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FROM THE EDITORIAL DESK

Dear Reader,
Welcome to Vol.16, No 61

This issue of Quality Matters deals with action re-
search. Action Research is a means of systemat-
ic enquiry that scholars particularly teachers and
health workers, carry out as researchers of their
own practice. Though it can be used almost in all
sectors to identify and solve problems or bring
changes, it is repeatedly used in education and
health sectors. Therefore, this issue of the newslet-
ter tries to reveal some features of action research

in education.

Furthermore, to get scholarly view on the issue,
Quality Matters has interviewed Dr. Dame Abera
Abdi from Addis Ababa University to share his
knowledge and experience with readers on the is-

suc.

In addition to this, the newsletter has brought
readers some of the major campus news, which
occurred in the past three months that focus on a
half-day training to the University staff given by
Prof. Damtew Tefera from University of KwaZu-
lu-Natal and about the experience sharing visit
by a team of CEIQA staff at Addis Ababa Science
and Technology University.

Enjoy Reading!
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RESEARCH CORNER

Action Research in Education
Tekeste W/Michael, PhD. St. Mary’s University

Introduction

There are varieties ways to conduct research. Differ-
ent research problems or issues require different re-
search approaches (Mills, 2011, p. 5). The selection
of research methoddepends on the objective of the
research. When researchers want to develop new the-
ory or explain natural phenomena, they use a type of
conventional research method which best suits their

purposes.

However, in the field of education, particularly in
classrooms, practitioners often use Action Research.
Action research is an interactive method of collecting
information that’s used to explore topics of teaching,
curriculum development and student behavior in the
classroom (Gibbs, Patrica, Wilkinson, & Parkinson,

2016).

Action research can be conducted by practitioners;
such as teacher researchers, principals, school coun-
selors, or other stakeholders in the teaching/learning
environment to gather information about how their
particular schools operate, how they teach, and how
well their students learn (Efron & Ravid, 2013; Mills,
2011,p.21) . As the name indicates, action research
is composed of two words ‘action’ and ‘research’ but
this does not mean that research-to-be-followed-by-
action or research—on-action, but research as-action’

(Kaur, 2021).

Action research is a research strategy that aims for
change as a consequence of action intervention and
it can be used in almost any setting where a problem
involves people, tasks and procedures cries out for
solution, or where some change of feature results in
a more desirable outcome (Cohen, Manion, & Morri-

son, 2007).

Regarding the origin of action research, some schol-
ars take “the intellectual root of action research back
to the time of Francis Bacon who was the proponent
of the idea that science should serve human needs”
(Harkavy & Benson, 1998) in (Harkavy, Puckett, &
Romer, 2000,.56). Still others linked its origin to John
Dewey’s (Tomal, 2010).

However, most scholars believe that “Action Re-
search originated in the social sciences after World
War II in the 1940s” (Cohen, Manion, & Morrison,
2007, p.34) and give the credit to Kurt Lewin who
first coined the term Action Research as a legitimate

form of science in 1940s (Tsou, 2021).

Nevertheless, the development of action research
has not been steady. In this regard, Selender (1997)
in Tomal (2010,p.13) noted that “action research de-
clined in the mid-1950s, but during the 1960s and ear-
ly 1970s, it was again used by practitioners working
with consultants. In the mid 1970s, new and expand-
ed views of action research began to appear. Today,
many researchers and practitioners continue to pro-

mote and apply action research in education. There-
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for, in the following sections, some features of action

research will be highlighted.

Why Action Research is so important in classroom

It is not deniable that conventional research methods
have great contributions in developing education.
The present status of education may not be attainable
without the efforts of traditional researchers. Every
time, they come up with new findings, theories and
concepts that can improve the general education sys-
tem. However, they have their own drawbacks and
cannot be flawless. The findings of conventional re-
search methods may not be applicable everywhere
and every time to solve alltypesof problems Every
setting is unique, it has its own particular problems
and these problems cannot be solved by the findings

of traditional research methods obtained from other
distant contexts and situations, For that reason,
action research research is preferable to solve
immediate or particular problems of setting. In this
connection, Mills, (2011) said that traditional
research:

concerned itself with generalizability, a term that refers to
the applicability of findings to settings and contexts different
from the one in which they were obtained; that is, based on
the behavior of a small group of individuals, researchers
try to explain the behavior of a wider group of people. This
view of generalizability, however, is not directly applicable

to teacher action research (Mills, 2011, p. 119).

The goal of action research is, on the contrary, to
understand what is happening in school or classroom
and to determine what might improve things in that
context. Therefore, action researchers do not need
to worry about the ‘““generalizability of data because
they are not seeking to define ultimate truths’ (Mills,

2011, p. 110).

Moreover, there are several differences between con-
ventional and action research methods. Efron & Rav-
id (2013,p.5) have listed out the major differences
between them. The table below reveals these major
differences which make action research suitable for

practitioners:

Traditional Research

Action Research

The purpose of research is to develop theories

and discover generalized principles.

The purpose of research is to improve practice

Research is conducted by outside experts.

Research is conducted by insiders who are involved

in the context.

Researchers are objective, detached, removed,

and unbiased.

Researchers are subjective, involved, and engaged.

Educational researchers conduct research on

others.

Action researchers study themselves and their prac-

tices

The research questions are predetermined and

reflect outsiders’ research interests.

Research questions arise from local events, problems,

and needs.
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represent a population of interest.

Research participants are carefully selected to Participants are a natural part of the inquiry setting.

other educational settings.

Generalized rules and practices are applicable in | Every child is unique and every setting is particular

The researchers’ findings are implemented by The action researchers’ findings are directly applied

practitioners. to their practice.

Educational changes occur top-down in a hierar- | Educational changes occur bottom-up in a democratic

chical process. process.

There is a separation between theory and action, | Boundaries among theory, research, and practice are

and between research and practice. blurred

Source: (Efron & Ravid, 2013)

The Four Stages of Action Research

To conduct action research, practitioners must follow
these four stages (Kemmis,s. , & Mc Taggart,1998)
1. Plan
Action Research planning involves deciding how
to respond to a question, issue or ‘hunch’ and what
to try out. Plans outline details of ‘doing’ —that is,
what, who, when, where, and how. It involves de-

signing a framework to guide action.

2. Action
Action happens when the plan is put into place and
the hoped for improvement to the social situation
occurs. This action will be deliberate and strategic.
It is here that participatory Action Research differs
from other research methods in that the action or
change is happening in reality and not as an exper-
iment ‘just to see if it works.

3. Observe
Good observation requires looking at what is hap-
pening and describing it accurately. Its purpose is
to provide a sound base for reflection by producing

a widely accepted understanding of what actually

happened (Selender, 1997). It involves preserving
observations in ways that allow them to be used lat-
er for reflection or as evidence. Observing well can
be difficult, particularly if you tend to move straight
into interpreting and making judgments, but obser-
vation is critical if we are able to say something is

‘research’ and not just our opinion.

4. Reflect

Reflection is about building a shared understanding
of the meaning of what happened. Essentially it is
a process of interpretation, in which a variety of
information and perspectives is likely to produce
different understandings. Reflection informs im-
provements to practice and affirms or challenges

particular ways of doing things.

All these steps are not separated activities. They
are interconnected with one another. The figures

below reveal their spiral or cyclical development.
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Observe

Reflect

The two figures illustrate the spiral model of action research from different perspectives.

Source: https://extensionaus.com.au/extension-practice/action-research/

Benefits of Action Research in Education

Action research provides several benefits for educa-

tional practitioners devoted to conducting action re-

search. Some of them which are compiled from Cre-

swell (2012), Efron & Ravid (2013) Mertler (2019),

and Tomal (2010) are given below. Action research:

can help teachers and students to learn more
about a practice-based topic such as interactive
teaching methods;

can help teachers to engage with others better.
It gives teachers and students space to listen to
those around them and find out what their per-
spectives really are. Or fosters democracy (i.e.
involvement of many individuals) approach to
education;

can help teachers and students familiar with
a popular research approach in higher educa-
tion practice; in turn this can make some of the
literature easier to engage with for their later
requirement (Arnold, 2015);

encourages changes in universities or schools;
positions teachers and others educators as

learners who seek to narrow the gap between

practice and their vision of education;

fills the gap between theory and practice, and
helps practitioners develop new knowledge di-
rectly related to their classrooms;

facilitates teacher empowerment;

allows teachers to take risks and make changes
related to teaching and learning;

i1s a means of improving student achievement
through more effective teaching and adminis-
tration of schools;

helps teachers become more flexible in their
thinking, more open to new ideas, and more
able to solve new problems;

influences teachers’ thinking skills, sense of
efficacy, willingness to communicate with col-
leagues, and attitudes toward professional de-

velopment and the process of change;

Challenges in implementing Action Research

In addition to the numerous benefits action research
offers, there are several challenges associated with

this research methodology. Some of these include:

Teachers may find that it is a time-consuming
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process to conduct research in addition to the
demands of their own instructional practice;
Action research process needs to be flexible
as the research has to work with people. Thus,
it can be considered as a time consuming re-
search project.

* because action research is carried out by in-
dividuals who are interested parties in the re-
search, the validity of collected and analysed
data may be questionably biased (Hine & La-
very, 2014);

e Action research demands the participation of
people in the process for mobilization of people
and encouraging their participation is a difficult
task-It is difficult to work where people are un-
willing to participate.

* Different leveBof motivation and interest of the
participant can also adversely affect the process
of action research.

* As action research is planned for a specific area
and for specific problem thus the cause, effect
and outcomes of it may not be generalized to
the wider population.

* Gaining confidence in using action research
methods requires more time and preparation.

onclusion . .
ctionresearchis very important approach for

developing students both teachers research
skills and narrowsthe gap created between
teaching and research, particularly in higher
education institutions. Neverthelessit seems
that action research has not been given its due
attention. Teaching and researching cannot be
seen as separate entities.

been given its due attention. Teaching and research-

ing cannot be seen as separate entities.

Particularly, at this moment , when very little
significance is given to pedagogical training and
non-teaching graduates are assigned to teachin
higher education, training fresh employees or
giving them awareness raising training on action
research is very essential. It can contribute to
achieving quality education and research findings.
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INTEERVIIEW

An interview with Dr. Dame Abera Abdi

Dr. Dame Abera Abdi was born in Arsi Zone of Oromia Regional State in the year 1968 (1960 in E.C.). Dr.

Dame Abera is an associate professor of Applied Developmental Psychology and he is currently working at

the School of Psychology of Addis Ababa University, College of Education and Behavioral Studies. He has 32

years of experience in research, teaching and academic administrative activities at various levels (starting

from a high school through the TTI, CTEs to the University level).
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So far he has done and published many research works related to action research, assessment, child devel-

opment, parenting, father involvement as well as gender issues. In addition, he has served as a consultant to

many local and international organizations working on children, girls, women and families as well as Early

Grade Reading Assessment EGRA.

Quality [~

Hereistheinterview extract:
QM: Dr. Dame, thank you very much for your will-
ingness and time to reflect on your knowledge and

experience of action research.

To begin with, what isaction research?

Dr. Dame: Action research is basically derived from
two terms: research and action, where action implies
taking practical measures to improve teaching and
learning while research implies systematic study of
the action and its consequences. Action research is
based on the following assumptions:
1. The practitioners work best on problems they
have identified for themselves
2. The practitioners become more effective when
encouraged to examine and assess their own
work and then consider ways of working differ-
ently
3. The practitioners help each other by working
collaboratively
4. Working with colleagues helps the practitioners
in their professional development
Because action research is done by the practitioner, it
is often referred to as practitioner based research; and
because it involves the practitioner thinking about and

reflecting on their work, it can also be called a form of

ame Abera Abdi to share his knowledge and experience on Action Research.

self-reflective practice. Thus, the idea of self-reflec-

tion is central to action research.

Moreover, the action research space consists of three
dimensions, namely: theoretical orientation, purpose,

and reflection.

The theoretical dimension of action research aligns
with the technical, practical, and emancipatory
framework for analyzing curriculum practices. In the
technical orientation of action research problems are
defined, solutions are sought, and actions are gov-
erned by theories, prepositions, and empirical laws.
In the practical orientation to action research stress
is on solving practical problems, decisions are made
through deliberation, and knowledge production
comes about through interpretation, detailed descrip-
tion and meaning-making. In the emancipatory orien-
tation to action research stress is on promoting auton-
omous action, critical inquiry, and organized action to

overcome social obstacles.

The purpose dimension of action research includes
professional understanding, personal skill develop-

ment, and critique of work conditions. The profes-
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sional purpose of action research emphasizes the
production of new educational knowledge, and bridg-
ing the gap between theory and practice. The person-
al purpose of engaging in action research enhances
greater self-knowledge, fulfillment in one’s work, a
deeper understanding of one’s own practice, and the
development of personal relationships through re-
searching together. The political purpose of engaging
in action research involves critiquing the nature of
teachers’ work and work places and the advancement

of social agendas.

The reflective dimension of action research mainly
focuses on the self-reflective process that is at the cen-
tre of action research. Action research and reflective
practices are the most effective learning experiences
that promote teachers’ professional development by

perceiving weaknesses in practice.

What Action Research is Not

* Action research is not what usually comes to
mind when we hear the word research

e Action research is not a library project where we
learn more about a topic that interests us

e It is not problem-solving in the sense of trying
to find out what is wrong, but rather a quest for
knowledge about how to improve

* Action research is not about doing research on
or about people, or finding all available informa-
tion on a topic looking for the correct answers. It
involves people working to improve their skills,
techniques, and strategies

e Action research is not about learning why we do

certain things, but rather how we can do things
better. It is about how we can change our instruc-

tion to impact students.

QM: What are the most common approaches of ac-

tion research?

Dame: Depending upon the participants involved,
there are three approaches to action research: The
first approach is Individual teacher research

e Individual teacher research usually focuses on a
single issue in the classroom;

e The teacher may be seeking solutions to prob-
lems of classroom management, instructional
strategies, use of materials, or student learning;

* Teachers may have support of their supervisor or
principal, an instructor for a course they are tak-
ing, or parents;

e The problem is one that the teacher believes is
evident in his or her classroom and one that can
be addressed on an individual basis;

The second approach is Collaborative action re-

search

* Collaborative action research may include as few
as two teachers or a group of several teachers and
others interested in addressing a classroom or de-
partment issue;

e This issue may involve one classroom or
a common problem shared by many class-
rooms;

* These teachers may be supported by individuals
outside of the school, such as a university or com-

munity partner;
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The third approach is university/college/depart-

ment-wide research

University-wide research focuses on issues com-
mon to all
e For example, a university may be look-

ing to address its organizational and deci-
sion-making structures

Teams of staff from the college or department

work together to narrow the question, gather and

analyze the data, and decide on a plan of action

An example of action research for a department

could be to examine students’ test scores to iden-

tify areas that need improvement, and then deter-

mine a plan of action to improve student perfor-

mance.

QM: What contribute(s) to the success of an action

research?

Dame: The existence of the following points signifi-

cantly contributes to the success of action research in

HEIs:

1.

Knowledge base - teachers increased level of
understanding and awareness of the nature and
essence of action research

Reflective practice- the ability of teachers to con-
tinuously appraise and look into their profession-
al performance with the view of further improve-
ment

Teachers’ professional development - a profes-
sional growth opportunity in which teachers de-
velop their skills and knowledge, and improve

their practices

4. Teachers’ professional development standard

10

-criteria around clear expectations for what
teachers should know and be able to do to help
all students learn

Minimizing challenges to action research (the
constraints or factors that limit the participation
of teachers in action research)

Establishing the culture of action research - mak-
ing action research part of the higher education
institution’s regular activity and program
Creating the need for research and establishing
an environment for conducting classroom action
research, where this is entirely the responsibility
of the university administration or leadership, in
which they can:

Provide sufficient and consistent opportunities in
the university for collaborative action research
(studying, analyzing student work, dialoguing
collaboratively, and analyzing student data to
make instructional decisions)

Build a support system for teachers through a
coach or a knowledgeable person(s) of the action
research process, student learning, and instruc-
tional practices

Set high expectations for teachers and students
Create a professional library housing profession-
al literature, assessment tools, and other instruc-
tional resources for teachers

Plan several sharing sessions for teachers to pres-
ent their action research and findings throughout
the year

Encourage all teachers to participate
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QM: What is (are) the difference(s) between action

research and conventional research?

Dame: In traditional forms of research, also called
conventional or empirical research, researchers do re-
search on other people, while in action research, re-
searchers do research on themselves.

* Empirical researchers enquire into other people’s
lives, while action researchers enquire into their
own practices

* The traditional forms of professional research
often take the form of training, while action re-
search is an enquiry conducted by the self into
the self

* In traditional forms of research, the usual proce-
dure is that an acknowledged expert offers ad-
vice to professionals, while action research is a
form of self-evaluation. It is used widely in pro-
fessional contexts such as appraisal, mentoring

and self-assessment

QM: What are the most important stages/steps/ in im-
plementing action research?
Dame: The basic Steps/Phases/cycles of action re-
search include:
* Identifying a classroom problem or area of prac-
tice to be investigated
* Developing an action plan (formulating research
question/hypothesis, imagining a solution)
e Collecting, analyzing and interpreting data
* Taking actions based on data (Implementing an
action plan/implementing the solution)

* Reflection (Evaluating the solution, changing the

practice in light of the evaluation, using and shar-

ing results)
This action research cycle can now turn into new ac-
tion research cycles, as new areas of investigation
emerge. It is possible to imagine a series of cycles to
show the processes of developing practice. The pro-
cesses can be shown as a spiral of cycles, where one
issue forms the basis of another and, as one question

is addressed, the answer to it generates new questions.

QM: What is the role of action research in reflective
teaching?

Dame: The key characteristics of action research are
that it is practical, reflective, and recursive.

Teacher researchers study practical issues that will
have immediate benefits for teachers, students and
institutions. It involves self-reflective research by the
teacher researcher, who turns the lens on his or her
own classroom, school, or practices. The reflective
dimension of action research mainly focuses on the
self-reflective process that is at the centre of action
research. Action research and reflective practices are
the most effective learning experiences that promote
teachers’ professional development by perceiving

weaknesses in practice.

Action research is recursive in that issues and con-
cerns are explored in an ongoing way by the teacher
researcher. The process spirals back and forth among

reflection, data collection, and action.

QM: What is the rationale for implementing action

research in higher education?

11
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Dame: Action research can be conducted to:

* Enhance personal growth

* Enhance professional development

* Empower teachers as classroom practitioners

e Enhance social change

* Enhance collaboration through participation

e Improve classroom practices (teaching peda-
gogy, assessment, classroom management)

* Improve student learning, engagement, and
achievement

e Acquire skills and knowledge

QM: Do you think that action research has got its due
attention in our HEIs?

Dame: As we all know, action research has been giv-
en adequate attention in schools (where every school
teacher is expected to conduct —CPD each year- in
which action research is one component) as well as in
Teacher Education Colleges or Institutions (where ac-
tion research is given as a course & conducting action
research is a requirement for every instructor in his/

her performance evaluation).

However, the same attention was not given to action
research in the context of HEIs. As to my understand-
ing, action research is a requirement for any staff
member who is engaged in a Higher Diploma Program

(HDP) to be licensed or certified as a qualified teacher
for the level in the context of HEIs. Once the HDP is
completed, no one is encouraged or interested to con-
duct action research to regularly inform his/her class-
room practices. For one thing, there is no legislation

that enforces or no guideline or manual is developed

to support the teaching staff to engage in action re-
search. What all this tells us is that action research
did not get due attention in the higher learning institu-

tions, particularly in the context of public HEIs.

QM: What are the challenges and opportunities for
implementing action research in higher education in-
stitutions?

Dame: Research and theory show that lack of ade-
quate resources and organizational structures; lack of
adequate support from instructional leaders (princi-
pals and supervisors); high teachers’ work load; lack
of teachers’ adequate knowledge, skills, and commit-
ment; and lack of establishing the culture of reflective
practice in schools are the major challenges of teach-

ers to involve in action research.

QM: Thank you so much for your interesting and

valuable responses.

Campus NEWS

A Half-day Training Held

Prof. Damtew Tefera from the University of KwaZu-
lu-Natal gave a half-day training on scholarly pub-
lications to St. Mary’s University Staff members on
January 13, 2022. Present at the event was Dr. Won-
dowsen Tamirat, the President of St. Mary’s, who in-
troduced Prof. Damtew Tefera to the participants and

invited him to begin his training.

Prof. Damtew started the training by inviting the par-

ticipants to introduce themselves and share their ex-

12



periences on scholarly publications. In his speech, he
said that teaching is giving out but publication is crit-
ical; it is a path to becoming professor and strongly
reminded the trainees to consider it and participate in

scholarly publications if they haven’t any so far.

Then he defined what of scholarly publication and pin
pointed the types of Journal such as print and online
journals, and mentioned that journal/e-journals, in-
cluding books/e-books are major sources of scholarly
communication. However, according to Prof. Dam-
tew, conference proceedings are usually not counted

as research publications.

He also recommended the University community to
take risk and publish articles on reputable journals
even-if their paper is rejected at the beginning be-

cause according to him rejected papers doesnOt neces-

sarily mean they are poor quality papers. He advised
the participants not to lose hope; or to give up as well.
They have to try several times even if they fail at the
beginning. He also mentioned that 70% of papers

submitted to well reputable journals are not accepted.

Seeing this fact, he advised the participants to make
several efforts to publish articles. However he warned
the participants to protect themselves from predatory
journals which are working in the name of reputable
journals. To protect themselves from these and other
fake publishers participants were advised to consult
Scopus which is responsible for abstract and citation
database. Furthermore, The impact factor (IF) is a
measure of the frequency with which the average ar-
ticle in a journal has been cited in a particular year. It
is used to measure the importance or rank of a journal

by calculating the times its articles are cited.

Participants of the training
13
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Experience Sharing Conducted

Three staff members of the Center Educational Im-
provement and Quality Assurance had experience

sharing visit to ASTU, on February 22, 2022.

The team was welcomed by Dr. Adugna Temesgen,
Director of the Institutional Quality Assurance and

Enhancement (DIQAE) of AASTU.

First, Ato Shegaw, the Director of CEIQA, introduced
his colleagues to Dr. Adugna, and explained the pur-

pose of their coming to AASTU.

Following this, Dr. Adugna Temesgen, Director of
the Institutional Quality Assurance and Enhancement
(DIQAE) of AASTU started his explanation. Accord-
ing to him, AASTU was established in September,
2004 and currently the university has 84 modern tech-
nological laboratories 50% of which are active and

functioning properly.

Furthermore, Dr. Adugna briefly discussed the major
activities of his office in particular and the Universi-
ty in general. Some of them include: Preparing the
Self-Assessment Document (SED) of AASTU, well
established Curriculum Review Committee, Student
Evaluation of Instructors, awareness training to the
staff on Quality Issues, the presence of awareness
raising sessions, the participation of students in aca-
demic decision making sessions , the participation of

the staff in quality assurance activities. etc.

The experience sharing visit was mutual and amidst
his explanation, Ato Shegaw the director of CEIQA,
has shared his Institution’s internal quality assurance
activities and duties, and by this his counterpart Dr.
Adugna was highly impressed by what he heard from
Ato Shegaw and requested him to have similar ex-
perience sharing session to St. Mary’s University. In
addition to this Dr. Adugna requested Ato Shegaw
to invite Dr. Wondowsen, the president of SMU, to

share his experience to AASTU’s staff.

All in all the experience sharing the team had at AAS-
TU was very fruitful, particularly; the team had the
best opportunity to brief the best experience of SMU
to AASTU which is one of the major achievements of
the visit. Dr. Adugna was highly impressed by SMU
experience and he was very much astonished by what
he heard from Ato Shegaw and he repeatedly pleaded
Ato Shegaw to come back to AASTU with the Presi-
dent, Dr. Wondowsen and share their marvelous expe-

rience to their University.

Tips
Bridging cultural gaps: a tool universities

can use (taken from University World News)

By Darla Deardorff and Orla Quinlan 29 March 2022

The year 2022 marks the end of the International De-
cade for the Rapprochement of Cultures, which im-

plies that international security and social inclusion
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cannot be attained sustainably without a commitment
to such principles as human dignity, conviviality and
solidarity, the cornerstones of human coexistence in

all faiths and secular ideologies.

Against the current global challenges of violent ex-
tremism, divisive political populism, mounting mi-
gration and displacement, and the negative impacts of
the COVID-19 pandemic, the imperative to reach out,
understand and promote dialogue among people with
different cultural backgrounds and beliefs has inten-
sified. This is all the more crucial when wars rage,

including most recently in Ukraine.

Role of higher education

Higher education institutions have an important role
to play in this regard through their research, teach-
ing and learning and their community engagement as
well as through ensuring their own institutional cul-
tures promote open-mindedness, respect and under-

standing of cultural diversity.

On 8 March, UNESCO made an announcement at the
Global Forum of the World Council on Intercultural
and Global Competence, attended by researchers and
education practitioners from all over the world, about
their plan to create a global community of practice for

practitioners of UNESCO Story Circles.

Story Circles are an intercultural methodology that
helps participants develop and practise the key inter-
cultural competences needed to engage in dialogue

and bridge divides.

The methodology follows the UNESCO Conceptual
and Operational Framework on Intercultural Compe-
tence which provides a comprehensive overview of
the importance of developing the capacities to man-

age growing cultural diversity.

Story Circles can be a powerful tool for building in-
tercultural competence and understanding in higher
education contexts, among others. For example, Story
Circles are used in formal learning such as in class-
rooms where they are written into the curriculum it-
self and in building a sense of community among stu-

dents through virtual learning.

In informal learning in higher education, Story Cir-
cles have been used in student orientations, in staff

workshops and in residential halls.

Other ways in which Story Circles can be used in
higher education to develop intercultural competen-
cy include helping diverse research teams to work
together more easily. Story Circles can also be used
among staff and students who participate in commu-
nity engagement programmes, and among staff from
different backgrounds who need to understand each

other in order to work together more collaboratively.

Storytelling traditions

Story Circles involve the sharing of personal experi-
ences within gatherings of four or more people. They
are inspired by the ancient tradition of storytelling
found in many cultures, across the globe and through

the ages.
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The innovative adaptation of Story Circles draws on
this tried and tested method in a deliberate, purposeful
and structured way for the specific goal of developing
intercultural competencies which include respect for
others, listening for understanding, curiosity, self and
other awareness, reflection, sharing, empathy and re-

lationship-building.

More information and support materials to run Sto-
ry Circles can be found in the open access Manual
for Developing Intercultural Competencies, which is

available in more than five languages.

Story Circles only work where the goals to enhance
intercultural competencies are clear to participants
who are willing to respect others, be curious, respect-
ful and empathetic, trust, be vulnerable and commit to

confidentiality.

At the end of a successful Story Circle, participants will
be able to immediately use some of the skills they prac-
tised in Story Circles in their daily lives — for example,
by committing to listening for understanding in their
conversations and interactions with others (instead of
more typically listening for response or judgement);
being more open-minded when connecting to others;
being more aware of their own stereotypes and biases;
being more curious about different perspectives; and

being slower to make snap judgements.

Participants learn that everyone they encounter every
day has a story to share and that we share similarities
in spite of the differences that divide us. At their best,

Story Circles can be completely transformative for

the individuals involved, as participants recognise the

shared humanity of all.

Story Circles would not, however, be an appropriate
tool in situations where participants are unwilling,
where there 1s not a common language that can be un-
derstood by all participants, where there is perceived
inequality among participants, where participants are
not open and willing to hear perspectives different
from their own or where an organiser is wanting to

convince others of a particular viewpoint or position.

There has to be an open and willing intention to learn

from each other.

Towards a more peaceful world

UNESCO has successfully piloted UNESCO Story
Circles around the world and this intercultural meth-
odology is now used in a wide variety of settings,
including within communities, schools, universities
and civil society organisations. Used both in-person
as well as virtually, this methodology is scalable to
large groups of several hundred and has been used to
train United Nations staff, educators and community

citizens around the world.

The recent inaugural Global Forum on Intercultural
and Global Competence, at which UNESCO present-
ed, was organised by the World Council on Intercul-
tural and Global Competence, a global non-profit
non-governmental organisation dedicated to con-
necting researchers and practitioners across disci-

plines, sectors, languages and countries to advance
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the knowledge, research and praxis of intercultural
competence globally in the pursuit of a more peaceful

world.

The World Council promotes concrete methodologies
for developing intercultural and global competence,
including Story Circles. Its worldwide members are
interested in researching various aspects of intercul-
tural and global competence and translating such re-
search into real-world application through grant-fund-

ed projects, toolkits and other resources.

The World Council is open to all who have an interest
in promoting intercultural competencies and collabo-
rates with other organisations around the world with
complementary missions to help bridge divides and

build a more peaceful world.

Darla K Deardorff is executive director of the Associ-
ation of International Education Administrators, the
founding president of the World Council on Intercul-
tural and Global Competence and the author of the
UNESCO Manual for Developing Intercultural Com-
petencies, along with 10 other books and 60+ book
chapters. Orla Quinlan is an executive of the Inter-
national Education Association of South Africa and
was its president from 2019-20. She is a member of
the World Council on Intercultural and Global Com-
petence, is trained in Story Circles and is the director
of internationalisation at Rhodes University, South

Africa.

Follow University World News on Facebook

A team of CEIQA sharing AASTU’s

Internal Quality Assurance Experience
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Virtual links on Quality Assurance

Arab Network for Quality Assurance in Higher Education (ANQAHE) www.anqahe.org

Asian Pacific Quality Network (http://www.apgn.org)
ASEAN Quality Assurance Network (AQAN) www.mgqa.gov.my/ogan/

Association of African University (www.aau.org)
Association of Quality Assurance Agencies of the Islamic World (AQAAIW)

www.mqga.gov.my/aqaalw/index01 .cfm

Caribbean Area Network for Quality Assurance in Tertiary Education (CANQATE) www.canqate.org Central
and Eastern Europe Network of Quality Assurance in Higher Education (CEENQA)

www.ceenetwork.hu

Central Asian Network for Quality Assurance and Accreditation (CANQA) www.canqga.net

Center for International Research on Higher Education (http://bc_org/avp/soe/cihe)

Ethiopian Ministry of Education (http://www.moe.gov.et )

Eurasian Quality Assurance Network (EAQAN) www.eagan.org

European Association for Quality Assurance in Higher Education (http://www.enqa.eu)

European Quality Assurance Network for Informatics Education (EQANIE) www.eqanie.eu
Higher Education Relevance and Quality Agency (www.higher.edu.et)
Institute of International Education (www.iie.org)

International center of Excellence in Tourism and Hospitality Education (THE-ICE) www.the-ice.org Interna-

tional Council for Open and Distance Learning (www.icde.org)

International Institute for Capacity Building in Africa (http://www.eric.ed.gov)

International Network for Higher Education in Africa (NHEA) (http://www.be.edu)

International Network for Quality Assurance Agency in Higher Education (INQAAHE)

http://www.inqaahe.org

Program for Research on Private Higher Education (PROPHE)(www.allbany.edu/eaps/prophe)

Quality and Standards Authority of Ethiopia (http.//www.qsae.org)
Quality Assurance Agency for Higher Education (UK) (http://www.qaa.ac.uk)Talloires network (www.talloires-

network.tufts.edu
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