)-AT 
Af t7 : I/-A-7'/0 V7C 7 7 h A A7-rnVA'A. ft,u ft.^n^'lA -AA'A P'/n(/-7-:: n/ftft, P^mCh-7-7 5V7A 
•n7-S/C?° A7^.ftfl)- P"7.an,r<-7- V7C A^An.?° vnc? AA^d- 7 7 A Ah ftAfth^r A 7 £ AH.U 7n P"7ft.nA 
hA 71A7 Vfl)-" AAS1 7h-C -nA- A / ^ / ? n . l f7 77"/,ftA//- f ^ 7 f t C AAA, Vfl)-1 AA7D hAhnn.ffl-
77n<-7 hAhA 7 ^ A h ^ T ' f l ) - v 7ft,V- 7-ftA'A- 7°^! h(/-7 ftlA A77:7 hm7- «r'ft,7:A== nV.7'C Aft(f7 r c ^ i 
A*C IfS" (Dp7 :fl)-" A7n7'-fl)- A T ' / / " AA-<-<- P?°An7- 7.H, PA"'??0:: ^ C H - 7 h"7" l7 ' nfl)^ft'/7- A7.H.CD- Pft7Zh-7-
"A7n7 Af°ftV7>A; 7'm/.fl)-?" h?°7n- P ^ ^ C ' A f l ) - A77: VA fl)ft,7A A7^1. A7:?" V/C P?°Z.A7fl)- 7ft,V7-
7-hhAIi ;fl)-r ^ n f t ^ / f t Pa7.ft'/'C71A7 Aft,ftA'A?^?" AAS 71ACS fl)/'Z"h7 Afl)- AAVn/?°:: ^ -A, 7 7 n»/-A-r 
°7A7-nH? A7n Vfl)-:: PA? 7"h-/7" n ^ W M - P^6UL/A' Tft ' tfl)-7 n ( / A - r ^ / h " ^ : : AS7" A^'Z'Ch-7-:: 
hfl)-m,'l; Aft, AAl/V Af t , f th^ - : : AS" fl)Cfl)-C A . f t ^ 7 ^ l 7 - ^ / ^ ' A W ... nASH- AAA'7' r h C S * nAV, 7 £ H 
r 7 ft,AA-?" IfV-r-S A ' f -C t / - 7'Z7'-:: ft^l 7'A77* 7 VAA7; 7 ^ Z t - 7 Afl)-

AAA//- A f t . - ^ C ' f l ) - 7 r 7-ft, "ft,1:7 ft.CD^A!" AAS -nA<-7 A 7 f t A nH/PJ/-7- fl)7^ft A,A 7FTVH 
nft7- v n c - AH.U AA- A/-A- n n A ^ ) - h / . - t h7-7'^MFL)- A)/7'7- A,7- A7d7- A//-7 R 7 
nV7C 7 ' f l ) A / HV7C FTFT7 V f l ) " Aft. n ° 7 7 M C "PCR797- 7 ° A ^ ^ 1 ? h f l C ft,71^^? '/°Vfl)- FT7 P7FTFT 7A71 
Af t , IF7?° 7IP> v n c : : FL)FTFT-h- Anft-h- P"7f t . f l ) f t -A/ ! A / " C AA^ ' AA7nA"5!" nATlh- 7.H, 7°7 ; n i f ' / : : RVFL)- £ 7 
AA'7"". AA- 7 7 <A77:7 APU- A f l ) - / , AA'7 fl)-RN,7.-7 ^ 7 ° A.mnnT ' AVN/.FL»- MITFC" 7A-N nATlh- 7'JVN7- 7-
APF/-> IfVS T A 7 - A f t / p 7 " AO,?0 NA7FT/-fl)- 7-AHT1 A m " 7 A 7 T ^ N'PM'R-'L! . . . " 
A A U 7FT7":: ftftCPA AAA- 7 'A.A- n//-'/,^fl)- A7FT-f: ACCV A7-^.U A7-S7C 7'A.A- HAN-
ftA^'7'FL)- Aft"77* 7 / 7 - 7 ' ! " . A A S VHCS H^7 ' }VN7- "nft , ' 7V'A 7-ft"7.!" AHVA7-- 7 7 ' 7 F T / 7 FT'F-AA? 
P If Vfl)-7 HZP74-7- ! P-L-'PM <>a AA7-S fl)ft fl)-A7' A7FT'7-/n ^ T M 7 - : : ? ° 7 R ! 
AA7'Z-;R-fl)-5>°:: fl)/C A^'1'A h A / ^ C AA^'fl)- Aft, "6CLCA<IA:: A//-7 n"7VTl^Y} 

"ftHA-: fl)ftH.ft'7- AA^j- TIAfl)- f r t l f ? ^ "ft77 r t l Vfl)-1 Aft //-S fl)/T'7- Aft, <^A, Vfl)-> A 7-ft 
ft'Z'^om-::" AAS Ann'7-7 hA,A hV-A Vfl)-! 7S7/-A'7-:: Aft. - nV, 7°7- 7/.C7.ftA'A" AAS Afl)-7 l l ^ 7 f t A 
ft,»j.7- ^D^l:: ^A.7 nft-p"?. ^ A m 7 - ft.(/-7-nu= A7-fl)-A^7-:: hA77^.u 7-mCrtl/> if Vfl)- nTi'FTC / " C PT'A-
ft^/'f:: A//-7'/° hft'7'-:: H.A A,Afl)- 7-C^ V/C Vfl)" A? P7°7-Vfl)- AS'7-S Af t A/^/'7v7-7 m f t ^ Z / . f t 
n.u'/-7- 7ft, V,7 7?°nC ftft'C/fl)- ft7 <Z'7 Vfl)-:: A A 7ft' 7.H. AftA A^l7" nm/A7n7- ^ 7 / / n - 7 A7flA,°r7/, 
AA'7'-:: APf tPVn "A/ 7 ft,?" n.A7- AA-S' h^7FL) - CDftT:- h7'7- Aft'C'7 PAA7- /"/-f l)-7 
"ft.'hfl)- Vfl)-!" AA'7'S 7 / 7 / 7 ' : : AC 'O. '7U/-7 n').A PA,H7FT 7.H, A 7 H . 7 ftH.I/- Am9'/"/ - : : 

P^'A ^T ' f tA <70-h/- n.nh7 V7/,ftAr/-! AH.U PT^fl)- r"h7f-n 
A ' r T ^ l Phft'7'-fl)-7 V/C n ^ . ^ A h ? - 7 ; f t7C 7-^Ah :T- Aft,lf7 7 / - mn«FC 

Faculty of Education, St. Mary's University (SML7) 52 



the 
eacher 

B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 1 3 

How to Cut down ... 
Cont'd from page 24 

3. Keep a "diary" of your 
drinking. 

To help you reach your 
goal, keep a "diary" of your 
drinking. For example, write 
down every time you have a 
drink for 1 week. Try to keep 
your diary for 3 or 4 weeks. 
This will show you how 
much you drink and when. 
You may be surprised. How 
different is your goal from 
the amount you drink now? 
Use the "drinking diary" be-
low to write down when you 
drink.' 

Now you know why you want to drink less and you 
have a goal. There are many 
ways you can help yourself 
to cut down. Try these tips: 

each week when you will not 
drink at all. Then, try to stop 
drinking for 1 week. Think about 
how you feel physically and 
emotionally on these days. When 
you succeed and feel better, you 
may find it easier to cut down for 
good. 
Learn how to say NO. 

You do not have to drink 
when other people drink. You do 
not have to take a drink that is 
given to you. Practice ways to 
say no politely. For example, you 
can tell people you feel better 
when you drink less. Stay away 
from people who give you a hard 
time about not drinking. 
Stay active. 
What would you like to do in-
stead of drinking? Use the time 
and money spent on drinking to 
do something fun with your fam-
ily or friends. Go out to eat, see a 
movie, or play sports or a game. 

Get support. 

W a t c h it a t h o m e . Cutting down on your drink-

Keep a small amount or no i n g m f bf d ] f f \ c f . a t j i m / s - A s k 

alcohol at home. Don't keep y° u r f a m i l y a n d f n e n d s f o r SUP" 
temptations around. Po r t t 0 h e lP y°u r e a c h y°u r g°a L 

Talk to your doctor if you are 
Drink slowly. 

When you 
drink, sip your 
drink slowly. 
Take a break of] 
1 hour between 
drinks. Drink 
soda, water, or 
juice after a 
drink with alco-
hol. Do not 
drink on an 
empty stomach! 
Eat food when 
you are drink-
ing. 

having trouble cutting down. Get 
the help you need to reach your 
goal. 

Watch out for temptations. 
Watch out for people, places, 

or times that make you drink, 
even if you do not want to. Stay 
away from people who drink a 
lot or bars where you used to go. 
Plan ahead of time what you will 
do to avoid drinking when you 
are tempted. 
Do not drink when you are angry 
or upset or have a bad day. These 
are habits you need to break if 
you want to drink less. 

Do not give up! 
Most people do not cut down or 
give up drinking all at once. Just 
like a diet, it is not easy to 
change. That is okay. If you do 
not reach your goal the first time, 
try again. Remember, get support 
from people who care about you 
and want to help. Do not give up! 

Source : c o l l e g e d r i n k i n g - c h a n g e t h e 
c u l t u r e (websi te) 

*The fo l lowing i m a g e is a lso t a k e n 
f r o m t h e i n t e r n e t . 

Take a break 
from alcoh,ol. 

Pick a. day or two 
A m , ? * * M A n<K> - H C ^ f (l^ - f l^ hlKm"! 
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