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And if education is always to be conceived along the same antiquated lines
of mere transmission of knowledge, there is little to be hoped from it in the bet-
tering of man's future. For what is the use of transmitting knowledge if the indi-

vidual's total development lags behind?
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Maria Montessori (1870-1952)
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EDITORIAL

Looking at Best Images in the Mirror

ear readers, we would
like to remind you
that this is our second
edition since the Faculty of
Teacher Education, St. Mary’s
has

issuing its

University College,
launched
biannual bilingual bulletin. In
the past few months, the
Editorial Team of this bulletin
has been trying its level best to
prepare this issue, and thanks to
the unreserved cooperation and
the

institution, SMUC, as well as

close follow wup of
the contributions made by our
participants, our second edition

has eventually become a reality.

Having said this, let’s switch
over to the point we would like
to mention here as an editorial

theme.

We have a story that goes like
this: Once upon a time, there
was an ape. She went to a river
While

drinking, she saw the reflection

to quench her thirst.

of her own image in the water.
That same ape, which believed
she
compared - to

was very beautiful
any one else
among" “her species, asserted

proudly that she would rather

kill herself than

creature like what she has seen

be an ugly

in the water.

Likewise, some of us among
human beings may fit best to
the

purported in

analogous message
the
aforementioned fabulous story.
In fact, it must be in the world
such

of education that

phenomenon becomes very

serious, and even at times

highly destructive for any
teaching-learning process
carried out under normal
circumstances is the basis of
human life. It should be from
this point of view that we
should understand the necessity
of education in general and
teachers in particular for the
continuation of civilizations
from one generation to the

next.

It is, therefore, very much
imperative that our societies
need teachers of all subjects that
strive to update themselves. To
this of all

respective subjects are expected

effect, teachers
to assess, evaluate, and then try
their best to enrich themselves

with the knowledge and skills

they are required to have in
accordance with the state of the
art. Thus, it is only thence that
teachers would properly be able
to shape the students entrusted
to their care and see their
efforts fructifying in line with
the need of the nation.
Moreover, if things go the right
way, we can be sure to see
responsible successors who will
actively participate in the
construction and development
of this
outstanding visions. In light of
should be the

responsibility of all of us to see

country based on

this, it

inward and adjust ourselves
before we give any comments
about the images in the mirror,
because, whatsoever they may
look like, we are one of the
stakeholders in the formation of

those images.

not know me
very well,
since there are

If you hear
that someone
is speaking ill

of you, in- so many other
stead of try- | faults he could
ing to defend have men-

ourself you tioned’.
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eaching is a complex task

that needs special attention

and skills. Some persons
may have a flair for teaching and
they have the ability to awaken the
curiosity and retain the attention of
their students. Some of us,
however, may need some training to
our teaching ability.
Teacher Education Institutions are
meant to impart skills to their
trainees so that they would become
effective in their teaching practices.

improve

For years, such institutions have
been producing teachers who are
made to follow set routines based
habit, institutional
norms and expectations.  Such
teachers tend to be rigid and
unresponsive although they may be
reasonably effective in covering the
syllabus and preparing their
students for examinations.

on tradition,

Teachers, need to be
reflective, while being effective. to
maximize their students’ learning
their

however,

and remain updated in

profession.

But what is reflection to a teacher?
And what does it help?
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REFLECTIONS

Becoming a Reflective Teacher

“Experience is the child of thought,
and thought is the child of Action.”
Benjamin Disreali (1826)

As to Benjamin Disreali (1826),
Reflection is an intentional act of
examining the rationale &
justification of an action or belief by
looking back and making sense of
our practice or making sense of our
professional life.

A reflective teacher, therefore,
engages in continuous evaluation of
what he/she does; and this enables
him/her to be flexible, analytical
and sochilly aware of his/her
responsibilities. Reflection and
self-assessment helps a teacher to
be purposeful at his/her work so
that success can be achieved both
by himself/herself and his/her
students.

By Aderajew Mihret,

St. Mary’s University College,
Faculty of Teacher Education

Reflective teachers may follow
different approaches to check and
re-check how effectively they are
progressing in their work in line
with their students’ learning. Most
reflective research
shows, prefer to use checklists by

teachers, as

which they can rate their
performances.
Below, I have summarized a

checklist which, one way or the
other, most educationalists believe
serves the purpose and I hope it will
guide us as to how we can start
becoming a reflective teacher.

Heaven of Evils

His fame and learning and his high position

Had won him many a robe and many a fee ...

Nowhere there was so busy a man as he;

Yet he was less busy than he seemed to be.

Chaucer, the Canterbury Tales

When one loves,
Along germinates the seed of hate;
When one gains,

In the heart is sown the seed of loss;
I wonder where heaven of all evils be set,

If no pursuit was there for the best.

S ) S—



Statement

Almost
always

Sometimes Almost

I have clear objectives Tor my 1essons .

I check with my students to see if the objectives have
been achieved.

I review my lesson plans regularly

I enjoy keeping up-to-date with my subject knowledge
and using new information in my lessons.

I collect my students’ marks regularly and use them to
help me plan my teaching.

I am interested in my students’ opinions.

-

1 encourage my students to debate their ideas/share
thoughts.

I observe my students carefully when they are working
on their own/in groups.

I like putting new ideas into action and evaluating their
impact.

I like to talk to my colleagues about my lessons.

I try to look at things from my students’ angie of
thought.

I am partly responsibie for my students success/failure.

I always take the initiative of discussing the
implications of new ideas in my department/staff.

I participate in discussions & contribute to new policies
in the institution where I am working.

I am responsible for what happens in my classrooms.

I perform my task as to the rules and regulations of the
institution when I am working.
I always refer materials which maximize my

understanding of how students learn.

1 attend educational workshops to share experiences.

I think it is apparent that the

larger

number of positive

questions one can ask to see

how he/she is performing his/

responses we have in the above
checklist, the more reflective
teacher we are. Here care
should be taken, however, that

these are not the only assessing

her tasks. But they can serve
as a spring board to look

further and refine thoughts.

The point is to reflect what I

feel we teachers should be:

Reflective: to put it

professionally, reflection is a
means or a way to become a

good teacher.

A short training manuai compiled by
Daniel Zewdie. Dec. 06, A.A. Ethiopia.
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PROFESSIONAL ETHICS IN QUAGMIRE

eedless to quote any

excerpt from any

scholarly research, the
empirical situation we observe in
our society by itself tells us a lot
about the very fact that we need to
examine ourselves and find an
instant solution for the pervasive
social evils we're entrapped in
regard to ethics and morality. Dear
Readers, first of all, I would like to
note that the main purpose of this
paper is not presenting a research
work on the issues to be treated in
it. Rather, it simply tries to forward
highlights
personal experiences here in Addis.
But before that, let’s see some

important points as an introduction.

some based on real

According to Myra P. and David M.
Sadker, (2000) Ethics “is the study
of what is ‘good’ or ‘bad’ in human
behavior, thoughts, and feelings. It
asks ‘What is the good life?’ and
‘How should we treat each other?’
And it asks what schools should
teach children about what is ‘good’
and what is ‘bad’” and William K.
Frankena (2003) on his part states
that “Ethics is a branch of
philosophy; it is moral philosophy
thinking about
and

or philosophical

morality; moral problems,
moral judgments.”

In most cases the words ‘ethics’ and
‘morality’ are semantically used
interchangeably. And due to that,
“the terms ‘moral’ and ‘ethical’ are
often used as equivalent to ‘right’ or
‘good’ and as opposed to ‘immoral’
and ‘unethical’>. But the main
problem lies not on the synonymous

nature of these terms; instead, the

Fanta Ayalew,

St. Mary's University College ,

Faculty of Teacher Education

problem lies on  what is
moral/ethical or immoral/unethical.
Because, according to philosophers
known as relativists, for example,
the rules of right conduct “may vary
with human agreements, or with
social traditions, or with political,
psychological, economic or
biological needs.” And therefore it
is safer to say that “the history of
ethical philosophy is a continuous
dialogue between progressively
more refined forms of absolutism
and relativism.” for there are
philosophers known as absolutists
invariant

who “argue for the

character of particular rules of
conduct on the ground that they are
divine commands, or that they are
laws of nature, ...” (Raziel Abelson
and et al, 1987).

When we see the difference between
the relativists and absolutists, we
can understand that they disagree
on what is ethical and unethical in
such a way that the former argue
that ethics or morality is relative
and hence what is ethical in a
certain status quo could turn out to
be unethical in another while the
latter argue otherwise, i.e. morality
is an absolute, not variable
depending on any circumstance.

In light of this, the reader of this paper
is politely requested to give his/her

own judgment to the following

morality question.

As a warm up exercise to our brain,
let’s read and bear in mind this
astonishing extract taken from the
book of Graham Hanckook (1990)
entitled, “Lords of Poverty”

One that has
mastered the art of saying

agency

much and giving little is the
Hunger Project, a massive
international undertaking
which raises funds in the United
States, Britain and many other
countries with the claim that it
is dedicated to the ‘eradication
of the persistence of hunger and
starvation’ in the Third World;
in fact it sends almost no money
to the starving at all ... The
Hunger Project received
donations totaling $ 6,981,605
in 1985." Out of this, $ 210,775
was passed on in the form of
grants to other organizations
involved in relief work in
hungry countries. All the rest
was spent in the US under such
headings as ‘enrollment and
committee activities’,
‘communication,  information

and education services’...”
Now, let’s move to the question.

Raziel Abelson (and et al) (op cit)
mentions the argument between two
individuals over the importance of
donations. These two individuals have
an opposing reply to the question, “to
what extent should (people in the
affluent societies) contribute money,
food, clothing and technical assistance
to alleviate the misery of those less
fortunate (people in the Third
World)?” According to the text, the
man called Peter Singer strongly
argues that it is the moral obligation of
people in the developed counties to
donate the mentioned items to the
extent of letting half of their income to
this end. But the other individual,
named Garrett Harding, argues that
they are “morally obliged not to give

Faculty of Teacher Education, St. Mary’s University College (SMUC)
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such assistance, on the ground that the
foreseeable consequence of doing so
would be greater suffering in the
future due to over population and
failure to improve local methods of
food production.” Who of these two

are ethnically right?

Bearing in mind what has been tried to
convey through the aforementioned
fragments of ideas concerning
morality and/or ethics in general, now
let’s have a panoramic view of our

morality in the present time.
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modern education used to build up
themselves with the knowledge they
needed to respect the social norms or
values of the time. But, according to
the perception of many of the elders
today, it was after the coming into
and the

consequent declaration of Socialism

power of the Dergue
that the traditional society of the
country began to lack moral fibers. To
remind you of one of the follies of
socialism, for example, let’s have a

look to this extract taken from a book
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out of sane mentality are nowadays
disappearing to a great deal of
magnitude. Humanity, love to each
other, professionalism, altruism,
other
to be

replaced by their antonyms ,i.e.

honesty and fairness , and

morality indicators seem
inhumanity, hatred, fraudulence and
nepotism, deception, selfishness, and
so on and so forth. Generally speaking,
it is very understandable that the
superego has given way to ago-
centrism and due to this some of us
—_ tend to redefine morality and

i ethics in
::owaj:s’ ' . ..you may hear from some observers that peopi relation
who go on foot to some health centers may come Nto the
:;usﬁir _back dead due to an erroneous and unprofes-
beople, stonal surgical operation or medical treatment. objective

especially the elderlies,
saying that we are being driven to a
state of complete decadence and some
of them are heard saying “in the good
old days” whenever they talk of their
childhood or the by-gone times. As a
matter of fact, if we look into the
generation gap, we can easily identify
numerous variations especially since
the time socialism was imposed in
Ethiopia as a political ideology.
highly
reasonable to consider that historical

Therefore, it would be
event of the country as a dichotomous
landmark and make use of it as a
means of comparison in regard to the
morality of citizens before and after

the landmark mentioned herein.

In the time of Emperor Haile Sillasie,

as we elders remember, moral
education was given as a subject to
students of all levels in the primary
and secondary schools. And, though
those moral classes were
predominantly influenced by religious
“don’ts”,

teachings of “do's” and

citizens who had a chance for the then

\

entitled “Social Science,” (Progress
Publishers, 1977):

“A man’s day to day life outside
his work is determined by the
type of social order in which he
lives. Socialism has done away
with the foundations of old,
obsolete life patterns; taverns
and slums, candles and the
Church,
ignorance have given way to

gambling and
theatres, cultural institutions,

modern housing, books,

electricity and television.”

You can compare and contrast what
had been said and what had practically
happened next, In most cases, we can

say it was completely the opposite.

As a matter of fact, it is very natural
that one reaps what they have sown.
Hence, it wouldn’t be surprising if a
generation devoid of any sense of
moral imperatives becomes ethically
immoral. Religious inculcations,
selected and cherished social values,

and sound judgment that should come

realities we
observe these days. In actual fact, it
is universally true that in a society
where moral fibers are lacking, life
becomes highly mechanical and
extremely hectic. In such societies,
fairness, consciensciousness and any
kind of healthy competition become
very rare. Instead, voracity and greed
based on selfish motive become the
core creed of individuais to which they
stick themselves for their personai
prosperity. In this state of affairs, the
sense of ‘we’ is most likely replaced by
the pronoun T’

in this regard, we can imagine what is
happening in the private health
centers, for example. The writer of
this paper has had an experience just
one or two months back from the
issuance of this bulletin and he
believes that our discussion would be
more convincing if it is substantiated
by genuine experiences. Hence let’s

see at least one of such mishaps next.

Needless to mention the name of the
clinic, though every evidence is
available at my hand, I took my 10-

years-old son to one of the Higher

ar
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Clinics in Addis. Having paid a fair
amount of money for the registration,
my son and I were sent to the doctor
on duty. The illness of my son was a
headache
escorted by an extremely high fever.

splitting incessantly
That doctor, after examining my kid,
gave me a piece of paper and told me
to take my son to the laboratory for
blood test. 1 paid nearly 30 Birr for
that and based on the “result” of the
final diagnosis, the doctor gave us a

Bi-annual Bulletin
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any malignant illness and added also
that he should continue taking the
already prescribed medicines. I
reluctantly said OK, for I didn’t have
any option in that very moment and
went home. A day after, no progress
was visible yet. When I was about to
lose my son, {what an irresistible
phrase!} 1 took him to a friend of
mine, a medical doctor, and it was
then that the venomous disease by
which my kid was suffering a lot was

April, 2007

professionally below standard. For
example, people say that there are
medical workers who insult or even
slap their patients. And according to
some public suggestions, nowadays,
especially private health centers are
irrationally profiting or rather robbing
to the extent of charging their in-
patients an amount of money almost
equivalent to a four-star international
hotel just only for the bed to one
night. It is ridiculous, for example,

prescription that reads, that a patient is charged a big sum

“Moxiclav- of money

Forte It is ridiculous, for example, that a patient is whenever
charged a big sum of money whenever a doctor, a

a nurse , a dresser or who knows, may be a doctor,

(syrup)® janitor and gardener enters the patient’s room anurse , a

along  with dresser or

\

one of the painkiller syrups

When I asked the doctor as to what
was the disease of my son, he said that
it was an infection, somewhere in his
body, which I suppose, he himself
didn’t know it by name. Then, we
went out, bought the medicines and
my son began taking them
immediately. At normal conditions, I
understand by common sense that a
disease should react to a medicine
after some doses have been taken if an
accurate diagnosis is carried out. But
my son couldn’t show any progress
even after two days. Therefore, I took
him to that same higher clinic in the
evening of the third day. We got
another young doctor and I toid him
that the medicine my son was taking
did not help my kid. That doctor, too,
sent us to the laboratory and we paid
nearly 30 Birr of the obligatory
nameless “tax” for the second time.
After he “analyzed” what the lab
technician wrote on that piece of
paper, that young doctor proudly

announced that my kid didn’t have

identified. That
disease was the so called typhoid and

finally malicious
with the expense of only seven Br.,

save the laboratory expenses,
everything was calmed down. That
clinic, that bioody higher clinic rather,
which is full of quakes and pseudo-
gadgetry, caused me to get worried a
lot by the exacerbation of my kid’s
health condition and to unnecessarily
expend well cver Birr 26c. When I
think of such health institutions, I get
scared, and when I think of those
immoral

victims of such

“professionals”, I really become
disheartened on behalf of ali other

citizens who go there .

For your surprise, you may hear from
some observers that peopie who go on
foot to some health centers may come
back dead due to an erronecus and
unprofessional surgical operation or
medical treatment. Besides such kinds
of unforgivable fatal errors, many of
the staff members in such institutions
are said to be ethically poor and

who knows, may be a janitor and
gardener enters the patient’s room. It
is therefore highly dangerous if such
selfish people are let free to do
whatever they like in the name of
healthcare development in the
country. They have to come to their
conscious or any other external body
should take care of this case before
this sector becomes the cage of
burglars.

As we have seen earlier, it is not only
in the heaith sector that professional
ethics and moral fibers are lacking.
This is almost
everywhere. Hence, it should be the

practically true
responsibility of all fo tackle the sccial
that
integration

evils are corroding our
and the

humanity in general. In this regard,

fabrics of
the government, educational
institutions, teachers and the
community at large have to play their
indispensable role in shaping the
young generation threugh any means

including ethical education.

to be continued on puge 25
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nfortunately, ma-
people in the woi
think of Ethiopia only as
a country of famine,
poverty, war and political instability.
These factors have become major
obstacles that have blocked the mind
of many to recognize the reality and

the accurate picture of the country.

Various outstanding natural and
cultural treasures are therefore
masked by these images.  The

prejudice has been discouraging
foreign visitors and investors to come
to Ethiopia.

However, contrary to the
aforementioned stereotyped picture
of the country, Ethiopia is a gifted
land of many unique and wonderful
natural and cultural features. Just to
mention  the

Ethiopia:

prominent  ones,

e is a country of the most ancient
kingdoms in Africa, dated back to
about 3000 years.

e is considered as the cradle of
human kind and the home of
human ancestors. The fossil of
Lucy (Dinknesh) which dates back
to about 3.18 million years old is
the most prominent one.

e the only African country to posses
an alphabet more than 2,000 years
old.

e is the only African country to have
survived European colonialism.

® has a unique calendar which is
identified by the 13 months of
Sunshine and it is now preparing
for the celebration of the memory
of the end of the 2nd millennium.

e is the origin of six plants, namely
Teff, Coffee, Enset, Dagussa, Nug
and Chat.

® has been called “the roof of Africa”
for its most outstanding
topographical features.

e has been regarded as the “Water
tower of North East Africa” as a
major source of water between the
Red Sea and the Indian Ocean.

Bi-annual Bulletin
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“WONDERS OF THE WORLD”
IN ETHIOPIA

e is the source of the Blue Nile, the
longest river in the World.

e is the 2nd populated country in
Africa, rendering it a significant
demographic power in the region.

e is the home of hospitable and
friendly people. Hospitability is one
of the prominent cultural features
by which most of the Ethiopians
are well-known.

®is a country of many and varied
flora and fauna, some of which are
endemic to Ethiopia.

eis a country of many wonderful
geological features such as Dalol
depression (one of the lowest
depressions in the world) and the
Ertale active volcano, Sof Omar
cave and others.
In addition to the abovementioned
major features, FEthiopia has also
eight outstanding heritage sites
which are registered on the world
list by UNESCO.
According to the chronological order

of their recognition they are:

Heritage

— The Rock-hewn churches of
Lalibela

— The Semien National Park

—The Gondar Palace and the

Gondarine style monuments

— Archaeological and historical sites
in Axum

— The Paleaontological and
Prehistoric site in the Lower
Valley of Awash

— The prehistoric site in Tiya

— The Paleaontological and
Prehistoric site in the Omo Valley,
and

— Harer Jegol and the fortified
historic town.

By Mengistu Gobezie,
St. Mary’s University College,
Faculty of Teacher Education

Among these world heritage sites of
the country, the rock-hewn churches
of Lalibela are considered by many to
be one of the great wonders of the
ancient world. The churches were
built in the 12t century A.D. during
the reign of king Lalibela. The
churches are located in the centre of
Lalibela town surrounded by
villagers. The well known rock-hewn
churches of Lalibela are eleven in
number. According to their location,
they are divided in to three groups
separated by the seasonal river
Jordan. The first group comprises
six churches located north of the
Jordan river., These are  Bete
Medhane Alem, Bete Mariam, Bete
Meskel, Bete Denagel, Bete Debre-
Sina and Bete Golgota. The 2 group
comprises of four churches situated
south of the Jordan River. They are
Bete Gebriel, Bete Amanuel, Bete
Merkorios and Bete Abba Libanos.
The third one, Bete Giorgis is located
in isolation on a slopping rock
terrace southwest of both the first
and the second group of churches.

One of the outstanding features of
the rock- hewn churches of Lalibela
is their mode of construction. The
churches were carved with all their
architectural elements out of the
living solid rock, without joining any
piece of stone together. The initial
plan seems from ground level
downwards. The work was
apparently started at the top and
continued to the bottom (the base) of
the church. It is believed that during
construction a large area was marked
out first and then wide trenches were
excavated on all sides, isolating in
the center a huge block of rock.

Cmilees af T b T e
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Next, this rock ‘was shaped and
carved internally as well as
externally. Then, the church was
decorated with columns, walls,
paintings, bas-relief figures, variety
of window shapes and other
architectural elements. Finally, the
whole is completed with many
trenches, tunnels, caves and tombs
creating a labyrinth impression. This
led many people to consider the
churches of Lalibela among the
architectural wonders of the
Christian world.

So far, the world has recognized seven
wonders. These are:

1. The Great pyramids of Egypt,
including the Sphinx

2. The Hanging Gardens of Babylon,
sometimes including the walls of
Babylon and the palace, in what is

now Iraq.

3. The Tomb of Mausolus at
Halicarnassus, in what now
Turkey

4. The statue of Zeus at Olympia in
Greece.

5. The Colossus of Rhodes in the
Harbor at Rhodes, an island
belonging to Greece.

6. The Great Lighthouse (pharos) in
Alexandria, Egypt, and

7. The Temple Artemis (also called
the Temple of Diana) at Ephasus,
at the time part of Greece, now in
Turkey.

As we have seen from the list above,
the rock hewn churches of Lalibela
are not included. However, a
considerable number of people in
general and mainly those that have
visited these churches in particular
have unofficially regarded them as
wonders of the world. In dead, when
we compare the rock-hewn churches
of Lalibela with the already
recognized wonders of the world,
they have many unique qualities and
features, which have convinced
many to consider them as one of the
wonders of the world. These unique
features are the following:
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® The churches are still places of
active worship eight hundred
years after they were built. More
than any other wonderful
monuments in the world Lalibela
churches constitute a living link
with the past.

® The churches with their
architectural elements are carved
out of the living solid rock and
very much refined. Four of them
are strictly monolithic® in
structure, and have no
resemblance with others of their
kind in the whole world.
Monolithic rock-hewn churches
are only found in Lalibela
(Ethiopia).

® The churches of Lalibela are
many in number excavated in one
area within a very short distance
from one another and are
interconnected to each other by
tunnels and trenches.

® Each of the rock-hewn churches
of Lalibela is different in style and
has its own unique features. It is
difficult to compare the design,
art and dimension of one church
with another. Each church has its
own structure and beauty.

Statements of the 16t century
European traveler, Fransisco
Alvarez, strengthen the justification
that witnesses the rock-hewn
churches of Lalibela as wonders of
the world. He was a member of the
Portuguese Mission who came to
Ethiopia in 1520. Alvarez was the
first European to visit and describe
the churches. He was extremely
impressed as witnessed in his
famous sentence:

What tongue is capable of giving
description of them? He who beholds
them will never be able to gaze his
fill His marveling is so great that
his heart is never tired of admiring
them (Alvarez, 1961)

Alvarez described all the churches of
Lalibela in succession. For instance,
he described the church of Golgotha
as follows:
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Its walls were worked in a fine
Jashion, also the windows and the
doors with all the tracery that could
be told, so that neither a jeweler in
silver nor a worker in wax could do
more work (Alvarez, 1961).

Finally, "~ having described all
churches one by one, he concluded
his observation and appreciation by
saying:

It wearied me to write more [on]
these works, because it seemed that
they will not believe me if I write
more and because as to what I have
already written them will accuse me
of untruth. Therefore, I swear my
God under whose power I am, that
all that is written is the truth, and
there is much more than I have
already written, and I have left it
that they may no tax me with its
being falsehood (Alvarez, 1961).

As a final remark, let me say that the
rock-hewn churches of Lalibela are
among treasures that give us a sense
of wonder. They have architectural,
aesthetic, historical, documentary,
archaeological, economic, political,
spiritual and symbolic values.
However, they are not well-known
by many Ethiopians and potential
foreign tourists. Thus, both the
country in general and the local
people in particular have not yet
fully benefited from the advantages
that could be obtained from these
resources. Therefore, a great
attention should be given to make
heritage education as part of the
curriculum both in primary and
secondary schools. In addition,
great promotion work has to be done
in order to attract visitors.
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Project Writing in Business Courses:
Students’ Writing Needs and Faculty Beliefs

&L o colleges and universities
\J writing tasks are

W common. They are
believed to be useful in
strengthening what has been taught
theoretically, in promoting
autonomous learning and
encouraging self discovery, Zhu

(2002)

In this regard, it is wise to examine
English

language common courses towards

the contribution of

enabling students complete their
tasks in discipline specific courses.
According to Leki and Carson
(1994), writing instructions in EAP
and other English freshman courses
are offered basically with the
assumption that these courses will
help ESL students perform better in
tasks across the

their writing

curriculum. Determining how
much ‘carry over’ has taken place
from ESL writing courses to subject
specific writing tasks is very
essential for the development of the
ESL courses and to address students’
needs. The endeavor in this respect
could yield better results if it is

backed up by research.

What the faculty believes about
student writing needs may also
information.  The
could be
crosschecked with the writing skills

reveal useful

information obtained

emphasized in EAP/ESP courses and

about Writing

serves as a basis for EAP/ ESP

course  material revision or
evaluation. In addition to what has
been said here above, we need also
to see students’ perception of their

own writing needs.

To this effect, Leki and Carson
(1994) that

writing requirements and needs set

emphatically note
by the faculty need to take into
account students’ perceptions about
these requirements and needs.
Students’ perceptions of their needs
could include the importance they
would like teachers to attach to
error correction (see the work of
Leki, 1991) and their past and
anticipated writing needs (see the

works of Kroll, 1979; Ostler, 1980).

It is, however, likely that faculty

perception of student writing
requirements and needs may go
against students’ perceptions of
While a
finding of such a mismatch is highly
useful for the faculties’ EAP/ESP

course book revision, it should also

their writing needs.

serve as a basis for further research.
Leki and Carson (1994) advise that
the nature of this mismatch should
closely be looked at without taking
the extreme positions that we,
teachers, know better what students
need, or that our EAP courses
should immediately include the
expressed desires and needs of our
students.

Habtamu Lemma,

St. Mary'’s University College,

Faculty of Teacher Education
Understandably, the points
discussed above should well be
researched if a curriculum gives
strong

emphasis to  writing

assignments as vehicles of learning.

The new Ethiopian TVET program,
launched in 2003, has incorporated,
in its curriculum, project-writing
assignments as viable means of
developing students’ creativity and
ability. These
assignments are given at the end of

problem solving
each main course study, and hence
are believed to strengthen what has
been taught theoretically.

While the above assumptions may
sound good theoretically, empirical
evidence should be sought to prove
the claim. Eyob & Bamlaku (2004)
also underscore that though there is
a good “theoretical optimism” on
the whole TVET program based on
the experience of other countries,
research in the area is needed to
prove  its  practicality  and
importance.

It is with the above conviction that
this research was conducted in 2005
at SMUC. The main objectives were
to investigate and analyse students’
project-writing assignments in their
main courses, and determine their
felt needs in writing to complete the
assignments. The results obtained
were hoped to shade light on how
associated with TVET

project assignments could be tackled.

problems

@
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Subjects and Research
Methods

The subjects of this study are second
year diploma students in the TVET
program studying in the regular
division at SMUC in 2005. Out of
472 second year students studying in
the
Science and Office Management,

departments of  Secretarial
Marketing Management, Accounting
and Information Technology, 25% of
them in each department were taken
as subjects of the research.

Twenty instructors from those four
departments participated in filling

out questionnaires, and out of them

only department heads were
interviewed.
Students’ and Teachers’

questionnaires were mainly used to
collect data. In addition, the TVET
curricula, assignment handouts and

students’ . written projects were
collected and analysed.

The data collected through

questionnaires,  interview  and

original documents were analysed
using SPSS Model.

Results and Discussion

Most of the
assignments are allotted ample

project-writing

time and percentage value. Yetin
some cases an excessive time for
in-school

training and a

relatively very less time for
project-writing is given.
the

marketing, for example, students

During
third year of study in
are expected to write five projects
but only 12.4 percent of the total
time and 11 percent of the total
mark is allotted for this purpose.
Similarly, during the second year
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of study, accounting students are
expected to write four projects,
but only 2.3 percent of the total
time and 6 percent of the total
allotted for

mark s project

writing.

Analysis of most project assignment
handouts showed that students need
to interview people, observe

processes, read, translate and
summarize documents in order to
get reliable information for their
projects. The language and research
skills demand is, therefore, high.
Analysis and interpretation of these
data also entail higher cognitive

operations.

A discrepancy is revealed between

students’ perception of their
writing ability and instructors’
judgments. The majority of the
students across the departments
mentioned consider themselves
‘good’” or ‘very good writers,
whereas  instructors rate the

majority of them either ‘poor’ or

‘very poor’. From randomly
selected student project papers, it
can be seen that students’
perception of their writing ability is
exaggerated. In the same way both
teachers (with some exceptions) and
students believe in the importance
of language ability to score better
marks in project assignments. On
the other hand, teachers seem to
be of the opinion that writing

ability is not determinant to score

good results in exams; but
students do. Grammar,
vocabulary, mechanics,

organization and even content
problems were also reported to
the
students’ writings. More than half
of the the
departments they

have been observed in

students across

believe that
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have either some or major

problems that affect their writing.

Teachers believe that it is the

‘majority that have such problems.

Except marketing and half of IT
instructors, the rest do not seem to
appreciate the content knowledge of
their students reflected in the project
writings. Most of the students,
except in the IT department admit

such a problem.

It was also found out that about half
of the students have problems in
using appropriate data collection
techniques. In addition, lack of
cooperation from organizations is
another

also indicated to Dbe

problem.

Though instructors try to give
feedback on the language of their
students’ writings, their attempt was
found to be occasional and
inconsistent even within the same
department. Even so, instructors’
feedback on content is observed to
be minimal. Randomly selected
sample student papers seem to
indicate the same result, though the
majority of the instructors claimed
to have given content feedback

often or very often.

The majority of the students
across the departments indicated
that like

content feedback often or very

they would to get
often from their major course
instructors.  Organization, data
collection techniques and even
language feedback from course

instructors were believed to be
useful.

Regarding the English common
courses students take, the majority
that

grammar,

of them believe much
improvement on

vocabulary, mechanics, paragraph

to be continued on page 14
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Attending Classes in the
Morning Shift Boosts Academic
Performance—Myth or Reality?

he effect of organizing
primary and secondary

i

morning and afternoon sessions

school classes into
upon school performance has been
researched by educators. However,
difficult

disparities in the findings.

it is not to observe
There seems to be a consensus
among teachers, students and even
parents that learning takes place
more effectively in the morning
shift than in the afternoon. Some
researchers, however, consider this
belief as myth rather than reality
(Jones, 1992).

The discussion has great relevance
to the shift system operating in our
schools. It has a direct impact
either on the breakdown of the
school day or distribution of tasks
(periods) during each session as
evidenced in the structuring of time

tables.

It is a common practice almost in all
our schools to allocate the first two
or three periods to mathematics and
other natural science subjects. The
non-academic subjects and others
involving motor activities are
learned toward the end of the

sessions.

To compromise the situation again,

the two — shift instruction operates

By Girma Lemma,

Addis Ababa University,

Institute of Educational Research

alternately, by weeks, months, or
semesters.

The purpose of this paper is to

familiarize the reader with the

existing literature work and shade a

glimpse of knowledge that would

help

management to

teachers and school

evaluate their

stands with regard to the topic.

Early studies reviewed by Jones
(1992) support the view that early
start and finish of school day can
top-up the motivation of the
learner. Gates (1916), for example,
reported that tasks involving large
short-term memory components are
performed better in the morning
than in the afternoon. In support of

his idea, he concludes that:

In general, the forenoon is
the best time for strictly
while the

afternoon may best be

mental work ...

taken up with school
subjects in which motor
factors are predominant

(cited in Jones, 1992.83)

Fatigue, which may be resulted
from depletion of mental and
physical resources, was a possible
reason given by Grates that account

for the difference in performance.

(1992)

compared the state of efficiency of

Duric cited by Jones

pupils in the afternoon and
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foon shifts. He was in support

of Grates.

Duric adopted three methods of
teaching to the same class with the
same pupils following the same
time table. To ascertain the level
of attention in both shifts, pupils
were asked to carry out simple
arithmetic computations in the first
method. The aim of the second
method was to verify the state of
mechanical memory of pupils after
completion of individual lessons in
each shift. The third method was
meant to ascertain the capacity of
multiplying  two-digit numbers
augmented by three weeks training
before class for pupils in the two

shifts.

Analyzing the data, Duric came up
with two findings. The first is in
general the total state of efficiency
was  better qualitatively and
quantitatively in the forenoon
group than in the afternoon group.
Secondly, efficiency rate was
found to be high up to the third
period in the morning attenders
and lasted upto only the first
lesson for the afternoon attenders.
Duric’s possible explanation for the
better performance of morning
attenders was night’s sleep which
had an

fatigue.

immediate effect upon

Some researchers favored afternoon
shift for increased performance rate
of most tasks. Black (cited in Jones,
1992), indicated that a rise in body
temperature is linked with a
gradual increase in excitation. He

further noted that, as the day

~~ €Co Mawsle lnivararv Callage (SMUIC)H
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progresses, instead of being tired
function of human mind gets
improved not only on motor tasks
but also on all mental activities
related to complex processing where
short term memory is not an

important factor.

The works of Folk Hard and his
colleagues (1917) was reviewed by
Jones. They investigated the effect
of timing of the day on children’s
immediate and delay recall of
meaningful material. In controlled
12 to 13 year old
children were reading stories at
either 9:00 a.m. or 3:00 p.m. Those

who were reading the material

experiment,

earlier obtained higher immediate

memory scores, but when the
memory test was delayed by a week,
the effect was reversed with
afternoon presentation resulting in
superior score. Furthermore, Folk
Hard et’al, goes to the extent of
stating that the only advantage of
teaching academic subjects in the
morning was retention of less
important information of negligible

educational significance.

In addition to academic
performance, the effect of morning
and afternoon attendance on overall
school adjustment was investigated
by researchers. Davies and Brember
(1992) for example, found out that
in the Afro-

Asian

afternoon attenders
Carribean and schools
children were perceived as being
more sociable and more ready to
accept limits by their teacher than
morning attenders in the British

white groups.
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Does alternating the shift by week

negatively affect achievement of

students? Can one make a casual
relationship between better
scholastic achievement and

attending classes during morning
sessions? It is not easy to answer
these questions beyond doubt. One
hard

evidence to ascertain these. Despite

has to come-up with a
scarcity of evidence in this regard,
the writer of this paper argues that
alternating the shift by week is
likely to entail a deplorable effect

from a psychological point of view.

Though change in itself is not bad,
when the events in.the change
follow fast upon oneanother, it
is likely that they overtax the
coping capacities of an individual.
Research findings elsewhere show
that well spaced events less likely
over demand the person’s adaptive
behavior and result in disorder.
Thoits (1993:73) writes that “the
simple  number of events
experienced over, say, a year’s
should be

predictive of disorder than the

time much less
number of closely spaced events”.
Hence, not only for students but
the changing of shift by week and
result in

month is likely to

negative consequences to all
members of the school community
including parents. The change

demands a strenuous adaptive

effort.

Finally, I call upon educators,

teachers and other interested

groups in general to shape a

research problem and back their
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argument on the basis of data
solicited from teachers, students
and parents as well. A good piece
of work may contribute as an
input to the already existing

research and help to define
whether the problem is myth or

reality.
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Continuous Assessment
Does not Mean

Frequent Testing:
Clearing the Cloud

Kassahun Habtamu,
St. Mary’s University College,
Faculty of Teacher Education

rom my personal observations and a survey I

conducted on some schools in Addis Ababa, I

tried to understand that teachers claim that
they are implementing continuous assessment by
simply administering series of classroom achievement
tests. However, the literature shows us that continuous
assessment is more than frequent administration of
tests. Thus, the major purpose of this article is to clear
the misconception that continuous assessment is similar
to administration of a number of tests per semester.

It is better to start by explaining the full meaning of
continuous assessment. The following definitions are

frequently observed in the current literature:

Continuous assessment is viewed as a formative
evaluation procedure concerned with finding out
the overall gains that a student has made in terms of
knowledge, attitudes and skills after a given set of

learning experiences.

¥ Continuous assessment refers to the formal and
informal collection of information about students’
learning done on regular and ongoing basis. It is
integrated with instruction in order to improve
learning and to help shape and direct the teaching
learning process.

*’Continuous assessment involves a systematic
collection of marks or grades by the teacher over a
period of time and the consideration of the marks or
grades into a final score taken into account in

deciding the students & learner’s final grades.

Continuous assessment is the process by which the
progress of students’ work or performance is
continually built up over a prolonged period or

representative period. In
to be continued on page 16
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BLOCK TEACHING: As

Witnessed by Student-
Teachers
Tekalign Zewdie,

St. Mary’s University College,
Faculty of Teacher Education

Introduction
Background
|
E e qualities of being a good teacher such

as competence, professionalism and
dedication impose an enormous responsibility on
teachers. But contrary to this fundamental fact, in
many countries, quantitative expansion has often re-
sulted in a shortage of teachers and increases in class
size, with consequent pressures on the education sys-
tem (UNESCO 1999 handbook) due to lack of the nec-

essary input to quality education.

It’s believed that reasserting the importance of teachers
in basic education and improving teachers’ qualifica-
tion are tasks to which all governments must address
themselves. Future teachers should get an up-to-date
training so as to render their quality service to the
younger generation. Thus, improving the quality and
inspiring the motivation of teachers must be a priority
in all aspects. Special attention should be paid to the
recruitment and upgrading of the skills of student-
teachers so that they can fully play their vital roles in

the ultimate goal of achieving quality education
(Arends, 1994).

A task force appointed by MoE carried out an exten-
sive study and produced a report on the quality and
effectiveness of teacher education in Ethiopia (A new
curriculum guide 2003). In the study it was revealed
that the practicum courses were given inadequate
emphasis and are inefficiently implemented at the
second cycle of teacher education. Experiences of
other countries have shown that the best way to edu-
cate teachers is to give them real experience of the

school from the very beginning of their training.

to be continued on page 17
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Project Writing ...

Continued from page 10

and essay writing, summarizing, etc.
practices should be made, although
they believe that these courses
They
have also indicated that they would
like their English
acquaint them with data collection
skills.

helped them write better.

courses to

Conclusion

Project assignments are hoped to

play
implementation of the new TVET

important roles in the

program. Though the curriculum
stated that project writings help
students to develop their creativity
and problem solving abilities,
other advantages are also seen
both by teachers and students.
Project assignments are believed to
increase the spirit of team work
and cooperation among students,
familiarize them with real work
situations and develop their
researching ability. It can be said
that project-writing assignments
could have more potential
advantages than those stated in the

curriculum.

However, completing project
assignments cannot be an easy
process.  Students, teachers and
cooperating organizations in this
regard should all contribute to this
effect. Without a

interaction and cooperation, any

smooth

success is unthinkable.

that
assignments

The research also revealed

completing  project
demands language ability, research
skills  and

operations on

higher  cognitive
of the

But if the means we are

the part
students.
using pose greater difficulty to the
students (which seems to be the case
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here), project assignments will be
additional burdens than means of

achieving the general objectives.

If we consider the English language
and research ability of our freshman
TVET students, it is difficult to say
that the project assignments will
successfully be completed. We
should ask ourselves how well

summarizing; paragraph, essay
and report writing; translation etc.
are practiced in high schools so
that students will have better
preparedness for college writing
demands. Do they have the know-
how to design data collection
instruments so that they will be
able to collect accurate and
appropriate data for their own
purposes? Since project
assignments are given right from
the first vyear, institutions of
higher learning implementing the
TVET should ask

themselves the above questions.

curriculum

Another important element in

project assignment packages is
instructors’ feedback mechanism.
As discussed earlier, instructors
try to give feedback on students’
language, content, organization,
data collection techniques etc. in
the students’ written projects
though the attempts seem to be
This that
major course instructors do not
that
language of their students is only
English

Considering the
English

background, the concerted effort

inconsistent. shows

consider improving the
the business of the
Department.
students’ language
of all departments could yield

better results than an effort

exerted by a single department.

Grading system is also an important

factor for the success of project
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assignments. While it is good that
all instructors strictly adhere to the
TVET
curriculum guide for each project

marks allotted in the

assignment, inconsistency is
observed on the emphasis they
place to the language of the writing.
Some instructors consider language
ability often or very often, whereas
This is
observed among instructors in the

others never consider it.

same department. This is believed
to contaminate the objectivity of

the evaluation system used.

1. Recommendations

Based on the findings of the

research, the following

recommendations are forwarded:

I Since writing and research skills
are ‘highly needed across the
departments,  the  University

College should seek means to

revise the English language courses

in such a way that students could
get the most out of them, and
write their projects and other
assignments better. To this effect,
emphasizing writing across the
curricufum coufd be very much
helpful. A course which can
acquaint students with the skills of
data collection techniques and
knowledge of data analysis and
interpretation could be offered
during the f{rst semester until
students go out for their first
project assignment. Or it could be
offered side by side with the
project. writing assignments (see
Johns, 1997).

i.The exsting feedback system
should also be changed In order
that their

language in particular and. their

students  improve

project assignments in general,
feedback should be continuous and
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students  should obtain  the
assistance any time they need. The
college could assign a responsible
body for this purpose. The final
evaluation could be made by the
instructor. It is also important that
instructors make sure thar each
member contributes to the success
of the project (in case of group
projects) by arranging presentation
The grades
vary
according to their performances.

and dialogue sessions.
students earn must also

iii.As the total mark and time allotted
for all project assignments are
fixed, the criteria for evaluation
should also be the same on a
departmental basis. Language of
the writing, presentation, content,
to evaluate
should be

agreed upon and implemented by

and other criteria
project assignments

department members to maximize
the objectivity of the evaluation.

Other wiriting assignments given

st. ,
College Library (M) |
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during in-school training should
have the same percentage value
and criteria of evaluation in the

departments they are given.

iv. There are ample areas of research
regarding TVET project packages.
The time and percentage value
allotted  for

assignments

some  project
need to  be
reexamined. Because of the
insignificant value attached to
them, students are likely to look
down upon them. In addition,
the language needs of our fresh
entrants (in the TVET program)
need to be assessed before they
are exposed to the challenges in

the main courses.
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PROFESSIONAL ETHICS . ..

continued from page 6

There is a saying that goes like
this: “Rome is not built over-
night”.’Likewise, if we start edu-
cating our children today, the
anomalous picture by which our
society is well known today will
definitely show a change in the
coming few years. As a matter of
fact, due to various reasons, a
human being may become an
immoral creature. But so long

as the necessary corrective
measure is taken, gradually but
surely it is inevitable that the
desired benign outcome will

come to the scene. Otherwise, if

we surrender ourselves to des-
peration, these social evils won’t
allow us to bring about a sus-
tainable social upheaval and eco-
nomic progress. And as a result
of this, we will remain as recipi-
ents of every sort of “donation”,
including “ethics” & “morals”
through movies and televised
programs from the ‘civilised’
world as before. God bless us all.
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“What is moral is what
you feel good after,
What is immoral is what

you feel bad after.”

Ernest Hemingway, American novelist
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Continuous Assessment.. .
continued from page 13
continuous assessment, besides  students about what they need to the teacher  will  gather
tests in the cognitive domain, improve their learning. It is aligned information about how well

there is also assessment for
assignments, home work, regular
class exercise, projects and end of

term examination.

Continuous assessment is an
ongoing, diagnostic, classroom based
process that uses a variety of
tools

assessment tO measure

learner’s performance.

Nitko
assessment

According  to (2004)
has both

formative and summative aspects.

continuous

Formative continuous assessment is
used before and during instruction
to guide teaching and to improve
student learning while it is in
progress. Formative continuous
assessment uses informal methods
for gathering information about
students and most of the time a

teacher does not record the marks of

students.  The teacher uses this
kind of information daily to
improve learning and guide
teaching.

Summative continuous assessment is
used at the end of instruction to
evaluate students’ achievement of
the curriculum goals and objectives.
Mostly formal assessment methods
are used for this purpose.

Continuous assessment has the

following  characteristics (AED/

BESGC-1I, 2006):

% It is
gathering

an ongoing process of

information  about

students’ learning progress.

% It uses a variety of assessment

techniques.

It provides timely feedback to

with  curriculum  goals and
objectives. .«
To conduct an effective and

appropriate continuous assessment
the conditions  are
mandatory (Shepard, 2000):

following

% The teacher must be equipped
with an adequate knowledge and
different

capability about

assessment techniques.

% The assessment activity showd
be planned.

The assessment procedure should
be based on the actual condition,
social factors of the class, pupils'
level of knowledge and the

nature of instruction.

A variety of assessment techniques
should be selected and applied.
There should be up-to-date record
keeping.

As it is explained in AED/BESO-II
(2606), a teacher’s more complete
understanding  of  continuous
assessment requires the teacher to
realize that assessment information
should be used throughout the
teaching process. Assessment has to
come in all the three stages of
instruction.

1.Before instruction; In this stage
should gather

* information about what students

teachers

already know about the upcoming
topic and what misconception
they may have. This information
could be used to plan instruction

and teaching activities.

2.During instruction: In this stage

3. After instruction:

students are learning so far. This
information could be wused to
decide which students are making
good progress and which are
struggling to attain so.

Teachers are
expected to gather information
about how well students have
learned the material that was
taught. This information could be
used to assign grades or rate
students who are lagging behind.

From the discussion made above it is
possible to conclude that continuous
assessment doesn’t mean testing
often; rather it is communicating
with students often to find out
whether they are truly learning or
not. Continuous assessment should
provide regular information about
and  the
achievement of objectives and basic

teaching, learning

competences. It allows teachers to
assess performance-based activities
which cannot be assessed by written
tests. The purpose of continuous
assessment is to gather evidence
about learners understanding that is
ongoing, integrated and practical.
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BLOCK TEACHING.. .

continued from page 13

This will provide an opportunity to
observe the school environment and
explore methods  and
practices for themselves. In addition,

teaching
student-teachers will get the

opportunity to reflect on their
experiences with teachers in the

actual school.

The new practicum program through
which the above goals are envisaged
allows student teachers to practice
teaching in their respective areas and
they learn from the practice in order
to develop new strategies. Moreover
students will have the opportunity to
apply theories and methods learnt to
the realistic setting in the actual

school environment.

Needless to say that the effective
implementation of the practicum in
general and the block teaching in
continuous

particular entails

participation,  co-operation  and
discussion between the stakeholders-
i.e. Teacher Training Institutes and
partner schools Teacher educators
(tutors) prepare student-teachers for
actual school experience and assess
their performances and give their
feedback in

improvement.

regard w0  the
Partner  schools
organize time tables, assign mentors,
and take part in monitoring,
evaluating and supporting student
teachers during their stay in the
partner schools. Student-teachers, on
their part, actively involve in the
lesson  planning, teaching and
internalizing feedback they receive
from their mentors in the partner

schools & the tutors in the TEIS.

They are also believed to develop a
sense of responsibility in the school
environment in line with the opt for

being effective teacher.

Thus, the purpose of the study is to
gather reliable information about the
effectiveness of block teaching in
which student-teachers (trainees) are
expected to gain an experience from

the actual teaching situations.

The study targeted all regular and
extension students who were out on a
block teaching assignment during the
1998E.C practicum III-i and ii block
teaching. 75 questionnaires were
dispatched taking into account the
number of students in each class. A
stratified random sampling technique
was employed. The methods included
not only questionnaires (closed and
open ended) but also interviews with
teacher educators. There were also
observation. The collected data were

analyzed and discussed.

Results and Discussion

The discussion had three sections.
The first one was about the partner
schools and mentors support to the
student-teachers during their stay in
The second
TEI and

to - the

the school environment.

section was about the
teacher-educators’ support
student-teachers on  organizing
programs and preparing for block
teaching. The last section was about
their satisfaction on the program and
the benefit there of to build them as a

would be teacher.

91% of the trainees responded that
they are satisfied in a way that the
administrations

schools’ are very

cooperative for the success of the
program. They arranged suitable time
tables to the trainees to conduct
teaching practice in the actual class.
feedback on
performance in the

87.3% of the student-

impressed with the

They gave their
school
environment.
teachers are
mentors’  Support. During the
teaching practice in the actual class,
mentors helped the tutees in planning
the lesson and informing pupils to co-
operate with the trainees. They also
feedbacks and

teachers to

gave their oral

encouraged student
become actively involved in their
lesson  plans. 7.5% of the
respondents, however said that the
school’s administrators didn't help
them due to the trust they had built
towards them and 9.2% of mentors
were not interested to support the
trainees. Even they were not
available around after they gave them

their time table.

74.6% of the trainees responded that
tutors have supported them very well
in their block teaching. Teacher
educators provided them with the
necessary information before the task
and gave them  constructive
comments as well during observation
in the actual teaching practice and
reflection in the group discussion
sessions.  11.1% of the trainees,
however, said that tutors didn’t give
proper
information they delivered about how

them their support. The
to manage the block teaching at the
beginning was said to be sufficient.
They didn’t give enough time to

evaluate . and provide constructive



o
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comments for their future betterment.
In the same way, 80.5% of the
trainees responded that the SMUC
Practicum Office has rendered very
vital service to make block teaching
effective. ~ Starting from assigning
trainees at different partner schools to
gathering students’ evaluation report,
the office has done its level best.
However, the office had the problem
of assigning student-teachers in
schools effectively as 14.3% reported.
Moreover, it was mentioned that the
office was not on time in carrying out

its activities,

86.3% of the trainees responded that

they have gained very

good

experience from the teaching

practice. They said that they have
to the

school

shown their commitment
actual
The block teaching

created for them real opportunities (in

pupils in  the
environment.
terms of managing their time,
enabling students to involve in the
real tasks and, assessing their students
performance. 9.1% of the trainees,
however, reported that they didn’t get
any from the

new experience

teaching practice.  Based on the
information obtained, it seems that
had a
experience prior to that compulsory.
87.2% of the

responded that they experienced what

these trainees teaching

trainees, however,
teaching in reality means. To manage

the over all class situation the,
learners’ behavior needs an art of
being interactive with the school
environment. In this regard, the
teaching experience helped them to
be conscious for their professional

duties and responsibilities.

The open ended questions which

invited student-teachers’ comments

block

witnessed  the

and suggestions towards

teaching  have
importance of block teaching. They
observed how students behave in the
They

gained much experience from the

actual teaching situation.
teachers in those schools. They have
also experienced time budgeting.
They, however, raised the following

issues as challenges for improvement.

The practicum time was said to be
very short. And even that alleged
short period of time was also affected
by the schools’ program. In addition
to that, Programs were not adjusted

block

Tutors observed only

before the teaching was
commenced.
them for few minutes and that short
moment was hardly enough to
evaluate the trainees’ performance.
Mentors are said to have developed a
mentality that the coming of tutees
helps them to get a resting time.
Tutors and mentors did not develop
the habit of working together to
constructive
didn’t

have sufficient teaching materials (e.g.

provide tutees with

comments. Partner schools
Teacher’s guide, teaching aids etc)
which could help them during their
stay in the schools’ environment.
These issues were shared by teacher
educators who followed up student-

teachers.

Conclusion:

Teachers have a great burden to
implement their task and cope up
(Hughes,
1997). Hence, countries like Ethiopia

with the schools’ setting

show an effort to produce professional

teachers and design  different
strategies. MoE in Ethiopia has for
example designed Practicum

programs to support student-teachers

with real experience in the actual

school environment. In line with
this, subjects under the study reported
that Practicum enables them to
develop the values and important
elements (e.g. methodology) to the
teaching profession. It also helps
them to gain practical experiences in
the schools’ environment. To this
delivered their

Teacher educators

effect all parties
responsibilities.
guided and gave their comments to
student-teachers. Mentors supported,
encouraged and monitored student-
teachers' progress. TEIs and partner
schools set a time table and ensured
that student-teachers have favorable
conditions to the block teaching
effectiveness. There were, however,
some problems that student-teachers
mentioned. Among those lack of
well- designed programs from TIE
and partner schools’ lack of follow up,
monitoring and forwarding feedback
from mentors and teacher-educators

were the main challenges in the block

teaching.  Finally, to this effect,
student-teachers should make
themselves ready for a new

experience and challenges they may
encounter in the schools they are
going to be assigned for practicum

courses.

Recommendation

< Student-teachers should observe
the school

genuinely for their improvement.

environment

They should also truly reflect
what they encounter in their
teaching practice. It is worth
mentioning here that they have
to visit libraries in order to
expand their scope of knowledge

in terms of the theoretical aspect.

>
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% Student-teachers should work hard to
develop their conceptual and practicai
as  well as their knowledge

professional competence in a way that

could help them to be effective in

thair future career.

* TEIs and partner schools should work
as the weft and warp for the better
implementation of block teaching.
This  will create a favorable

environment for the student-teachers

that caused help them bring about a

meaningful behavioral change.
¢ Block teaching program should get an
adequate emphasis by all stakeholders
could be
pre-

so that the program

implemented  effectively  as

planned.

% There should be a clear directive that
shows the relation and role of tutors
and mentors during block teaching
program. This would help to render
student-teachers proper monitoring,
evaluation and assessment and then to
give feedback about their behavioral

change.
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Author of the Book: Dr. Lappiso G. Delibo - ~
Title of the Book:

Date of the Publication: 1999

Size of the Book: 252 Pages

Abbas Ahmed,
St. Mary’s University College,

Faculty of Teacher Education
he book covers the ethno genesis, the socio-political and
cultural history of the Ethiopian people from the pre-
Axumite period up to now. It examines and analyses the
socio-historical developments of the country based on the

variety of sources ranging from the original primary documents,

archaeology, paleontology to linguistic evidences.

Unlike the nature of writings of both the local and European historians
on Ethiopia, who concentrated only on the northern part of the
country, the author applied a balanced and rational Judgment and did a
relative Justice to the history of Ethiopia in particular and that of the

region in general.

He gave much focus and an adequate coverage to the hitherto
marginalized and neglected part of the Ethiopian history namely the
Falasha/ Black Jews/ of the north western part of the country and the

Muslim population as well.

The book consists of five broad chapters with description of the pre-
history, sociology and socio-cultural history of the country. The
author has boldly attempted to explain the close relations and affinity
of the diverse Ethiopian population within the context of the regional
history.

He argues in the book against the long- established assumption which
states that ‘few ruling elites’ have brought a superior culture, the
Semitic language and religion from south Arabia in the pre Axumite
period and imposed their way of life on the local Kushitic people as
early as 70 B.C. He contends that all people of Ethiopia and their

language are essentially indigenous and local.

The author unconvincingly rejects and refutes the historical analyses
and interpretations of considerable local and foreign scholars on
Ethiopia. The basis of his argument against those reputed scholars is
the work of a certain British linguist .and political scientist called
professor Martin Bernal who wrote a book entitled “Black Athena: the
Afro — Asiatic Roots of Classical Civilization (1997).” Professor Martin
argues that the cradle of the Semitic language is central south Ethiopia.
It seems that the author did not counter check the thesis of the British
scholar with the dozens of research findings we have at hand and come

up with a plausible argument.




The considerable part of the book
focuses on the rise and spread of
Islam in the region. It explains how
few religious elites and merchants
who migrated from Arabia brought
the

inaugurated new ruling dynasties.

Islam  into region and
The case in point is the origin of the
Shoa Muslim sultanate in the 9%
century A.D. and the Walasma
sultanate of Yifat in the 13% century
A.D. In this regard it seems that he

overlooked and over simplified the

dynamics of the local socio-
economic forces which have made
enormous contributions to the
evolution and development of
Muslim Sultanates. He did not
mention and elaborate the

influences of these local factors in
the making of the chains of Muslim

states in the region.

In chapter one, subtitle four, the
author has tried to explain the
mystery behind the expansion and
settlement of the Oromo population.
the

the Oromo population expansion

He covered history  of

Bi-annual Bulletin

into the larger central and northern
part of Ethiopia. But he was not able
to solve the riddle which revolves
around the conquest and occupation
of more than one third of the
country by the Oromo population in
the time span of only one century.

Though the author wrote too many
equally important titles and subtitles
on the table of contents, he did not
exhaustively explain them. He
raised for example ‘the origin of
Islam’ and the ‘relations between
Ethiopia and the Arab world’ in
almost all four chapters with
apparent lack of proper analysis.
Basically, the approach he followed
was neither thematic nor
chronological. He tried but failed to
cover too many historical issues
from pre-history up to the present

in a book of 246 pages.

As mentioned earlier, a lot of new
issues have been brought up by the
author each  prompting due
attention, discussion, and probably

due criticism. Although the book

April, 2007
can be  considered  useful
especially for general readers,

nonetheless, it is not as such

worthwhile  for  professional

historians and researchers on
Ethiopia who are looking for more
than some historical
generalizations. Naturally, one can
hardly cover the history of more
than five thousand years in one

volume without being superficial,

Moreover, the author does not
present a profound historical
analysis.

Nevertheless, the positive aspects of
the book exceed the negative ones
the
centered theories which have been

particularly  where north-
used by many local and foreign
historians were refuzed by the
author. But one should not forget
that while it is important to avoid
north-centered theories and
analysis, being southern and east-
centered is equally a way of

distorting realities.
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The European

qhe European

£ )W commission has just
\

agreement whereby English will

announced an
be adopted as the official language
of the European Union rather
than French or German,
which were the other
possibilities. As part of
HM

Government conceded

the negotiations,
that English spelling had

some room for improvement and
has accepted a five-year plan that
would be known as ‘Euro-English’.

LIn the first year, ‘s’ will replace

the soft ‘c’. Sertainly, this will
make the sivil servants jump
with joy. The hard ‘¢’ will be
dropped in favour of the ‘k'.
This should klear up konfusion
and keyboards kan have one less

letter.

There will be growing publik

N~

enthusiasm in the sekond year
when the troublesome ‘ph’ will
be replaced with ‘f. This will
make words like fotograf 20%
shorter.

3.In publik

the third year,

EFdutainment

Commission

akseptanse of the new spelling
kan be expekted to reach the
stage where more komplikated
changes are possible.
Governments will enkorage the
removal of double leters which
have always ben a deterent to
akurate speling. Also,
al wil agree that the
horrible mes of the
silent ‘e’ in the
language is disgrasful
and it should go away.

4.By the fourth year, peopl will be

reseptiv. to steps such as
replesing ‘th’ with ‘2’ and ‘w’ wiz
o

V.

5.During the fifz year ze unesesary
‘o’ kan be droped from vords

containing ‘ou’ and similar
changes vud of kurs be aplied to
ozer kombinations of leters.
After z fifz yer ve vil hav a realy
sensibl ritn styl. Zer vil be no
mortrubl or difikultis and evrivun
vil find it ezi tu understand ech

ozer.

Zen Z Drem vil Finali KUm Tru!!!

Source: The internet
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Fruit maze

Rind as many names of fruits as you
can.  Begin in any square and
proceed letter to letter in one
continuous line n any direction,
horizontally, vertically, or diagonally

until the word is formed.

Bi-annual Bulledn

The Silent Bee

The bee in DEBT is silent because it
owes the flowers a lot of pollen and it
cannot pay.

The bee in DOUBT is silent because it
is not sure if it can fly across the desert.

The bec in WOMB is silent because it
does not want to disturb the child in its
blissful slumber.

The bee in TOMB is silent because it
does not want to wake the dead.
And the bee in PLUMBING is silent

because it is afraid it may drown in a
pool of water.

WENCESLAUS J.N. KOMBA
DAR ES Salam, Tanzania

P/ E|A|C|H

L/ P|G RI|E
| N A O R

M F | I | G|Y
Jumbled Vegetables

The letters to common vegetables
are all jumbled. Put the letters in the

Oxymorons

An oxymorons is a figure of speech

in which two

contradictory terms are combined,

like the phrase “good grief.” In fact,

incongruous,

right order.

|. OOMATT
2. NABAAN

3. ABBHURR

4. PISHCAN

5. GROANE

6. AHUSSQ

7. CULTEET

8. RAFELLUWOCI
9. LEETNOWARM
10. CIBORLOC
1. BRUMUECC
12. ANSIRI

an-w rs on page 28.

the word oxymoron is an oxymoron
because its two Greek roots are of
opposite meaning —oxys ‘“sharp”;
and moron “foolish.”

Here is a list of |0 oxymora. See
how many you can match to make

the correct phrases.

old opposition
pretty unseen
civil news
small war
deafening secret
industrial vacation
sight fortune
working park

open ugly

loyal silence

Source: Forum
January 2000, Volume 38 No. 1.
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Verbatim

Borrowed thoughts, like borrowed
money, only show the poverty of the
borrower.

Blessengton

Nothing is so good for an ignorant
man as silence; and if he was sensible
of this, he would not be ignorant.

Saadi

Experience is the name everyone gives
to his mistakes.

Wooadrow Wilson

It is not whether you get knocked
down. It's whether you get up again.

Vine Lombardi

Too much of the good thing is wonder-
ful.

Mae West

Those who bring sunshine to the lives
of others cannot keep it from them-
selves.

James Matthew Barrie

We make living by what we get; we
make a life by what we give.
W.A. Nance

A loyal friend laughs at your jokes
when they’re not so good, and sympa-
thizes with your problems when
they’re not so bad.

Arnold H. Glasow

Life is like riding a bicycle. You don’t
fall off unless you stop pedaling.

Claude Pepper

Your expression is the most important
thing you can wear.

Sid Ascher

Kindness can become its own mo-
tive. We are made kind by being kind.

Eric Hoffer

We are shaped and fashioned by what
we love.

Goethe

The moment may be temporary, but
the memory is forever.

Bud Meyer

The moment may be temporary, but
the memory is forever.

Bud

Education is simply the sole of a soci-

ety as it passes from one generation to

another. .
G.K. Chesterton

Contributed by Samson Tilahun
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Key questions apout uour
reflection and evaluation

1) Do I regularly consider my current practice with a view to identifying aspects that
can be usefully developed?

2) Do I make adequate use of evaluating my lessons in informing my future planning
and practice?

3) Do I make use of systematic methods of collecting data about my current practice
that may be helpful?

4) Do I try to keep well-informed about developments in teaching, learning and assess

ment in schools that have implications for my teaching?

5) Do I make use of a variety of different ways of developing a particular teaching
skill (e.g. Attending workshops, using training manuals, collaborating with col
leagues)?

6) Do I make the best use of my involvement in a scheme of teacher appraisal to con

sider my development needs?

7) How well do I help colleagues to appraise and develop their classroom practice?

8) Do I regularly review how I can organize my time and effort to better effect?

9) Do I effectively use a range of useful strategies and techniques to deal with sources
of stress?

10) Do I help create a supportive climate in my school to help colleagues discuss and

overcome problems?

Source: Essential Teaching Skills, 1998
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